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About the illustrations 
The Westcoasters 
(Bottom) 

The Indians who now live along the west 
coast of Canada are direct descendants 
of skillful mariners who navigated the 
open ocean of the North Pacific in hand- 
hewn cedar canoes long before the 
arrival of the European. To attain their 
livelihood these people daily braved the 
perils of an area frequently referred to 
as the “Graveyard of the Pacific.” The 
“Westcoasters” is a graphic visual 
tribute to the courageous and indomi- 
table spirit of the west coast people. 

and the Artists... 
Roy Henry Vickers 

Roy Vickers is a Coast Tsimshian who 
spent his early youth at Kitkatla, an 
ancient Indian village on an Island at the 
mouth of the Skeena River, British 
Columbia. Later his family settled in the 
Victoria area. While there, in art classes 
at school he was unable to relate to the 
European painters and the “great mas- 
ters” and turned instead to the art of his 
Tsimshian heritage; it was here that he 
found himself. 

It wasn’t long before his artwork showed 
considerable promise and he was admit- 
ted to the Gitanmax School of North- 
west Coast Indian Art at Ksan in 
Hazelton, B.C. In two years of intense 
study at Gitanmax, Roy matured into a 
highly skilled artist with a marked ability 
to sensitively blend traditionalist and 
contemporary forms. (Roy's other talents 
include University lecturing and tele- 
vision acting.) His carvings and paint- 
ings may be found in major public and 
private collections in Canada, the United 
States and Japan. 

Creation 
(Middle) 

To use the artist’s words “ . . . mean- 
ingful traditions are governed by the 
works of the Creator, and are believed to 
be sacred. It is from nature that the 
Native peoples adopt symbolism.” Thus 
the “Creation” became the first of his 
Iroquois paintings. It is a work that por- 
trays in physical symbols a vision of 
ancient Iroquoian spiritual concepts: the 
Turtle Island — the Earth, the Great Tree 
of Peace — Brotherhood and Unity, the 
Guardian Eagle — the Creator’s watch- 
care, and the Sun — our Elder Brother. 

Arnold Jacobs 
Arnold Jacobs is a Six Nations' Iroquois 
artist who is emerging as a visual inter- 
preter and historian of the rich culture 
of his people. After studying in the Spe- 
cial Arts Program at Toronto’s Central 
Technical School, Arnold went on to 
develop his distinctive techniques 
through thirteen years of experience in 
the commercial arts field. His works 
have brought him international 
recognition. 

Central to Arnold’s creative expression 
are symbols of the earth and sky — 
such as the waters, the four winds, 
thunder and the sun. For him these sup- 
porters of life are also spiritual forces 
that should inspire within us true thank- 
fulness to the Creator. 

The Goose and the Pink 
(Top right) 

The Northern Goose and Mink serve as a 
vivid portrayal symbolizing the unending 
and universal struggle between good 
and evil, the forces of life and death. In 
both the animate and the inanimate 
creation —• in the prey and in its preda- 
tor and in the variations between the 
lightened and the darkened suns — we 
see an emphasis on the continuing 
conflict between these forces and the 
pathway of division between them. 

Jackson Beardy 

Jackson Beardy was born as the fifth 
son of a family of 13 in the isolated 
Indian community of Island Lake, about 
600 kilometres north of Winnipeg, 
Manitoba. Deprived of his home and 
language at the age of 7, he spent 12 
disorienting and traumatic years in resi- 
dential school life. Thus Jackson’s early 
manhood found him in the struggle to 
reconcile the two worlds of white and 
Indian society. It was at this time that 
he returned north in a quest to again 
learn the ways and teachings of his 
people. 

Later, unrecognized and being unaware 
of any other Indian artists in Canada, he 
began to pioneer his own art form — 
one portraying traditional legends and 
nature in uniquely colourful, creative and 
symbolic images. In time his paintings 
have found their place in established 
collections throughout North America 
and Europe. His recent death in Decem- 
ber of 1984 was lamented as a great 
loss to Canada. 
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Executive Summary 

The Post-Secondary Education Assistance Program 

The Post-Secondary Education Assistance Program (PSEAP) provides 
financial assistance and counselling to registered Canadian Indians and Inuit 
who qualify for entrance into and/or have been accepted into programs or 
courses at accredited universities, colleges, CEGEP's, or technology institutes 
where the completion of secondary school is a normal requirement for entry. 

In 1969/70, there were 800 participants at a cost of $0.4 million. In 
1987/88, enrollment had grown to 14,000 and in 1988/89 the budget was $130 
million. 

 Study Objectives 

This study, a telephone survey of program participants and past 
participants, is one of several studies carried out as part of the overall 
evaluation of PSEAP. The survey was carried out by Peat Marwick 
Consulting Group on behalf of the Evaluation Directorate of INAC. The 
objective of the survey was to assess the performance of the program in 
assisting Indians and Inuit to gain access to post-secondary education and to 
graduate with the qualifications and skills necessary to pursue careers and 
contribute to self-government and economic self-reliance. 

The survey was designed to address the following issues: 

• What courses have been taken? What are the factors influencing 
enrollment in the courses taken? 

• Are there established patterns as to which participants succeed? 
What are the reasons people drop out? 

• What happens to students who graduate and those who do not 
graduate? 
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- What percentages find jobs? Are jobs related to their field of 
study? 
What percentages return to reserves? 
Are there differences between women and men participants? 
Are there differences between participants from urban and rural 
areas? 

 Study Methodology 

A telephone survey of 387 current and past program participants was 
carried out. The survey was limited to three regions - Ontario, British 
Columbia and the Yukon, as information enabling the tracking of past students 
was most complete for these regions. One of the principal variables of interest 
in this study was student status. In order to properly address the study issues, 
the survey had to ensure adequate representation from three types of program 
participants - those who had graduated from (i.e., completed) post-secondary 
studies, those who had withdrawn from (i.e., not completed) post-secondary 
studies, and those who were still enrolled in a post-secondary program. 

Study Results 

Socio-Demographic Characteristics 

• Over two-thirds (68.7%) of the PSEAP beneficiaries were women. 
• Students currently enrolled at the post-secondary level were, on 

average, 28.4 years old. 
• One-third of the students were married for most of the time they 

were enrolled in the program and about one-half supported 
dependents. 

• Just prior to enrolling in the program, 71.1% were living on-reserve. 

Courses Selected 

• PSEAP students primarily enrolled in community colleges (60.7%). 
• The most common program was two years in duration (35.7%) 
• The most common fields of study, for students in colleges/technical 

institutes, were business and commerce, followed by social sciences 
and services and arts. For students in universities, the main fields of 
study were social sciences, followed by education, physical 
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education, recreation and leisure programs. Noticeably lacking were 
students enrolled in science and health care. 

Patterns of Success 

• The proportion of graduates was highest among students enrolled in 
programs of less than 2 years. Up to 72% of these students 
graduated as compared to 44.6% of students in 2-to-3 year programs, 
and 39.9% in programs of 4 or more years. 

• Graduates were more likely to have been married at some point 
(56.9%) than never married (43.1%). Most (68.1%) of the students 
who withdrew from the program had never married. 

• Main reasons given by graduates for their successful completion of 
studies were personal ambition (39.4%) and interest in the subject of 
study (20.4%). 

• Students who withdrew typically (55.9%) reported they had 
completed half or more than half of their program. Most (65.5%) 
said they were very likely to return to their studies within 2 years. 

• Reasons given by those who withdrew varied, including family 
responsibilities (22.8%), lack of money (15.2%), health (12.5%) and 
stress (10.3%). Some students (13.4%) reported they withdrew 
because they had or were offered a full or part time job. 

• The proportion of female students was 68.7% in the study sample, 
slightly higher among graduates (74.2%) and slightly lower among 
withdrawals (62.3%). 

Post-Program Experiences 

• Finding a job: After leaving the program, 10.8% of graduates and 
13.2% of withdrawals did not look for work. The remainder, 86.9% 
of graduates and 92.4% of withdrawals found a job. Approximately 
one-half of those who found employment are still at their first job 
and the average number of jobs held by those who have left their first 
job is 2.6. However, of those who left their first job, a high 
percentage (77.5% of graduates and 84.7% of withdrawals) are not 
working and looking for work. 
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• Relationship between field of study and job: Graduates, not 
surprisingly, said that their post-secondary education was much more 
helpful in finding their first job than did withdrawals. Graduates also 
tended to state that their first job was more closely related to their 
field of study than did withdrawals. However, with respect to 
subsequent jobs, withdrawals found a stronger relationship between 
their current job and their field of study than did graduates. 

• Residence: For graduates, 75.1% lived on-reserve immediately prior 
to enrolling in the program, while following the program, 64.9% of 
graduates lived on-reserve, 27.1% lived off-reserve and 8.0% had 
lived in both locations. 

Incrementality 

The issue of incrementality deals with the measurement of what has 
happened due to PSEAP, specifically, what impacts have occurred which 
would not have occurred in the absence of the program. 

Enrollment 

• Approximately 61.8% of graduates, 63.8% of withdrawals and 
68.7% of current students felt that they definitely would not have 
enrolled in post-secondary studies without the financial assistance 
provided by PSEAP. Thus, PSEAP was incremental with respect to 
enrollment for over 60% of the participants. This is, by any 
standard, a significantly large effect, and indicates a major role of the 
program in encouraging Indian students to enroll in post-secondary 
institutions. 

Program Completion 

• Approximately 64.0% of all PSEAP graduates felt that they 
definitely would not have completed their course of studies without 
the aid of the program. In other words, like the incremental effect on 
enrollment, we find a significantly large percentage of graduates 
(again, over 60%) believed they could not have completed their post- 
secondary studies in the absence of PSEAP. 
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Finding a Job 

• Approximately 70.2% of graduates and 31.6% of withdrawals felt 
strongly that their post-secondary education helped them to obtain 
their first job. Since over 60% of these individuals stated that they 
would not have enrolled without PSEAP, it can be extrapolated that 
PSEAP was strongly incremental in helping about 20% of 
withdrawals and 43% of graduates to obtain their first job. 
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/ - Background and Study 
 Objectives 

 Background 

The constitutional basis of the federal government's special relationship 
with Indians stems from the British North America Act which assigns exclusive 
authority to the Parliament of Canada to legislate with respect to "Indians and 
lands reserved for the Indians". 

With respect to education, the Indian Act empowers the Minister of Indian 
and Northern Affairs Canada (INAC) to operate schools and to enter into 
agreements with provincial governments, Territorial Commissioners, school 
boards, and religious and charitable organizations for the education of registered 
Indian children from ages six to seventeen inclusive, living on reserves or 
Crown land. Under various Treasury Board authorities, a wide range of 
educational and student support services may be extended to natives from pre- 
kindergarten to post-secondary programs. INAC is also authorized to fund 
cultural/educational centres, Indian political associations' education offices and 
local Indian education authorities. 

The objectives of the federal government's native education programs are 
three-fold: 

• To assist and support natives in having access to educational programs 
and services which are responsive to their needs and aspirations, and 
consistent with the concept of native control of education. 

• To assist and support the native peoples in preserving, developing, 
and expressing their cultural identity, with emphasis upon their native 
languages. 

• To assist and support natives in developing and having access to 
meaningful occupational opportunities consistent with their individual 
and community needs and aspirations. 

/fMfi^PeatMarwick. 1.1 



Indian and Northern Affairs Canada is responsible for six education-related 
programs: 

• Instructional Services - Band Schools. 

• Instructional Services - Provincial Schools. 

• Instructional Services - Federal Schools. 

• Student and Educational Support Services for Elementary and 
Secondary Education. 

• Post-Secondary Education. 

• Cultural/Educational Centres. 

Of relevance to the current study is the Post-Secondary Education 
Assistance Program which is described in the ensuing paragraphs. 

The Post-Secondary Education Assistance Program 
 (PSEAP) 

Development 

In the 1950's, Treasury Board provided INAC with limited authority to 
provide training to Indians and Inuit. Throughout the 1960's, the volume and 
scope of training services evolved considerably. 

In 1968, in response to the special training needs of Indians, Treasury 
Board authorized INAC to supplement Department of Manpower and 
Immigration services. This authority covered the provision of post-secondary 
education assistance to Indians and Inuit, which were not funded by 
Manpower. 

Further authority was given to INAC in 1972 to make contributions to Band 
Councils specifically for the provision of post-secondary education services to 
Indians. 

Consultations with Indian students and band representatives in the mid- 
1970's resulted in the development of Program Circular E-12 which was 
approved by Treasury Board in 1977. It spelled out the policy and guidelines 
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governing INAC's financial assistance to registered Canadian Indian and Inuit 
post-secondary students. 

Overview 

The Post-Secondary Education Assistance Program currently provides 

financial assistance and counselling to registered Canadian Indians and Inuit 
who qualify for entrance into and/or have been accepted into programs or 
courses at accredited universities, colleges, CEGEP's, or technology institutes 
where the completion of secondary school is a normal requirement for entry. 

Under the present guidelines, eligible post-secondary students receive 
funding for tuition and registration fees, books and supplies, special clothing 
and equipment, special accommodation costs, living expenses, transportation, 
and tutorial assistance. Additional allowances are provided for dependents 
living with the student. Incentive grants are also provided for students enrolled 
in post-graduate studies. 

The program consists of three main components: 

1. The Student Assistance Program provides financial support to 

students who qualify for entrance and/or have been accepted into 
accredited post-secondary institutions. 

2. The University and College Entrance Preparation Program (UCEP), 

approved in 1983 as an additional component to PSEAP, provides 
financial assistance to registered Indian and Inuit students enrolled in 

entrance preparation programs offered by Canadian post-secondary 

institutions which allow students to attain the academic level required 
for entrance to degree and diploma credit programs. 

3. The Indian Studies Support Program component funds Indian- 

controlled and other post-secondary institutions for developing and 
implementing special post-secondary education programs for native 
people. A maximum of 12% of the department's post-secondary 
budget may be allocated to this component. 

In 1969/70, there were 800 program participants funded at a cost of $.4 
million. In 1975/76, annual expenditures had risen to $4.2 million and by 
1987/88, program costs totalled $94 million. This increase reflects the steady 
growth in enrollment from 2,500 students in 1975/76 to an estimated 14,000 

participants in 1987/88. The budget for 1988-89 consists of $130 million and 
24 person years are allocated to administer the program. About 60% of the 
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program funding is currently administered by Indian bands and organizations 
through contribution agreements negotiated with the regional offices of INAC. 
In some regions (e.g., Manitoba), the program is 100% band-administered. 

1987/88 Policy Changes 

In 1987, several changes were announced to INAC Circular E-12 which 
had guided the post-secondary program over the last 10 years. These changes 
included: 

• Canadian residency requirements - only those students residing in 
Canada for at least 12 consecutive months prior to applying are 
eligible for assistance. 

• The requirement for regions to manage the program within a fixed 
annual allocation. 

• A priority system for selecting students with five priority categories 
ranging from continuing students (priority 1) to students returning to 
post-secondary studies after having previously dropped out (priority 
5). 

• The elimination of the special half-salary allowances for graduate 
students (by the ena of fiscal year 87/88). 

1989/90 Policy Changes 

The Department announced in March 1989 further changes to its policy and 
associated guidelines with implementation planned for 1989/90. There are five 
key objectives in altering the program at this time: 

• To improve the academic success rate of program participants. 

• To focus the program more directly on the goals of Indian self- 
government and economic self-sufficiency. 

• To give Indian groups more control over administration of the 
program. 

• To make the program less complex and easier to administer. 

• To ensure that the annual budget is used as effectively and efficiently 
as possible. 
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Study Objectives 

Indian and Northern Affairs Canada is currently conducting an evaluation of 
the Post-Secondary Education Assistance Program. The present study, a 
telephone survey of program participants and past participants, comprises one 
module of this significant evaluation effort. The present survey is one of 
several evaluation methodologies which will provide the department with 
multiple lines of evidence in formulating overall evaluation conclusions and 
recommendations. 

The general objective of this survey study was to assess and report on the 
performance of the PSEAP program in assisting Indians and Inuit both to gain 
access to post-secondary education and to graduate with the qualifications and 
skills necessary to pursue careers and contribute to self-government and 
economic self-reliance. 

The survey addressed the following issues and research questions: 

• What courses have been taken? What are the factors influencing 
enrollment in the courses taken? 

• Are there established patterns as to which participants succeed? What 
are the reasons people drop out? 

• What happens to students who graduate and those who do not 
graduate? 

- What percentages find jobs? Are jobs related to their field of 
study? 

- What percentages return to reserves? 

Are there differences between women and men participants? 

Are there differences between participants from urban and rural 
areas? 

 Report Organization 

Chapter II of this report focuses on the survey methodology and our overall 
approach to the analysis of the survey data. Chapter III describes the survey 
sample with respect to socio-demographic characteristics, educational 
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characteristics and attitudinal variables. The next three chapters are organized 
around the study issues: 

• Chapter IV deals with the courses which have been selected by 
PSEAP participants and the various factors influencing course 
selection. 

• Chapter V looks at patterns of success, contrasting students who 
graduated with students who did not complete their programs. The 
chapter also focuses on the factors which contributed to successful 
program completion as well as reasons for withdrawal. 

• Chapter VI describes what has happened to individuals (graduates and 
withdrawals) following participation in PSEAP. More specifically, 
we investigate the success of past participants in finding employment 
and the extent to which students return to the reserves, elucidating the 
differences in experiences between males and females, and 
respondents from urban and rural areas. 

The report concludes with a final chapter addressing the issue of program 
incrementality, that is, what impacts have occurred as a result of PSEAP which 
would not have occurred in the absence of the program. 
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// - Survey Methodology 

  Overview of Survey Design 

As pan of the overall evaluation of PSEAP, we conducted a telephone 
survey of 387 current and past program participants. “Current” students were 
defined as students enrolled in the fall of 1988, and “past” students were 
defined as students enrolled in either 1987-88, 1986-87 or both. The survey 
was limited in scope to three INAC regions - Ontario, British Columbia, and the 
Yukon, as information enabling the tracking of past students (e.g., name, band 
affiliation, institution attended) was most complete in these three regions. The 
survey was also restricted to students who received assistance in the past three 
fiscal years (i.e., 1986/87, 1987/88 and 1988/89) due to the relative difficulty 
of tracing individuals who were enrolled prior to this time. 

One of the principal variables of interest in this study was student status. In 
order to properly address the study issues, the survey had to ensure adequate 
representation from three types of program participants - those who had 
graduated from (i.e., completed) post-secondary studies, those who had 
withdrawn from (i.e., not completed) post-secondary studies, and those who 
were still enrolled in a post-secondary program. 

A preliminary survey design study determined that some LNAC regional 
education databases were incomplete with respect to information on student 
status. In addition, available data indicated that the number of graduates and 
withdrawals in any given year was relatively low. Thus the survey design for 
this study incorporated two main features which ensured that an adequate 
number of graduates and withdrawals were reached: 

- oversampling participants in earlier year of enrollment (i.e., 
1986/87) 

using network sampling to obtain, from our randomly selected 
respondents, the names of other individuals who were graduates 
or withdrawals in the time period of interest. Use of this scientific 
sampling technique allowed us to achieve our required quotas for 
these rarer sub-populations in an efficient manner. 
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The survey design involved selecting an initial primary sample of bands 
(within each region), stratifying PSEAP participants in each band by year of 
enrollment and current status, where known, and selecting a sample of 

students. The names in the sample were presented to the appropriate band 
offices for the provision and updating of telephone numbers. Tracking was 
undertaken for individuals in the sample from bands refusing to cooperate and 

for members of co-operative bands who had moved. This eliminated a major 

source of potential bias arising from band non-response. 

The survey sampling scheme is discussed in greater detail in the following 
section. 

 Sampling Scheme 

Conceptually, the sampling method used was stratified double sampling, 

where: 

- bands were first stratified by region and size (large and small) 

- bands were then randomly chosen from these strata 

- the students within the sampled bands were then stratified by 

status (withdrawal, graduate, and current) and year of enrollment 
(1986/87 or 1987-89). 

The strict probability nature of the sample was modified, because status of 
students was not known before the interview. Thus the required sample sizes 
within strata were met by quota sampling, using referrals from sampled 

participants to enhance the sample of rare groups (withdrawals and graduates). 

This method of stratification and double sampling was used for Ontario and 

British Columbia, and is shown schematically in Exhibit II-1, overleaf. 
The Yukon was a different case, given a small population of participants. For 
the Yukon (as shown in Exhibit II-2, overleaf), we quota sampled by 

status. 

Sample Sizes 

The final sample sizes and distribution are shown in Exhibit II-3, 
overleaf. It should be noted that the sampling unit was person x year, not 

person per se. Thus if an individual was selected from the 1986/87 list and the 

1987-89 lists, his results were used twice, once for each year (although he was 
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EXHIBIT II-2 

SAMPLING DESIGN: YUKON 

quota sampling 

Final Sample 



EXHIBIT II-3 

SAMPLE DISTRIBUTION 
(UNWEIGHTED) 

STATUS 

Province Total Current Graduate Withdrawal 

Ontario 

British Columbia 

Yukon 

Total 

181 

153 

53 

387 

79 

68 

25 

172 

49 

41 

8 

98 

53 

44 

20 

117 



obviously interviewed only once). Similarly, if he were sampled for one year, 
say 1986/87, and unsampled on a second year (say 1987/88) on which list he 
appeared, his results were used only for 1986/87. 

Initial Sample 

An initial sample of 1,157 PSEAP participants from Ontario, British 
Columbia and the Yukon were selected, following the band size and year of 
enrollment stratifications discussed above. In the majority of cases, status was 
unknown. In each region, we selected approximately three times as many 
students as required (i.e., 154 in the Yukon, 460 in British Columbia, and 543 
in Ontario). These individuals were affiliated with 76 different bands (30 bands 
in each of Ontario, and British Columbia and 16 bands in the Yukon). 
Appendix A lists the selected bands in each region and specifies the number of 
students chosen from each band, as well as the final sample size for each band. 

 Survey Questionnaire 

We reviewed the Department’s draft PSEAP questionnaire and made a 
number of changes to the survey instrument These changes included: 

• Adding a number of questions which addressed the incrementality of 
the PSEAP program. 

• Adding some attitudinal scaling questions designed to identify 
attitudinal differences among program participants which may 
contribute to the completion or non-completion of a program of study. 

• Elaboration of the section dealing with post-program employment data 
for graduates and individuals who withdrew, to allow for a more in- 
depth comparison of these two groups. 

• Restructuring the questionnaire so that questions which applied to all 
respondents (i.e., graduates, withdrawals and current students) were 
grouped at the end of the questionnaire instead of being repeated in 
each section. 

• Closing the open-ended questions using the results of the pilot test 
undertaken in Ontario by the Evaluation Directorate. 

• Reformatting the questionnaire so that it was suitable for 
computerization. 
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Incorporating comments received from Statistics Canada. 

Pre-test 

We conducted a pre-test of the survey questionnaire in the Ontario region. 
Ten interviews were undertaken with students from our initial sample. 
Interviews were conducted with graduates, withdrawals and current students in 
order to test each section of the questionnaire, and both the English and French 
versions of the survey instrument were tested. 

Our interviewers were instructed to pay particular attention to the length of 
the interviews, the sequencing of the questions, respondent comprehension of 
the questions, and the overall ease of administering the questionnaire. 

The time required to conduct an interview generally varied between 10 and 
15 minutes. The duration of the interview was typically shorter for current 
students due to the nature of the questionnaire skip patterns. 

No major difficulties were detected with respect to question wording and 
only one problem was encountered in question sequencing. Response 
categories in a few questions had to be modified. Generally, the interviewers 
found the questionnaire very straightforward to administer and respondents 
commented that they were comfortable with the questions posed to them. 

The pre-test also demonstrated that numbers provided by band offices were 
generally up-to-date and that the best time to contact students was in the 
evening. 

 Survey Execution 

The survey fieldwork was split into two phases: an initial tracking phase 
and a data collection phase. 

Initial Tracking 

We carried out a tracking procedure to obtain and update telephone numbers 
and status information for the students in our initial sample. 

