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FORWARD 

This interim report on the progress of the Special Education Pilot 
project at the Tyendinaga Reserve has been undertaken by the Ontario 
Region of the Department of Indian Affairs and Northern Development 
and the Mohawks of the Bay of Quinte Band. An attempt has been made 
t o d e s c r i b e t h e p r a g r e s s o f t h e p r o j e c t f r o m t h e i n i t i a 1 d i s c u s s i o n 
stages through to the present operating structure. As well, a brief 
overview of the future directions of the project, has been given,, It 
i s h o p e d t la a t t h e c i r c u I a t i o n o f t h i s r e p o r t i n t h e D e p a r t m e n t a n d 
among Band Councils and school committees will inspire a thorough 
ci i s c u s s i o n o f t h e n e e d f o r a n d t h e d e 1 i v e r y o f S p e c i a 1 E d u c a t i o n 
Programs in the schools of the Ontario Region. Such discussion could 
lead to the formulation of a number of policies for the provision of 
Special Education services to the students in the Ontario Region. 

This report is a description of the approach employed by one Band and 
t h e D e p a r t m e n t „ T h e s p e c: i f i c g o a 1 ss t r a t e g i es a n cl p o 1 i c: i e s 
formulated by those involved were developed out of local needs and may 
not be ap p1icab1e t o every sit uation within the 0nt ario Region. 
However, generalizations to other schools of the Region will be 
a a s s i b 1 e. T h e r e c o m m e n d a t i o n s c o u 1 cl s e r v e a s a s t a r 1 i n g p o i n t f o r 
discussion„ 

The following pages contain a summary of the project to date condensed 
f r o m t h e o r i g i n a 1 s c h o o 1 r e p o r t „ T h e c o m p 1 e t e r e p o r t i s a v a i 1 a b 1 e 
upon request., 



IMTRODUCTI ON 

SPECIAL EDUCATION IN FEDERAL SCHOOLS 

Quinte Mohawk School was designated in 1981 as a Special 
Education Pilot Project site -for the Department, of Indian Affairs,, 
Ontario Region. The experience gained during the period of the Pilot 
Project will be used to formulate procedures to help meet, the needs of 
Na +.i ve ch i 1 dr en wi th 1 earni ng e>; c:ept i ona 1 i t i es „ 

In Ontario, Departmental attempts to meet the special needs of 
Native students have been made largely at the local and District 
level. Some of these efforts have been excellent, but the lack of an 
o v e r a 11 , c o o r d i n a t e d a p proach h a s m e a n t a d i s p a r i t y of s e r v i c e s in t. h e 
schools. In addition, the size of the Region and the communication 
problems between Districts and schools have made it difficult to share 
the knowledge and experiences of the attempts that have been made. 
W h i le cert a i n n e e ci s, s u c h a s e d u c a t i o n f o r b 1 i n d o r ci e a f s t u ci e n t s, 
will continue to be met by the purchase of services from outside 
agencies, local programs will have to be developed as external sources 
become more difficult to access due to the demands on these sources by 
t he provision s of B111 S2. 

The need for local programs may be greater in Native schools than 
in the Provincial system. This is due to a number of factors: 

1) Parents of native children are sometimes reluctant, to send 
their children away to locations where special services are available. 
T h i s c a n r e s u 11 i n c h i 1 d r e n w i t h p r o f o u n d 1 e a r n i n g d i s a b i 1 :i. t i e s 
a 11 e n d i n g 1 o c a 1 s c h o o 1 s. 

2) Services that can be delivered to schools in the Provincial 
Elector are unavailable to Native schools due to isolation, distance? 
and/or lack of contact with the servicing agency. 

3) The fact that the many Native children require English as a 
S e c o n d !... a n g u a g e p r o g r a ms 1 i m i t s t h e e f f e c t i v e n e s s o f e i s ting p r o g r a rn s 
that can be delivered or purchased and has implications with respect 
to the staffing and training of staff for service in Native schools. 



BILL 82 

The passage of Bill 82 into the Provincial Legislation of Ontario 
raised the awareness of Native community members in Ontario of the 
Special Education needs of their students. This legislation has made 
P r a v i n c i a 1 S c: h o o 1 B a a r d s r e s p o n s i b 1 e f o r p r o v i d i n g e q u a .1 e d u c a t i o n a 1 
opportunities to all children, regardless of their disabilities,. The 
1 \w also requires implementation within a five year period» School 
boards are required to develop a plan for the Ministry of Education 
clearly indicating the needs to be met and what methodology will be 
used to meet these needs. .A process si milar to the Provincial model 
is needed in order to ensure that children who are a Federal 
responsibility will receive educational services that equal the 
s e r vc e s a v a i 1 a b 1 e t o t h e i r n o n — n a t i v e c o u n t e r p a r t. s 

PI LOT PROJECT !... OCATI ON 

A n u m b e r a f f a c t o r s i n f 1 u e n c e d t h e D e p a r t m e n t s d e c i s i o n t o s e 1 e c t 
Quinte Mohawk school as the Project site». One of the main reasons was 
tne school •" s central location which insured ease of monitoring from a 
district office (Peterborough), Regional Office in Toronto, and, if 
required, from Meadquarters in Ottawa» External resources that were 
required for a comprehensive Pilot Project were readily available 
through the Hastings County Board of Education, The Sir James Whitney 
School for the Deaf in Belleville, the Beechgrove Children's Centre in 
K i n g s t o n, Q u e e n •' s !.. ! n i v e r s i t y a t K i n g s t o n, a n d t h e C h i 1 d r e ns 
D e v e 1 a p m e n t C e n t e s a t K i n g s t o n G e n e r a 1 a n d B e 11 e v i 1 1 e G e n e r a 1 
Hospi tal s,, 



PILOT PROJECT: GENERAL PURPOSE 

The project was designed to: 

:!. > T o s t s o ni e b a s :i. c a s s u m p t i o n s a n d t h e o r i e s a b o u t h o w S p e c i a 1 
Education programs and services could be implemented -for Native 
c: h i 1 d r en ,, 

2) Ascertain if there are differences in the types and levels of 
3 p e c i a 1 £ rf ic a t i a n req u i r e m e n t s f o r N a t. i v e c hi Id r en. 

3) Identify means for the Community to become more actively 
involved in the educational process and,, in particular,, with the 
e d u c a t. i o n a f c h i 1 d r e n w i t h 1 e a r n i n g e x c e p t i a n a 1 i t i e s, a n d t h e r e b y 
increase the level of awareness of and support for education within 
the community„ 

4 ) I d e n t i f y p r a c t i c e s,, p r o c e d u r e s, a n d s t r u c t u. r e s t h a t w o u I d 
m pr o v e 11 i e q u a 1 i t y o f e d u c a t i o n t o c h i 1 ci r e n w :i. t h 1 e a rn i n g 

exceptionalities that would be sufficiently practical and flexible for 
fa ro a d a p p 1 i c a t i o n an d i rn p .1 erne n t a t i o n . 

■55 Produce recommendations regarding special education for use 
after the term of the Pilot Project for both local and regional 
appi :i. cat. :i. on „ 

Page 4 
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PRO J ECT PL. ANN I NB OVER VIEW 

STEERINB CONNITTEE 

In order to meet the wide range of objectives and provide the 
a r t i c: i p a t i n g a g e n c i e s a n ci g r o u p s w i t h m e a n i n g f u I r e p r e s e n t a t i o n a 
tearing Committee was formed. The composition as indicated below wa 
esign ed t a in sure that t h e in ter ests of a11 participants were 

represented » 

COMPOSIïION OF STEERINB COMMITTEE 

S c i "i o o 1 P r i n c i p a 1 

D„I„A„ Regional Representative 

D » I » A D i s trie t R e p r e s en t a t i v e 

C h airman, Sch oo1 Committee 

Chi ef 

2 o n e D i r e c t o r, H e a 11 h & W e 1 far e 

0 ft i c e M a n a g e r ,, B a n ci C o u n c i 1 

3p. E d , Resource Coo rdin at or 

Vi ce Pr i nc::i pal 

Page 



EX PE CT A TI ON S3 FOR STEER IN G CÜMÜ17TEE YEAR .1. 

1) Reach agreement as to the resource requirements necessary to 
conduct t he Pi 1 ot Pr o ject. « 

5 ) F a c i 1 i t a t e t h e a c q u i s i t i o h o f t h e r e s o u r c e s f o r t h e. o p e r • a t i o n 
of the Pi 1ot Project. 

3 > .0 e f :i. n e t h e G o a 1 s a n d 0 b j e c t :i. v e s f a r t h e p r o j e c t „ 

4) Establish an action plan and time line for the attainment of 
s p e c i f i c g o a 1 s„ 

5 ) F a c i 1 i t a t e c o m m u n i c a t i o n a m o n g s t t h e p a r t i c i p a n t s a n d o t i i e r 
a f f i 1 i a t e d p a r t i. e s » 

6) Monitor the project and provide direction to the school for 
a d j u s t m e n t s a n d m o d i f i c a t i o n s w h e r e n e c e s s a r y. 