The first step in this process was the creation of a survey database 
containing the names of the 1,157 students and other data to enable the cracking 
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of individuals (e.g., band affiliation, institution attended, address, etc.)- A 
student listing was then output, sorted by band. 

For each of the 76 bands involved, we contacted education counsellors in 
the appropriate band office. Counsellors were asked to update the telephone 
numbers in our database, or to provide a number where none was listed. 
Counsellors were also asked to provide information regarding student status. It 
should be noted that in Ontario, we started by contacting the appropriate INAC 
District Office in cases where the program was departmentally-administered, but 
we were inevitably referred by District Office staff to the band offices 
themselves. 

Most band offices were very co-operative and were able to give us the 
necessary information over the telephone. In certain cases, where lists of 
names were somewhat lengthy, the names were faxed to the band office and 
telephone numbers were faxed back. 

Only three bands in Ontario (accounting for close to 80 students in our 
sample) and two in British Columbia (representing almost 50 students) declined 
to participate. Where the band office declined, or where co-operative band 
offices did not have an up-to-date number listed for a particular student, we 
carried out more extensive tracking. This involved: 

• Contacting relatives, friends, and other individuals suggested to us by 
band offices. 

• Calling directory assistance at the last known location of the student 
and at the location of the institution attended. 

« Contacting the registrar, native student counsellor, or education 
counsellor at the institution attended. 

• Calling the university residence for current students. 

Generally we found contacting the universities and colleges to be less 
successful than other avenues we pursued. In most cases, it was school policy 
not to give out personal information on students. 

Based on this initial tracking exercise, we were able to produce a stratified 
list of participants (by region, status and year) with the "best" telephone 
numbers generated by the tracking process. This list formed the basis of the 
survey proper. After the initial phase, we had telephone numbers for 145 
students in the Yukon, 299 in British Columbia, and 368 in Ontario. This 
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represented 94%, 65%, and 68% of the initial sample chosen in these three 
regions, respectively. The high degree of success experienced in the Yukon 
was due to full co-operation from all band offices, and from the INAC regional 
office (whose records on students enrolled in the program were very complete). 

Further tracking was undertaken during the data collection phase of the 
fieldwork for students whose numbers proved to be incorrect, out-of-service 
etc. 

Data Collection 

Once the initial tracking process was complete, we forwarded to our field 
supervisors in Ontario and British Columbia: 

- detailed interviewer instructions 

supervisors' instructions 

- questionnaires 

tracking sheets 

- verification sheets. 

Supervisors reviewed the material and were carefully briefed. 

Telephone interviewing took place primarily during evenings and weekends 
during the first two weeks in February 1989. The initial work of each 
interviewer was sent to our Toronto central office, where senior project team 
members reviewed the completed questionnaires and discussed the results with 
the supervisors. The regional supervisors from then on edited all completed 
questionnaires. In addition, 15% of each interviewer's work was verified. 

Completed questionnaires arrived continuously in our central office, where 
they were again face edited prior to computer inputting. Questionable responses 
were discussed with supervisors and/or the responsible interviewers. 

Because of the importance and difficulty of obtaining certain status 
categories (withdrawals and graduates), we did not use any standard call-back 
limits in the survey. Rather, we carried out continuous call-backs and tracking 
(up to a dozen calls) before giving up on a number. At that time, substitutions 
by year, region and status were carried out. 
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Approach to Analysis 

Our approach to the analysis of the survey data consisted of a combination 
of exploratory multivariate analyses and generation of descriptive statistics, 
primarily in the form of cross-tabulations. 

Exploratory Multivariate Analysis 

One of the principal objectives of survey analysis is usually to explain 
important variables. For example, in this study we were noy only interested in 
the current employment status of PSEAP participants, but also the 
characteristics, attitudes, etc., of those who are currently working compared to 
those who are unemployed. 

Multivariate analysis is essential to achieving this sort of analytical 
objective. Without using such techniques, it is virtually impossible, from a 
combinatoric perspective, to make sense of the relationships among a large set 
of potential explanatory variables. 

We carried out exploratory multivariate analyses on a number of pertinent 
survey variables. The objective of this modelling exercise was to understand 
the interrelationships among major variables in the survey database. For 
variables that can be thought of broadly as endogenous or dependent, we have 
developed indicative, quasi-causal type models, relating these dependent 
variables to identified independent variables. 

The following ideas formed the basis of this exploratory analysis: 

• The objective of the exercise was geared toward identifying 
relationships, not quantifying specific coefficients, standard errors, 
etc. 

• The above point, together with the large number of potential variables, 
implied the great majority of analyses were carried out using general 
linear models. The rationale was: 

- for large sets of variables, the exploratory and diagnostic 
capabilities of multivariate linear models (e.g., regression, 
principal components, etc.) far exceed those of comparable non- 
linear models. The ability to take advantage of sophisticated 
multicollinearity analyses, residual analyses, etc. was necessary in 
these analyses 
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the robustness of the procedures. The robustness of linear models 
has been well-studied, and is particularly appropriate for studying 
indicative relationships. Even under major movements from 
classical assumptions (such as using a dummy variable as a 
dependent variable), coefficients of variables are unbiased 
(although significance levels are clearly not). 

The general procedures used in the end were combinations of logical 
analyses and multivariate analyses. For any dependent variable of interest, we: 

• Segmented potentially appropriate independent variables into 
categories (e.g., socio-demographic, attitudes, etc.). 

• Examined sub-models by category. When stepwise regression 
methods were used, F-statistics of all variables were tracked to assess 
multicollinearity. Examination of correlations and variance inflation 
factors were also used as appropriate. "Best of all subsets" as an 
algorithm was also used as appropriate. In the end, we had "best 
indicative" models for each category. 

• Combined these "best indicative" models; the above procedures were 
then used to develop the overall best indicative model. 

• Formed new variables, as appropriate, as part of the exploratory 
analyses. For example, non-overlapping dummy variables were 
combined if their effect were seen to be similar. Other variables were 
summed when this resulted in similar results to the individual 
variables (but with fewer degrees of freedom). 

It can be noted that the models in this report were not built using the R2 or 
adjusted R2 statistic. As described above, the objective of the modeling was 
geared toward general identification of relationships, not a quantifiction of 
specific coefficients, significance levels, etc. The models are our best estimate 
of what the data are saying, but clearly not a causally-tested set of relationships. 
Thus the models should be used for this purpose only, i.e., assessing what is 
related to what. 

Exhibit II-4, overleaf, summarizes the set of multivariate statistical 
models developed during the study. 
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EXHIBIT II-4 

SUMMARY OF MULTIVARIATE MODELS 

Dependent Variable Significant Independent Variables 

Q. 10b: Completion of program 

Q.30: Found a job - post-program 

Q.37: Relationship between first 
job and field of study 

Q.29: Post-program residence (on 
or off-reserve 

Q.63f: Incrementality of program 
on enrolling 

Q.26: Incrementality with respect 
to completing studies 

Q.6: Duration of program 
Q.58: Marital status 
Q.5: Field of study 
Q.7: Type of certificate or degree 
Q. 15,27 : Preference for working on or 

off reserve following program 
Region 

Q.4: Type of institution 
Q.63: Importance for work to be related to job 
Q.63: Importance of having a degree to succeed in life 
Q.5: Field of study 

Q.32: Importance of education in obtaining first job 
Q. 8 : Program required for job advancement 
Q.35: Occupation of first job 
Q.57: Age 

Q.60: Years on reserve 
Q.28: Pre-program residence 
Q. 15,27: Preference for working on/off reserve 
Q.57: Age 
Q.49 Pre-program education level 
Q.5: Field of study 

Q.63: Relationship between enrolling & goals 
Q.5 Field of study 
Q. 15,27 Preference for working on/off reserve 
Q.63 Importance of having degree to succeed 

Geographic band zone of band 
Q.63f: Incrementality with respect to enrolling 
Q.8: Reason for choosing program 
Q.28: Pre-program residence 



Descriptive Statistics 

In addition to exploratory modelling, we also generated a series of 
descriptive cross-tabulations from the survey data. We focused our efforts in 
this area on the following: 

• Cross-tabulations of dependent variables used in modelling against 
important model explanators. 

• Cross-tabulations of all survey questions against student status (e.g., 
graduate, withdrawal or current). 

• Other cross-tabulations deemed necessary to address the study issues. 

Sample Weighting 

All cross-tabulated results and overall frequencies reported are based on 
weighted survey data. Weighting of the results took into account the non- 
proportional (non-self-weighting) nature of the sampling procedure. For 
example, the percentage of students in small bands within our sample was less 
than the percentage within the overall population. Thus to avoid biasing the 
results toward small bands, we needed to "inflate" the small band results and 
"deflate" the large band results in our sample. Similar comments are 
appropriate for year of enrollment and region. Weighting was less important 
for status category, since almost all results are presented separately for 
withdrawals, graduates and current students. Nevertheless, for the sake of 
completeness (and if merged results are required at any time), we present 
weights for the status stratification. The weighting is discussed in Appendix B. 
The factor related to status drops out in most of the analyses. 

Exhibit H-5, overleaf, shows the weighted sample distribution. 

Appendix C contains the weighted survey results (broken down by status 
category) for all questions, on a copy of the actual survey instrument. Appendix 
D contains the data broken down by region. 
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EXHIBIT II-5 

SAMPLE DISTRIBUTION (WEIGHTED) 

STATUS 

Province Total Current Graduate Withdrawal 

Ontario 

British Columbia 

Yukon 

Total 

237 

174 

4 

415 

104 

77 

2 

183 

64 

46 

1 

111 

70 

50 

1 

121 



Ill - Characteristics of the 
 Survey Sample 

In this chapter, we describe the survey sample with respect to socio- 
demographic characteristics, educational characteristics and attitudinal variables. 
We begin with a brief discussion of survey response. 

 Survey Response 

Exhibit III-1, overleaf, depicts the contact record for the survey, 
broken down by region. As may be seen from the exhibit, we succeeded in 
interviewing 28.2% of the initial sample overall (326 out of 1,157). This 
represented 48.7% of the individuals who were potentially traceable. For in- 
scope individuals who were actually contacted, the response rate achieved was 
92.1% overall (89.5% in the Yukon, 92.5% in Ontario, and 92.6% in British 
Columbia). 

Of the total number of completed interviews, 15.8% were as a result of 
referrals from sampled respondents (3.8% in the Yukon, 17.7% in Ontario and 
17.6% in British Columbia). 

Exhibit III-2, overleaf, shows the final sample size broken down by 
region and student status. The reliability of any estimates derived from the 
sample are also shown. For example, an estimate of, say, “percentage of 
students currently employed” would be within 5% of the “true” population 
value, 19 times out of 20. 

Socio-demographic Characteristics 

Sex 

As seen in Exhibit III-3, overleaf, over two-thirds (68.7%) of the 
PSEAP beneficiaries in the three regions of interest were women. Current 
students were more than twice as likely to be women as men, graduates were 
close to three times as likely to be women and withdrawals were about 1.5 
times as likely to be females. 
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EXHIBIT in-1 
SURVEY CONTACT RECORD 

REGION 

Yukon Ontario British Columbia Total 

Initial Sample 

No. in initial sample 

No. completed 

No. of refusals 

No. out-of-scope ^ 

No. which could not be traced ' 
3 

No. called but not reached 

Referrals 

No. referrals 

No. completed 

No. of refusals' 

No. out-of-scope 

No. which could not be traced 

No. called but not reached 

154 

51 

6 

3 

38 

56 

3 

2 

543 

149 

12 

10 

245 

127 

65 

32 

2 

13 

18 

460 

126 

10 

11 

204 

109 

55 

27 

5 

5 

18 

1.157 

326 

28 

24 

487 

292 

123 

61 

5 

2 

18 

37 

Notes: 1 Did not receive grant, did not enroll in post-secondary education, only enrolled in one 
course, etc. 

2 Reasons for not being able to trace individuals included lack of telephone numbers 
on INAC regional lists. 

3 Phone busy, student not home, not available, etc. 



EXHIBIT HI-2 

SUMMARY OF FINAL SAMPLE SIZES 
(UNWEIGHTED) 

Region Current Graduate Withdrawal Total 
Precision 

of Estimate 

Ontario 

British 
Columbia 

Yukon 

Total 

Precision of 
Estimate 

79 

68 

25 

172 

7.5% 

49 

41 

8 

98 

10.0% 

53 

44 

20 

117 

9.1% 

181 

153 

53 

387 

5.0% 

7.3% 

8.0% 

13.6% 

5.0% 

Note: The precision of the estimates derived from the sample are the 95% errors, based on a 
conservative binomial estimate. For example, the estimate of the percentage of graduate 
students who are, say, currently employed, would be +/- 10.0% of the true population value, 
19 times out of 20. 



EXHIBIT in-3 

SOCIODEMOGRAPHIC CHARACTERISTICS 
OF SURVEY SAMPLE 

BY STATUS CLASSIFICATION 

Characteristic Categories 

STATUS 

Current Graduates Withdrawals Total 

Sex 

Current Age 

Marital Status 

Dependents 

Number of 
Dependents 

Current 
Income 

Male 
Female 

18 to 21 
22 to 24 
25 to 30 
31 to 39 
Over 39 

Married/Common-law 
Single 
Widowed 
Separated/Divorced 

Percent with Dependents 

One 
Two 
Three 
Four or More 

No Income 
$5,000 or Less 
$5,001 -$10,000 
$10,001 - $15,000 
$15,001 -$20,000 
Over $20,000 

30.3 
69.7 

16.5 
23.8 
26.5 
22.2 
11.0 

28.1 
59.2 

3.4 
9.3 

48.1 

38.1 
39.1 
13.4 
9.4 

0.0 
35.9 
42.4 
10.0 
5.5 
6.2 

25.8 
74.2 

3.6 
11.5 
35.7 
32.2 
17.0 

48.4 
43.1 

1.0 
7.5 

63.6 

33.3 
32.0 
21.2 
13.6 

4.2 
22.2 
32.5 
19.7 
10.7 
10.7 

37.7 
62.3 

15.3 
17.5 
28.7 
28.3 
10.2 

27.3 
68.1 
0.8 
3.8 

41.7 

27.7 
23.4 
29.9 
19.0 

0.8 
32.0 
32.0 
15.0 
6.5 
13.7 

31.3% 
68.7% 

12.6% 

18.6% 
29.6% 
26.7% 
12.4% 

33.3% 
57.4% 

2.0% 

7.2% 

50.4% 

33.9% 
32.9% 
20.1% 

13.1% 

1.3% 
31.4% 
37.0% 
13.8% 
7.1% 
9.4% 

Note: The number of respondents for each cell of the table can be found in Appendix C. 



Age 

Exhibit III-3 also shows that Indian post-secondary students are typically 
somewhat older than their non-Indian counterpans. On average, students 
currently enrolled at the post-secondary level were 28.4 years of age and 59.7% 
of current participants were 25 years of age or older. Students who had 
graduated or withdrawn from post-secondary studies were generally older 
(84.9% of graduates and 67.2% of withdrawals were 25 and older). Note, 
however, that respondents were asked for their age at the time of the conduct of 
the survey and not while they were in the program. Thus, we would expect 
graduates to be older than those currently enrolled as, by definition, they had 
completed their post-secondary program at the time of the survey while those 
currently enrolled had obviously not. 

Marital Status 

Overall, one-third of the students surveyed were married while they were in 
the program. Graduates, in particular, were more likely to have been married 
while attending school (48.4% of graduates were married as compared to 
28.1% of current students and 27.3% of withdrawals). Just over 9% of all 
respondents were widowed, separated or divorced. 

Dependents 

Approximately one-half of all students surveyed were supporting 
dependents for most of the time they were enrolled in the post-secondary 
program. In the context of this survey, dependents were defined as individuals 
relying on the student for food, rent, clothing, etc. Again, graduates were more 
likely to be supporting dependents than other students, with 63.6% of graduates 
having dependents as compared to only 48.1% of current students and 41.7% 
of these who withdrew. 

It is interesting to note that, although individuals who successfully 
completed their programs were more likely to be supporting dependents, given 
at least one dependent, it was students who withdrew who had the largest 
number of dependents. On average, withdrawals reported 2.62 dependents 
while in the program, versus 2.17 for graduates and 1.98 for current 
participants. About 48.9% of withdrawals were supporting three or more 
dependents (as compared to 22.8% of current students and 34.8% of 
graduates). 
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Income 

Respondents were asked to provide their gross personal income (including 
study grants) for 1988. It should be noted that 17.6% of students surveyed 
declined to report this information to us. Of those which responded, 69.7% 
earned $10,000 or less and 83.5% made $15,000 or less. Not surprisingly, 
students currently involved in post-secondary studies were more likely to have a 
lower personal income than students no longer in school. Approximately, 
88.3% of current students made $15,000 or less compared to 78.6% of 
graduates and 79.8% of withdrawals. 

What is somewhat surprising about these figures is that withdrawals were 
not earning substantially less than graduates. Although more withdrawals than 
graduates were in the lowest income category of $5,000 or less (32.8% and 
26.4%, respectively) comparable proportions within the two groups earned 
$15,000 or less (as noted above). Note further that a slightly larger proportion 
of withdrawals were actually in the higher income brackets - 13.7% of 
withdrawals and 10.7% of graduates reported an annual income of more than 
$20,000. 

Pre-Program Residence 

Graduates were more likely than students who eventually withdrew to have 
entered the program directly from the reserve. Of those living off-reserve prior 
to the program, graduates were less likely than withdrawals to be from an urban 
community. Just prior to enrolling in the post-secondary program, 75.1% of 
graduates and 67.5% of withdrawals were living on-reserve. Of those 
individuals residing off-reserve, 72.0% of graduates and 92.9% of withdrawals 
were living in an urban community as opposed to a rural one. 

Years on Reserve 

Close to 94% of respondents had lived on-reserve for some period of time 
and the mean number of years on-reserve was 20.4. Graduates tended to have 
lived on-reserve for a somewhat longer period of time (22.9 years, on average, 
versus 19.2 years for current participants and 19.9 for withdrawals) but this is 
at least partially related to the older age of graduates. 

Bill C-31 

Approximately 8.9% of respondents (11.4% of current students, 12.1% of 
graduates and 2.3% of withdrawals) attained Indian status as of June 1985 as a 
result of the change in the Indian Act known as Bill C-31. 
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Educational Characteristics 

PSEAP Versus UCEP 

The great majority of respondents were most recently enrolled in a certified 
post-secondary program and hence received funding under the PSEAP 
component of the assistance program. Only 4.5% of students surveyed were 
most recently enrolled in a university/college preparatory or entrance program 
and thus received educational grants under the UCEP component of the 
program. This proportion varied somewhat across status groups. About 2.1% 
of current program participants were receiving funds under UCEP. About 
4.0% of the graduates interviewed as part of the survey had graduated from a 
preparatory or entrance program (and had not proceeded to further post- 
secondary studies). Finally, 8.5% of withdrawals had dropped-out of a 
preparatory program as opposed to a certified post-secondary program. 

Individuals who were not most recently enrolled in a university/college 
preparatory program (i.e., students most recently enrolled in a certified post- 
secondary program) were queried as to whether they had ever taken a 
preparatory program. Overall, 27.7% of post-secondary students had taken 
such an entrance program. This was true for 33.7% of current students, 29.6% 
of withdrawals and 15.5% of graduates. 

Of those post-secondary students who had taken a preparation course in the 
past, 76.9% had received financial assistance from INAC through UCEP 
(72.9% of current students, 76.6% of graduates and 84.2% of withdrawals). 

Full-Time or Part-Time 

Overall, 85.6% of PSEAP recipients were enrolled in post-secondary 
institutions on a full-time basis. Similar proportions of current students, 
graduates and withdrawals attended school full-time (86.9%, 86.3% and 
83.0%, respectively). 

Employment While in Program 

The majority of students (63.1%) did not work for most of the time they 
were pursuing post-secondary studies. This was fairly consistent across status 
groups (63.6% for current students, 61.3% for graduates and 63.8% for 
withdrawals). 
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Of those individuals who were employed while attending school, 39.9% 
held a full-time job as opposed to a part-time one. Graduates were more likely 
than other students to be working full-time. About 48.5% of graduates worked 
on a full-time basis, as compared to 41.6% of withdrawals and only 33.3% of 
current students. 

Highest Level of Elementary/Secondary Education 

Exhibit III-4, overleaf, depicts the highest level of elementary or 
secondary education attained by PSEAP beneficiaries. It is clear from the 
exhibit that close to three-quarters (74.8%) of post-secondary students funded 
by PSEAP had completed Grade 12 or 13. The exhibit also demonstrates that 
students who had withdrawn from post-secondary studies had typically entered 
the program with a lower level of elementary/secondary education (a mean 
grade level of 11.2, as compared to 11.6 for current students and graduates). 
This difference is statistically significant. About 35.9% of withdrawals had not 
completed Grade 11. 

Attitudes 

In this section, we discuss the views of native post-secondary students 
toward education and employment. Respondents were given a series of 
attitudinal statements and asked to indicate the extent to which they agreed or 
disagreed with each statement on a scale of 1 to 7, where 1 was strongly 
disagree and 7 was strongly agree. The survey findings are summarized in 
Exhibit III-5, overleaf. In order to report the results succinctly, we have 
only presented the mean level of agreement in the exhibit. Complete 
frequencies for the seven-point scale are reported in Appendix C. 

Employment 

In response to the statement "it is important that / find work on reserve", 
respondents provided a mean rating of 4.51. Approximately 32.6% of all 
students surveyed expressed strong agreement with this statement (i.e., gave a 
rating of 6 or 7 on the seven point scale). Graduates generally felt it was more 
important to find work on-reserve than other students (graduates provided a 
mean rating of 4.98, compared to 4.39 for current students and 4.26 for 
withdrawals). 

A much higher level of agreement was seen for the statement "it is important 
that my work be related to my course of studies". This received a mean rating 
of 5.62 with 65.8% of all students providing a rating of 6 or 7. Not 
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EXHIBIT IE-4 

HIGHEST LEVEL OF ELEMENTARY 
OR SECONDARY EDUCATION 

Highest Grade Completed 

STATUS 

Current Graduates Withdrawals Total 

13 

12 

10 or 11 

9 or below 

Mean level achieved 

4.1 

76.5 

14.8 

4.8 

11.6 

7.4 

69.5 

18.8 

4.3 

11.6 

2.3 

61.8 

25.8 

10.1 

11.2 

4.5% 

70.3% 

19.1% 

6.1% 

11.5 



EXHIBIT m-5 

OUTLOOK ON EDUCATION AND 
EMPLOYMENT 

Statement 

Mean Level of Agreement (Strongly Disagree = 1, 
Strongly Agree = 7) 

Current Graduates Withdrawals Total 

It is important that I find work on reserve 

One may succeed in life without a college or 
university degree 

It is important that my work be related to 
my course of studies 

Enrolling in college or university will help 
me achieve my goals 

It is important to have a college or 
university degree to succeed in life 

4.39 

3.24 

6.02 

6.52 

5.39 

4.98 

3.92 

5.64 

6.29 

5.47 

4.26 

3.53 

4.97 

6.08 

5.47 

4.51 

3.50 

5.62 

6.33 

5.43 



surprisingly, current students, being immersed in their studies, expressed 
stronger agreement (a mean of 6.02 and 75.4% choosing 6 or 7) and 
withdrawals exhibited the lowest level of agreement (a mean of 4.97 and only 
55.3% choosing 6 or 7). 

Education 

The survey contained two statements, with opposite orientations, relating to 
the importance of post-secondary education for success in life. The first of 
these, "one may succeed in life without a college or university degree" was 
generally disagreed with, receiving a mean rating of 3.50. Current students 
were more likely to disagree, followed by withdrawals. Graduates provided a 
rating close to the neutral point (3.92). 

The second statement was "it is important to have a college or university 
degree to succeed in life". This received a mean rating of 5.43 overall, with 
56.8% expressing a high level of agreement (i.e., selecting 6 or 7). Current 
students were somewhat less in agreement (mean of 5.39) than graduates and 
withdrawals who provided similar ratings (mean of 5.47). 

The statement receiving the highest overall agreement was "enrolling in 
college or university will help me achieve my goals". The mean rating was 
6.33, with 82.8% selecting 6 or 7. This suggests that natives enroll in post- 
secondary institutions more to achieve their own personal goals than as a means 
to succeeding in life. Current students were more apt to believe that their post- 
secondary studies will help them achieve their goals (mean rating of 6.52 and 
90.4% of students selecting 6 or 7). 

Overall, these results indicate that Indian students who have participated in 
PSEAP program demonstrate a positive orientation towards the value of 
education. 
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IV - Courses Selected and 
Factors Influencing 

Selection 
This chapter provides a detailed description of the courses selected by 

PSEAP participants, including the type of institution attended, the type of 
degree or certificate sought, the typical length of the program, and the fields of 
study selected. We also investigate the various factors influencing course 
selection. 

Courses Selected 

Type of Institution 

Students funded through PSEAP were primarily enrolled in community 
colleges (60.7%). About one-quarter (26.3%) of the students surveyed were 
enrolled in university and a small proportion (9.3%) were in programs offered 
by technical institutes. Looking at the survey findings by status category, 
(Exhibit IV-1, overleaf), we find that current students are more likely to be 
attending university. About a third (33.1%) of current students were in 
university. In comparison, less than a quarter (24.2%) of graduates had 
attended university and only 17.8% of withdrawals had dropped out of a 
university program. Withdrawals were more likely than graduates and current 
students to have been enrolled in community colleges. 

Location of Institution 

Respondents typically attended institutions in Ontario (42.3%) and British 
Columbia (41.2%). A surprisingly high proportion of students (11.7%) 
attended institutions outside of Canada (primarily in the U.S.). These figures 
suggested that students generally tended to remain within their own provinces 
when selecting a post-secondary institution. This was confirmed through 
further analyses which revealed that 83.1% of PSEAP beneficiaries attended 
school in their home province. Withdrawals, in particular, were more likely to 
have chosen a school in the province where they reside (88.2% remained within 
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EXHIBIT IV-I 

TYPE OF INSTITUTION ATTENDED 

INSTITUTION STATUS 

CURRENT GRADUATES WITHDRAWALS TOTAL 

Community College/CEGEP 

University 

Technical Institute 

Other 1 

57.4 

33.1 

6.2 

3.2 

59.5 

24.2 

11.1 

5.2 

66.9 

17.8 

12.2 

3.1 

60.7% 

26.3% 

9.3% 

3.7% 

Note: includes native training/education centres, friendship centres, private schools, and 
other single mentions 



the province compared to 83.1% of graduates and 79.7% of current students). 
The exception is in the Yukon, where there are fewer post-secondary 
institutions to choose from. A high proportion of Yukon program participants 
enrolled in British Columbia institutions instead. 

Certificate, Diploma or Degree Sought 

Exhibit IV-2, overleaf, depicts the type of certificate, diploma, or 
degree sought by PSEAP participants. The only new information yielded by 
this exhibit is that there was an extremely small proportion of students at the 
master's degree level (1.9%) and an even smaller proportion seeking a degree in 
medicine, law, or related fields (0.1%). None of the students were pursuing a 
doctoral degree. 

Length of Program 

Exhibit IV-3, overleaf, presents the survey findings related to program 
duration. A quick review of the exhibit shows that survey respondents were 
most likely to be enrolled in two-year programs (35.7%) with smaller 
proportions participating in three and four-year programs (21.2% and 21.8%, 
respectively). 

In looking at the results by status category, current students were more 
evenly distributed across two, three, and four-year programs, whereas 
graduates and withdrawals tended to be concentrated in two-year programs. 
Approximately 40.4% of graduates and 49.0% of withdrawals were enrolled in 
two-year programs versus only 24.0% of current participants. Over one- 
quarter (26.5%) of current students were taking programs which normally 
require four years for completion as compared to only 20.8% of withdrawals 
and 15.1% of graduates. These findings are probably related to previous 
results which showed that current students were more likely to be attending 
university (where typically a degree is earned in three or four years rather than 
two). 

Field of Study 

Exhibit IY-4, overleaf, depicts the major field of study or specialization 
chosen by PSEAP beneficiaries in the three regions of interest. For students in 
colleges/technical institutes, the main fields of study were as follows: 

• Business and commerce (28.3%). 

• Social sciences and services (27.2%). 
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EXHIBIT IV-2 

CERTIFICATE, DIPLOMA OR DEGREE SOUGHT 

CERTIFICATE, 
DIPLOMA OR DEGREE 

STATUS 

CURRENT GRADUATES WITHDRAWALS TOTAL 

Trade - vocational: 
- Certificate, diploma 

Community College, 
CEGEP, Technical Institute, 
School of Nursing: 

- Certificate or diploma 

University: 
- Certificate or diploma 

below bachelor level 

- Bachelor’s degree 

- Certificate or diploma 
above bachelor level 

- Master's degree 

- Degree in medicine, 
dentistry, veterinary 
medicine, law, optometry, 
theology or 1 yr B.Ed. 
after another Bachelor's 
degree 

- Earned doctorate 

U niversity/College 
Preparatory or Entrance 
Program 

Other 

11.5 

45.9 

2.3 

28.3 

0.9 

3.2 

0.2 

0.0 

2.1 

5.4 

3.6 

58.6 

8.3 

18.4 

0.0 

2.1 

0.0 

0.0 

4.0 

5.1 

20.5 

50.4 

5.9 

13.3 

1.0 

0.0 

0.0 

0.0 

8.5 

0.4 

12.0% 

50.7% 

5.0% 

21.2% 

0.7% 

1.9% 

0.1% 

0.0% 

4.5% 

3.9% 



EXHIBIT IY-3 

LENGTH OF PROGRAM 

LENGTH OF PROGRAM STATUS 

CURRENT GRADUATES WITHDRAWALS TOTAL 

< 1 year 

1 year to < 2 years 

2 years 

3 years 

4 years 

5 years or more 

No normal length 

6.2 

11.6 

24.0 

27.7 

26.5 

2.3 

1.7 

8.9 

16.1 

40.4 

16.7 

15.1 

2.2 

0.6 

4.0 

5.8 

49.0 

15.7 

20.8 

2.9 

1.9 

6.3% 

11.1% 

35.7% 

21.2% 

21.8% 

2.5% 

1.5% 



EXHIBIT IV-4 
FIELD OF STUDY BY STUDENT STATUS 

FIELD OF STUDY 
STATUS 

CURRENT GRADUATES WITHDRAWALS TOTAL 

University: 

Education, Physical Education, 
Recreation, Leisure 

Fine and Applied Arts 

Humanities and Related 

Social Sciences and Related 

Agriculture and Biological 
Sciences 

Engineering and Applied 
Sciences 

Health Professions and 
Occupations 

Mathematics and Physical 
Sciences 

Total 

24.0 

4.2 

3.0 

57.4 

0.8 

3.0 

0.7 

6.8 

100.0 

40.5 

0.0 

6.8 

50.6 

0.0 

0.0 

2.0 

0.0 

100.0 

5.3 

2.9 

12.6 

76.2 

0.0 

0.0 

0.0 

3.0 

100.0 

24.4 

2.9 

5.9 

59.4 

0.5 

1.7 

0.9 

4.3 

100.0 

College, Technical Institutes: 

Ans 

Humanities and Related 

Health Sciences and Applied 
Sciences 

Engineering and Applied 
Sciences 

Natural Sciences and Primary 
Industries 

Social Sciences and Services 

Business and Commerce 

Other 

Total 

12.1 

4.1 

6.2 

9.6 

7.6 

18.1 

26.0 

16.3 

100.0 

6.0 

0.0 

0.7 

6.2 

3.0 

40.7 

33.9 

9.6 

100.0 

9.1 

1.2 

1.7 

4.5 

7.8 

27.2 

26.5 

22.2 

100.0 

9.5 

2.0 

3.2 

7.1 

6.4 

27.2 

28.3 

16.3 

100.0 



Arts (9.5%). 

For students in universities, the main fields of study were: 

• Social sciences and related programs (59.4%). 

• Education, physical education, recreation, and leisure programs 
(24.4%). 

Noticeably lacking were students enrolled in university programs in the 
science and health care areas (including medicine). In total, less than 8% of 
students in universities and less than 17% of students in colleges/technical 
institutues were enrolled in the four categories subsumed under the broad 
heading of science and health care. 

In looking at the results by status classification, we note that: 

• University social science programs are the most popular programs 
among current students. 

• The majority of graduates (74.6%) from colleges/technical institutes 
were taking social science and business and commerce programs. 
Compared to other students (e.g., current participants and 
withdrawals), graduates were over-represented in these two fields. 

• Only 2.0% of all university graduates were awarded a degree in the 
science and health care areas. 

Relationship to Other Variables 

Exhibit IV-5, overleaf, demonstrates the relationship between the field 
of study chosen and other characteristics of the individual (i.e., sex, attendance, 
pre-prograim residence, and desired post-program work location). The exhibit 
reveals that: 

• Males were considerably more likely to be taking social science and 
related programs at the university level (21.1% of males were in this 
field compared to 12.6% of females). Males were also more likely to 
be enrolled in courses related to natural sciences and primary 
industries at the college level (12.7% of males versus 1.1% of 
females). 
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EXHIBIT rV-S 

FIELD OF STUDY BY SEX, ATTENDANCE, PRE-PROGRAM 
RESIDENCE AND DESIRED WORK LOCATION 

FIELD OF STUDY 
SEX 

MALE FEMALE 

ATTENDANCE 

FULL- PART- 
TIME TIME 

PRE-PROGRAM 
RESIDENCE1 

ON- OFF- 
RESERVE RESERVE 

DESIRED WORK 
LOCATION 

ON- OFF- 
RESERVE RESERVE 

University: 

Education, Physical Education. 
Recreation and Leisure 

Fine and Applied Arts 

Humanities and Related 

Social Sciences and Related 

Agriculture and Biological 
Sciences 

Engineering and Applied 
Sciences 

Health Professions and 
Occupations 

Mathematics and Physical 
Sciences 

College, Technical Institutes: 

Arts 

Humanities and Related 

Health Sciences and Related 

Engineering and Applied 
Sciences 

Natural Sciences and Primary 
Industries 

Social Sciences and Services 

Business and Commerce 

Other 

2.7 

1.7 

2.1 

21.1 

0.0 

0.0 

1.1 

0.9 

0.0 

7.6 

12.7 

15.4 

21.7 

11.6 

7.9 

0.3 

1.3 

12.6 

0.2 

1.0 0.1 

0.3 0.2 

1.6 

9.7 

1.8 

3.5 

4.2 

1.1 

22.4 

20.7 

12.4 

6.3 

0.9 

1.6 

15.0 

0.1 

7.4 

1.6 

2.4 

5.2 

4.4 

19.9 

20.1 

12.9 

6.7 

0.0 

1.1 

14.1 

0.0 

0.5 0.0 

0.3 0.0 

1.3 0.0 

5.5 

1.1 

2.3 

3.7 

7.1 

21.7 

27.9 

8.8 

4.1 

0.0 

2.7 

8.9 

0.0 

0.0 

0.0 

0.4 

6.9 

0.3 

0.6 

3.8 

4.8 

28.8 

26.4 

12.2 

7.8 

0.9 

0.0 

22.6 

0.0 

0.0 

0.8 

0.0 

3.8 

1.0 

1.9 

5.3 

3.4 

20.7 

17.0 

14.8 

9.0 

0.9 

1.2 

15.0 

0.0 

0.0 

0.5 

0.4 

9.2 

0.0 

1.5 

5.2 

4.3 

23.0 

17.4 

12.2 

0.7 

0.9 

1.9 

12.3 

0.4 

1.5 

0.0 

0.0 

6.2 

4.3 

5.0 

4.2 

5.1 

16.8 

25.5 

15.4 

Notes: 1 This includes only graduates and withdrawals. Current students were not asked about their pre-program residence. 



• Females on the other hand, were more likely to be specializing in 
education-related degree programs, and arts and social science 
programs at the college level. 

• Full-time and pan-time students did not generally differ in terms of 
courses selected. The one exception here was that part-time students 
were more likely to be enrolled in college level business and 
commerce programs than those attending school on a full-time basis 
(27.9% of part-time students majored in business at college as 
compared to only 20.1% of full-time students). 

• Individuals entering the program directly from a reserve were less 
likely to have chosen a university level course than those entering 
from communities off-reserve. Specifically, only 16.1% of those 
living on-reserve immediately before enrollment chose a university 
program, as compared to 32.1% of individuals from off-reserve 
communities. 

• Those entering the program from a reserve were less likely to have 
enrolled in a degree program in the social sciences (only 8.9% of 
those on-reserve chose this field compared to 22.6% of those from 
off-reserve communities). 

• Native students wanting to work on-reserve after completing their 
post-secondary studies were more apt to be enrolled in university 
programs than those wanting to work off-reserve (27.0% of 
individuals wanting to work on-reserve were enrolled in university 
courses compared to only 17.7% of those aiming to find employment 
off-reserve). 

• Students desiring post-program employment on-reserve were more 
likely to be enrolled in education-related degree programs and college 
social science programs. They were considerably less likely to have 
selected the business and commerce area at the college level. 

 Factors Influencing Course Selection 

Survey respondents were asked to provide us with reasons for having 
chosen a particular program. The results are depicted in Exhibit IV-6, 
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overleaf. Overall, the most frequently cited reason, by far, was interest in the 
subject area, mentioned by 63.7% of all students. This was followed by 
wanting to find work related to the program (mentioned by 17.4% of students) 
and wanting to better their chances of obtaining a job (mentioned by 11.6% of 
students). Approximately 7.6% of PSEAP participants enrolled in their 
particular program to upgrade their skills, while 6.1% stated that the program 
was required for job advancement or promotion. Thus, interest in the subject, 
and reasons related to obtaining and maintaining a job and furthering one's 
career, were the primary motivadons for selecting a given field of study. 

Relative to other types of students, graduates tended to select a field less out 
of interest for the subject and more out of a desire to find work related to the 
program. Graduates, more than other students, were motivated by a desire to 
help their community and native peoples. 

Students who withdrew tended not to need the program for job 
advancement or promotion (in comparison to other students) and were less 
interested in finding work related to the program. 

Respondents providing more than one reason were asked to select the main 
reason for choosing their particular program. (If only one reason was offered, 
this was taken to be the main reason). Survey findings related to the major 
factor influencing students' program choices are presented in Exhibit IV-7, 
overleaf. As may be seen from the exhibit, the overall picture has not changed 
significantly. With respect to the status breakdown, most of the observations 
made earlier still apply. Additional observations which can be made when only 
the main reason is considered: 

• Withdrawals, more than other students, selected a field primarily out 
of interest for the subject. 

• Graduates were less likely than others to state improved chances of 
obtaining a job as the primary decision-making factor. 

In summary, all status groups were primarily motivated by interest in the 
subject area, although graduates were less so, and withdrawals more so. 
Graduates were typically more likely to have chosen a particular course in the 
hopes of pursuing a future career in that field. 
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EXHIBIT IV-6 

REASONS FOR CHOOSING PROGRAM 

REASON STATUS 

CURRENT GRADUATES WITHDRAWALS TOTAL 

Interested in the subjects/ 
personal interest 

Wanted to find work related 
to the program 

Bener chances of getting a 
job 

Recommended the program/ 
encouraged by Education 
Officer, Counsellor, etc. 

Recommended the program/ 
encouraged by friends, 
relatives, etc. 

Program required for job 
advancement or promotion 

Do well in the subjects 

No particular reason 

To upgrade my skills 

To help the community/ 
native people 

65.5 

18.3 

14.7 

6.4 

3.3 

7.8 

5.2 

1.8 

6.3 

2.3 

56.7 

26.4 

7.8 

3.8 

1.0 

7.1 

2.0 

0.0 

6.1 

6.3 

67.4 

7.9 

10.2 

1.5 

0.0 

2.6 

1.6 

3.3 

10.7 

0.5 

63.7% 

17.4% 

11.6% 

4.3% 

1.7% 

6.1% 

3.3% 

1.8% 

7.6% 

2.8% 



EXHIBIT IV-7 

MAIN REASON FOR CHOOSING PROGRAM 

REASON STATUS 

CURRENT GRADUATE WITHDRAWAL TOTAL 

Interested in the subjects/ 
personal interest 

Wanted to find work related 
to the program 

Better chances of getting a 
job 

Recommended the program/ 
encouraged by Education 
Officer, Counsellor, etc. 

Recommended the program/ 
encouraged by friends, 
relatives, etc. 

Program required for job 
advancement or promotion 

Do well in the subjects 

No particular reason 

To upgrade my skills 

To help the community/ 
native people 

Other 

50.8 

8.7 

10.7 

4.0 

1.8 

6.5 

1.0 

1.8 

6.1 

1.7 

7.0 

43.9 

18.2 

1.5 

3.8 

1.0 

7.1 

1.0 

0.0 

5.5 

5.3 

12.6 

58.1 

7.5 

7.3 

0.8 

0.0 

0.8 

1.6 

3.3 

9.0 

0.5 

11.0 

51.1% 

10.8% 

7.3% 

3.0% 

1.1% 

5.0% 

1.2% 

1.8% 

6.8% 

2.3% 

9.7% 



Relationship to Other Variables 

Exhibit IV-8, overleaf, depicts the relationship between the main reason 
for choosing a given program, and the respondent's sex and pre-program 
residence. The primary findings include: 

• Females were more apt than males to choose a Field of study because 
they wanted to find work in the area. Approximately 13.1% of female 
students cited this as their main reason as compared to only 5.9% of 
male participants. 

• Those students who lived on-reserve prior to enrolling in post- 
secondary education were most likely to give interest in the subject as 
a main reason for their program choice. 

• Individuals living on-reserve prior to enrollment were less likely than 
those residing off-reserve to cite skills upgrading as a primary reason, 
but were more likely to be motivated by the desire to help the native 
community. 

AfW^PeatMarwick IV.6 



EXHIBIT FV-8 

MAIN REASON FOR CHOOSING PROGRAM BY 
SEX AND PRE-PROGRAM RESIDENCE 

MAIN REASON SEX 

MALE FEMALE 

PRE-PROGRAM RESIDENCE 

ON- OFF- 
RESERVE RESERVE 

Interested in the subjects/ 
personal interest 

Wanted to find work related 
to the program 

Better chances of getting a 
job 

Recommended the program/ 
encouraged by Education 
Officer, Counsellor, etc. 

Recommended the program/ 
encouraged by friends, 
relatives, etc. 

Program required for job 
advancement or promotion 

Do well in the subjects 

No particular reason 

To upgrade my skills 

To help the community/ 
native peopll 

Other 

53.5 

5.9 

9.4 

2.7 

1.2 

4.7 

0.5 

3.1 

6.9 

1.9 

10.3 

50.0 

13.1 

6.3 

3.2 

1.0 

5.2 

1.5 

1.2 

6.7 

2.5 

9.4 

53.2 

11.3 

3.9 

3.2 

0.7 

5.4 

1.8 

1.2 

5.0 

4.0 

10.3 

46.8 

15.6 

6.1 

0.0 

0.0 

0.0 

0.2 

3.1 

12.9 

0.0 

15.4 

l This includes only graduates and withdrawals. Current students were not asked about 
their pre-program residence. 



V - Patterns of Success 
In this chapter we look at patterns of success, and look particularly at 

explanations for withdrawals. In most of these discussions, a success is 
considered to be completion of the program. We first look at those who 
completed their programs and contrast them with those who did not. We then 
identify the key factors related to expected completion of the program, 
withdrawal from the program, and, finally, graduation from the program. 

 Who Completes the Program 

Our first analysis compares graduates and withdrawals, looking for factors 
that differentiate between these two groups. The model in Exhibit V-l, 
which is mathematically equivalent to a two-group discriminant analysis, 
indicates the relative importance of individual characteristics in explaining 
graduation versus withdrawal (all variables are significant at p=0.05). Exhibit 
V-2, overleaf, presents descriptive statistics to support the model findings. 
As seen in these exhibits: 

• The most significant explanatory factor for successful program 
completion was the duration of the program. Individuals enrolled in 
programs requiring more years for completion were less likely to 
graduate from the program. About 68% to 72% of those in programs 
of less than two years graduated, as compared to only 44.6% of those 
in two to three year programs and 39.9% of those in programs of four 
years or more. 

• Single (i.e., never married) individuals were less likely to complete 
their program. Approximately 43.1% of graduates were single 
versus 56.9% of those who were married, spearated, widowed or 
divorced. Of students who withdrew, 68.1% were single. 

• Students whose field of study was college-other (i.e., not one of the 
main college classifications) were least likely to complete their 
program. Only 25.8% of those enrolled in miscellaneous fields at 
college graduated, compared to 51.4% of students in all other fields of 
study. 
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EXHIBIT V-l 

QUESTION 10B: PROBABILITY OF 
COMPLETING PROGRAM 

VARIABLE CO-EFFICIENT F-VALUE INTERPRETATIONS 

Academic Years 
Required 

Single 

Field of Study: Other 

Trade-Vocational 

On or Off-Reserve - 
Reserve Work: Does 
Not Matter 

Yukon 

-.11 

-.20 

-.25 

-.27 

-.25 

-.23 

15.24 

8.93 

7.37 

7.29 

6.56 

5.68 

Programs taking more years to complete 
are less likely to be completed. 

Single participants less likely to 
complete program than others. 

Those whose field of study was 
college-other (not classified) least likely 
to complete program. 

Those in a trade-vocational degree 
program least likely to complete it. 

Those who did not care if they worked 
on or off-reserve following the program 
were least likely to complete program. 

Everything else being taken into 
account, Yukon participants were the 
least likely to complete their program. 



EXHIBIT V-2 

EXPLANATORS FOR GRADUATING 

VARIABLE CATEGORY PERCENT WHO GRADUATED 

Length of Program < 1 Year 
1 Year to < 2 Years 
2 or 3 Years 

4 Years or More 

67.5 
72.0 
44.6 
39.9 

Marital Status Single 
Other 

43.1 
56.9 

Field of Study Other (College) 
Everything Else 

25.8 
51.4 

Degree or Diploma 
Sought 

Trade-Vocational Diploma or Certificate 
Other 

13.9 
53.0 

Desired Work vocation On-Reserve 
Off-Re serve 
Does Not Matter 

49.7 
38.9 
30.5 

48.0 
48.2 
27.6 

Region Ontario 
British Columbia 
Yukon 



• Students pursuing a trade-vocational certificate or diploma were least 
likely to graduate. Only 13.9% of those pursuing a trade-vocational 
certificate or diploma successfully completed their studies, compared 
to 53.0% of those pursuing other types of certificates/diplomas and 
degrees. 

• Those who did not express a preference for working on or off-reserve 
following program completion were less likely to finish the program. 
Close to half (49.7%) of those wanting to work on-reserve graduated 
and 38.9% of those wanting to work off-reserve did so. In contrast, 
only 30.5% of those who did not care where they worked completed 
their programs. 

• Everything else being taken into consideration, participants in the 
Yukon were less likely than the other two regions to complete their 
programs. 

 Expected Completion of Program 

Current students were asked whether they expected to complete their 
program. Only 2.4% (4 students overall) indicated that they did not expect to 
complete their program. Only two reasons were given for this; the overriding 
one was family responsibilities, and the other, very minor, reason was too 
much school work. 

Withdrawals 

Approximately 45.1% of the withdrawals indicated that they had completed 
under half their program. 26.6% had completed more than half, and the rest 
(28.3%) had withdrawn about half way through. Exhibit V-3, overleaf, 
lists the reasons for not completing the program (where respondents indicated 
as many reasons as were appropriate). These data are broken down by sex and 
pre-program residence. As seen in this Exhibit: 

• The most frequently-cited reason was family responsibilities (22.8% 
overall). Females (31.1%) far exceeded males (8.4%) on this reason, 
and students who lived on-reserve prior to program participation cited 
this far more often (27.5%) than off-reserve participants (12.4%). 