7 > I d e n t i f y a n d d e f i n e c o m p o n e n t s a s ;; 

( a ) S31 a r t up e 1 erne n t s 
( b ) S p e c i f i c t o t h e P i 1 o t P r o j e c t 
( c ) 0 r > g o i n g e 1 e rn e n i; s 

5) Commission reports as appropriate and required,, 

EXPECTATIONS FOR STEERING COMMITTEE - YEAR 2 

(a) Determine the resource requirements necessary to 
c o n t i n u e t h e P i 1 o t P r o j e c t. 

(b) Faci 1itate the acquisition of the resources for the 
o p e r a t i o n s o f t h e P i 1 o t P r o j e c: t - 

(c) Revise the action plan and time-line to reflect changes 
to the Goals and Objectives. 

(d) Define the Goals and Objectives for the second year of 
the project 

Ce) Continue Goals #5), 6), 7) & 3) from Year One,, 

Page 6 



BACKGROUND 

Quinte Mohawk is situated on the Tyendinaga Territory, and serves 
the Mohawks of the Bay of Quinte Band. There are classes from 
Kindergartsn to Grade eight, with a student population of ISO. In 
September of 1976 the school population was 228 students. 
Kindergarten to grade eight instruction was provided. In addition, 
s p e c i a 1 e d u c: a t i o n w a s a c c o m rn o d a t. e d b y a n 1 ' o p p a r t u n i t y11 c 1 a s s » 

A review of the operation of the Opportunity class and the 
p r o c. e d u r e s •: o r p r o v i d i n g s e r v i c e s t o c h i 1 d r e n w i t h S p e e i a 1 e d u c a 11 o n a 1 
r e q u i r e m e n t s a n d / o r 1 e a r n i n g e x c e p t i o n a 1 i t i e s w a s c o n d u c t e d „ 1t w a s 
determined that there was no adequate referral process for children 
entered in the opportunity class,, This was typical of many systems at 
this time. Children were entered on the basis of report card 
performance without benefit of analysis by other criteria,, Provision 
for parental involvement was not formalized and no review process was 
i n p 1 a c e t o d e t e r rn i n e i f t h e p 1 a c e m e n t w a s e f f e c t i v e i n r e m e d i a t i n g 
t h e c. h .1 1 d •" s 1 ear n i n g d i f f i c u 11 i es, 

The lack of a formalized promotion policy that included parental 
and adminstrative input, further increased the chance that children 
rn i y h t n o t h a v e t h e i r 1 e a r n i n g d i f f i c u 11 i e s d i a g n o s e d „ C h i 1 d r e n 
"passed or failed" mainly on the evaluation of the classroom teacher, 
Tilere was little involventent of the Principal or other staff members 
in the promotion decision, and there was no requirement to provide 
reasons or documentation for the failure of children, 

It was apparent that immediate and significant changes were 
required. The Opportunity class was closed, and a promotion policy 
w a s d e v e 1 o p e d a n d i m p 1 e m e n t e d. T h e s e c h a n g e s r e s u 11 e d i n t h e s e a r c h 
for a more appropriate, professional approach to Special Education. 

In the fail term of 1978 a survey of the secondary school showed 
that the achievement of former Quinte Mohawk School students at. the 
Secondary School level in language areas was significantly lower than 
-■heir peers? from Provincial schools. As a result, of these findings, a 
r e p o i-1 w a s c a m m i s s i a r i s d t o i d e n t i f y c a u s a 1 f a c t a r s t h a t m a y h a v e 1 s d 
to this situation and further to make recommendations for the 
resolution of the situation. 

The report was prepared and presented to the Department of Indian 
Affairs, the Quinte Mohawk School Committee and the Chief and Band 
Council, The response to this report and later to the recommendations 
of the follow up report from the Regional Centre for Handicapped 
Children was the first step in the Special Education Pilot-Project. 

A series of internal changes resulted;; basal readers were 
Purchased to replace the varied and partial series at the school; 
d i a g n o e t. i c a n d e v a 1 u a t i o n t e c h n i q u e s a n d m a t e r i a 1 s w e r e o b t a i n e d t o 
help staff make objective assessments of pupil progress; skills check 

1ists were developed and their use implemented throughout the school; 



t e a h i n q a s s i g n m e n t s w e r e r a t a t e d t o p r o v i d e s t a f f s t :i. m u 1 a t i a n a n d 
contact was made with a variety of external agencies that were 
involved in the educational process,, 

T h e c: o n t a c t w i t. i i e t e r n a 1 a g e n c i e s i n c 1 u d e d ;; m u c h c 1 o s e r 1 i a i s o r i 
w i t h a d (ïi i r î i s t r a t. i o n a n d t h e D e p a r i; m e n t H e a d s o f r I o i r a S e c o n ci a r y S c h o o 1 
In Belleville,, the initiation of a needs survey by the Regional Centre 
for Handicapped Children and participation in the Special Education 
Advisory Committee for Hastings County Board of Education,. 

Page 8 



GOALS 

SYSTEM GOALS 

System goals are those which may have Regional application» They 
ine1ude: 

.1. ) T h e d e v e 1 o p m e n t o f an i d e n t i f i c a t i o n p r o c: e s s f o r a 11 a r e a s o f 
s t n d e n t e c e p t i o n a 1 i t y » 

2) The development of a model for the establishment of Special 
Education services for Native children,, 

3) The collection of initial data regarding the learning styles 
and characteristics of a specific group of- native children for review 
a n d c o m p a r i s o n w i t h 1 a t e r d a t a., 

4) The recommendation of practices and equipment for use in 
future sp eci a1 ed ucation p rog rams 

SCHOOL GOALS 

The goals that are specific to the school include: 
15 The acquisition of resources and expertise to meet, the needs of 
the students,, 

2) The development of confidence in the school to deliver 
S p ecia1 Ed ucation p rogr ams an d impr ovemen t in t h e st udent’s self imag e 
as a learner» 

3) The support, of the teachers and parents in the task of 
assisting students in their educational programs. 

Page . 9 



PROGRAM I) IRECTI QMS YEAR 1 

The Steering Committee developed a priorized list of programs for the 
first year which included the following; 

1) The development, of a referral process for the assessment of 
students by an assessment team composed of; 

Pediatrici an 
Psychologist 
Principal 
Specia1 Ed. Resource Teacher 

2) The development of an Early Identification Program. 

3) The development of a School Testing Program. 

4) The implementation of Remedial Programs for students 
i d e n t i f i e d a s r e q u i r i n g e t. r a a s s i s t a n c e „ 

5) The coordination of Parent Volunteer Programs. 

6) The development of a pi an for In-service Training for staff 

7) The improvement, of liaison with external agencies.. 

8) The integration of Microcomputer usage with the Special 
E d u c a t i o n P r o j e c t.. 

9 ) T h e d i s t r i b u t i o n a f i n f o r m a t. i o n r e g a r d i n g t h e P r o j e c t 
to parents and the community. 

10 ) T h e d e v e 1 o p m e n t o f I n d :i. v i d u a 1 E d u c a t i o n P1 a n s ( I. E „ P „ ) f o r 
st udent s encount er;ng 1ear nin g difficu11 y. 

This list of ten priority programs for the year 1982-83 became 
the basis for the actions of the school team,, Goals were generated 
for each of the programs and a general time line was established for 
implementation. The first four programs were seen to be critical to 
l h e s u c c e s s o f t h e p r o j e c t. 

Each p rog ram dir ection is d etai1ed in t h e sections t i i at f a11ow. 
In each case, the program direction is summarized., an evaluation 
p r' e s e n t e d a n d r e c o m m e n d a t i o n s s t a t e d 

Page .1.0 
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THE REFERRAL PROCESS 

The specific goals for the referral process were: 

1 To gain insight into the performance level, the learning 
p o t e n t i a 3. , a n d t h e 1 e a r n i n g s t y 1 e o f e a c h r e f e r r e d s t u d e n t 

2 — To utilize the time of the members of the assessment 
t e a m e f f i c i e n 11 y „ 

3   To involve parents in the referral process. 

4 - T o s h a r e t h e info r m a t i o n g a i n e d w i t h t h o s e i n cl i v i d u a 1 s 
involved with the student’s:- instructional program,, 

Referrals of specific students;- were initiated by a variety of 
i n d i v i d u a 1 s - p a r e n t. s,, t h e p r i n c i p a 1 ,, t. h e - c 1 a s s r o o m t e a c h e r ,, a n d t h e 
Special Education Resource Teacher (S.E.R.T.). In each case to 
develop a file on the student, the following steps were actioneds 

1 - The parents were notified, usually by telephone with a 
f o 11 o w - u p 1 e 1.1 e r , t h a t a referral h a d b e e n m a d e a n d w r i 11 e n per m i s s i o n 
was sought for an assessment. 