♦ The second most important factor was lack of money, noted by 15.2% 
of the respondents. There were little differences across groups. 
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EXHIBIT V-3 

REASONS FOR WITHDRAWAL 

REASON 

SEX 

MALE FEMALE 

PRE-PROGRAM 
RESIDENCE 

ON- 
RESERVE 

OFF- 
RESERVE TOTAL 

Not interested in subject 

Not sure about job 
opportunities 

Lack of money 

Too much school work 

Stress/adjustment 

Family responsibilities 

Health reasons 

Had a full-time job 

Had a part-time job 

Was offered a job 

6.0% 

0.0% 

16.5% 

4.6% 

12.1% 

8.4% 

7.8% 

11.0% 

11.8% 

5.2% 

8.9% 

0.0% 

14.5% 

10.3% 

9.3% 

31.1% 

15.2% 

4.4% 

0.0% 

0.5% 

9.7% 

0.0% 

15.7% 

10.5% 

11.3% 

27.5% 

9.4% 

7.8% 

36.0% 

0.4% 

3.8% 

0.0% 

14.1% 

3.3% 

8.0% 

12.4% 

19.4% 

4.8% 

5.9% 

6.2% 

7.8% 

0.0% 

15.2% 

8.2% 

10.3% 

22.8% 

12.5% 

6.9% 

4.3% 

2.2% 



• Health was given as a reason by 12.5% of the respondents. Almost 
twice as many females (15.2%) as males (7.8%) gave this 
explanation. 

• Stress and adjustment was given as a reason by 10.3% of the 
respondents. There were no major differences among the groups. 

• Other important reasons were too much school work (8.2% overall, 
10.5% for on-reserve respondents, and 10.3% for females), lack of 
interest (7.8% overall) and having a full-time job (6.9% overall and 
11.0% for males). 

The major reason, rather than a citing of all reasons, was also asked in the 
survey. However, its distribution was almost identical to that shown in Exhibit 
V-3. 

Withdrawals were also asked if they planned on returning to their studies 
within the next two years. This was answered on a seven-point scale, where 1 
meant very unlikely to return and 7 very likely to return. Over half (51.7%) 
indicated a very high likelihood of returning (i.e., 7 on the scale); 13.8% 
indicated a 6, and 8.2% a 5. Thus taking anything over 4 as reasonably likely, 
we see that 73.7% of the withdrawals expressed a reasonable probability of 
returning to school within the next two years. 

Graduates 

Graduates were asked about the factors that allowed them to complete their 
program of studies. They were also asked what one principal factor contributed 
most. As seen in Exhibit V-4, overleaf: 

• 47.0% cited personal ambition and determination as a factor, and 
39.4% gave it as the major factor. 

• 30.8% indicated they were interested in the subject, and 20.4% gave 
this as the major reason. 

• 32% cited family support as a factor, and 19.1% said this was the 
major reason. 

• Other factors (job opportunities, funding, teachers and hard work) 
were each given as the major factor in less than 6% of the cases. 
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EXHIBIT V-4 

REASONS FOR COMPLETION OF PROGRAM 

REASON 
A 

FACTOR 
THE PRINCIPAL 

FACTOR 

Interested in subject 

Knew it would enhance job opportunities 

Support from family/friends 

Personal ambition/determination 

Funding from Indian Affairs 

Good teachers 

Hard work and study 

30.8% 

10.4% 

32.0% 

47.0% 

9.8% 

9.2% 

9.1% 

20.4% 

5.0% 

19.1% 

39.4% 

3.9% 

5.3% 

5.8% 



VI - Post-Program 
 Experiences 

In this chapter, we look at what has happened to individuals (graduates and 
withdrawals) following participation in PSEAP. In particular, we will examine: 

• The success of past participants in finding jobs, and the type of 
employment found 

• The extent to which students return to reserves following program 
participation. 

• Differences in experience between sexes and pre-program residence. 

Job Success 

Finding a Job 

Exhibit VI-1, overleaf, shows the experiences of graduates of and 
withdrawals from PSEAP relative to job-searching. We see from this Exhibit 
that: 

• Of those who looked for a job following program participation, about 
89% of all participants (86.9% of graduates and 92.4% of 
withdrawals) actually found a job. 

• Approximately half of those who found employment are still at their 
first job (45.4% of graduates and 49.6% of withdrawals) and the 
average number of jobs held by those who have left their first job is 
2.6. 

• 53.7% of graduates who have left their first job and 69.2% of 
comparable withdrawals are currently working, and, of those not 
working, 77.5% of graduates and 84.7% of withdrawals are looking 
for work. 
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EXHIBIT VM 

JOB SUCCESS: DESCRIPTIVE STATISTICS 

Job Success Graduates Withdrawals 

Percent who never looked for a job 

Of those who looked, percent who found a job 

Percent still at first job 

Mean # of jobs held* 

Percent currently working* 

Percent of those not currently working, looking for 
work* 

10.8% 

86.9% 

45.4% 

2.59 

53.7% 

77.5% 

13.2% 

92.4% 

49.6% 

2.31 

69.2% 

84.7% 

Notes: * Excludes those who were still at their first job 



• 74.7% of all graduates and 84.5% of all withdrawals are currently 
working (either at their first job or at another). 

Given that we are looking at a relatively youthful population, these job 
success figures are not too bad. The second set of statistics indicate that only 
about 7-13% of graduates and withdrawals have actually looked for work and 
not been able to find it at all. However, the current situation is not quite as 
satisfactory. The bottom two sets of figures show that 25-35% of graduates 
and withdrawals who have left their first job (i.e., 13 to 20% of all graduates 
and withdrawals) are currently in the position of not having work but actually 
are looking for it. Thus it appears that although a job seems possible to obtain 
for most of the participants, a satisfactory and lasting one is somewhat more 
difficult to find. 

Exhibit VI-2, overleaf, presents the final regression model showing the 
relationship between the likelihood of a graduate or withdrawal finding work 
after participating in the program, and characteristics of the individual. Exhibit 
VI-3, overleaf, presents the supporting descriptive statistics. In these 
Exhibits we see that: 

• Those enrolled in institutions other than universities, colleges, or 
technical institutes are least likely to find a job. 

• Those enrolled in colleges are the second least likely to find a job. 
Thus those in technical institutes and universities are most likely to 
find a job. Over 90% of individuals who were enrolled in universities 
or technical institutes found a job post-program, as compared to 
75.7% of those who attended college and only 22.7% of those who 
were enrolled in other types of institutions. 

• Those who feel that work and program of study should be related are 
less likely to find a job. Of those who feel that it is not important for 
the two to be related (i.e., a rating of 1 or 2 on the 7 point scale) 100% 
had found a job. In contrast, only 72.3% of those who feel it is very 
important for work to be related to their studies (i.e., a rating of 6 or 
7), had found employment. This reinforces the point made above that 
"good jobs" may be hard to find. In this case, those who feel a good 
job, in the sense of being related to their field of study, is important, 
are the ones less likely to have found any job. 

• Those who feel a college or university degree is very important for 
success in life (i.e., a rating of 7 on a 7 point scale) are more likely to 
have found a job (everything else being equal). Those who feel that 
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EXHIBIT VI-2 

JOB SUCCESS MODEL 

Q30. PROBABILITY OF FINDING A JOB 

Variable Coefficient F-Value Interpretation 

Institution : Other 

Institution : College 

Important for work to be 
related to job 

Importance of having a 
degree to succeed in life: 

Rating of 3 

Rating of 7 

Major field engineering 
(College) 

-.50 

-.15 

-.05 

-.31 

.14 

.33 

13.43 

7.02 

12.56 

9.33 

6.84 

8.84 

Those in institutions that are not community 
colleges, technical institutes, or universities, 
least likely to find a job 

Those in colleges are less likely than those 
in technical institutions or universities to 
find a job 

Those who feel it is important for work and 
field of study to be related less likely to find 
a job 

Those who give the importance of a degree 
to succeed in life a rating of 3 (on a 7-point 
scale) least likely to find a job 

Those who give importance of degree a 7 
(i.e., very important) are most likely to find 
a job. 

Those whose major field of study was 
engineering (college) more likely to find a 
job 



EXHIBIT VI-3 

EXPLANATORS OF JOB SUCCESS 

Variable Category Percent Who Found a Job 

Type of Institution 

Important for work to be 
related to field of study 

Important to have a degree 

Field.of Study 

University/Technical Institute 
College 
Other 

Not Important ( 1 or 2) 
Somewhat Important (3, 4 or 5) 
Very Important (6 or 7) 

Unimportant (1 or 2) 
Somewhat Unimportant (3) 
Moderately Important (4, 5, 6) 
Very Important (7) 

Engineering (College) 
Everything Else 

90.3 
75.7 
22.7 

100.0 
80.3 
72.3 

93.8 
49.5 
71.3 
85.0 

100.0 
77.4 



having a degree is somewhat unimportant for success (i.e., a rating of 
3 on the scale) are least likely to have found employment. This is not 
entirely clear in the descriptive statistics in Exhibit VI-3, where it 
appears that those who feel that a degree is unimportant (i.e., a rating 
of 1 or 2) have the highest success rate in finding jobs. Our analysis 
showed, however, that respondents' views on the importance of 
having a degree were related to the type of institution attended (i.e., a 
higher proportion of those who gave a rating of 1 or 2 were in 
universities and technical institutes). Once type of institution was 
controlled for via the model, those who gave a rating of 7 
demonstrated a higher probability of finding a job than those who 
provided a rating of 1 or 2. 

• Those enrolled in engineering at the college level have the greatest 
success in finding jobs. While 100% of college engineering students 
were able to find a job after leaving the program, only 77.4% of those 
in other fields of study were successful in finding one. 

The fact that a good job is hard to find is also apparent in the description of 
the jobs as part or full-time. As seen in Exhibit VI-4, overleaf, for those 
who have obtained a job, their first one was part time in 20.3% of the cases 
(13.5% for graduates and 26.3% for withdrawals). For current jobs, the 
figures were 17.3% part-time for graduates and 12.4% for withdrawals. 

If we combine the results for job success and full and part-time jobs, we 
see, as shown in Exhibit VI-5, overleaf, that: 

• 66.4% of graduates have found a full-time job, 10.4% a part-time 
position, 12.9% did not find a job but looked, and 10.3% did not look 
for a job (and did not find one). Similar results held for withdrawals, 
although a significantly larger number held part-time jobs (21.0%). 

• 44.4% of graduates who left their first job currently have a full-time 
job, 9.3% a part-time job, 35.9% have no job (and are looking), and 
10.4% have no job now and are not looking. For withdrawals who 
left their first job, only 4.7% have no job and are not looking. 

Occupations 

Exhibit VI-6, overleaf, shows the occupations for both the first jobs 
found by graduates and withdrawals and their current jobs (where individuals 
have left their first jobs). In this Exhibit, we see: 
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EXHIBIT VI-4 

FULL OR PART-TIME JOBS 

Full-Time Part-Time 

First Job 

Current Job 

Total 
Graduates 
Withdrawals 

Total 
Graduates 
Withdrawals 

79.7% 
86.5% 
73.7% 

85.6% 
82.7% 
87.6% 

20.3% 
13.5% 
26.3% 

14.4% 
17.3% 
12.4% 

Notes: 1 Excludes those still at their first job 



EXHIBIT VI-5 

POST-PARTICIPATION JOB RESULTS 

Job Results Graduates Withdrawals 

First Job 

Current Job 

Full-time 
Part-time 
No job, looked 
No job, did not look 

Full-time 
Part-time 
No job, looking 
No job, not looking 

66.4% 
10.4% 
12.9% 
10.3% 

44.4% 
9.3% 

35.9% 
10.4% 

58.7% 
21.0% 

6.7% 
13.6% 

60.6% 
8.6% 

26.1% 
4.7% 

Notes: Excludes those still at their first job 



EXHIBIT VI-6 

OCCUPATIONS 

Managerial, Administrative 
Natural Sciences 
Social Sciences 
Teaching 
Medicine. Health 
Artistic, Literary 
Clerical 
Sales 
Service 
Farming 
Fishing 
Forestry 
Processing 
Machining 
Product Fabricating 
Construction 
Transport Equipment 
Other 
No Occupation Reported 

First Job 

Graduates 

4.0% 
3.3% 

19.7% 
24.3% 

7.1% 
0.0% 

21.8% 
0.8% 
5.9% 
1.3% 
0.0% 
0.6% 
0.6% 
1.3% 
2.5% 
3.1% 
0.0% 
3.9% 
0.0% 

Withdrawals 

9.6% 
0.3% 
9.8% 
5.9% 
1.2% 
0.4% 

21.4% 
5.9% 

10.9% 
2.1% 
4.4% 
2.5% 
0.0% 
4.4% 
3.2% 
8.1% 
2.9% 
4.9% 
2.3% 

Current Job1 

Graduates 

5.3% 
0.0% 

14.8% 
2.0% 

0.0% 
0.0% 

32.0% 
0.0% 

22.9% 
0.0% 
0.0% 

0.0% 
0.0% 
0.0% 

2.0% 
0.0% 

4.3% 
16.3% 
0.0% 

Withdrawals 

6.7% 
19.4% 
12.4% 
7.6% 
0.0% 
2.9% 

21.6% 

2.0% 

11.3% 
0.0% 
0.0% 
0.0% 
0.0% 

6.1% 

0.0% 
0.0% 

3.6% 
0.0% 

6.1% 

1 Excludes those still at their first job 



• 24.3% of the graduates' first jobs were in teaching. Only 2.0% of 
their current jobs were in this field. The numbers for withdrawals are 
5.9% and 7.6% for initial and current jobs, respectively. 

• Clerical jobs were a major group for all categories, being 32.0% for 
the graduates' current job and around 21% for the other three 
categories. 

• 19.7% of the first jobs for graduates were in the social science area, 
and 14.8% of their current jobs. For withdrawals, the comparable 
figures were 9.8% and 12.4%. 

• A large proportion (22.9%) of graduates' current jobs were in the 
service area. This proportion was only 5.9% for graduates' initial 
jobs. For withdrawals, the figures were 11.3% (current) and 10.9% 
(initial). 

Relationship Between Education and Jobs 

Respondents were asked to rate their level of agreement on a 1-7 scale (1 
being strongly disagree; 7 being strongly agree) with the following two 
statements: 

"I feel that my post-secondary education helped me to obtain my 
first job" 

"I feel that my post secondary education helped me to obtain my 
current job" (for respondents who had left their first jobs). 

Respondents were also asked, on a 1-7 scale with 1 being not related at all 
and 7 being very related, how related their first and current jobs were to their 
educational program of study. The results for these four scaled questions are 
shown in Exhibit VI-7, overleaf. As seen in this Exhibit: 

• Graduates, not surprisingly, found their post-secondary education 
much more helpful in finding their first job than did withdrawals. 
While 58.7% of graduates strongly agreed with the statement (and 
only 4.0% strongly disagreed), only 20.7% of withdrawals strongly 
agreed (and 33.2% strongly disagreed). 

• For current jobs, the differences between graduates and withdrawals 
were much less. In fact, more graduates (21.8%) than withdrawals 
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EXHIBIT VI-7 

RELATIONSHIP OF EDUCATION TO JOB: 
DESCRIPTIVE STATISTICS 

Strongly 
Disagree 

I— 

Strongly 
Agree 

 1 
My post-secondary 
education helped me 
find my first job 

My post-secondary 
education helped me 
obtain my current job 1 

graduates 
withdrawals 

1 
4.0% 

33.2% 

graduates 
withdrawals 

Relationship of first job 
to program of study 

Relation of current job 
to program of study 1 

graduates 
withdrawals 

graduates 
withdrawals 

21.8% 

13.7% 

Not 
Related 
At Ail 

\— 
1 

18.5% 
50.4% 

35.0% 
13.3% 

2 
1.3% 
4.8% 

2.2% 

0.9% 

3 
0.0% 
5.8% 

11.3% 
2.9% 

4 
8.0% 

11.0% 

6.4% 
20.1% 

5 
16.5% 
13.6% 

5.3% 
16.3% 

6 
11.5% 
10.9% 

10.9% 
6.7% 

58.7% 
20.7% 

42.1% 
39.4% 

Very 
Related 

—I 

3.2% 
1.5% 

4.3% 
0.0% 

5.1% 
1.9% 

5.6% 
0.0% 

7.5% 
8.8% 

4.3% 
0.2% 

8.2% 
8.9% 

15.9% 
20.6% 

7.3% 
13.3% 

5.3% 
23.7% 

50.2% 
15.2% 

29.5% 
42.2% 

Answered only by respondents who had left their first job 



(13.7%) strongly disagreed with the statement on their post-secondary 
education helping them to obtain their current job. However, there 

was no significant difference at all between the two groups, 

• As might be expected, graduates reported that their first job was more 

closely related to their field of study than did withdrawals. While 
50.2% of graduates felt that their first job was very related to their 
program (i.e., a 7 on the 7 point scale), only 15.2% of withdrawals 
felt this way. In fact 50.4% of withdrawals felt their first position 

was not at all related to courses taken (i.e., a rating of 1) compared to 
only 18.5% of graduates. 

• Withdrawals actually found a stronger relationship between their 
current job and their field of study then did graduates. While 35% of 

graduates saw no relationship at all, only 13.3% of withdrawals 
indicted no relationship. Similarly, while only 34.8% of graduates 
rated the relationship as strong (a 6 or a 7), 65.9% of withdrawals 
indicated a strong relationship. 

The findings on education and the participant's first job are not surprising. 

Graduates say that their education helped them get their first job, and the 

relationship between course of study and the job was strong, while withdrawals 

indicated the opposite. Thus it appears that having a degree or diploma from a 
post-secondary institution aided participants both in finding their first job, and 
in finding one in their area of study. Once the first job was obtained, however, 

the degree did not seem to play a role in obtaining future employment, and those 

without a degree were better able to choose a related job. 

Model for Relationship Between First Job and 
Program of Study 

Exhibit VI-8, overleaf, shows the factors that explain the perceived 
relationship between an individual’s field of study and their job. As seen in this 
Exhibit: 

• Those who feel the post-secondary program has been helpful 
(incremental) in their obtaining a job also feel that the relationship 
between field of study and their job is great. Exhibit VI-9, 
overleaf, clearly supports this finding. Of students who strongly felt 

that their program aided them in obtaining their first job, 60.8% felt 

that this job was strongly related to their field of study. Only 9.5% of 

those who felt that their education did not help them to find their first 

job perceived a strong relationship of their work to their area of 
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EXHIBIT VI-8 

Q37: RELATIONSHIP BETWEEN FIRST JOB AND PROGRAM OF STUDY 

Variable Coefficient F-Value Interpretation 

Feel education helped 
obtain first job 

Program important for job 
advancement 

Occupation : social 
science 

Age 

.59 

2.39 

1.11 

.05 

84.57 

9.94 

7.39 

5.31 

Those who feel their post-secondary 
education helped them find their first job 
also saw a stronger relationship between 
their first job and program of study 

Those who chose their program because it 
was required for job advancement also saw 
a stronger relationship between the program 
and their first job 

Those whose first job was in social sciences 
saw strongest relationship between first job 
and program of study 

Older people saw stronger relationship 
between first job and program of study 



EXHIBIT VI-9 

EXPLANATORS FOR FIRST JOB BEING 
RELATED TO FIELD OF STUDY 

Variable Category 
Percent Saying First Job is 

Strongly Related to Field of Study 
Education helped obtain 
first job 

Program required for job 
advancement 

Occupation 

Age 

Did not help (1,2) 
Helped somewhat (3, 4, 5) 
Helped a lot (6, 7) 

Yes 
No 

Social Sciences 
Other 

18-21 
22-24 
25-30 
31-39 
Over 39 

9.5 
32.1 
60.8 

94.5 
39.6 

64.2 
38.4 

0.0 
23.5 
55.2 
42.7 
60.3 

Percent giving a rating of 6 or 7 on the 7 point scale 



specialization. This would seem to indicate that those who get a job in 
a field related to their studies tended to give credit to their education 
(not a surprising result). 

• Those who choose their program of study because it is required for 
job advancement also feel that the relationship between their study 
program and their job is strong. Close to 95% of those who selected a 
program because it was required for job advancement felt their first 
job was strongly related to their field of study, compared to only 
39.6% of those who did not select their program for reasons of job 
advancement. 

• Those employed in the social science area tend to feel the relationship 
between field of study and first job is strong. While 64.2% of those 
working in the social sciences area felt their first job was related to 
their field of study, only 38.4% of those having other occupations felt 
this way. This reflects the fact that individuals choosing social 
sciences to study tended to find jobs in that area. 

• Older people saw a stronger relationship between their first job and 
their program of study. Over 60% of individuals aged 39 and older 
strongly felt that the two were related, compared to 0% of those 18 to 
21 and 23.5% of those aged 22 to 24. It is likely that the older 
respondents were more careful in their choice of a study program, 
ensuring an ability to get an appropriate job following program 
participation. Older participants were probably also more selective in 
searching for their first job, being more careful to accept job offers in 
their field of study. 

 Living and Working on Reserve 

In this section, we look at survey results relating to the return of individuals 
to reserves, including: 

their residence prior to the program 

their residence following program participation 

their desired location of work (pre-program) 

- the location of their employer (post-program). 
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Residence 

Exhibit VI-10, overleaf, illustrates the results of two questions -- 
where students lived before the program, and whether they lived on-reserve, 
off-reserve, or both after the program. The first half of the Exhibit shows the 
results as percentages of the rows, i.e., related to the pre-program status. Thus 
we see that for graduates, 75.0% of those who lived on-reserve prior to the 
program lived only on-reserve after the program. 20.2% of those who were 
on-reserve before the program resided only off-reserve after the program, and 
4.8% lived both on and off-reserve. Of those who lived off-reserve prior to the 
program, 34.3% moved on-reserve afterwards, 47.9% stayed off-reserve, and 
17.8% lived in both locations. 

Similar results hold for withdrawals. While only 9.1% of those on-reserve 
initially have been completely off-reserve following program participation, 
28.9% of those originally off-reserve moved on-reserve (only) and 10.2% of 
those off-reserve before were both on and off-reserve following the program. 

The second half of the results in Exhibit VI-10 portray the numbers as 
percentages of the overall total. Thus we see: 

• For graduates, 75.1% were originally on-reserve, and 24.9% off. 
For withdrawals, the corresponding Figures were 67.5% and 32.5%. 

• Following program participation (for graduates), 64.9% were on- 
reserve, 27.1% were off-reserve, and 8% were both. For 
withdrawals, 63.1% were, after program participation, on-reserve, 
25.9% off-reserve, and 11.0% were both. 