2 - A referral form (appendix M) was completed by the teacher and 
nurse under the guidance of the S.E.R.T. 

3   To prevent a long period of time between the first contact 
with the parent and the conference, the permission letter was sent 
immediately prior to the time at whch the Assessment Team could 
a c c o m m o d a t e t h e c h 11 d „ 

4 - The psychologist did an assessment of the student. The 
instruments used in this assessment were determined by the 
psychologist based on the nature of the referral, the age of the 
student and the results of previous tests, 

15 - T h e p e d i a t r i c; i a n e a m i n e cl t h e p r e 1 i m i n a r y d a t a a n d e x a m i n e d 
t h e s t u d e n t f o r m B d i c a 3. c a n c! i t i o n s. 

6 ~ The pediatrician met with the parents and discussed the 
medical and developmental history of the student. Any other factors 
that might have had a bearing on the case were also discussed by the 
doctor„ 

7 A c o n f e r e n c: e i n v o 1 v i n g t h e p a r e n t s, t h e p e d i a t r i c i a n , t h e 
p s y c h o 1 o q i s t a n d t. h e t e a c h e r w as held w i t h t h e p e cl i a t r i c: i a n a s 



chairman„ The resu11s of the assessment were discussed and possib1e 
■further action or placements was considered. 

EVALUATïON   REFERRAL PROCESS 

T h e B v a 1 u a t :i. o n o f i: h e r e -f e r r a 1 p r a c e s s i n d i c a t e d t ha t. t h i s 
process was prerequisite to the attainment of many of the overall 
goals. A great deal of time was spent by the team members and staff 
in dealing with the referral of students. The kind and amount of 
information gathered by the referral of over forty students in one 
year was most useful. For the staff,, this information led to insight 
into student performance and learning style. This information was of 
u s e in d e s i g ning s p e c: i f i c remed i a 1 p rograms ( i n c 1 a s s a n d g r o u p 
withdrawal), designing school strategies and the purchase and 
p r o d u c t i o n of lea r ning m a t e r i a 1 s „ E* y r e g u 1 a r 1 y alio 11 i n g d a tes f o r 
meetings with parents, the assessment team and school staff were able 
t o d o 1 o n g r a n g e p 1 a n n ing a n d s £31 prio r i t ies for a s s e s s m e n t. 

One of the most encouraging aspects of the referral process; was 
the willingness of the parents to be involved. The parents; of each 
student referred attended the conference with the assessment team. 
Parents left these meetings with a clear summary of not only the kind 
o, problems encountered by their son or daughter but also with a 
summary of his/her strengths. By meeting with the parents;,, teachers 
and other staff involved with each student, a common understanding of 
the programs and approaches needed was developed. Thus all concerned 
were able to work toward the common goals established at the time of 
t h e c o n f e r e n c e „ 

RECOMMEND AT 1 DNS ••••■ REFERRAL PROCESS 

1   That the central file of student records in 
c on tain a cop y af the initia1 r efer r a1 form, 
assessment report, a copy of the minutes of 

the school 
a copy of 
the parent 

office 
t h e 
conference 

a n d a c o p y of an y i ndi v i d u a 1 E d u c a t i o n a 1 
student„ 

P1 a n s; d e v e 1 o p e d f or t h e 

That the assessment team meet wi th 
school year to 
teacher and to 

re v i e w t. h e s t u d e n t s 
soli c i t r e ferra 1 s „ 

i n dividual s t. a f f ear" 1 y i n t h e 
a s s e s s e d w i t h t h e r e c e i v i n g 



EARLY IDENTIFICATION OF CHILDREN’S LEARNING ABILITIES 

The Early Identification Program is based on the following 
pr i ne;i. pi es 

' - It is possible to identify learning problems in students in the 
first year or two of school or earlier. 

2 - By early intervention in the learning program, chances for 
ac adem i c: an d soc i a 1 /emot i on a 1 success are i mpr oved. 

3 - Educational programs can be designed to take advantage of the 
strengths and learning styles of individual students to minimize 
c h a\ n c: e s o f f a i 1 u r e „ 

4   Each student should have the opportunity to partake of an 
ed ucation a1 p r ogram t hat is suited t o his need s, int erest s 
and abilities,, 

The Early Identification Project consisted of two sections: 

A   t he Pre-schoo1 Scr eenin g 
B -- t he E a r 1 y I d e n t i f i c a t i o n P r o g r a m 

Xn the Pre-schoo1 Screening of incoming kindergar ten students 
information was gathered to identify those who required an indepth 
assessment. 

The goals for the Early Identification Project were; 

t o i d e n t i f y c h i 1 d r e n u n 1 i k e 1 y t o a c h i e v e m a s t e r y 
in the core curriculum and to provide individual 
programming 

to develop appropriate strategies and curricula for 
stud en ts wit h d eve1opment a1 1e arning diffic u11ie s 

to reduce the number of students who might need 
s p e c i a 1 e d u c a t i o n h e 1 p i n 1 a t er g r a d e s 

t o d e c: r e a s e t h e n u m b e r a f c h i 1 d r e n w i t h b é i-1 a v i o u r a 1 
problems associated with lowered self esteem and failure 

t a i d e n t i f y c h i 1 cl r e n w i t h h i g h p o t e n t i a 1 

to encourage the involvement of parents in the learning 
process 

Page 13 



SECTION A PEE SCHOOL SCREENIMG PROGRAM 

SELECTION OF MATERIALS 

M a t eria 1 s e 1 e t e a s h o u 1 d m e e t t h e f o 3.1 o w i n g n e e d s : 

  provide a developmental profile in the socio-emotional, 
p e r c e p t u a 1 , rn o t o r ,, c o n c e p t u a 1 ,, a n d 1 a n g u a g e a r e a s » 

be immediately applicable to programming. 

- be easily administered in terms of time,, money,, and personnel. 

be consistent with the school’s philosophy and program,, 

-.include parental involvement in the early identification 
process,, 

■ - h a v e a d e q u a t e r e 1 i a b i 1 i t y a n d v a 1 i d i t y., 

- involve a variety of types of assessment materials. 

A number of different approaches to Pre-school screening taken b 
School Boards in the province were exahiined. It was decided to use 
the approach taken by the Hastings County Board of Education. (See 
Sc hi oo I El i v i r on men t Or i en t at i on s Ap p p en d i x A ) „ 

RECCE ;C> 

Tine pre school screening program took place over a number of 
weeks in the late Spring of the year and during the first week of 
school in the Fall term,, The sequence of activities was. as follows; 

In the Spring; 

1   The Nurse prepared a list of Kindergarten Age students from 
the Band list. 

2   A letter was sent to each of these parents from the 
K i n d e r g a r t e n t e a c h e r e x p 1 ai n i n g t h e r e g i s t r a t i o n p r o c e s s 
a n d t h e P r e - s c h o o 1 s c r e e n i n g „ 
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3 - Parents brought, their child to school for a morning to visit 
t h e k i n d e r g a r t e n „ A t t hi i s t i in e t h e t e a c: h e r d i s c u s s e ci w i t h 
the parent the child's development,, The child was also seen 
by the nurse and given a hearing and vision test and a 
g e n e r a 1 d e v e 1 o p m e n t t e s t < e.. g .. D e n v e r D e v e 1 o p m e n t a 1 S c a 1 e „ > 

4   The parent was requested to have the family doctor-complete 
a medical form to be returned to the nurse. 

5   A meeting was held among the principal., kindergarten teacher, 
the S.E.R.T.-, the Psychologist and the Pediatrician, to 
re v i e w t h e e a r 1 y r e s u 11 s o f t h e sere e? n i n g . S t u d e n t s w i t h 
developmental lags, speech problems, or medical problems 
w e r e i d s n t i f i e d a n d r e f e r r a 1 s w e r e i n i t i a t e d f o r t h e F a 11 „ 
Any follow-up that is required with the family doctor was 
initiated by the Pediatrician. At the end of the meeting 
a detailed' list of follow up activities was prepared by the 
S.E.R.T. 

In the Falls 

6 ••••• During the first week of school, the teacher administered 
the kindergarten Academic Screening 1 (KAS 1) to each 
of the children. 

7   At the end of the week a class profile and a record-keeping 
system was developed,, Materials and other resources required 
were listed. A list of students to be referred to the 
assessment team was developed and permission forms for 
testing were sent to the parents,, 

SECTION B - EARLY IDENTIFICATION PROGRAM 

The success of an Early Identification Project, Brades 1 8< 2, 
r e q u i r e s a c c e s s t o r e 1 i a b 1 e d a t a c o 11 e c t e d e a r 1 y i n t h e c h i 1 d ? s s c h o o 1 
career,, Data is needed from all those involved with the student - the 
s c h o □ 1 n u r s e, t h e t e a c h e r, t h e p a r e n t, t h e S „ E „ R „ T „ , t h e p s y c h a 1 o g i s t 
and pediatrici an„ 

T y p e s o f d a t a c o 11 e c t e d i n c I u d e d s 

1 -- B a s e 11 n e n orm a t i v e d a t a o n R e a d i n g , S p e 1 1 i n q a n d M a t h ema t i c s 
performance 

2 I n d i v i d u a 1 a s s e s s m e n t s o f I e a r n i n g p o t e n t i a I 

3 -- Individual analysis of learning strengths and styles 

4 An inventory of individual areas of weakness 



  A n i i"i v s n t o r y o f d o m i n a n t a n d m :L e d 1 a t e r a 3. i t y 

The data was collected by the psychologist during the months of 
April, May and June. Each Kindergarten and Grade 1 student was given 
a r i n d :i. v i d u al a s s e s s m e n t i n c 1 u d i n g t he W i d e R a n ge A c h i & vente n t T e s t,, 
the Stanford .Binet, a laterality test, the Dr aw A Picture Test and the 
P e a b o d y P i c t. u r e a n d V o c a b u 1 a r y T e s t.. F u r t h e r t e s t i n g w a s ci o n e 
a d d i t i. o n a 1 i n •; o r tn a t i o n w a s r e q u i r e d „ E a c h G r a d e 2 s t u d e n t s w a s 
administered a Win'AT test and a laterality check. 

EVALUATION   EARLY IDENTIFICATION PROGRAM 

The success of both sections of this program is relatively 
difficult to determine over such a short period of time. Much of the 
information on the Primary students was gathered late in the year. 
The pre-school screening was administered to the in-coming 
Kindergarten students and, therefore, the predictive facet of the 
assessment lias yet to be validated. This validation will be done 
during the next school year. The on going monitoring of student 
performance throughout the grades will likely necessitate minor 
revisions to the materials used in both the Pre-school Screening and 
t h e E a r 1 y I d e n t :i. f i c a t i o n P r o g r a rn „ 

Some of the goals of the Pre school Screening Program have been 
r e a 1 i 2 e d . T h e m a t e r i a 1 s s e 1 e c t e d f o r u s e w e r e e a s i 1 y a d m 1 n i s t e r e d a n d 
summarized. The personnel involved were able to coordinate their 
actions when examining the students. 

The Pre school screening did identify a number of students who 
were scheduled for indepth assessment early in the next year due to 
apparent medical and developmental deficits,, Several students were 
i d e n t i f i e d a s p o t e n t i a 1 h i g1 a c: h i e v e r s w h o w o u 1 d r e q u i r e a n e n r i c h e d 
p r a g r a m i n K i n d e r g a r t e n „ A s w e 1 1 , s e v e r a 1 s t u cl e n t s d e m o n s t r a 1 e d s o m e 
speech difficulties that would require monitoring and modifications in 
11 ; e k :i. n d e r g a t -1 e n p r o g r a m „ 

The results of the Early Identification assessments indicated 
that there were a number of students in Grades One and Two who 
required remedial programming. The information gathered was shared 
w i t h t h e p a r e n t s a n d t h e t e a c h e r s i n v o 1 v e d . 
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RECOMMENDATIONS EARLY IDENTIFICATION PROGRAM 

1) The materials and process used in the Pre-school Screening be 
reviewed by the assessment team and staff prior to their use in Year 

2 > T h e a s s e s s m e n t s d o n e u n d e r t l'i e E a r 1. y I d e n t. :i. f i c a t i o n s e c t i o n b e 
d o n e e a r I i e r i n t h e s c h o a I y e a r „ 

3 ) A "tra c k i n g s y s tern" b e d e v e lop e d t o ass i s t i n rn o n i t o r i n g s t uden t 
p r o g r e s s t h ro u g h t h e i r school c a reel-» 

4) ; A meeting with the parents of Kindergarten students be held during 
the next school year to acquaint them with the rationale behind the 
process being used in the school» 

5) An enriehmen t prog ram be designed and imp1ement ed for high 
a c h i e v i n g s t u d e n t s i n t h e P r i m a r y D i v i s i o n o f t h e S c h o o 1 . 

C) A meeting be arranged during the month of October with, each staff 
member to review the assessment results from the previous year» 
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A SCHOOL TESTINO PROGRAM 

Goal s 

1   To familiarise staff with the concepts of criterion—based 
testing methods., learning styles and disabilities,, 

2   To assess student performance in Mathematics in the 
J un i oi'_ an d I n t er med i a t e d i v i s i on s 

3   To gather quantitative diagnostic information 

4 ••••■ To examine detailed curriculum guidelines and measure- 
ment devices,, and to develop an understanding of the 
c o n t i n u u m o f s k ills f a r e a c h g r a ci e „ 

5   To initiate a school-wide testing program to monitor 
c h i 1 c:i v • e n s g r o w t h t. h r o u g h t h e g r a d e s,. 

6 - To provide guidance for the process of selecting Grade 
9 course levels for Grade 8 students. 

7 - To determine the validity of the Barbe Skills Check Lists 
in Language Arts given each year. 

8   To use existing assessment reports on students,, and to 
provide teachers with assistance in modifying programming 
based on the reports,, 

It was determined that this program should include a variety of 
t y p e s o f d a t a c a 1 1 e c t i a n 

-• i n f o r m a 1 o b s e r v a + : a n 

- c: r i ter i o n - b a s e d t estin g ( d i a g n o s t i c a n d p e r f o r m a n c e > 

- standardized tests (group and individual) 

- i e a r n i n g a p t :i. t u d e a n d s t y 1 e o b s e r v a t i o n s 

- p e r s o n a 3. i t y a n d e m o t i o n a 1 observa t i o n s 

Teaching and learning were to be the main focus of the project,, 
The purposes of any testing was to be made clear to teachers, students 
and parents. The role of data—col 1ection as a part of the 
d e c i s i o n m a k i n g p r o c e s s w a s s t r e s s e d. 
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C G n c e p i s s u c h a s I e a r n i n g s t y 1 e a n d d :i. s a b i I i t i e s w 0 r e d e a 11 w i t h 
in one-on-one situations with the staff. The written reports were to 
c a n t a i n r e c o m m e n d a t i o n s f o r specif i c: p r o gram modif i c a t i o n s » 

EVALUATION - A SCHOOL. TESTING PROGRAM 

The school testing program did address placement of students in 
special programs. The screening was only one part of the information 
gathered about the students (the other parts being the classroom 
a b s e r v a t i o n s b y t h e i n d i v i d u a 1 t e a c h e r s a n cl t h e in f o r m a t :i. o n a v a i 1 a b I e 
from the professional assessments). A general overview of the 
performance of the Grade 4-8 students in the area of Mathematics was 
o b t a i n e d „ T h e k i n d a f d e c i s i o n - m a k i n g p r o c: e s s t h a t e v o 1 v e d f r o m t h :i. s 
collection of data was to be the model for decision-making to be used 
in the future at the school. 

Teachers gained an awareness of both normative-based testing and 
c r i t e r i o n r e f e r e n c e d t e s t i n g . A s w ell,, t h e d i s c us s i o n s g e n e r a t e cl b y 
the data led to a general discussion of testing methods. 

The initial Mathematics screening made the staff aware that, there 
was a need for the development of or the adoption of a Mathematics 
c u r r i c u 1 u m t h a t w a s b o t h s e q u en t i a 1 in n a t ur e a n d d e v e 1 o p m e n t a 3.1 y 
sound. 

RECOMMENDATIONS ■- SCHOOL TESTING PROGRAM 

1 ) T h a t t h e cl a t a c a 11 e c: t i o n ( s c r e e n i n g ) p r a g r a m i n s t i t u t e cl i n Y e a r ]. 

be continued and expanded to include a Language Arts Component. 

2) That the assessment program operated under the Early Intervention 
Program be repeated in the Kindergarten, Grade .1. and Grade 2 classes 
in the Fall of the year. 



4. THE REMEDIAL PROGRAM 

The goals ef the remedial program were: 

1 - To address identified needs in student performance,, 

2 To make optimum use of the personnel available. 

3   To integrate remedial students into regular classroom 
programs whenever pass!ble. 

4 - To utilize a variety of approaches to the delivery of 
r e m e d i a 1 p r o g r a m s t o s t u d e n t s. 