Model for Post-Program Residence 

Exhibit VI-11, overleaf, shows the model for explaining the likelihood 
of living on-reserve following program participation. Corresponding 
descriptive statistics are presented in Exhibit VI-12, overleaf. The results 
were not surprising, and indicated that: 

• Those who had lived more years previously on the reserve were more 
likely to live there following the program. Of those who had never 
lived on-reserve prior to the program, 6.7% lived there afterwards. 
Of those living there for 1 to 10 years, 46.7% chose to live there 
following the program. In contrast, 82.7% of those who spent 31 to 
40 years on-reserve, and 100% of those who spent over 40 years 
there, resided there post-program. 
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EXHIBIT VI-10 

PRE AND POST PROGRAM RESIDENCE 

A) As a Percentage of the Row 

Pre -Program 

Graduates After Program 

On-Reserve Off-Reserve Both 

Withdrawals After Program 

On-Reserve Off-Reserve Both 

On-Reserve 
Off-Reserve 

75.0% 
34.3% 

20.2% 

47.9% 
4.8% 

17.8% 
79.5% 
28.9% 

9.1% 
60.9% 

11.4% 
10.2% 

B) As a Percentage of the Total 

Pre-Program 

Graduates After Program 

On-Reserve Off-Reserve Both Total 

Withdrawals After Program 

On-Reserve Off-Reserve Both Total 

On-Reserve 
Off-Reserve 

Total 

56.3% 
8.6% 

15.2% 
11.9% 

3.6% 
4.4% 

75.1% 
24.9% 

53.7% 
9.4% 

6.1% 

19.8% 
7.7% 
3.3% 

67.5% 
32.5% 

64.9% 27.1% 8.0% 100.0% 63.1% 25.9% 11.0% 100.0% 



EXHIBIT VI-11 

Q29: PROBABILITY OF LIVING ON-RESERVE 
FOLLOWING PROGRAM PARTICIPATION 

Variable Coefficient F-Value Interpretation 

Years on-reserve 

Living on-reserve 
pre-program 

Important to work 
on-reserve 

Age 

Elementary/Secondary 
Education 

Field of Study : Education 
(University) 

.01 

.33 

.05 

-.01 

-.06 

.26 

22.44 

21.64 

12.65 

9.78 

7.26 

6.09 

Those who have lived more years 
on-reserve more likely to have lived there 
post-program 

Those living on-reserve pre-program more 
likely to be living on-reserve post-program 

Those who feel it is important to Find work 
on-reserve more likely to live on-reserve 

Older students less likely to live on-reserve 

The higher the pre-program education level, 
the less likely to be living on-reserve 
post-program 

Those who studied education at university 
more likely to be living on-reserve 



EXHIBIT VI-12 

EXPLANATORS OF LIVING ON-RESERVE POST-PROGRAM 

Variable 
Percent Who Live 

On-Reserve Post-Program 
Length of time on-reserve 

Pre-program residence 

Important to work 
on-reserve 

Age 

Elementary/Secondary 
Education 

Field of Study 

0 years 
I- 10 years 
II- 20 years 
21-30 years 
31-40 years 
> 40 years 

On-Reserve 
Off-Reserve 

Not important (1,2) 
Somewhat important (3, 4, 5) 
Very important (6, 7) 

18-24 
25 and over 

Grade 9 or below 
Grade 10 or 11 
Grade 12 or 13 

Education (University) 
Other 

6.7 
46.7 
51.1 
76.2 
82.7 

100.0 

77.2 
31.2 

49.7 
58.2 
76.7 

74.6 
60.7 

77.0 
67.0 
61.6 

95.8 
62.2 



• Those who had lived on-reserve immediately prior to enrolling in the 
program were more likely to live there afterwards. While 77.2% of 
those living on-reserve prior to the program lived there afterwards, 
only 31.2% of those off-reserve pre-program moved onto the reserve 
post-program. 

• Those who felt it was important to work on the reserve were likely to 
live there after the program. About one-half (49.7%) of the 
respondents who did not feel it was important to work on-reserve, 
resided on-reserve after the program, in comparison to over three- 
quarters (76.7%) of those who felt it was very important to work on- 
reserve. 

• Older students, and those with a higher pre-program educational level, 
were less likely to live on-reserve following program participation. 
About three-quarters (74.6%) of those aged 18 to 24 chose the reserve 
as their post-program residence, versus only 60.7% of those aged 25 
and over. Similarly, 77.0% of those who had Grade 9 education or 
below when entering the program, lived on-reserve post-program, 
versus only 61.6% of those who had attained the Grade 12 or 13 
level. 

• Those who studied education at university were more likely than 
others to live on-reserve following the program. While 95.8% of 
those enrolled in the education area at university lived on-reserve post- 
program, only 67.2% of individuals in other fields did so. As seen in 
Chapter IV, those who wanted to work on-reserve following their 
studies, were more likely to choose an education-related degree 
program than students who expressed a desired to work off-reserve. 

Desired Work Location 

Current students were asked whether they wished to work on-reserve 
following program participation. Results were quite mixed — 41.5% indicated a 
preference for on-reserve work, but nearly as many (37.0%) indicated they 
would prefer to remain off-reserve. Graduates and withdrawals, answering 
with regard to their views prior to entering the program, showed stronger 
patterns: 

• 61% of graduates wished to work on-reserve, and 25.7% off-reserve. 
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• 49.8% of withdrawals wished to work on-reserve, versus 32.6% off- 
reserve. 

These results are shown in Exhibit VI-13, overleaf. 

Location of Job 

As seen in Exhibit VI-14, overleaf, graduates and withdrawals had 
similar likelihoods of obtaining their first job on-reserve (43.2% for graduates 
and 41.8% for withdrawals). However, significant differences arose in later 
jobs. For current jobs, only 31.1% of the graduates’ jobs were on-reserve, 
versus over half (51.5%) of withdrawals. 

Job Success: Male/Female and On-Reserve/ Off- 
Reserve Differences 

Exhibit VI-15, overleaf, describes previous results on job success by 
male - female and on-reserve/off-reserve splits. 

As seen in the exhibit, there are a variety of differences: 

• While 88.5% of male graduates and withdrawals have found a job 
since leaving PSEAP, the figure is only 73.5% for females. 

• With respect to the first job found, however, more females (83.5%) 
had full-time jobs than males (73.0%). 

• Males who have left their first job also have a significantly higher 
employment rate at the current time (68.6%) than comparable females 
(58.1%). Their current jobs are also more likely to be full-time 
(96.8% for males and only 78.9% for females). Those who were 
living off-reserve are more likely to have full-time jobs than those 
living off-reserve (93.5% vs. 82.6%). 

Relationship Between Course of Study and Job: 
Male/Female and On-Reserve/Off-Reserve 

Differences 

Exhibit VI-16, overleaf, shows the male/female and on-reserve/off- 
reserve results on the perceived relationship between course of study and job 
(both initial and current). As seen in this Exhibit: 

AfWfk-PeatMarwick VI 9 



EXHIBIT VI-13 

DESIRE TO WORK ON-RESERVE: PRE-PROGRAM 

Current 

Graduates 

Withdrawals 

On-Reserve 

41.5% 

61.0% 

49.8% 

Off-Reserve 

37.0% 

25.7% 

32.6% 

Doesn't 
Matter 

21.5% 

13.2% 

17.6% 



EXHIBIT VI-14 

LOCATION OF WORK 

On-Reserve Off-Reserve 

First Job 

Current Job 

Graduates 
Withdrawals 

Graduates 
Withdrawals 

43.2% 

41.8% 

31.1% 

51.5% 

56.8% 

58.2% 

68.9% 

48.5% 

Notes: 1 Excludes those still at their first job 



EXHIBIT VMS 

JOB SUCCESS: DIFFERENCES BY SEX AND 
PRE-PROGRAM RESIDENCE 

Found a Job 
On- 

Reserve 
■7ÏÏT- 
Reserve Males Females 

Yes 

No 

88.3% 

11.5% 

73.5% 

26.5% 

77.4% 

22.6% 

80.7% 

19.3% 

Full or Part-Time: First Job 

On- 
Reserve 

Off- 
Reserve Males Females 

Full 

Part-Time 

73.0% 

27.0% 

83.5% 

16.5% 

79.9% 

20.1% 

79.3% 

20.7% 

Currently Employed1 

Males Females 
On- 

Reserve 
“TÏÏFI 
Reserve 

Yes 

No 

68.6% 

31.4% 

58.1% 

41.9% 

63.8% 

36.2% 

57.7% 

42.3% 

Full or Part-Time: Current Job 

Males Females 
On- 

Reserve 
Off- 

Reserve 

Full 

Pan-Time 

96.8% 

3.2% 

78.9% 

21.1% 

81.6% 

18.4% 

93.5% 

6.5% 

Excludes those still at their first job 



EXHIBIT VI-16 

RELATIONSHIP BETWEEN COURSE OF 
STUDY AND JOB: DIFFERENCES BY SEX AND 

PRE-PROGRAM RESIDENCE 

Relationship between 
program of study and 
first job 

Relationship between 
program of study and 
current job1 

Not 
Related 

at All 
I— 

Male 
Female 
On-Reserve 
Off-Reserve 

Male 
Female 
On-Reserve 
Off-Reserve 

1 

36.3% 
34.9% 
32.5% 
42.3% 

19.3% 
24.4% 
17.3% 
33.2% 

2 
5.4 
0.5 
3.2 
0.1 

0.0 
2.9 
2.8 
0.0 

3 
2.6 
3.9 
1.7 
7.6 

0.0 
3.8 
3.4 
0.4 

4 
9.0 
7.7 

10.7 
2.3 

5.3 
0.0 
2.8 
0.4 

5 
10.8 
7.3 
3.8 

19.9 

31.8 
10.8 
15.4 
25.1 

6 

13.0 
9.1 

10.3 
11.0 

9.4 
19.6 
23.6 
0.0 

Very 
Related 

 1 
7 

22.9 
36.6 
30.8 
16.8 

34.1 
38.4 
34.7 
41.0 

1 Excludes those still at their first job 



• More females (36.6%) than males (22.9%) feel their program and 
their first job were very related. Similar results held for the 
relationship to current job, where 58.0% of the females see a strong 
relationship (score of 6 or 7), versus 43.5% of males. 

• A significant proportion of off-reserve respondents (42.3%) saw no 
relationship at all between their program and their first job. This was 
considerably higher than the 32.5% for on-reserve respondents. 

• For the relationship between the program of study and current job, 
significantly more off-reserve respondents than on-reserve 
respondents (33.2% versus 17.3%) saw no relationship at all. 

Location of Job: Male/Female and 
On-Reserve/Off-Reserve Differences 

Exhibit VI-17, overleaf, shows the location of the first and current jobs 
for males and females, and for on-reserve and off-reserve respondents. As 
seen in this Exhibit: 

• S ignificantly fewer males had their first job and current job on-reserve 
(37.2% for first job and 37.8% for current job). This contrasts 
sharply with females, where 45.5% had their first job on-reserve, and 
45.8% had their current job on-reserve. 

• With regard to the location of the first job, 48.3% of on-reserve 
respondents had their first job on-reserve, compared to 28.8% for off- 
reserve respondents. Similarly, 53.5% of on-reserve respondents who 
had lesft their first job currently have a job on-reserve, compared to 
only 21.0% for off-reserve respondents. 
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EXHIBIT VI-17 

LOCATION OF JOB: 
DIFFERENCES BY SEX AND PRE-PROGRAM RESIDENCE 

On-Reserve 

Off-Reserve 

On-Reserve 

Off-Reserve 

Male 

37.2% 

62.8% 

Male 

37.8% 

62.2% 

First Job 

Female 

45.5% 

54.5% 

On-Reserve 

48.3% 

51.7% 

Off-Reserve 

28.8% 

71.2% 

Current Job 

Female 

45.8% 

54.2% 

On-Reserve 

53.5% 

46.5% 

Off-Reserve 

21.0% 

79.0% 

l Excludes those still at their first job 



VII - Incrementality 
Incrementality, as an issue, deals with the measurement of what has 

happened due to the program. Conceptually, we are assessing what impacts 
have occurred which would not have occurred without the program. The 
questionnaire has been directed toward assessing incrementality with respect to: 

enrollment in post-secondary studies 

- completion of post-secondary studies 

- finding a job. 

Enrollment 

Question 63f asks the respondents to rate on a 1 - 7 scale (1 strongly 
disagree and 7 strongly agree) their level of agreement with the statement that 
they would not have enrolled in post-secondary studies without the Post 
Secondary Education Assistance Program. We interpret the responses as 
follows: 1 or 2 means they definitely would have enrolled without the program; 
3, 4 or 5 means perhaps they would have enrolled without the program; and 6 
or 7 means they definitely would not have enrolled without the program. 
Exhibit VII-1 illustrates the results for the three status categories. We see: 

• 11.8% of the graduates and 12.7% of current students would have 
enrolled without the program. The figure is somewhat larger (15.7%) 
for drop-outs. 

• The percentages of those who definitely would not have enrolled 
without the program range from 61.8% (graduates) to 68.7% (current 
students). 

The third category can be interpreted as representing those for whom 
PSEAP was incremental. We thus see for over 60% of the participants, 
PSEAP was incremental with respect to enrollment, i.e., over 
60% of the participants would not have enrolled without the 
program. This is, by any standard, a significantly large effect, and indicates a 
very major role of the program in getting natives to enroll in post-secondary 
institutions. 
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EXHIBIT Vn-1 

ENROLLMENT IN POST-SECONDARY STUDIES 

Definitely Would 
Have Enrolled 

Without Program 

Maybe Would or 
Would Not Have 

Enrolled 

Definitely 
Would Not 

Have Enrolled 

Current Graduate Withdrawal 

12.7% 11.8% 15.7% 

Current Graduate Withdrawal 

18.6% 26.4% 20.5% 

Current Graduate Withdrawal 

68.7% 61.8% 63.8% 



As a second line of evidence on the issue of incremental impact on 
enrollment, we need to look at Question 25 of the survey. Here graduates only 
were asked what they would have done without the program. To this question, 
28.1% said they would have enrolled anyway, and 11.2% said they would have 
postponed enrolling. This leaves 60.7%, made up of the following three 
categories of individuals: would not have enrolled (33.3%), would not have 
completed post-secondary studies (8.4%), or would have done something else 
(19.1%). Although it is not clear if this entire 60.7% of graduates would 
definitely not have enrolled, it is near enough to the 61.8% for graduates in 
Exhibit VII-1 to give us some assurance about its general validity. 

Model for Incrementallty: 
Enrolling in Program 

Exhibit VII-2, overleaf, shows the relationship between the 
respondents' perceptions of the incrementality of the program on enrollment and 
characteristics of the individual. Accompanying descriptive statistics are shown 
in Exhibit VII-3, overleaf. As we see in these Exhibits: 

• Attitude is the most important variable. Those who felt enrolling in 
post-secondary studies is important in helping them achieve their goals 
felt PSEAP had been particularly important in getting them to enroll. 
Approximately 66.2% of those who felt enrolling is important for their 
goals felt that PSEAP was incremental, versus only 11.9% for those 
who did not feel it is important. 

• Geographic zone is important: those bands farthest from the nearest 
service centre (over 350 km) perceived less incrementality (17.5% 
saw no incrementality at all, versus 13.0% for those from bands at 
either a shorter distance or with no road access). 

• Students who enrolled in colleges in the field of social science 
perceived less incrementality. For example, only 52.9% in the social 
science field in college stated that the program was incremental with 
respect to enrollment (versus 68.6% for other students). 

• Those who felt it was important to be on-reserve in their employment 
were helped more in enrolling by the program (76.2% were 
incremental, versus only 50.2% for those who saw on-reserve work 
as unimportant and 40.7% for those who viewed it as moderately 
important). 
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EXHIBIT Vn-2 

QUESTION 63F: INCREMENTALITY WITH 
RESPECT TO ENROLLING 

Variable Coefficient F-Value Interpretation 

Enrolling will help 
achieve goals 

Geographic band zone: 
over 350 km from 
nearest service centre 

Field of Study: 
Social sciences 
(college) 

Important to find work 
on-reserve 

Can succeed without a 
degree 

.32 

■1.30 

-.72 

.13 

.12 

16.54 

8.42 

8.06 

7.03 

6.29 

Those who felt enrolling would help 
them achieve their goals perceived 
PSEAP was more incremental 

Those in bands over 350 km from 
nearest service centre have been helped 
less by the program with respect to 
enrolling 

Those whose field of study was social 
sciences (college) felt program was less 
incremental 

Those who felt it was important to find 
work on-reserve felt program was more 
incremental 

Those who felt one can succeed without 
a degree felt program was more 
incremental 



EXHIBIT Vn-3 

DESCRIPTIVE STATISTICS: INCREMENTALITY 
WITH RESPECT TO ENROLLING 

Variable Category Not Incremental May Be Incremental Incremental 

Enrolling Will Help 
Achieve Goals 

Geographic 
Band Zone 

Field of Study 

Important to Find 
Work on Reserve 

Can Succeed 
Without a Degree 

Not Important 
Moderately Important 
Very Important 

Over 350 Km 
Under 350 Km or No Road 

Social Sciences 
Not Social Sciences 

Not Important 
Moderately Important 
Very Important 

Cannot Succeed Without a 
Degree 
May be Able to Succeed 
Without a Degree 
Can Succeed Without a 
Degree 

62.3% 
12.8% 

12.3% 

17.5% 
13.0% 

22.2% 

11.0% 

25.3% 
12.2% 

11.1% 

17.3% 

12.8% 

11.0% 

25.8% 
17.3% 
21.5% 

21.2% 

21.4% 

24.9% 
20.4% 

24.5% 
47.1% 
12.7% 

26.5% 

20.4% 

10.8% 

11.9% 
69.9% 
66.2% 

61.3% 
65.6% 

52.9% 
68.6% 

50.2% 
40.7% 
76.2% 

56.2% 

66.8% 

78.2% 



• Those who felt they could succeed without a degree tended to perceive 
incrementality. 78.2% of those who felt they could succeed without a 
degree felt that the program was incremental, compared to 56.2% of 
those who felt they could not succeed without a degree. 

Completion of Studies 

Graduates only were asked their level of agreement with the statement 
"Without the Post-Secondary Education Assistance Program, I would not have 
completed my course of studies". Using the strong disagreements of 1 or 2 to 
mean they definitely would have completed the course of studies anyway, and 6 
or 7 to mean they definitely would not have completed the course of studies, we 
have: 

• 8.3% definitely would have completed the course of studies without 
the program. 

• 27.7% might have completed the course of studies. 

• 64.0% definitely would not have completed the course of studies 
without the program. 

In other words, like the incremental effect on enrollment, we find a 
significantly large percentage of graduates (64.0%) said they could not 
have completed their course of studies without the program. 

We saw earlier that, in response to question 25 on what they would have 
done without the program, 33.3% said they would not have enrolled at all, and 
8.4% said they would not have completed their studies. For the remaining 
58.3%, they either would have enrolled as before, postponed enrolling, or 
done something else. Based on the results of question 26, it would appear 
about 20% (out of these 58.3%) felt they would not have completed their 
studies. 
Model for Incrementality: 
Completing Studies 

Exhibit VII-4, overleaf, shows the relationship between perceived 
incrementality of PSEAP with respect to completing their studies, and 
characteristics of the respondents (graduates only). One variable, not 
surprisingly, overwhelms the others -- incrementality with respect to enrolling. 
In other words, if the program helped someone to enroll in their studies, it 
tended also to be important for them in completing their studies. We also see in 
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EXHIBIT Vn-4 

QUESTION 26: INCREMENTALITY WITH 
RESPECT TO COMPLETING STUDIES 

Variable Coefficient F-Value Interpretation 

Incrementality with 
respect to enrolling 

Close to home 

.58 51.41 

2.67 6.02 

Rural 1.16 4.76 

Those who felt PSEAP was important 
for enrolling in their studies also felt it 
was important in completing their 
studies 

Those who chose the program because it 
was offered close to where they live felt 
PSEAP was more incremental 

Those who lived in a rural area prior to 
the program felt PSEAP was more 
incremental 



Exhibit VII-4 that those who chose their program of study because it was 
offered close to where they live, as well as those who lived in a rural area, 
expressed views that showed greater significance of PSEAP in helping them to 
complete their studies. 

Descriptive Statistics 

The descriptive statistics illustrating the factors impinging on incrementality 
with respect to completing post-secondary studies are shown in Exhibit VII- 
5, overleaf. We see that: 

• For the most important variable, i.e., incrementality with respect to 
enrollment, only 25.9% of those who did not perceive incrementality 
with respect to enrollment did report incrementality with respect to 
completion of studies. This contrasts sharply with the 83.9% for 
those who reported incrementality with respect to enrollment. 

• All individuals who indicated that one reason they chose their program 
was to stay close to home perceived incrementality. Of individuals not 
stating this as a reason, 63.5% reported incrementality. 

• Similar to staying close to home, we found 100% of rural students 
reported incrementality, versus 63.0% for other respondents. 

 Finding a Job 

We saw in Chapter VI that 70.2% of graduates and 31.6% of withdrawals 
felt strongly that their post-secondary education helped them obtain their first 
job. Since over 60% of these people would not have enrolled without PSEAP, 
we can estimate that for about 20% of withdrawals and 43% of 
graduates, PSEAP was strongly incremental in helping them 
obtain their first job. 

With respect to their current job, 53.0% of graduates and 46.1% of 
withdrawals felt that their post-secondary education helped to obtain their 
current job. With an enrollment incrementality of over 60%, over 30% of 
graduates and withdrawals report their current job is due (incrementally) 
to PSEAP. 

£S/t#£peatMarwick VI 1.4 



EXHIBIT VH-5 

DESCRIPTIVE STATISTICS: 
INCREMENTALITY WITH RESPECT TO 

COMPLETING STUDIES 

Variable Category 
Not 

Incremental 
May Be 

Incremental Incremental 

Incrementality with 
respect to enrollment 

Reasons for 
choosing program 

Pre- program 
residence 

Not Incremental (enrollment) 

May Be Incremental (enrollment) 

Incremental (enrollment) 

Close to Home a Reason 

Close to Home Not a Reason 

Rural 

Not Rural 

37.9% 

9.3% 

4.9% 

0.0% 

8.8% 

0.0% 

8.6% 

36.2% 

56.4% 

11.2% 

0.0% 

27.7% 

0.0% 

28.4% 

25.9% 

34.3% 

83.9% 

100% 

63.5% 

100% 

63.0% 
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Appendix A 
List of Bands Selected by Region 

Region 
Band 
Code Band Name District 

Number of 
Students 
Selected 

Final 
Sample 

Ontario 127 
148 
157 
165 
138 
259 
217 
231 
176 
224 
132 
187 
195 
167 
160 
207 
216 
325 
218 
230 
120 
122 
126 
150 
166 
183 
159 
203 
199 
175 
121 
124 

Lac Lacroix 
Eagle Lake 
Wabigoon Lake 
Caldwell 
Chippewas of Georgina Island 
New Slate Falls 
Wunnumin 
Henvey Inlet 
Sheguiandah 
Whitefish Lake 
Seine River 
Fort William 
Pic Mobert 
Moravian of the Thames 
Alderville 
Bearskin Lake 
Cat Lake 
Kee-Way-Win 
Dokis 
Whitefish River 
Mississaugas of the Credit 
Chippewas of Nawash 
Couchiching 
Islington 
Chippewas of the Thames 
Fort Hope 
Mohawks of Akwesasne 
Osnaburgh 
Garden River 
Wikwemikong 
Six Nations of the Grand River 
Big Grasey  

Fort Frances 
Kenora 
Kenora 
London 
Peterborough 
Sioux Lookout 
Sioux Lookout 
Sudbury 
Sudbury 
Sudbury 
Fort Frances 
Lakehead 
Lakehead 
London 
Peterborough 
Sioux Lookout 
Sioux Lookout 
Sioux Lookout 
Sudbury 
Sudbury 
Brantford 
Bruce 
Fort Frances 
Kenora 
London 
Nakina 
Peterborough 
Sioux Lookout 
Sudbury 
Sudbury 

Fort Frances 

13 
14 
9 
2 

15 
2 
6 
2 
2 

22 
13 
25 
12 
46 
24 
23 

5 
11 
14 
12 
13 
6 

34 
8 

26 
12 

123 
2 
7 

40 
0 
0 

1 
1 
3 
2 
6 
0 
4 
1 
1 

16 
1 

12 
1 
7 
7 
8 
0 
3 
7 
5 
6 
1 

14 
2 
7 
3 

37 
0 
7 
4 
1 
1 
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Region 
Band 
Code Band Name District 

Number of 
Students 
Selected 

Final 
Sample 

Ontario 

(Cont'd) 

Yukon 

129 
133 
164 
169 
170 
180 
198 
211 
220 
222 
244 

490 
491 
492 
494 
495 
496 
497 
498 
499 
500 
501 
502 
503 
636 
682 
683 

Nicrckousemenecaning 
Stangecoming 

Mohawks of the Bay of Quinte 
Oneidas of the Thames 
Walpole Island 
Sucker Creek 
Batchewana 
Sandy Lake 
Nipissing 
Timagami 
Nohawks of the Bay of Quinte: 

Six Nations 

Aishihik 
Carcross-Tagish 
Little Salmon-Carmacks 
Dawson 
Na-Cho Ny'A'K-Dun (Mayo) 
Old Crow 
Ross River 
Selkirk 
Teslin 
Kwanlin-Dun 
Taku River Tlingit (Atlin) 
Liard River 
Kluane 
Tsawataineuk (B.C.) 
Tahltan (B.C.) 
Iskut (B.C.) 