5 - To obtain parental permission for program changes and to 
keep parents informed of student progress at regular 
i interval s 

6 To develop effective teaching techniques for use by the 
staff„ 

A variety of approaches would be required to meet the needs of 
the students. The alternatives considered were: 

< i > Larg e group wit h d r awa1 programs 
( i i ) S rn a 11 g r o u p o r i n d i v i d u a 1 w i t h d r a w a 1 p r a g r a m s 

( i i i ) I n - c 1 a s s p r o g r a m s 
( i v) Parent Vo1 unteer Programs 

The type of instruction or practice given to the student was 
determined as a result of an assessment which identified the student”s 
strengths and areas of need 

Once the students were identified,, it was possible to consider 
how the program would be delivered. A number of factors were used to 
d e t e r m i n e t h e g r o u p i n g a n cl t h e i n s t r u c: t o r i n c 3. u d i n g 

1 - the number of students of a similar age and performance 
3. e v e 1 r e q u i r i n g t h e p r o g r a m 

2 t h e a m o u n t o f i n d i v i cl u a 1 i n s t r u c tio n r e q u i r e d 

3 - the type of program (some programs - speech correction 
f o r e x a m p 3. e,, a r e d i f f i c u 11 t o d o i n a g r o u p s i t u a t i o n ) 

4 - the amount of expertise required by the instructor to 
p i" o v i d e t h e p r a g r a m „ 
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It was determined that a number of large group withdrawal program 
e o u 1 d h e a p e r a t e dT h e p r o g r a m s w e r e d e s i g n e d t o m e e t • s p e c: i f :i. c: n e e d s 
and to be only part of the student? s academic load. Other 
adjustments in programs might be necessary in the home classroom. 

The following is a brief summary of the Large Group Withdrawal 
Programs that were offered during the first project year; 

PROGRAM DESCRIPTION CRITERIA FOR ADMISES I ON 

S p e c: i a 1 E d u c a t i o n - 
flat hemal i cs 

b asic n umb er congept s 
operations with whole numbers 
life skills measurement and 
m o n e y m a n a g e m e n t 

R e media1 Mathematic s 
basic number concepts 
b a s i c n u m b e r f a c: t s 
o p e r a t i a n s w i t h w h o 1 e n u m 1:3 e r s, 
•f r a c: t i o n s, d e c ;i. m a 1 s 
probleurso1vin g 

Grade 7 Spelling 

r e v i e w o f p h o n e t i c p r :i. n c: i p 1 e s 
w D r d b u i 1 d i n g p r i n ci p 1 e s 
spel1ing generalizatians 

Junior 3p e11in g 

phon e tic spe11ing 
pri nc:i. pi es 
a b a s i c s p e 11 i n g v o c a b u 1 a r y 
(Days of week,, months,, numbers,, 
et c: „ ) 

-- Grade 6 — S students 
— at least. 2 3 years behind 

g r a d e p 1 a c e m e n t. i n M a t h 
1 i m i t e d a b i 1 i t y t o h a n d 1 e a 
r e g u 1 a r p r o g r a m 

- Grade 6 -- 3 students 
U n a b 1 e t o h a n d 1 e t h e r e g u 1 a r 
grade program due to weak 
c o m p u t a t i o n a 1 s k i 11 s 

-- un a h 1 e t o f o 1 low d ir e c t i o n s 
in text 
spelling at least two years 
behind Grade placement 

- v i s u a 1 1 e a r n i n g s t r e n g t h s 

-- Grade 4 6 
has not mastered basic 
s p e 11 i n g w a r d s ( D o 1 c: h 5 

Vocabulary Development Program Grade 6 (as a result of 
Vocabulary scores on 

s y n o n y m s,, a n t o n y m s CT „ B „ S. 5 
computer drill of word meanings 
word games 



A u ci i t o r y S e q u e n t i a 1 !i e m o r y 

SR. A' ' L e a r n i n g t o T h :i. n k ' ' 
ser .i. es 

G r a d e 7 - B a s :i. c R e a d i n g P r o g r a m 

oral reading practice 
c: o m p o s :i. t i o n a n d r e s e a r c h 
r e p o r t :i. n g w r i t i n g 

— v o c a b u 1 a r y s t u ci y 

G r a d e 4 M a t h æ m a t i c: s D r i .1.1 

b a s i c n u m b e r fa c t s 
p r e c: i s :i. o n m a t h ex e r c: i s e s 
c o m p u t e r a s s i s t e ci d r i 11 
oral drill and games 

whole class - Grade 1 

  w e a k d e c o d i n g s k :i. 1 i s 
slow oral reading 

— in abi1it y t a write answers 
to questions 

-• 1 o w c o m p r e h e n s i o n o f w ri 11 e n 
material 

-- p a o r n u m b e r c o n c e p t s 
- :i. n a b i 1 i t y t o r s c a 11 b a s i c 

number f acts 

EVALUAT I ON - THE R EM ED I AL. PROGRAM 

Smal1 Group Programs 

The Mathematics groups; and programs; did produce significant 
improvement in performance. Several students in the programs were 
recommended to return to regular level mathematics; studies; at the end 
of the year,, All of the students in the Special Education Mathematics 
c 1 a s s d e m o n s t r a t e d g r o w t h » L e s s e r g a i n s w e r e n o t i c e d i n t h e R e m e d i a 1 
Math Group » 

The studen ts in vo1ved in the remedia1 spe11ing progr ams gener a11 y 
demonstrated gains - partie A arly at the Grade 4-5 level,, However 
greater growth was hoped for and it was felt that a closer link with 
the classroom Language Arts program would be more productive. 

The evaluation of the Vocabulary Development. Program indicated 
that only very small gains; had been made by the class. Again it 
appeared that the students were dealing with vocabulary development in 
isolation from their other studies. There might have been more 
retention if the students had been able to experience more 
reinforcement and practice with vocabulary in the regular classroom 
set'!: :i, ng. 
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The Grade Seven Reading program that was offered to students 
e p e r i e n c i n g d i f f i c u 11 y w i t. h t h e r e g u 1 a r p r o g r a m s e e m e d t o b e o f h e I p „ 
Ail showed good growth in oral reading speed and were better able to 
write brief answers in sentence form. 

RECOMMENDATIONS - THE REMEDIAL PROGRAM 

1 > T h a t t h e w i t h d r a w a 1 c 1 a s s e s i n M a t h e m a t i c s b e c: o n t in u e d f o r y e a r 

2) That a committee of staff examine the present Mathematics 
c u r ricu1um t a d evelop a skills seq uen ce c h art. 

3) That the role of the Classroom Assistant in providing Special 
E d u c a t i o r t s e r v i c e s b e e p a n d e d i n Y e a r 2. 

4) That appropriate reading material (e„g„ high interest - low 
v o c a b u 1 a r y ) b e p u r c It a s e d f o r s t u d e n t s r e a ci i n g b e 1 o w g r a d e p 1 a c: os m e n t. 



I N—CLASS PROGRAMS 

A11 teachers offered specia1 programs or modified regu1 ar 
p r o g r a m s t o m e e t t h e s p e c: i a 1 n e e d s o f t h e s t LA d e n t s i n t. h e i r" c: I a s s s s. 
In many cases,, the good judgement and experience of the teachers 
permitted them to make changes in their class programs without 
assistance or through informal discussions with other staff,, 

Sometimes it was necessary to arrange formal case conferences to 
develop a strategy for dealing with the necessary program 
m o d i f i c a t i o n s. D e p e n d i n g o n t h e s i t LA a t i o n , t h e p e o p 3. e i n v o 1 v e d w e r e 
the teacher,, the principal,, the psychologist and the S.E.R.T. The 
format for the case conference was as follows; 

.1. - a summary of student performance and the reason 
for the referral toy the teacher 

2 - a summary of the assessment results by the psychologist 
or S.E.R.T. 

3   a discussion of the possible alternatives available 
for the student   withdrawal, in—class, parent 
v a 1 u n t e e r , e t c „ 

4   the development of a written plan to be carried out 
with a review mechanism built in as part of the plan. 

After the case conference,, it became the responsibility of the 
teacher to implement the action plan,, This usually took the -form of 
s e 1 e c t i n g o r d e v e 1 o p i n g ma t e r i a i s, ar r a n gin g a n d s c h e d LA 1 in g e >: t r a h e 1 p 
and meeting with the parents to explain the program and seek their 
s LA p p a r t „ T h e i n d i v i d u a 1 Ed LA C a t i a n P 3. a n f o r t h e s t u d e n t w a LA 1 d i n c 3. u d e 
provisions to assess the growth of the student, on a regular basis. 

EVALUATION - IN-CLASS PROGR MS 

T h e '1 i n - c 1 a s s ’ ' p r o g r a m s w e r e d i f f i c u 11 t o m o n i t o r b u t s u c c e s s c a n 
be noted in the fact that the teachers were much more involved in 
designing the programs, carrying them out and measuring the results,, 
The teachers involved began to make extensive use of 
Pre-test/Post-test procedures and became used to record!ng 
quantitative information on students. 

REC.OMMEI--.iDAT I DNS IN CLASS PROGRAMS 

1) That the majority of remedial programs offered in the Primary and 
J u nior division s be of an in —c1 a ss n a t ur e. 
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6. PARENT VOLUNTEER PROGRAMS 

The number of staff available to provide special education 
programs was limited» In order to increase the type and number of 
programs offered the services of parent volunteers were solicited to 
p e r f o r m m a n y v a 1 u a b 1 e f u n <::: t i o n s » i n c 1 u d i n g :: 

1 ■■■■ Assisting teachers in class. 
2 • H e 1 p i n g s t u d e n t s w i t h p r ax c t i c e a n d d r i 11 EX e r c i s e s » 
3   G i v i n g i n d i v i d u a 3. a s s i s t a n c e? t o s t u d e n t s i n d i f f i c: u 11 y. 
4 ■•••■ G i v i n g p o s i t i v e a 11 e n t ion t o s t u d e n t s w i t h ni i n o r b e h a v i o u r a 1 

problems. 
5 Making materials for use by teachers. 
6 Monitoring student performance. 

The use of parent, volunteers in the school has provided 
additional depth to the remedial program. Parents have been able to 
ax s s i s t t e a c h e r s a n d s t u d e n t s i n m e e t i n g s orne t y p ex s o f i n s t r u c t i o n a 1 
q o a 1 s. S c h e d u 1 e s a n d ci u t i e s w e r e g e n e r ax 11 y w o r k e d o u t d i r e c 11 y 
between the parents and the teachers involved. Most volunteers came 
on a regular basis for half-day sessions once or twice•a week. 

EVALUATION   PARENT VOLUNTEER PROGRAM 

The parent- volunteer programs contributed' greatly to the 
operation of the Special Education.Program. The parents who were 
trained by the classroom teachers and the S.E.R.T. supervised ax number 
of smaxII group and individual programs. In the primary grades, the 
parent volunteers listened to students read, drilled vocabulary lists 
and number facts and worked with students who required extra 
assistance and praise. The parent volunteer working with the Reading 
Lab operated a program that made clear improvement in the reading 
a b i 1 i t y o f t h e s t u d e n t s i n v o 1 v e d „ 

RECOMMENDATIDNS - PARENT VOLUNTEER PROGRAM 

13 That the juse of parent volunteers be encouraged and increased 
throughout the grades. 
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IN SERVICE IRAIMIMB PROGRAM 

Goa 1 s of I n—Service Tr a:i. n i ng Proqram 

■•••• to increase staff awareness of developments in the field of 
Spec: i al Educat i on „ 

  t o d e v e I o p s k i 3.1 s i n d i a g n o s i s a n d r e m e d i a t i o n a f L e a r n i n g 
disabi3.ities- 

- to develop an understanding of the various terms used in the 
fiel d of S p e c: i a 1 E d u c a t i o n » 

- to dev eiop the ski11 s of measurement and r ecordin g st u d en t 
p e r f a r rn a n c e a n d b e h ai v i o U r . 

- to develop am understanding of child behaviour and behaviour 
modific ation » 

-■ to develop an understanding of the concept of learning style,, 

-• t o d e v e 1 o p t h e s k i 11 s n e e d e d t o s e 1 e c t and modify curricu 1 u m 
t o m e e t t h e n e e d s o f s t u d e n t s w i t h learn i n g e c: e p t i o n a 1 i t i e s,, 

-■■■ to develop a variety of effective teaching strategies to use 
w i t !"i s t u d e n t s w i t h 1 e a r n i n g e c e p t i o n a 1 i t i e s „ 

T he n e e d t o d e v e 1 o p a n I n - s e r v i c: e T r ai n i n g P rogram r e 1 a t e d t o 
S p e c i a 3. E d u c a t i o n h a d b e e n f o r s e e n b y t h e S t. e e r ing C o en m i 11 e e i n t h e 
very early stages of the planning for the project. Three provisions 
were made; the designation of a person as "key staff" in this area 
C v i c e p r i n c i p a 3. ) ; p a r t ici p a t i o n i n t h e P r o f e s s i o n a 1 D e v e 3. o p rn e n t 
a c t i v i t :i. e s w i t h t h e 1 o c a 3. s c h o o 1 b o a r d s i n t h e a r e a ;; a c t i v i t i e s a t 
the school level were planned and opportunities for staff to 
participat e at major con fe ences were soug h t„ 

T h e f or ma1 In service Tr ainin g Pr og r ams un d ert aken by t h e s t a f f 
during the year included participation at a number of conferences. A 
n Li m b e r o f t h e s t a f f a 11 e n d e d t h e P r o f e s s i o n a 3. ï) e v e i o p m e n t s e m i n a r s a n ci 
workshops sponsored by the Hastings County Board of Education on 
Pr of e ssiona1 Dev e1opment Day s. In scho o1 p rograms were h e 1 d op erated 
by the staff of Quinte Mohawk School on the topics of Writing and 
C r e a t i v e P r o b 1 e m—s o 1 v i n g . 
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EVALUAT I ON : IN-SERVICE TEAININS PROGRAM 

The staff felt that the formal in service programs - conferences, 
workshops - were of benefit to them» Attendance at major educational 
conferences made them feel that they were a part, of the mainstream of 
education and not as isolated as they had been in the past. Three 
teachers on staff applied to take further studies in Special Education 
at a Ministry of Education (Ontario) courses. A number of staff 
indicated that they wished to attend further conferences during the 
year » 

RECOMMEND AT I DIMS - I N-SERV I CE TEA INI IMG PROGRAM 

1 ) T h a t a s c h o o 1 P r o f e s s i a n a 1 D e v e 1 o p m e n t C o m m i 11 e e b e f o r m e d . 

2) That greater use be made of external professional personnel for 
f o r m a 1 i n—s e r v i c e t r a i n i n g p r o g r a m s. 

3) That the S.E.R.T. be involved in planning and offering in-service 
t r a i n i n g p r o g r a m s w i t fi s t a f. f » 



8. LIAISON WITH EXTERNAL AGENCIES 

GOALS: 

- to develop an awareness of the external agencies which 
could provide services to the school. 

- t o incr e a s e t. he q u a 1 i ty of t h e i n t e r a c t i o n w i t h a g e n cie s 
t h a t p r e s e n 13. y s e r v i c e the s c h o o 3. . 

to ensure that the agencies involved with our students are 
aware of the special needs and aptitudes of our students. 

-- to utilize and expand the services that are 
p r e s e n 11 y a v a i 1 a b 1 e t o t h e s c h o o 1 and c o rn m u n i t y. 

There were several agencies or organizations,, external to the 
s c h o a I ,, t h a t w e r e 1 o g i c a 13. y i n v o1 v e d i n t h e p r o j e c t s 

<1) the Hastings County Board of Education 
(2) Beac h g rove Chi1dren ’s Cen tre in Kin gston 
(3) The Tyendinaga Day Care Centre (operated by the Band) 
( 4 > Queens Un i v e r s i t y,, a t K ings t o n 
(5) The Department of Health and Welfare 
(6> The Pub1ic Hea1th Unit 
(7) The Children”s Aid Societ y 

EVALUAT I ON ; !... IAI SON WI TH E XTERNAL AGENCI ES : 

During the course of the first year of the Pi lot Project the 
involvement of other agencies has increased substantially. The 
incr ease in t he schoo1”s p a1 ' ticipation in t he services avaiI ab1e f rom 
the County Boards of Education, the social and Health agencies has 
proven advantageous to all. The receiving Secondary Schools are now 
rn o r e a c c u r a t. e 1 y i n f o r m e d o f t h e s p e c i a 1 t a 1 e n t s a n d n e e d s o f t h e 
graduates of Quinte Mohawk School and are,, as a result, much more 
effective in the delivery of service at their level to the Native 
students. 

The staff as well as the parents are utilizing the services of 
medical psychological and educational services to a greater extent as 
a result, of an increased awareness of these services and as a result 
of the greater confidence and trust that has developed after 
s u c c e s s f u 1 u t i 1 i z a t i o n o f t h e s e s e r v i c e s. 
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RECOMMENDAT Ï DIMS ; L ï AI SDN WI TH E X TERN AL. ABEND I ES 

1) That the contacts made with the County Board of Education and 
the Receiving Secondary Schoo1s be maintained and expanded. 