Fort Frances 
Fort Frances 
Peterborough 
London 
London 
Sudbury 
Sudbury 
Sioux 
Sudbury 
Sudbury 

Brantford 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 

0 

543 

8 
8 

11 
17 
9 
7 
4 

11 
15 
30 
12 

8 
7 
1 
5 
1 

154 

2 
2 
1 
1 
1 
1 
1 
1 
1 
1 

1 

182 

7 
1 
4 

10 
1 
2 
1 
3 
6 
7 
2 
1 
3 
0 
2 
0 

~50 

Iraw Peat Marwick A.2 



Region 
Band 
Code Band Name District 

Number of 
Students 
Selected 

Final 
Sample 

British 
Columbia 685 

596 
533 
664 
680 
618 
561 
594 
578 
718 
686 
691 
697 
641 
650 
668 
615 
550 
595 
722 
705 
532 
659 
677 
672 
669 
607 
539 
557 
712 
530 
534 
551 
593 
599 
617 
619 

Ashcroft 
Osoyoos 
Glen Vowell 

Opetchesaht 
Kitselas 
McLeod 
Douglas 
Pavilion 
Sumas 
Toosey 
Bonaparte 
North Thompson 
Upper Nicola 
Chemainus 
Penelakut 
Ucluelet 
Stoney Creek 
Musqueam 
Seton Lake 
Ulkatcho 
Lytton 
Kispiox 
Ahousaht 
Gitlakdamix 
Kitkatla 
Masset 
Lake Babine 
Bella Coola 
Mount Currie 
Anaham 
Moricetown 
Hagwilget 
Sechelt 
Lillooet 
Upper Similkameen 
Stuart-Tremblew Lake 

Bums Lake 

Central 
Central 
Hazelton 

Nanaimo 
Northwest 
Prince George 
Vancouver 
Vancouver 
Vancouver 

Williams Lake 
Central 
Central 
Central 
Nanaimo 
Nanaimo 
Nanaimo 
Prince George 
Vancouver 

Vancouver 
Williams Lake 
Central 
Hazelton 
Nanaimo 
Northwest 
Northwest 
Northwest 
Prince George 
Vancouver 
Vancouver 
Williams Lake 
Hazleton 
Hazleton 
Vancouver 
Vancouver 
Central 
Prince George 

Prince George 

1 
8 
6 
3 
3 

13 
2 

10 
5 
4 

30 
26 
53 
12 

8 
3 

12 
17 
9 
8 

37 
18 

8 
39 

6 
9 

35 
19 
43 
13 
0 
0 
0 
0 
0 
0 
0 

0 
2 
3 
1 
2 
2 
0 
5 
1 

0 
14 
7 

26 
6 
3 
2 
1 
6 
2 
2 

11 
10 
3 
0 

1 
1 
9 
3 

15 
3 
1 
1 
1 
1 
1 
1 
1 
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Region 
Band 
Code Band Name District 

Number of 
Students 
Selected 

Final 
Sample 

British 
Columbia 
(Cont'd) 639 

657 
694 
695 
700 
706 
725 

Nuchatlaht 
Sooke 
Cook's Ferry 
Lower Nicola 
Boothroyd 
Siska 
Broman Lake 

Nanaimo 
Nanaimo 
Central 
Central 
Central 
Central 
Prince George 

0 
0 
0 
0 
0 
0 
0 

460 

1 
1 
1 
1 
1 
1 
1 

155 

Peat Marwick A.4 



Appendix B 
Sample Weighting 

For Ontario and B.C., 

X .yj = average number of students in a'th province, i'th band size, j'th year 

a = 1 Ontario; 2 B.C. 

i = 1 small; 2 large 

j = 1 1986-87; 2 1987-89 

X m= average number of students in a small band, 1986-87, Ontario 

etc. 

= % in status k, in a’th province 

k = 1 drop out; k = 2 graduate; k = 3 current 

q}1 = % of dropouts in Ontario sample 

etc. 

Let q3k refer to Yukon 

q^j= % dropouts in Yukon sample 

etc. 

Peat Marwick B.1 



M = number of bands of i'th size, a'th province ai 

Mn = number of small bands in Ontario 

etc. 

N . X M 
112 11 - -m V*.. 

is the expected number of students in Ontario for 1986-89 
- *122 M,2 

N, . X M, . X,,, M, . X,„ M„ . X„, M„ 
2 211 21 212 21 221 22 222 22 

is the expected number of students in B.C. for 1986-89 

= actual number of students in Yukon, 1986-89 

N = N1 + N., + N3 is total population (expected) 

Weights 

Ontario, B.C. 

Suppose is the l'th student of characteristic Y in population cell 

(a,i,j,k). 

To expand to population, we have: 

Yaijk = S Y^y 
J  is the average for (a,i,j Jc) 

naijk 

^aijk = ^aij ^ai 9ak is the estimated population total for cell (a,i,j,k) 

^aijk ^aijk estimates the total Y in cell (a,i,j Jc) 

This can be written with initial observations Y^^ as the following: 

M Peat Marwck B 2 



Thus the weight applied to each individual is: 

^aijk = ^aijk or ^aij ^ai ^ak 
n aijk naijk 

For the total, rather than average, the weight is: 

Waÿk = 

naijk 

Yukon 

Let be l'th participant, K'th status. 

\ = I Yki 
1 is the average for the k'th status level, where n 

is the sample size for status k. 

Let be total number in status k. 

^k ^k is the expected total Y for k'th level. 

YT _ S Yk Mk is the expected total Y. 

Y - S Yk Mk is the expected average. 

N 
or 

nkN 
for total 

mjm Peat Marwick B.3 



Thus we have 

for the average, and 

for the total. 

Peat Marwick B.4 



Appendix C 
Overall Survey Findings by Student Status 



PSEAP QUESTIONNAIRE 1. 

Hello, my name is of  

We are conducting a survey for Indian and Northern Affairs Canada for the purpose of evaluating 
the Department's Post Secondary Education Assistance Program. We're trying to learn about your 
experience as a program participant and about the results of the program through the survey. We 
have selected your name at random along with approximately 600 other individuals like yourself 
who have participated in the program. 

Your participation in this survey is purely voluntary. We would appreciate your response so that 
we can have all the information necessary to evaluate the program. 

Your answers will be kept confidential as provided for in the Privacy and Access to Information 
Acts. The questions should only take about 10 minutes to answer. 

To begin with, I'd like to ask you some questions about the post-secondary program you attended 
or are attending. 

1. What is the name of the institution that you attended or are attending? (RECORD 
INSTITUTION. IF THE RESPONDENT ATTENDED MORE THAN ONE 
INSTITUTION, OBTAIN THE NAME OF THE MOST RECENT INSTITUTION.) 

Specify Name of Institution   

2. In what city is the institution located? (RECORD CITY) 

Specify City   

Note: 

Weighted data 
Total n = 415 (Ontario - 237, British Columbia -174, and Yukon -4) 

INA/P-PU-050 
INA/ISP-041-03355 



2. 

3. (DO NOT ASK UNLESS UNSURE OF PROVINCE): CIRCLE PROVINCE IN 
WHICH THE INSTITUTION IS LOCATED OR CIRCLE "OUTSIDE CANADA", IF 
APPROPRIATE. 

Ontario  

Quebec  

British Columbia 

Yukon  

Newfoundland  

New Brunswick  

Prince Edward Island 

Nova Scotia  

Manitoba  

Saskatchewan  

Alberta  

Northwest Territories 

Outside Canada  

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

(n) 

Total 

42.3% 

1.1% 

41.2% 

0.3% 

0.0% 

0.0% 

0.0% 

0.1% 

0.4% 

1.8% 

1.1% 

0.0% 

11.7% 

415 

Current 

39.0 

0.9 

41.4 

0.2 

0.0 

0.0 

0.0 

0.0 

0.2 

2.2 

1.1 

0.0 

15.0 

183 

Graduate Withdraw 

42.4 

2.5 

41.2 

0.3 

0.0 

0.0 

0.0 

0.5 

0.0 

1.3 

0.5 

0.0 

11.5 

111 

47.3 

0.0 

40.9 

0.5 

0.0 

0.0 

0.0 

0.0 

1.0 

1.8 

1.5 

0.0 

7.0 

121 

4. Is this institution a ... (READ RESPONSES AND CIRCLE APPROPRIATE 
NUMBER)? 

Community College/CEGEP  1 

University  2 

Technical Institute   3 

Another type of institute  4 
(Specify ) 

Total 

60.7% 

26.3% 

9.3% 

3.7% 

Current 

57.4 

33.1 

6.2 

3.2 

Graduate 

59.5 

24.2 

11.1 

5.2 

Withdraw 

66.9 

17.8 

12.2 

3.1 

DK/NA 8 (n) 413 182 111 120 



3. 

5. What major field of study or specialization did you take or are you taking? 
(PROBE FOR SPECIFIC PROGRAM. IF THE RESPONDENT TOOK MORE THAN 
ONE PROGRAM, OBTAIN INFORMATION FOR THE MOST RECENT PROGRAM. 
IF THE RESPONDENT IS MAJORING IN TWO FIELDS OF STUDY I.E., A 
DOUBLE MAJOR, RECORD BOTH HELDS OF STUDY.) 

Total Current Graduate 
University 
Education, Physical Education, Recreation, Leisure 6.3% 
Fine and Applied Arts 0.7% 
Humanities and Related 1.5% 
Social Sciences and Related 15.3% 
Agriculture and Biological Sciences 0.1 % 
Engineering and Applied Sciences 0.4% 
Health Professions and Occupations 0.2% 
Mathematics and Physical Sciences 1.1% 

College, Technical Institutes 
Arts 7.0% 
Humanities and Related 1.5% 
Health Sciences and Related 2.4% 
Engineering and Applied Sciences 5.2% 
Natural Sciences and Primary Industries 4.8% 
Social Sciences and Services 20.2% 
Business and Commerce 21.0% 
Other 12.1% 

(n) 415 

7.7 
1.4 
1.0 

18.3 
0.3 
1.0 
0.2 
2.2 

8.3 
2.8 
4.2 
6.6 
5.2 

12.3 
17.7 
11.1 
183 

9.8 
0.0 
1.7 

12.3 
0.0 
0.0 
0.5 
0.0 

4.5 
0.0 
0.5 
4.7 
2.3 

30.9 
25.7 

7.3 
111 

How many academic years of study does this program normally require to complete? 
(CIRCLE APPROPRIATE ANSWER.) 

Total Current Graduate 

Less than 6 months  

6 months - less than one year .. 

1 Year    

13 months - less than two years 

2 Years  

3 Years  

4 Years  

5 Years  

More than 5 Years  

No "normal" length, it varies.. 

DK/NA  

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

1.7% 

4.6% 

8.2% 

2.9% 

35.7% 

21.2% 

21.8% 

2.4% 

0.1% 

1.5% 

98 (n) 408 

0.9 

5.3 

6.5 

5.1 

24.0 

27.7 

26.5 

2.1 

0.2 

1.7 

179 

4.4 

4.5 

13.6 

2.5 

40.4 

16.7 

15.1 

2.2 

0.0 

0.6 

109 

Withdraw 

0.9 
0.5 
2.2 

13.4 
0.0 
0.0 
0.0 
0.5 

7.5 
1.0 
1.4 
3.7 
6.4 

22.4 
21.8 
18.2 
121 

Withdraw 

0.3 

3.7 

5.7 

0.1 

49.0 

15.7 

20.8 

2.9 

0.0 

1.9 

120 



4. 

7. When students finish the program, do they receive a certificate, diploma or degree? 
(DO NOT READ ANSWERS. PROBE TO DETERMINE MOST APPROPRIATE 
CODE. FOR EXAMPLE, IF RESPONDENT ANSWERS DEGREE, ASK WHETHER 
THIS IS A BACHELOR'S, MASTER'S, DOCTORATE OR OTHER DEGREE. 
CIRCLE ONLY ONE APPROPRIATE NUMBER. IF MORE THAN ONE, CIRCLE 
THE HIGHEST-LEVEL DEGREE, ETC.) 

Total Current Graduate 

Trade - vocational: 
Certificate or diploma 

Community College, CEGEP, 
Technical Institute, School of Nursing: 

Certificate or diploma  

University: 
Certificate or diploma below 

bachelor level  
Bachelor's degree (e.g., B.A., B.Sc.)... 
Certificate or diploma above 

bachelor level  

Master's Degree (e.g., M.A., M.Sc.)  

Degree in medicine, dentistry, veterinary 
medicine, law, optometry or theology or 
1-year B.Ed. after another Bachelor's 
degree   

Earned doctorate (e.g., Ph.D. D.Sc., 
D.Ed.)  

University/College preparatory or entrance 
program  

Other (specify 

DK/NA  

.) 

3 
4 

5 

6 

8 

9 

10 

12.0% 

50.7% 

5.0% 
21.2% 

0.7% 

1.9% 

0.1% 

0.0% 

4.5% 

3.9% 

98 (n) 402 

11.5 

45.9 

2.3 
28.3 

0.9 

3.2 

0.2 

0.0 

2.1 

5.4 

176 

3.6 

58.6 

8.3 
18.4 

0.0 

2.1 

0.0 

0.0 

4.0 

5.1 

109 

Withdraw 

20.5 

50.4 

5.9 
13.3 

1.0 

0.0 

0.0 

0.0 

8.5 

0.4 

117 



8. Why did you choose to take this program? (DO NOT READ ANSWERS. CIRCLE ALL REASONS 
PROVIDED BY RESPONDENT.) Q.8 

Reasons Total Current Graduate 
1 63.7% 65.5 56.7 

5. 

Interested in the subjects/personal interest.. 

Wanted to find work related to the program 

Better chances of getting a job  

Recommended the program/encouraged by Education 
Officer, Counsellor, etc  

Recommended the program/encouraged by friends, 
relatives, etc  

Program required for job advancement or promotion 

Do well in the subjects  

No particular reason  

Other  
(Specify - To upgrade my skills 

- To help the community/native people) 

DK/NA   

63.7% 

17.4% 

11.6% 

4.3% 

1.7% 

6.1% 

3.3% 

1.8% 

7.6% 
2.8% 

8 (n) 409 

18.3 

14.7 

6.4 

3.3 

7.8 

5.2 

1.8 

6.3 
2.3 

182 

26.4 

7.8 

3.8 

1.0 

7.1 

2.0 

0.0 

6.1 
6.3 

108 

Withdraw 
67.4 

7.9 

10.2 

1.5 

0.0 

2.6 

1.6 

3.3 

10.7 
0.5 

119 

IF RESPONDENT MENTIONS ONE REASON ONLY, SKIP TO 
QUESTION 10, OTHERWISE CONTINUE TO QUESTION 9. 

9. Of the reasons you had for choosing the program, what was the main reason? (REPEAT REASONS 
PROVIDED BY RESPONDENT AND CIRCLE THE MAIN REASON. CIRCLE ONLY ONE 
NUMBER.) Q.9 

Main 
Reason Total Current Graduate 

  1 51.1% 50.8 43.9 Interested in the subjects/personal interest  1 51.1% 50.8 

Wanted to find work related to the program  2 10.8% 8.7 18.2 

Better chances of getting a job  3 7.3% 10.7 1.5 

Recommended the program/encouraged by Education 
Officer, Counsellor, etc  4 3.0% 4.0 3.8 

Recommended the program/encouraged by friends, 
relatives, etc  5 1.1% 1.8 1.0 

Program required for job advancement or promotion .. 6 5.0% 6.5 7.1 

Do well in the subjects  7 1.2% 1.0 1.0 

No particular reason  8 1.8% 1.8 0.0 

Other   9 
(Specify - To upgrade my skills 6.8% 6.1 5.5 

-To help the community I native people 2.3% 1.7 5.3 
- Other) 9.7% 7.0 12.6 

Withdraw 
58.1 

7.5 

7.3 

0.8 

0.0 

0.8 

1.6 

3.3 

9.0 
0.5 

11.0 

98 (n) 409 182 108 119 DK/NA 



10.a) Are you still taking this program? (CIRCLE APPROPRIATE NUMBER.) 

Yes...  1 \-+- SKIP TO BLUE SECTION FOR CURRENT STUDENTS 
—1 (Q.ll) 

No  0 

lO.b) Did you complete the program? 

Yes 

No... . 

DK/NA 

SKIP TO GREEN SECTION FOR STUDENTS 
COMPLETING PROGRAM (Q.22) 

SKIP TO BUFF SECTION FOR STUDENTS NOT 
COMPLETING PROGRAM (Q.17) 



Q.ll - Q.16 FOR CURRENT STUDENTS ONLY 7. 

11. How much of the program have you completed? (READ ANSWERS AND CIRCLE 
APPROPRIATE NUMBER.) 

Less than half 1 

About half 2 

More than half 3 

DK/NA 8 

Current 

32.9% 

18.5% 

48.5% 

(n) 183 

12. Do you expect to finish the program you are taking? (CIRCLE ONE ANSWER) 

Current 

Yes  1 ^— SKIP TO Q.15 97.6% 

No  0 2.4% 

DK/NA  8 (n) 183 

13. What are the reasons why you expect that you may not be able to finish the program? 
(DO NOT READ ANSWERS. CIRCLE ALL THE REASONS PROVIDED BY 
RESPONDENT.) 

Not interested in subject  

Not sure about job opportunities ... 

Lack of money  

Too much school work/too difficult. 

Stress/Adjustment problems  

Family responsibilities   

Health reasons  

Have a full-time job  

Have a part-time job  

Other (Specify  

DK/NA  

.) 

Q.13 Q.14 
Reasons for Main Reason for 

not Finishing Current not Finishing 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

8 (n) 

0.0% 

0.0% 

0.0% 

1.7% 

0.0% 

98.3% 

0.0% 

0.0% 

0.0% 

0.0% 

4 

1 

2 

3 

4 

5 

6 
7 

8 

9 

10 

98 

All respondents 
gave only one 
reason. 

IF RESPONDENT MENTIONS ONE REASON ONLY, SKIP TO 
QUESTION 15, OTHERWISE CONTINUE TO QUESTION 14. 

14. Of the reasons you had for not finishing the program, what was the main 
reason (REPEAT REASONS PROVIDED BY RESPONDENT AND 
CIRCLE THE MAIN REASON. CIRCLE ONLY ONE NUMBER). — 



15. When you finish or leave your program, do you want to work on or off reserve? 
(CIRCLE APPROPRIATE NUMBER.) 

Current 

On Reserve  1 41.5% 

Off Reserve  2 37.0% 

Other  3 21.5% 
(Specify - Does not matter) 

DK/NA  8 (n) 154 

16. On a scale of one to seven, how probable is it that you will be able to find work related to 
your program of study? One on the scale means it will be very unlikely and seven means 
it will be very likely. (CIRCLE APPROPRIATE NUMBER.) 

Very Very 
Unlikely Likely DK/NA 

I 1 1 t 1 1 1 + 
1 2 3 4 5 6 7 8 

Current 0.0 0.9 3.2 10.2 15.9 24.9 44.9% 

Mean = 5.95 
(n) = 173 

GO TO COMMON WHITE SECTION (Q.47) 



9. 

Q.17 - 21 FOR STUDENTS NOT COMPLETING PROGRAM/COURSE OF 
STUDIES ONLY. 

17. In what month and year did you leave the program? (RECORD YEAR AND MONTH.) 

a) Month   

b) Year 19  

18. 
DK/NA  98 
How much of the program did you complete? 
APPROPRIATE NUMBER.) 

(READ ANSWERS AND CIRCLE 

Withdraw 

Less than half  1 

About half 2 

More than half 3 

DK/NA  8 

45.1% 

28.3% 

26.6% 

(n) 121 

19. What were the reasons why you did not complete the program you were taking? (DO NOT 
READ ANSWERS. CIRCLE ALL THE REASONS PROVIDED BY RESPONDENT.) 

Not interested in subject  

Not sure about job opportunities .... 

Lack of money  

Too much school work/too difficult. . 

Stress/Adjustment problems  

Family responsibilities  

Health reasons  

Had a full-time job  

Had a part-time job  

Was offered a job  

Other (Specify - Wanted/needed a break 

- Moved 

- Other) 

DK/NA  

Q.19 
Reasons for , , 

Not Completing Withdraw 
1 7.8% 

0.0% 

15.2% 

8.2% 

10.3% 

22.8% 

12.5% 

6.9% 

4.3% 

2.2% 

6.5% 

4.1% 

(n) 119 

Q.20 
Main Reason for 
Not Completing 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

98 
—T— 

IF RESPONDENT MENTIONS ONE REASON ONLY, SKIP TO 
QUESTION 21, OTHERWISE CONTINUE TO QUESTION 20. 

Withdraw 

5.0% 

0.0% 

13.0% 

3.6% 

6.3% 

19.9% 

11.9% 

6.9% 

4.1% 

2.1% 

6.5% 

4.1% 

16.5% 

119 

Of the reasons you had for not completing the program, 
what was the main reason? (REPEAT REASONS 
PROVIDED BY RESPONDENT AND CIRCLE THE 
MAIN REASON. CIRCLE ONLY ONE NUMBER.)- 



21. On a scale of one to seven, do you expect that you will return to your studies within the 
next two years? (One on the scale means it is very unlikely you will return and seven 
means it is very likely you will return.) (CIRCLE APPROPRIATE NUMBER.) 

Very 
Unlikely 

To Return 

Very 
Likely 

To Return 

1 2 

Withdraw 16.1 4.9 

3 4 5 6 7 

1.1 4.3 8.2 13.8 51.7% 

DK/NA 

+- 
8 

SKIP TO Q_.ll IN 
GREEN SECTION 

Mean - 5.32 
(n) = 116 



Q. 22 - 26 FOR STUDENTS WHO HAVE COMPLETED THE 
PROGRAM/COURSE OF STUDIES ONLY. 

11. 

22. In what month and year did you complete the requirements of the program? (RECORD 
YEAR AND MONTH.) 

a) Month   

b) Year 19  

DK/NA  98 

23. Not everyone who enrolls in a post-secondary program manages to complete the program. 
What do you feel helped you to successfully complete your post-secondary studies? (DO NOT 
READ ANSWERS. CIRCLE ALL THE REASONS PROVIDED BY RESPONDENT.) 

Q.23 

Graduate 
20.4% 

5.0% 

19.1% 

39.4% 

3.9% 

5.3% 
5.8% 
1.1% 

(n) 105 

IF RESPONDENT MENTIONS ONE FACTOR ONLY, SKIP 
TO QUESTION 25, OTHERWISE CONTINUE TO 

QUESTION 24. 

24. Of the factors which contributed to your completing the program, 
what was the main factor? (REPEAT FACTORS PROVIDED 
BY RESPONDENT AND CIRCLE THE MAIN FACTOR. 
CIRCLE ONLY ONE NUMBER.)  

Interested in/enjoyed subject   

Knew it would enhance job 
opportunities  

Support from family, friends  

Personal ambition, determination, 
etc  

Funding from Indian Affairs  

Other  
(Specify - Good professorslteachers 

- Hard work and study 
- Other ) 

DK/NA  

Factors for Q.24 
Completing Graduate Main Fa< 

1 30.8% 1 

1 10.4% 2 

1 32.0% 3 

1 47.0% 4 

1 9.8% 5 

1 9.2% 6 
9.1% 

8 (n) 106 I 8 I 



12. 

25. In the absence of the Post Secondary Education Assistance Program, what would you 
have done? (DO NOT READ ANSWERS. CIRCLE ONLY ONE NUMBER.) 

Graduate 

I would not have completed my post-secondary studies .... 1 8.4% 

I would not have enrolled in post-secondary studies  2 33.3% 

I would have enrolled in post-secondary studies anyway.... 3 28.1% 

I would have postponed enrolling in post-secondary studies . 4 11.2% 

Other (Specify - Applied for a loan 5 7.8% 
- Looked for work 8.4% 
- Other) 2.9% 

DK/NA  8 (n) 103 

26. On a scale of one to seven, please indicate the extent to which you agree or disagree with 
the following statement. One on the scale means you strongly disagree and seven means 
you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

Strongly Strongly 
Disagree Agree 

DK/NA 

Without the Post Secondary, I | r 
Education Assistance Program, 
I would not have completed my 12 3 
course of studies. 