2) That efforts be made to establish a more functional 
relationship with the Beechgrove Children’s centre, 

3) That the improved relationship between the Day Care staff and 
S c n o o 1 s t a f f b e u s e d t o su p p 1 e men t and en h ance t. h e edu c a t i on a 1 
services to the school’s youngest students through partielpation in 
the Pre-School Screening process and the Early Identification process, 

4) That, as many opportunities as are practical be used for staff 
participation in Professional Development and In-service work offered 
b y t h e a p p r o p r i a t e e x t e r n a I a g e n c i e s 

Page 29 



9. EDUCATIONAL USE OF MICROCOMPUTERS 

In general, the computers in the school have been used in three 
d i f f e r e n t w a y s ;; 

( 1 ) as drill and practice devices tor students having 
difficulty with some areas of study. 

C 2) as motiv ationa1 devices. 
(3) to provide an opportunity for the development of 

s y s t e m a t i c: 1 e a r n i n g s k i 11 s t h r o u g h p r o g r a m m i n g „ 

The majority of computer use by students during the past, year 
could be classified as drill and practice. Students from the third to 
eighth grades experiencing difficulty in spelling and/or mathematics 
recei v e d d a i 3. y p r a c t i c e u s i n g t. h e com p u t e r. T h e s e pr o gra m s w e r e 
detailed in the remedial section. The computers were set up in the 
Special Education Room and students came to the room on a scheduled 
b a s i s t o p r a c t i c e s k i 11 s p r e v i o u s 1 y t a u g h t b y t h e c i a s s r o o m t e a c h e r s. 
In a limited sense,, the students in the two Special Math groups used 
the Computers as teaching machines following teacher direction and 
instruction„ 

The computers proved effective as a motivational device and as 
such were used regularly by the staff. 

Teachers made use of the availability of these devices to achieve 
some Prof essional Upg r adin g„ Three st a f f members took part in evening 
c o u r s e s i n p r o g r a m m i n g a n d w o r d p r o c e s s i n g . T h e t e a c h e r s w e r e t h e n 
a b 1 e t o u s e t h e c o m p u t e r s t o p r e p a r e in s t r u c t :i. o n a 1 rn a t. e r i a 1 s f a r 
s t u d e n t s r e q u i r :L n g s p e c i a 1 p r o g r a m s. 

EVALUATION   COMPUTER USAGE 

One of the original reason1 for including the use of 
m i c r o c o m p u t e r s i n t h e S p e c i a 1 E d u c a t i o n P r o j e c t w a s t h a t b y n a t u r e, 
they are visually oriented and therefore are ideally suited for 
instruction.with the large'number of students identified as having 
s; t re n g t h s i n v i s u a 1 1 e a r n i n g „ 

Since the staff's knowledge of the potential uses of 
mi crocamputers was limited by their lack of experience, no formal 
recording procedure designed to measure the computer usage time by 
each child was established. It would have been useful to do so, in 
order to document the effects of computer assisted instruction on the 
rate of learning by students. Such effects have been felt but not 
measured rel i abl y,, 
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I) u r i n g t h e y e a r t h e c o m p u t e r s w ere 1 a r g e 1 y to a s e d i n t h e S p e c i a 1 
Education room and students from the different, classes came to the 
room to use them., This method did have some advantages in that it was 
not necessary to train all staff in computer operation and it was 
possible for large numbers of students from each class to make use of 
the machines., One of the difficulties with this approach is that it 
required extra staff time to supervise the students using the 
computers. As well,, it was difficult for the classroom teacher to 
coordinate the instructional content with in-class lessons for 
s t u d e n t. s u s i n g t h e c o m p u t e r „ T h u s, t e a c h e r i n v o 1 v e m e n t a n d p r o g r a m 
c o o r- d i n a t i o n w'a s 1 i m i t e d , 

□ne difficult aspect of computer usage within the Special 
Education/Remedial setting was the limited availability of suitable? 
programs. The few commercial programs that were available had to be 
modified to reflect sound educational practice. Some of these,, such 
as the !< - 8 math program published by Radio Shack Ltd,,,, were used 
ex tensively„ 

During the year the school acquired from a variety of sources a 
large collection of educational programs. The amount, of time required 
to modify the programs for use proved considerable but worthwhile. 
T i >, i s m o d i f i c a t i o n o f p r o g r a m s w i 1 1 b e a n o n - g o i n g r e q u i r e m e n t o f 
e du c a t i o n a 1 m i c r o c o m p u t e r u s e r s,, 

As educational involvement increases,, there will be a need for 
the sharing of "field tested" programs and also a need for the 
develop)ment of a catalogue of these programs. 

RECOMMENDATIQMS   M1CRDCOMPUTER USE 

1) That, the use of microcomputers be expanded across the grades. 

2) That the use of Microcomputers in the school be expanded 
during the next year to include their usage for purposes other than 
practice and drill in the Special Education and Remedial Classes. 

3) That,, in the intermediate division, the Grade 7 and 8 
students receive instruction in programming using the B.A.S.Ï..C,, 
language. 

4 ) T h a t t y p i n g a n d w o r d p r o c e s s i n g in s t r u c t i o n b e p r d v i d e d t o 
a p p i" o p i" i a t e i n t e r m e d i a t e s t u d e n t s „ 



10.. COMMUN IT Y/P ARE N T AL. 1NVOLVEMENT 

T h e s p e c i f i c g o a 1 s f o r c o m m un i t y / p a ren t a 1 in vo1v e ment weres 

1) To provide parents 
to b ec orne in vo1ved wit h the 
t h e S p e c: i a 1 E d u c a t i on P i 1 o t 

and community members with opportunities 
learning process through participation in 
Project by; 

a ) i n c r e a s i n g t h e s i z e o f t h e P a r e n t V o 1 u n t e e r C o r p s » 

b) providing encouragement and opportunity for community 
and parental visitations to Quinte Mohawk School. 

c ) p r o v i d in g v o 3. u n t e e r s w i t h r ewa r d s a n d r e c o g n i t i o n 
at least once per year. 

d) direct and frequent contact with the parents of 
th os e chi1dren invo1ved with the r eferra1 process. 

2) To inform the parents and community of the purposes and 
0 p e r a t i o n o f t hi e P i 1 o t P r o j e c t b y s 

a) holding "Open House" twice during the Project’s term. 

b > p a r t i c i p a t i o n i n c ommu n i t y d i s p 3. a y s a n d d e m o n s t r a t i o n s. 

A c o n c e r t e d e f f or t was m a d e t o i n f orm, i n v o 1 v e a n d c o rn m u nie a t e 
with the elements of the school community. It was especially 
1 m p o r t a n t d u e t o t. h e '! n e w ' ' n a t u r e o f p r o j e c t a c: t i v i t i e s. 

I MFC! EM AT I ON EVEN I MB 

I n m i d -■ 0 c t o b er a n i n f o r m a t ion e v e n i n g w a s a r r a n g e d . T h e e v en i n g 
included speakers as well as practical displays and information 
sessions. Brief presentations were made by the representatives of the 
Department, of Health and Welfare,, the Department of Indian Affairs and 
the members of the Queen’s University team. School staff were on hand 
t o a n s w e r q u e s t i o n s a n d d e m o n s t r a t. e t h e v a r i o u s p r o g r a m s a n d e q u i p m e n t 
used by the school„ 
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PARENT VOLUNTEERS 

The role of the volunteers has been dealt with in another section 
of this report,, It is, however, essential to point out that having 
these volunteers in the school and involved with the program had a 
"snowball" effect. Parental visits and contacts with the school 
i n c r e a s e d s u b s t a n t. i a 11 y a s a r e sul t o f t h eir pre s e n c e,. 

THEE ACT!VITIE 

The schoo1 participated in a number of a c tivities tha t in c reased 
the Project’s visibility. Computer and Special Education displays 
were set up at various times at the major Shopping Centres in the 
Quinte area. The media and public attention has resulted in many 
visitors appearing to learn about, the school and the activities of the 
Project. 

EVALUATION 

The increase in the day-to-day contact with the parents of the 
c h i .1 d r e n o f Q u i n t e M o h a w k El c h o o 1 t h r o u g h t h e p a r e n t a 1 c o n f e r e n c e s, t h a 
media attention, the public displays and the parent, volunteers, had 
contributed to the success of the program substantially. Public 
o p i n i o n i s m o r e p o s i t i v e „ c o m p 1 a i n t s a b o u t t he sc h o o 1 t o S c h o o 1 
Committee arise far less frequently and the involvement by community 
members and agencies <i.e. Police and Fire Department) has increased. 

RECOMMENDATIONS 

That the Open House policy continue at the same level. 

2. That the school continue to participate in appropriate public 
displays. 



I MD IVI DUAL EDUCftl" IOM PLANS 

During the second year of the project one of the major areas to 
be addressed will be the deveopment of I.E.P.’s for each exceptional 
student,, At the present time,, although documentation is done for each 
student involved, no standardized process has been established,, The 
terms and conditions of Bill 82 will be used as a basis for the 
development of an I.E.P.. model . 
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SYSTEM RECOMMENÇATIOMS 

:i. - That funds be made available to purchase specialized 
equipment to meet the needs of exceptional students 

2 That the Department of Indian Affairs promote, support 
and expand the use and training of Classroom Assistants 
to meet the needs of exceptional students. 