Graduate 4.7 3.6 6.9 

Mean = 5.68 
(n) = 107 

4 5 6 7 

6.2 14.5 10.8 53.2% 

+ 
8 



QUESTIONS 27 - 46 FOR GRADUATES AND STUDENTS WHO DID NOT 
COMPLETE STUDIES. 

27. Thinking back to the time when you were in the program, did you want to work on or off 
reserve when you finished or left the program? 

On Reserve  1 

Off Reserve  2 

Other  3 
(Specify - Does not matter) 

Total 
54.8% 

29.5% 

15.7% 

Graduate Withdraw 
61.0 49.8 

25.7 

13.2 

32.6 

17.6 

DK/NA 8 (n) 207 92 115 

28. a) Just before you started your post-secondary program, did you live on or off-reserve? 
(CIRCLE APPROPRIATE NUMBER.) 

Total Graduate Withdraw 
On Reserve  71— SKIPTOQ.29 71.1% 75.1 67.5 

Off Reserve  2 28.9% 24.9 32.5 

Other  3 0.0% 0.0 0.0 
(Specify ) 

DK/NA  8 (n) 232 111 121 

28. b) Just before you started your post-secondary program, were you living in an urban or rural 
community? 

Total Graduate Withdraw 
Urban..'  1 87.4% 79.0 92.9 

Rural  0 12.6% 21.0 7.1 

DK/NA  8 (n) 63 25 38 

28. c) What was the name of the city or town where you lived? (RECORD NAME.) 

29. Since you left the program have you lived on or off reserve? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Graduate Withdraw 

On Reserve  1 63.9% 64.9 63.1 

Off Reserve  2 26.5% 27.1 25.9 

Other  3 9.6% 8.0 11.0 
(Specify - Both) 

DK/NA  8 (n) 232 111 121 



14. 

30. Since you left the program, have you found a job? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Graduate Withdraw 
Yes  1  SKIP TO Q.32 78.3% 

No .... 

DK/NA 

0 

8 

21.7% 

(n) 232 

76.8 

23.2 

111 

79.7 

20.3 

121 

31. Since you left the program, did you look for a job? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Graduate Withdraw 
44.6% 55.6% Yes 

No  

DK/NA 

1 

0 

8 

SKIP TO Q.47 55.4% 44.4% 

(n) 50 26 

33.0% 

67.0% 

24 

32. On a scale of one to seven, please indicate the extent to which you agree or disagree with 
the following statement. One on the scale means you strongly disagree and seven means 
you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

Strongly Strongly 
Disagree Agree 

I feel that my post-secondary 
education helped me to obtain 
my first job. 

(n) Mean 

Total 
Graduate 
Withdrawal 

181 
84 
97 

4.84 
6.01 
3.83 

1 

19.6 
4.0 

33.2 

DK/NA 

+ 
8 

3.2 
1.3 
4.8 

3.1 9.6 
0.0 8.0 
5.8 11.0 

15.0 11.2 38.4% 
16.5 11.5 58.7% 
13.6 10.9 20.7% 

33. How many months did it take to find your first job after leaving the program? 
(RECORD NUMBER OF MONTHS. IF RESPONDENT HAD OR FOUND A JOB 
IMMEDIATELY UPON GRADUATION, ENTER ZERO MONTHS.) 

Number of months: 

DK/NA 98 

Months 
0 
1-3 
4-6 
7-12 
Over 12 
Mean No. 
(n) 

Total 
37.1% 
38.0% 
17.2% 
6.9% 
0.8% 
2.27 
181 

Graduate Withdraw 

36.9 
37.7 
16.4 
8.4 
0.7 

2.20 
85 

37.3 
38.3 
18.0 
5.5 
0.9 

2.34 
96 

34. Was it a full-time or part-time job? (CIRCLE APPROPRIATE NUMBER.) 

Full-time 1 

Part-time  2 

DK/NA  8 

Total 

79.7% 

20.3% 

(n) 181 

Graduate Withdraw 

86.5 

13.5 

85 

73.7 

26.3 

96 



15. 

35.a) For whom did you work? (RECORD NAME OF BUSINESS, GOVERNMENT 
DEPARTMENT OR AGENCY OR PERSON.) 

35.b) What kind of business, industry or service was this? (GIVE FULL DESCRIPTION, 
E.G., ELEMENTARY SCHOOL, MUNICIPAL GOVERNMENT, RETAIL SHOE 
STORE.) 

35.c) What kind of work were you doing? (GIVE FULL DESCRIPTION, E.G., 
ELEMENTARY SCHOOL TEACHER, SHOE SALESPERSON.) 

Withdraw 
9.6 
0.3 
9.8 
5.9 
1.2 
0.4 

21.4 
5.9 

10.9 
2.1 
4.4 
2.5 
0.0 
4.4 
3.2 
8.1 
2.9 
4.9 
2.3 
96 

36. Was your employer’s business located on or off-reserve? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Graduate Withdraw 

On Reserve  1 42.5% 43.2 41.8 

Off Reserve  2 57.5% 56.8 58.2 

Other  3 0.0% 0.0 0.0 
(Specify ) 

DK/NA.....  8 (n) 182 86 96 

Total Graduate 
Managerial, Administrative and Related Occupations 7.0% 4.0 
Occupations in Natural Sciences, Engineering and Mathematics 1.7% 3.3 
Occupations in Social Sciences and Related Fields 14.4% 19.7 
Teaching and Related Occupations 145% 24.3 
Occupations in Medicine and Health 4.0% 7.1 
Artistic, Literary, Recreational and Related Occupations 0.2% 0.0 
Clerical and Related Occupations 21.6% 21.8 
Sales Occupations 3.4% 0.8 
Service Occupations 8.6% 5.9 
Farming, Horticultural and Animal Husbandry 1.7% 1.3 
Fishing, Trapping and Related Occupations 2.3% 0.0 
Forestry and Logging Operations 1.6% 0.6 
Processing Occupations 0.3% 0.6 
Machining and Related Occupations 2.9% 1.3 
Product Fabricating, Assembling and Repairing Occupations 2.9% 2.5 
Construction Trades Occupations 5.8% 3.1 
Transport Equipment Operating Occupations 1.5% 0.0 
Occupations Not Elsewhere Classified 4.4% 3.9 
No Occupation Reported 1.2% 0.0 

(n) 182 86 



37, 

16. 

On a scale of one to seven, how related was this first job to the program of study you 
attended? One on the scale means it was not related at all and seven means it was very 
related. (CIRCLE APPROPRIATE NUMBER.) 

Not 
Related at 

All 
Very 

Related DK/NA 

(n) 

Total 182 
Graduate 86 
Withdrawal 96 

Mean 1 

4.10 35.4 
5.06 18.5 
3.25 50.4 

2 3 4 

2.3 3.4 8.2 
3.2 5.1 7.5 
1.5 1.9 8.8 

5 6 7 

8.5 10.5 31.7% 
8.2 7.3 50.2% 
8.9 13.3 15.2% 

+ 
8 

38. Are you still at this job? 

Yes 

No. 

"2 SKIP TO Q.47 

(n) 

Total Graduate Withdraw 

47.6% 45.4 49.6 

52.4% 54.6 50.4 

182 86 96 

39. Since you left the program, how many jobs have you held? 
(RECORD NUMBER OF JOBS.) 

Number of jobs 

DK/NA 98 

# of Jobs 

1 

2 

3 

4 or More 

Mean No. 

(n) 

Total 

18.4% 

50.5% 

22.7% 

8.3% 

2.45 

95 

Graduate Withdraw 

14.4 22.3 

64.5 

14.0 

7.1 

2.59 

47 

36.9 

31.2 

9.5 

2.31 

48 



17. 

40. Are you currently working? 

Yes  

No  

1 2]  SKIP TO Q.42 

0 

(n) 

41. Are you currently looking for work? 

Yes  

No  

DK/NA  

1 

0 

8 

SKIP TO Q.47 

(n) 

Total 

61.6% 

38.4% 

95 

Total 

80.4% 

19.6% 

< 37 

Graduate Withdraw 

53.7 69.2 

46.3 

47 

30.8 

48 

Graduate Withdraw 

77.5 84.7 

22.5 

22 

15.3 

15 

42. Is your current job a full-time or part-time job? (CIRCLE APPROPRIATE NUMBER.) 

Full-time job.... 

One part-time job 

1 

2 

More than one part-time 
job  

Full-time job and 
part-time job  

DK/NA 

Total 

83.7% 

13.4% 

1.1% 

1.9% 

(n) 59 

Graduate Withdraw 

78.4 87.6 

17.2 

0.0 

4.3 

25 

10.6 

1.8 

0.0 

34 

IF RESPONDENT HAS MORE 
THAN ONE JOB, ASK Q.43 - 
Q.46 FOR THE JOB THE 
RESPONDENT SPENDS MOST 
TIME AT (LE., MOST HOURS 
PER WEEK). 

« 



18. 

43.a) For whom do you work? (RECORD NAME OF BUSINESS, GOVERNMENT 
DEPARTMENT OR AGENCY OR PERSON.) 

43.b) What kind of business, industry or service is this? (GIVE FULL DESCRIPTION, E.G., 
ELEMENTARY SCHOOL, MUNICIPAL GOVERNMENT, RETAIL SHOE STORE.) 

43.c) What kind of work are you doing? (GIVE FULL DESCRIPTION, E.G., 
ELEMENTARY SCHOOL TEACHER, SHOE SALESPERSON.) 

Total Graduate Withdraw 
Managerial, Administrative and Related Occupations 
Occupations in Natural Sciences, Engineering and Mathematics 
Occupations in Social Sciences and Related Fields 
Teaching and Related Occupations 
Artistic, Literary, Recreational and Related Occupations 
Clerical and Related Occupations 
Sales Occupations 
Service Occupations 
Machining and Related Occupations 
Product Fabricating, Assembling and Repairing Occupations 
Transport Equipment Operating Occupations 
Occupations Not Elsewhere Classified 
Persons Not Classifiable by Occupation 

(n) 

6.1% 
11.1% 
13.4% 
5.3% 
1.7% 

26.1% 
1.2% 

16.4% 
3.5% 
0.9% 
4.0% 
7.0% 
3.5% 

59 

5.3 
0.0 

14.8 
2.0 
0.0 

32.0 
0.0 

22.9 
0.0 
2.0 
4.3 

16.3 
0.0 
25 

6.7 
19.4 
12.4 

7.6 
2.9 

21.6 
2.0 

11.3 
6.1 
0.0 
3.6 
0.0 
6.1 
34 

44. Is your employer's business located on or off reserve? 

On-Reserve . 

Off-Re serve 

DK/NA 

1 

0 

8 
(n) 

Total 

42.8% 

57.2% 

59 

Graduate Withdraw 

31.1 51.5 

68.9 

25 

48.5 

34 



On a scale of one to seven, how related is this current job to the program of study you 
attended? One on the scale means it was not related at all and seven means it was very 
related. (CIRCLE APPROPRIATE NUMBER.) 

Total 
Graduate 
Withdraw 

59 
25 
34 

Not 
Related At 

All 

4.87 
3.96 
5.55 

22.5 
35.0 
13.3 

(n) Mean 12 3 

Very 
Related 

1.9 
4.3 
0.0 

2.4 
5.6 
0.0 

2.0 
4.3 
0.2 

18.6 
15.9 
20.6 

15.8 36.8% 
5.3 29.5% 

23.7 42.2% 

DK/NA 

+ 
8 

On a scale of one to seven, please indicate the extent to which you agree or disagree with 
the following statement. One on the scale means you strongly disagree and seven means 
you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

I feel that my post-secondary 
education helped me obtain 
my current job. 

(n) Mean 
Total 59 4,90 
Graduate 25 4.73 
Withdraw 34 5,02 

Strongly 
Disagree 

Strongly 
Agree 

1 2 3 4 5 6 7 

17.1 
21.8 
13.7 

1.4 6.5 14.2 11.6 8.5 40.6% 
2.2 11.3 6.4 5.3 10.9 42.1% 
0.9 2.9 20.1 16.3 6.7 39.4% 

DK/NA 

+ 
8 



20. 
QUESTIONS FOR ALL GROUPS OF STUDENTS 

For most of the time you were in the program, have you been or were you a part-time or 
full-time student? (CIRCLE APPROPRIATE NUMBER.) 

Full-time  1 

Part-time  0 

DK/NA  8 

Total 

85.6% 

14.4% 

(n) 410 

Current Graduate 

86.9 86.3 

13.1 13.7 

181 110 

Withdraw 

83.0 

17.0 

119 

Not including summer jobs, for most of the time you have been or were in the program, 
did you not work, work part-time or work full-time? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Current Graduate Withdraw 

Not work  1 63.1% 63.6 61.3 63.8 

Work part-time  2 22.2% 24.3 19.9 21.1 

Work full-time  3 14.7% 12.1 18.8 15.1 

DK/NA  8 (n) 415 183 111 121 

What is the highest grade of elementary or secondary school that you have completed? 
(RECORD GRADE NUMBER.) „ J „ , 

Grade Total Current Graduate Withdraw 

Grade Number  13 4.5% 4.1 7.4 2.3 
12 70.3% 76.5 69.5 61.8 

DK/NA 98 10 or 11 19.1% 14.8 18.8 25.8 
9 or Below 6.1% 4.8 4.3 10.1 
Mean Level 11.5 11.6 11.6 11.2 
(n) 415 183 111 121 

IF STUDENT IS CURRENTLY ENROLLED IN A 
UNIVERSITY/COLLEGE PREPARATORY PROGRAM, 

I.E., IF CODE 9 IS CIRCLED IN Q.7 SKIP TO Q.55 

Have you ever taken a preparatory program, also called a Qualifying Year or a Transition 
Year, which permits students to qualify for entrance into college or university? 
(CIRCLE APPROPRIATE NUMBER.) 

Total Current Graduate Withdraw 

Yes 

No.. 

1 

"Ô 

DK/NA  g 

27.7% 33.7 15.5 

72.3% 66.3 84.5 
-SKIP TO Q.55 

(n) 396 178 107 

29.6 

70.4 

111 



21. 

51. What is the name of the institution where you took these courses? (RECORD NAME.) 

Name 

52. In what city is this institution located? (RECORD CITY.) 

City 

53. (DO NOT ASK UNLESS UNSURE OF PROVINCE.) CIRCLE THE PROVINCE IN 
WHICH THE INSTITUTION IS LOCATED OR CIRCLE "OUTSIDE CANADA", IF 
APPROPRIATE. 

Ontario  1 

Quebec  2 

British Columbia  3 

Yukon  4 

Newfoundland  5 

New Brunswick  6 

Prince Edward Island  7 

Nova Scotia  8 

Manitoba  9 

Saskatchewan  10 

Alberta  11 

Northwest Territories  12 

Outside Canada  13 

(n) 

Total 

28.9% 

0.0% 

56.1% 

0.3% 

0.0% 

0.0% 

0.0% 

0.0% 

0.4% 

1.9% 

0.4% 

0.0% 

12.0% 

110 

Current Graduate 

29.6 

0.0 

54.3 

0.0 

0.0 

0.0 

0.0 

0.0 

0.7 

0.0 

0.8 

0.0 

14.6 

60 

25.6 

0.0 

60.4 

0.4 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

13.5 

17 

Withdraw 

29.2 

0.0 

57.3 

0.6 

0.0 

0.0 

0.0 

0.0 

0.0 

6.2 

0.0 

0.0 

6.6 

33 



22. 

54. 

55. 

Did you receive financial assistance from Indian Affairs for this preparation course? 
(CIRCLE APPROPRIATE NUMBER.) ^ , 

Total 

Yes  1 

No  0 

DK/NA  g 

ASK EVERYONE 

76.9% 

23.1% 

(n) 108 

Current 

72.9 

27.1 

59 

Graduate 

76.6 

23.4 

16 

Withdraw 

84.2 

15.8 

33 

For most of the time you have been or were in the post-secondary program were you 
supporting any dependents? By dependents, I mean individuals who relied on you for 
food, rent, clothing, etc. (CIRCLE APPROPRIATE NUMBER.) 

Current Graduate Withdraw 

Yes  1 

No  0 

DK/NA  8 

Total 

50.4% 48.1 63.6 

49.6% 51.9 36.4 
-SKIP TO Q.57 

(n) 415 183 111 

41.7 

58.3 

121 

56- How many dependents are or were you supporting? (RECORD NUMBER.) 

# of Dependents Total Current Graduate Withdraw 
Number of dependents. 

DK/NA  98 

1 
2 
3 
4 or More 
Mean No. 
(n) 

33.9% 
32.9% 
20.1% 
13.1% 

2.20 
207 

38.1 
39.1 
13.4 
9.4 

1.98 
86 

33.3 
32.0 
21.2 
13.6 
2.17 

71 

27.7 
23.4 
29.9 
19.0 
2.62 

50 

57. 

58. 

In what year were you bom? (RECORD YEAR) 

Currentage 

Year 19. 

DK/NA 98 

18-21 
22-24 
25-30 
31-39 
Over 39 
Mean 
(») 

Total 

12.6% 
18.6% 
29.6% 
26.7% 
12.4% 
29.4% 

412 

Current Graduate Withdraw 

16.5 
23.8 
26.5 
22.2 
11.0 
28.4 
180 

3.6 
11.5 
35.7 
32.2 
17.0 
31.6 
111 

15.3 
17.5 
28.7 
28.3 
10.2 
29.1 
121 

For most of the time that you have been or were in the post-secondary 
was your marital status? Were you (READ ANSWERS): _ 

Total 

33.3% 

57.4% 

2.0% 

7.2% 

(n) 412 

program, what 

Current Graduate Withdraw 

Married or living common-law  1 

Single, that is, never married  2 

A widow or widower  3 

Separated or divorced  4 

DK/NA  8 

28.1 

59.2 

3.4 

9.3 

183 

48.4 

43.1 

1.0 

7.5 

110 

27.3 

68.1 

0.8 

3.8 

119 



23. 

59. What band do you belong to? (RECORD BAND NAME. MAKE SURE SPELLING IS 
CORRECT.) 

Name of Band  

60. For how many years, if any, have you lived on reserve? (RECORD TOTAL YEARS.) 

61. 

Years on Reserve Total Current Graduate Withdraw 

Years 

DK/NA 98 

0 
1-10 
11-20 
21-30 
>30 
Mean No. 
(n) 

6.2% 
13.2% 
32.5% 
33.3% 
14.8% 

20.4 
414 

8.8 
12.6 
37.1 
30.0 
11.5 
19.2 
182 

4.9 
13.2 
24.0 
33.9 
24.0 
22.9 
111 

3.4 
14.3 
33.2 
37.8 
11.4 
19.9 
121 

Did you always have Indian status or did you get it since June 1985 as a result of the 
change in the Indian Act known as Bill C-31? (CIRCLE APPROPRIATE NUMBER.) 

Total Current Graduate Withdraw 

Always had Indian status  

Indian status since Bill C-31  

Other - Attained status through marriage 

DK/NA  

1 

0 

2 

90.4% 

8.9% 

0.7% 

8 (n) 414 

87.5 

11.4 

1.1 

183 

87.3 

12.1 

0.6 

110 

97.5 

2.3 

0.2 

121 

What was your total personal income from all sources, including your study grants, 
before taxes and deductions for 1988. (PROVIDE ACTUAL INCOME. IF 
RESPONDENT HAD NO INCOME IN 1988, ENTER ZERO.) 

a) Personal Income  

b) (IF RESPONDENT DOES NOT WANT TO ANSWER, ASK:) Was it: 

Total Current Graduate Withdraw 

$5,000 or less  

Between $5,001 - $10,000 . 

Between $10,001 - $15,000 

Between $15,001 - $20,000 

Between $20,001 - $30,000 

Between $30,001 - $40,000 

More than $40,000  

No income 

1 

2 

3 

4 

5 

6 

7 

31.4% 

37.0% 

13.8% 

7.1% 

6.2% 

2.4% 

0.8% 

1.3% 

35.9 

42.4 

10.0 

5.5 

4.5 

1.0 

0.7 

0.0 

22.2 

32.5 

19.7 

10.7 

7.0 

1.8 

1.9 

4.2 

32.0 

32.0 

15.0 

6.5 

8.4 

5.3 

0.0 

0.8 

c) DK/NA 999998 
(n) 342 161 86 95 



24. 

63. On a scale of one to seven, please indicate the extent to which you agree or disagree with 
the following statements. One on the scale means you strongly disagree and seven 
means you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

a. 

b. 

c. 

d. 

e. 

Strongly 
Disagree 

Strongly 
Agree DK/NA 

+ 
It is important that I find work on 
reserve 

Total 
Current 
Graduate 
Withdraw 

One may succeed in life without a 
college or university degree 

Total 
Current 
Graduate 
Withdraw 

It is important that my work be 
related to my course of studies J Total 

Current 
Graduate 
Withdraw 

Enrolling in college or university 
will help me achieve my gpals^ 

Current 
Graduate 
Withdraw 

It is important to have a college or 
university degree to succeed in life 

Total 
Current 
Graduate 
Withdraw 

(n) Mean 

406 
179 
111 
116 

407 
183 
111 
113 

4.51 
4.39 
4.98 
4.26 

3.50 
3.24 
3.92 
3.53 

1 
12.7 
10.0 

9.1 
20.2 

2 
2.7 
4.0 
1.5 
1.9 

1 2 
28.7 11.5 
33.3 12.2 
17.8 11.9 
31.8 9.8 

3 
12.2 
12.6 

9.9 
13.5 

3 
12.7 
14.3 
11.8 
11.1 

4 
21.1 
26.6 
16.6 
17.0 

4 
10.3 
8.0 

12.5 
11.8 

5 
18.8 
22.6 
17.3 
14.3 

5 
14.8 
13.3 
24.8 

7.5 

6 
9.5 
5.2 

15.9 
10.0 

6 
9.0 
7.5 
7.6 

12.9 

7 
23.1% 
19.0% 
29.6% 
23.1% 

7 
13.0% 
11.4% 
13.5% 
15.1% 

411 
183 
111 
117 

5.62 
6.02 
5.64 
4.97 

1 
6.3 
2.0 
2.7 

16.5 

2 
1.1 
0.0 
1.4 
2.4 

3 
4.9 
2.1 
5.1 
9.0 

4 
8.7 
9.5 

11.9 
4.4 

5 
13.2 
11.0 
17.6 
12.3 

6 
23.0 
27.4 
20.9 
18.2 

1 
42.8% 
48.0% 
40.3% 
37.1% 

411 
183 
111 
117 

6.33 
6.52 
6.29 
6.08 

1 
1.6 
1.8 
0.0 
2.8 

2 
0.8 
0.7 
1.4 
0.5 

3 
0.8 
0.0 
0.5 
2.4 

4 
5.1 
0.9 
6.4 

10.3 

5 
8.8 
6.3 

11.5 
10.2 

6 
17.4 
19.2 
20.2 
12.1 

7 
65.4% 
71.2% 
60.0% 
61.7% 

409 
183 
109 
117 

5.43 
5.39 
5.47 
5.47 

1 
5.2 
5.5 
3.2 
6.6 

2 
3.4 
2.8 
3.9 
3.9 

3 
4.7 
2.8 
6.2 
6.4 

4 
12.2 
14.5 
11.5 

9.0 

5 
17.7 
19.8 
19.2 
13.1 

6 
17.6 
19.5 
16.7 
15.5 

7 
39.2% 
35.0% 
39.4% 
45.5% 

8 

8 

8 

8 

8 

f. Without the Post Secondary 
Assistance Education Program, I 
would not have enrolled in my 
program of studies 

Total 405 
Current 182 
Graduate 108 
Withdraw 115 

1 2 3 
5.57 9.7 3.7 1.9 
5.70 W.5 2.2 0.7 
5.53 5.1 6.7 3.0 
5.41 12.6 3.1 2.9 

4 5 6 7 
8.2 11.1 11.9 53.6% 
5.2 12.7 12.2 56.5% 

11.0 12.4 12.8 49.0% 
10.4 7.2 10.4 53.4% 

8 



25. 

64. What advice do you have for other native students who may be planning to take a 
post-secondary program, especially advice that might help them finish their program? 
(DO NOT READ ANSWERS. CIRCLE ALL REASONS PROVIDED BY 

Current Graduate RESPONDENT.) 