3 - T h a t i n - s e r v i c e t. r a i n i n g f o r C1 a s s r o o m A s s i s t a n t s i n 
the areas of special education receive priority to ensure 
that they obtain the skills required to work with 
exceptional children. 

4 - That, in areas where ESL is not a major educational factor, 
the existing Classroom Assistants be utilized to meet the 
n ee ds of ex ceptiona1 children in a11 g r ad es. 

5 — T h at a Region a1 Special Ed ucation Coor dinatin g Coun ci1 
(R.S.E.C.C.) be established in the Ontario Region.. 

6 That the R.S.. E.C.C. assist District Offices with 
..i u s t i f i c a t i o n s w i t h r e s p e c t t o t he Spec i a 1 E d u c a t i o n n e e ci s 
o f t h e i r s t u d e n t s. 

7 - That the Department obtain the professional services of a 
r e g i s t e r e d p s y c h a I o g i s t „ 

8 - That the Department establish active negotiations between the 
Provincial Ministries of Education, and Social Services, the 
1oca1 Hea11 h Units, Universities and ot h er a gen c i es to 
determine the availability of support services in each of 
the District s of t h e Ontario Region. 

9 - That the use of Parent/Community Volunteers be encouraged, 
promoted and assisted throughout the system.. 

.1.0 - That Special Education consultant services be made available 
to each school for an initial period of time to-facilitate 
the implementation of a school policy S< procedures for 
e c e p t i o n a 1. s t.... d e n t s., 
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11 - That the process of secondment be used, when internal 
r e s o u r c e s a r e n o t a v a i 1 a b 1 et o a s s i s t i n p r o v i d i n g 
S p e c i a 3. E d u c a t i o n c ans u 3. t a n t s f o r the s t a r t u p p r o c e s s 
in each school. 

12 — That the- emphasis in Professional Development across 
t h e R e g i o n b e direc t e d t o w ard s 8 p e c :i. a 1 El d u c a t i o n. 

13 That the Education Management. Team undertake to provide 

P r o f e s s i o n a 1 D e v e 1 o p m e n t a c t i v i t i e s i n t h e a r e ai s o f S p e c i a 1 
Education for administrative staff. 

14 -■ That., where feasible, programs other than those traditionally 
c: o r i s i d e r e d A c a d e m i c b e o f f e r e d i n s c h o o 1 s h a v i n g s t u d e n t s 
identified as needing these programs. 

15 -- That the equipment and resources to offer such programs as 
Industrial Arts and Home Economics be provided where 
possih1e„ 

16 That the Department, take am immediate active role in the 
d e v e 3. o p m e n t., t. e s t :i. n g , m o d i f i c a t i o n a n d imp 3. e m e n t a t i o n o f 
c u r r i c u 3: u m t h a t a d d r e s s e s t h e n e e d s o f n a t i v e c h i 3. d r e n o f 
a 3.1 ab i 1 i t y 1 eve 1 s. 

17 - That the use of appropriate technology be encouraged, 
p r <::« rn o t e d ,, an d d e v e 3. o p e d „ 

18 That a referral , assessment, and placement process be 
deve?loped a^s a model for all schools in the Ontario Region. 
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SCHOOL ENVIRONMENT ORIENTATION 

Implications 

A single visit to the school on registration day will 
be unable to satisfy the child's curiosity about his future 
school attendance. Most likely this early entry experience 
will allow for only a brief Kindergarten room observation 
as well as a visit with the Principal and Kindergarten 
teacher. 

Although it is unrealistic to assume that any length 
of orientation period could provide a mojority of potential 
Kindergarten experiences, for a child, we have planned an 
orientation session and invited each new registrant to 
attend. This session is well-planned by the Kindergarten 
teacher and structured in such a nature as to include a 
number of activities relevant to the child's future school 
attendance. 

The school invites only a small group of new 
registrants to the classroom on any given day, thereby 
insuring that a) the regular programme would be minimally 
interrrupted and b) the teacher would be more available to 
meet the individual needs of visiting children. 

EDUCATIONAL ASSESSMENT 

ImDlications 

The purpose of including an educational assessment at 
this point in time is significant to the school's need for 
the earliest possible assessment data within the areas of 
Language Development and Communication Skills. Once 
theseare identified, the school is in a position to make 
immediate plans and/or recommendations concerning the 
specific follow-up procedures which may be required of the 
system, school, classroom or parent. 

Circular 15 (1978-79) of the Ministry of Education's 
Memorandum to public schools of Ontario stated: 

"It is essential to establish what a child's learning 
needs and abilities are if our education program is to 
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be appropriate to the leve^l of the child's 
development. This should be done by the school when 
the child is first enrolled." 

With this statement in mind, we selected the Hastings 
County document - Kindergarten Academic Screening (KAS) 
Booklet I, to use as an educational assessment for children 
when they are first enrolled in school. 

The purpose of this educational assessment is to focus 
on the child's current abilities, needs, and preparedness 
to the Kindergarten Acadmeic Program. The results from 
Booklet I should help the teacher discover the child's 
current strengths, difficulties, and needs in order to 
provide a program beginning at the level of his/her 
available competence. By knowing the present performance 
of each child, the teacher is then in a position to adopt 
programs and strategies which may well prevent subsequent 
learning difficulties. 

The results of Booklet I will inform the teacher of 
program direction for each child in September. Those 
students who "can do" the items in Booklet I begin or 
continue the regular kindergarten program. Those students 
who "cannot do" the items in Booklet I would be provided 
with appropriate instruction and pracitce and have their 
performance re-checked using Booklet I at a later date; 
but, by no later than November 30th of that school year. 

After the "cannot do" students have been administered 
Booklet I a second time and they still "cannot do," then 
this information would be shared with the principal for an 
"intervention" to take place. This intervention by the 
principal can take the form of.many directions by sharing 
the concerns witn the available resources in the school, 

KINDERGARTEN ACADEMIC SCREENING - BOOKLET I 

Learning Outcomes 

The student: 

1. answers personal information questions 
(The child's responses to these questions are to 
provide the basis for a general assessment of his 
speech and language. Encourage the child to 
elaborate. Don't necessarily expect accuracy. 

2. names nine colours 
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3. counts by ones 
counts objects to ten 

4. recites the alphabet in sequence 

5. follows directions 

6. writes l's in boxes 

7. writes own name 

8. cuts along a line 
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KINDERGARTEN REGISTRATION STUDENT PROFILE 

Student : School: 

Date Teacher : 

S = Satisfactory NI = Needs Improvement 

Academic Screening and Interview S NI 

1. Personal Information Questions 
20 

2. Colours 
(Point and say) 

red, green, orange 
yellow, black, blue, 
purple, white, brown 

9 

3. Counting-Rote-(think/say, begin with one 1- 
- 10 objects (touch and count) 1- 

4. Alphabet - sing a- 
and/or 
say a- 

5. Follows Directions 
10 

6. Writes 1's (in boxes) - number correct 
(Suggested time - 1 min.) 
Criteria Yes No 

- holds pencil appropr&tely 

- moves left to right 

- moves top to bottom 

- prints in the box 
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7. Writes own name - 

8. Cuts along a line 

9. General comments 

Handedness 

upper case 
lower case 

Total Time Spent 
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1. The student answers personal information questions. 

Student's Name: _ Date : 

PERSONAL INFORMATION QUESTIONS 

I. What is your name? 
(First) (Second) (Third) 

(1) (2) (3) 

4. How old are you? 

5. What is your telephone number? 

6. Where do you live?(address) 

7. When is your birthday? 

8. What is your friend's name? 

9. How many people in your family? 

10. How many brothers? 

II. How many sisters? 

12. What colour are your eyes? 

13. What colour is your hair? 

14. How many fingers do you have? 

15. What day is it? 

16. What is it like outside? 

17 . Tell|me something you like to do 

18. Tell me something you do not like to do 

19. What is your favourite T.V. programme? 

20. Did you go to Nursery (or Pre-school) School? 
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student1s Name: 
» •*? n, 

Date : 

FOLLOW DIRECTIONS 

Materials Required: Pencil, box, closed door 

1. Stand up. 

2. Point to the door. 

3. Turn around and sit down. 

4. Touch your knees and then touch your hair. 

5. Clap your hands. 

6. Pick up the pencil and put it in the box. 

7. Smile and touch your ear. 

8. Put this pencil on the table, open the door and then, 
stand beside me. 

9. Put your hands under the table. 

10. Put the pencil beside the paper. 

uttiunr 
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