Study/Work hard  

Need to be determined/serious  

Do not become discouraged  

Have a goal/know what you want ... 

Take a course you are interested in .. 

Take general program before 
professional one if undecided  

Join native students group 

Other  
(Specify: 

- Have strong support from family 
and friends 

- Find out about programs available 
- See a good counsellor ) 

DK/NA  

Total 

43.9% 

23.0% 

21.5% 

23.4% 

13.4% 

7.6% 

4.5% 

3.0% 
2.6% 
2.1% 

8 (n) 371 

36.7 

21.8 

19.3 

25.9 

14.3 

10.0 

4.8 

4.2 
5.0 
2.6 

164 

53.7 

28.6 

28.4 

24.8 

15.4 

8.8 

4.2 

3.9 
1.1 
1.4 

96 

65.a) We would like to learn about the experiences of other post-secondary students who have 
received funding from Indian and Northern Affairs. Do you know of other individuals in 
your band, or in other bands, who have either graduated or withdrawn from post-secondary 
studies in the last two years and who have received funding under the Post-Secondary 
Education Assistance Program? 

Yes  1 

No SKIP TO Q.66 

65.b) 

Withdraw 

46.1 

20.2 

18.9 

18.5 

10.4 

2.8 

4.5 

0.5 
0.2 
2.0 

111 

Could you provide us with their names and telephone numbers? (IF TELEPHONE 
NUMBERS OR AREA CODES ARE UNAVAILABLE, OBTAIN NAME OF TOWN OR 
CITY IN WHICH THEY ARE LIVING. ENSURE THAT THE SPELLING OF 
SURNAMES IS CORRECT.) CITY 

TELEPHONE OR STATUS 
NAME NUMBER TOWN (G,W,C) 

1. 

2. 

3. 

{ L 
( h 

( h 



26. 

66. Note whether interviewee is ... (CIRCLE APPROPRIATE NUMBER.) 

Total Current Graduate Withdraw 

Male  1 31.3% 30.3 25.8 37.7 

Female  0 68.7% 69.7 74.2 62.3 

(n) 415 183 111 121 

67. Language of Interview: (CIRCLE APPROPRIATE NUMBER.) 

Total Current Graduate Withdraw 

English  1 99.2% 98.5 99.5 100.0 

French  0 0.8% 1.5 0.5 0.0 

(n) 415 183 111 121 

THIS IS THE END OF THE QUESTIONS CONCERNING THE PROGRAM. 
PERSONAL INFORMATION PROVIDED DURING THIS INTERVIEW WILL 

BE STORED IN PERSONAL INFORMATION BANK INA/P-PU-050 AND WILL 
BE PROTECTED UNDER THE PROVISIONS OF THE PRIVACY ACT. THE 
REGISTRATION NUMBER FOR THIS COLLECTION IS INA/ISP-041-03355. 

THANK YOU VERY MUCH FOR YOU CO-OPERATION. 



Appendix D 
Overall Survey Findings by Region 



PSEAP QUESTIONNAIRE 1. 

Hello, my name is of  

We are conducting a survey for Indian and Northern Affairs Canada for the purpose of evaluating 
the Department's Post Secondary Education Assistance Program. We're trying to learn about your 
experience as a program participant and about the results of the program through the survey. We 
have selected your name at random along with approximately 600 other individuals like yourself 
who have participated in the program. 

Your participation in this survey is purely voluntary. We would appreciate your response so that 
we can have all the information necessary to evaluate the program. 

Your answers will be kept confidential as provided for in the Privacy and Access to Information 
Acts. The questions should only take about 10 minutes to answer. 

To begin with, I’d like to ask you some questions about the post-secondary program you attended 
or are attending. 

1. What is the name of the institution that you attended or are attending? (RECORD 
INSTITUTION. IF THE RESPONDENT ATTENDED MORE THAN ONE 
INSTITUTION, OBTAIN THE NAME OF THE MOST RECENT INSTITUTION.) 

Specify Name of Institution 

2. In what city is the institution located? (RECORD CITY) 

Specify City 

INA/P-PU-050 
Weighted data INA/ISP-041-03355 
Total n = 415 (Ontario - 237, British Columbia -174, and Yukon -4). Yukon 
results are not shown in this appendix, as the effect of statistical weighting 
reduces the number of cases to 4. 



2. 

3. (DO NOT ASK UNLESS UNSURE OF PROVINCE): CIRCLE PROVINCE IN 
WHICH THE INSTITUTION IS LOCATED OR CIRCLE "OUTSIDE CANADA", IF 
APPROPRIATE. 

Ontario  

Quebec  

British Columbia 

Yukon  

Newfoundland  

New Brunswick  

Prince Edward Island , 

Nova Scotia  

Manitoba  

Saskatchewan  

Alberta  

Northwest Territories 

Outside Canada  

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

(n) 

Total 

42.3% 

1.1% 

41.2% 

0.3% 

0.0% 

0.0% 

0.0% 

0.1% 

0.4% 

1.8% 

1.1% 

0.0% 

11.7% 

415 

Ont. 

73.7 

1.9 

0.2 

0.0 

0.0 

0.0 

0.0 

0.2 

0.7 

2.5 

0.7 

0.0 

20.0 

237 

B.C. 

0.2 

0.0 

97.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.8 

1.4 

0.0 

0.6 

174 

4. Is this institution a . . . (READ RESPONSES AND CIRCLE APPROPRIATE 
NUMBER)? 

Community College/CEGEP  1 

University  2 

Technical Institute  3 

Another type of institute  4 
(Specify ) 

Total 

60.7% 

26.3% 

9.3% 

3.7% 

DK/NA 8 (n) 413 

Ont. 

64.4 

34.5 

1.1 

0.0 

237 

B.C. 

55.5 

14.9 

20.7 

9.0 

173 



3. 

5. What major field of study or specialization did you take or are you taking? 
(PROBE FOR SPECIFIC PROGRAM. IF THE RESPONDENT TOOK MORE THAN 
ONE PROGRAM, OBTAIN INFORMATION FOR THE MOST RECENT PROGRAM. 
IF THE RESPONDENT IS MAJORING IN TWO FIELDS OF STUDY I.E., A 
DOUBLE MAJOR, RECORD BOTH FIELDS OF STUDY.) 

Total Ont. 

University 
Education, Physical Education, Recreation, Leisure 6.3% 7.6 
Fine and Applied Arts 0.7% 1.1 
Humanities and Related 1.5% 1.5 
Social Sciences and Related 15.3% 20.7 
Agriculture and Biological Sciences 0.1% 0.2 
Engineering and Applied Sciences 0.4% 0.2 
Health Professions and Occupations 0.2% 0.4 
Mathematics and Physical Sciences 1.1% 1.9 

College, Technical Institutes 
Arts 7.0% 10.9 
Humanities and Related 1.5% 1.3 
Health Sciences and Related 2.4% 1.4 
Engineering and Applied Sciences 5.2% 8.0 
Natural Sciences and Primary Industries 4.8% 1.6 
Social Sciences and Services 20.2% 22.1 
Business and Commerce 21.0% 17.4 
Other 12.1% 3.6 

(n) 415 237 

B.C. 

4.6 
0.2 
1.5 
7.6 
0.0 
0.8 
0.0 
0.0 

1.8 
1.9 
3.8 
1.4 
9.1 

17.8 
25.9 
23.6 

174 

6. How many academic years of study does this program normally require to complete? 
(CIRCLE APPROPRIATE ANSWER.) 

Total Ont. B.C. 

Less than 6 months  1 

6 months - less than one year  2 

1 Year  

13 months - less than two years 

2 Years  

3 Years  

4 Years  

5 Years   

More than 5 Years  

No "normal" length, it varies... 

DK/NA  

3 

4 

5 

6 

7 

8 

9 

10 

1.7% 

4.6% 

8.2% 

2.9% 

35.7% 

21.2% 

21.8% 

2.4% 

0.1% 

1.5% 

98 (n) 408 

0.7 

2.5 

5.1 

5.1 

38.0 

29.2 

16.9 

1.6 

0.2 

0.7 

234 

2.9 

7.5 

12.1 

0.0 

32.7 

10.6 

28.5 

3.3 

0.0 

2.4 

170 



4. 

7. When students finish the program, do they receive a certificate, diploma or degree? 
(DO NOT READ ANSWERS. PROBE TO DETERMINE MOST APPROPRIATE 
CODE. FOR EXAMPLE, IF RESPONDENT ANSWERS DEGREE, ASK WHETHER 
THIS IS A BACHELOR'S, MASTER'S, DOCTORATE OR OTHER DEGREE. 
CIRCLE ONLY ONE APPROPRIATE NUMBER. IF MORE THAN ONE, CIRCLE 
THE HIGHEST-LEVEL DEGREE, ETC.) 

Trade - vocational: 
Certificate or diploma  

Community College, CEGEP, 
Technical Institute, School of Nursing: 

Certificate or diploma  

University: 
Certificate or diploma below 

bachelor level  
Bachelor’s degree (e.g., B.A., B.Sc.) 
Certificate or diploma above 

bachelor level  

Master's Degree (e.g., M.A., M.Sc.)  

Degree in medicine, dentistry, veterinary 
medicine, law, optometry or theology or 
1-year B.Ed. after another Bachelor's 
degree  

Earned doctorate (e.g., Ph.D. D.Sc., 
D.Ed.)  

University/College preparatory or entrance 
program  

Other (specify )  

DK/NA  

Total 

12.0% 

Ont. 

17.6 

B.C. 

4.3 

50.7% 43.9 59.9 

3 
4 

5 

6 

5.0% 
21.2% 

0.7% 

1.9% 

6.6 
26.3 

1.0 

3.2 

2.7 
14.0 

0.3 

0.2 

0.1% 0.2 0.0 

8 0.0% 0.0 0.0 

9 4.5% 0.5 10.0 

10 3.9% 0.7 8.4 

98 (n) 402 232 167 



8. Why did you choose to take this program? (DO NOT READ ANSWERS. CIRCLE ALL REASONS 
PROVIDED BY RESPONDENT.) Q.8 

Reasons Total Ont. B.C. 
1 63.7% 69.0 56.7 Interested in the subjects/personal interest.. 

Wanted to find work related to the program 

Better chances of getting a job  

Recommended the program/encouraged by Education 
Officer, Counsellor, etc  

Recommended the program/encouraged by friends, 
relatives, etc  

Program required for job advancement or promotion . 

Do well in the subjects  

No particular reason  

Other  
(Specify - To upgrade my skills 

- To help the community/native people) 

DK/NA  

63.7% 

17.4% 

11.6% 

4.3% 

1.7% 

6.1% 

3.3% 

1.8% 

7.6% 
2.8% 

8 (n) 409 

17.0 

12.4 

2.8 

2.1 

7.3 

1.9 

3.1 

2.3 
1.4 

233 

17.6 

10.5 

6.4 

1.3 

4.6 

5.2 

0.0 

14.6 
4.6 

173 

IF RESPONDENT MENTIONS ONE REASON ONLY, SKIP TO 
QUESTION 10, OTHERWISE CONTINUE TO QUESTION 9. 

9. Of the reasons you had for choosing the program, what was the main reason? (REPEAT REASONS 
PROVIDED BY RESPONDENT AND CIRCLE THE MAIN REASON. CIRCLE ONLY ONE 
NUMBER.) Q.9 

Main 
Reason Total Ont. B.C. 

Interested in the subjects/personal interest  1 51.1% 59.3 40.1 

Wanted to find work related to the program  2 10.8% 9.0 13.0 

Better chances of getting a job  3 7.3% - 8.3 6.1 

Recommended the program/encouraged by Education 
Officer, Counsellor, etc  4 3.0% 1.9 4.7 

Recommended the program/encouraged by friends, 
relatives, etc  5 1.1% 1.4 0.6 

Program required for job advancement or promotion .. 6 5.0% 5.9 4.0 

Do well in the subjects  7 1.2% 0.4 2.1 

No particular reason  8 1.8% 3.1 0.0 

Other  9 
(Specify -To upgrade my skills 6.8% 1.6 13.7 

-To help the community/native people 2.3% 1.4 3.4 
-Other) 9.7% 7.7 12.4 

98 (n) 409 233 173 DK/NA 



10.a) Are you still taking this program? (CIRCLE APPROPRIATE NUMBER.) 

Yes  1 SKIP TO BLUE SECTION FOR CURRENT STUDENTS 
-1 (Q.l 1) 

No  0 

lO.b) Did you complete the program? 

Yes 

No .... 

DK/NA 

1  ► SKIP TO GREEN SECTION FOR STUDENTS 
—1 COMPLETING PROGRAM (Q.22) 
0 
 ► SKIP TO BUFF SECTION FOR STUDENTS NOT 

8 COMPLETING PROGRAM (Q. 17) 



Q.ll - Q.16 FOR CURRENT STUDENTS ONLY 7. 

How much of the program have you completed? (READ ANSWERS AND CIRCLE 
APPROPRIATE NUMBER.) Car™, On, B.C. 

32.9% 

Ont. 

31.2 Less than half 1 

About half 2 18.5% 11.7 

More than half  3 48.5% 57.0 

DK/NA 8 (n) 183 104 

35.1 

27.4 

37.5 

77 

Do you expect to finish the program you are taking? (CIRCLE ONE ANSWER) 

Current Ont. B.C. 

Yes  1^— SKIP TO Q.15 97.6% 95.8 100.0 

No  0 2.4% 4.2 0.0 

DK/NA  8 (n) 183 104 77 

What are the reasons why you expect that you may not be able to finish the program? 
(DO NOT READ ANSWERS. CIRCLE ALL THE REASONS PROVIDED BY 
RESPONDENT.) Q.13 

Reasons for 
not 

Finishing Current Ont. 

Not interested in subject  

Not sure about job opportunities  

Lack of money  

Too much school work/too difficult  

Stress/Adjustment problems  

Family responsibilities  

Health reasons  

Have a full-time job  

Have a part-time job  

Other (Specify ).... 

DK/NA  

0.0% 

0.0% 

0.0% 

1.7% 

0.0% 

98.3% 

0.0% 

0.0% 

0.0% 

0.0% 

(n) 4 

0.0 

0.0 

0.0 

0.0 

0.0 

100.0 

0.0 

0.0 

0.0 

0.0 

4 

B.C. 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0 

Q.14 
Main Reason 

for not 
Finishing 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

98 

All 
respondents 
gave only one 
reason. 

IF RESPONDENT MENTIONS ONE REASON ONLY, SKIP TO 
QUESTION 15, OTHERWISE CONTINUE TO QUESTION 14. 

Of the reasons you had for not finishing the program, what was the main 
reason (REPEAT REASONS PROVIDED BY RESPONDENT AND 
CIRCLE THE MAIN REASON. CIRCLE ONLY ONE NUMBER). — 



8. 

On Reserve  1 

Off Reserve  2 

Other  3 
(Specify - Does not matter) 

DK/NA  8 

or off reserve? 

B.C. 

37.0 

39.2 

23.8 

(*) 154 87 66 

15. When you finish or leave your program, do you want to work on 
(CIRCLE APPROPRIATE NUMBER.) 

Current Ont. 

41.5% 45.4 

37.0% 35.2 

21.5% 19.4 

16. On a scale of one to seven, how probable is it that you will be able to find work related to 
your program of study? One on the scale means it will be very unlikely and seven means 
it will be very likely. (CIRCLE APPROPRIATE NUMBER.) 

Very 
Unlikely 

Very 
Likely 

1 2 3 4 5 6 7 

Current 0.0 0.9 3.2 10.2 15.9 24.944.9% 

Ont. 0.0 1.7 3.8 11.6 17.9 26.738.3% 
B.C. 0.0 0.0 2.4 8.5 13.2 22.853.2% 

DK/NA 

+ 
8 

Mean 
5.95 

5.79 
6.16 

(n) 
173 

97 
74 

GO TO COMMON WHITE SECTION (Q.47) 



9. 

Q.17 - 21 FOR STUDENTS NOT COMPLETING PROGRAM/COURSE OF 
STUDIES ONLY. 

17. In what month and year did you leave the program? (RECORD YEAR AND MONTH.) 

a) Month   

b) Year 19  

DK/NA  98 
18. How much of the program did you complete? (READ ANSWERS AND CIRCLE 

APPROPRIATE NUMBER.) Withdraw Ont. B.C. 

Less than half  1 45.1% 54.8 31.2 

About half  2 28.3% 19.8 40.4 

More than half 3 26.6% 25.3 28.4 

DK/NA 8 (n) 121 70 50 

19. What were the reasons why you did not complete the program you were taking? (DO NOT 
READ ANSWERS. CIRCLE ALL THE REASONS PROVIDED BY RESPONDENT.) 

Q.19 
Reasons for 

Not Completing 

Not interested in subject  1 

Not sure about job opportunities .... 1 

Lack of money  1 

Too much school work/too difficult.. 1 

Stress/Adjustment problems  1 

Family responsibilities  1 

Health reasons  1 

Had a full-time job  1 

Had a part-time job  1 

Was offered a job  1 

Other (Specify - Wanted!needed a break 1 

- Moved) 

Withdraw Ont. B.C. 

7.8% 

0.0% 

15.2% 

8.2% 

10.3% 

22.8% 

12.5% 

6.9% 

4.3% 

2.2% 

6.5% 

4.1% 

13.6 

0.0 

15.4 

9.8 

12.8 

19.8 

12.1 

8.2 

7.2 

3.2 

3.2 

7.2 

0.0 

0.0 

14.6 

6.0 

7.1 

26.5 

13.1 

5.0 

0.6 

0.6 

10.7 

0.0 

DK/NA 8 (n) 119 67 50 

IF RESPONDENT MENTIONS ONE REASON ONLY, SKIP TO 
QUESTION 21, OTHERWISE CONTINUE TO QUESTION 20. 



20. Of the reasons you had for not completing the program, what was the main reason? (REPEAT 
REASONS PROVIDED BY RESPONDENT AND CIRCLE THE MAIN REASON. CIRCLE 
ONLY ONE NUMBER.) 

10. 

Q.20 
Main Reason for 
Not Completing Withdraw Ont. B.C. 

Not interested in subject  

Not sure about job opportunities .... 

Lack of money  

Too much school work/too difficult. . 

Stress/Adjustment problems  

Family responsibilities  

Health reasons  

Had a full-time job  

Had a part-time job  

Was offered a job  

Other (Specify - Wanted/needed a break 

- Moved 

- Other) 

DK/NA  

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

98 (n) 

5.0% 

0.0% 

13.0% 

3.6% 

6.3% 

19.9% 

11.9% 

6.9% 

4.1% 

2.1% 

6.5% 

4.1% 

16.5% 

119 

8.7 

0.0 

14.4 

4.0 

5.8 

14.9 

11.2 

8.2 

7.2 

3.2 

3.2 

7.2 

11.9 

67 

0.0 

0.0 

11.0 

3.0 

7.1 

26.5 

13.1 

5.0 

0.0 

0.6 

10.7 

0.0 

22.9 

50 

21. On a scale of one to seven, do you expect that you will return to your studies within the 
next two years? (One on the scale means it is very unlikely you will return and seven 
means it is very likely you will return.) (CIRCLE APPROPRIATE NUMBER.) 

Very 
Unlikely 
To Return 

Very 

To Return DK/NA 

1 2 3 4 5 6 7 

Withdraw 16.1 4.9 1.1 4.3 8.2 13.8 51.7% 

+ 
5 

Mean 
5.32 

Ont. 17.1 8.2 0.9 5.7 9.8 10.2 48.1% 5.06 
B.C. 14.6 0.0 1.2 2.2 5.8 19.4 56.8% 5.70 

(n) 
116 

69 
45 

SKIP TO Q.27 IN 
GREEN SECTION 



11. 

Q. 22 - 26 FOR STUDENTS WHO HAVE COMPLETED THE 
PROGRAM/COURSE OF STUDIES ONLY. 

22. In what month and year did you complete the requirements of the program? (RECORD 
YEAR AND MONTH.) 

a) Month   

b) Year 19  

DK/NA  
98 

23. Not everyone who enrolls in a post-secondary program manages to complete the program. 
What do you feel helped you to successfully complete your post-secondary studies? (DO NOT 
READ ANSWERS. CIRCLE ALL THE REASONS PROVIDED BY RESPONDENT.) 

Interested in/enjoyed subject 

Knew it would enhance job 
opportunities  

Support from family, friends 

Personal ambition, determination, 
etc  

Funding from Indian Affairs  

Other  
(Specify - Good professors/teachers 

- Hard work and study) 

Q.23 
Factors for 
Completing 

1 

Graduate 

30.8% 

10.4% 

32.0% 

47.0% 

9.8% 

9.2% 
9.1% 

Ont. 

27.6 

10.8 

36.6 

55.1 

10.5 

5.3 
7.3 

B.C. 

35.4 

10.0 

25.9 

35.5 

8.8 

14.5 
11.6 

DK/NA 8 (n) 106 61 44 

IF RESPONDENT MENTIONS ONE FACTOR ONLY, SKIP 
TO QUESTION 25, OTHERWISE CONTINUE TO 

QUESTION 24. 



24. Of the factors which contributed to your completing the program, what was the main factor? 
(REPEAT FACTORS PROVIDED BY RESPONDENT AND CIRCLE THE MAIN 
FACTOR. CIRCLE ONLY ONE NUMBER.) 

12. 

Q.24 
Main Factor Graduate 

Interested in/enjoyed subject 

Knew it would enhance job 
opportunities  

Support from family, friends 

Personal ambition, determination, 
etc  

Funding from Indian Affairs  

1 

2 

3 

4 

5 

Other  
(Specify - Good professors/teachers 

- Hard work and study 
- Other ) 

DK/NA  8 

20.4% 

5.0% 

19.1% 

39.4% 

3.9% 

5.3% 
5.8% 
1.1% 

105 

Ont. 

16.1 

5.3 

22.3 

49.3 

2.6 

0.8 
3.6 
0.0 

61 

B.C. 

26.5 

4.6 

14.7 

25.1 

5.9 

11.8 
8.8 
2.5 

43 

25. In the absence of the Post Secondary Education Assistance Program, what would you 
have done? (DO NOT READ ANSWERS. CIRCLE ONLY ONE NUMBER.) 

I would not have completed my post-secondary studies .... 

I would not have enrolled in post-secondary studies  

I would have enrolled in post-secondary studies anyway. ... 

I would have postponed enrolling in post-secondary studies . 

Other (Specify - Applied for a loan 
- Looked for work 
- Other) 

1 

2 

3 

4 

5 

Graduate Ont. B.C. 

8.4% 6.4 11.2 

33.3% 32.2 35.4 

28.1% 32.9 21.5 

11.2% 13.7 

7.8% 
8.4% 
2.9% 

7.7 

9.3 5.6 
3.7 14.4 

8 (n) 103 

1.8 

60 DK/NA  
26. On a scale of one to seven, please indicate the extent to which you agree or disagree with 

the following statement. One on the scale means you strongly disagree and seven means 
you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

Strongly Strongly 
Disagree Agree 

4.1 

43 

Without the Post Secondary, 
Education Assistance Program, 
I would not have completed my 
course of studies. 

Graduate 

Ont. 
B.C. 

4.7 3.6 6.9 6.2 14.5 10.8 53.2% 

4.3 4.5 9.1 3.7 17.2 6.3 55.0% 
5.4 2.4 3.9 9.5 11.2 16.8 50.8% 

DK/NA 

+ 
8 

Mean 

5.68 

5.64 
5.73 

(n) 

107 

61 
45 



QUESTIONS 27 - 46 FOR GRADUATES AND STUDENTS WHO DID NOT 
COMPLETE STUDIES. 

27. Thinking back to the time when you were in the program, did you want to work on or off 
reserve when you finished or left the program? 

On Reserve  1 

Off Reserve  2 

Other  3 
(Specify - Does not matter) 

Total 
54.8% 

29.5% 

15.7% 

Ont. 
63.2 

22.6 

14.2 

B.C. 
43.9 

38.3 

17.7 

DK/NA 8 (n) 207 119 86 

28. a) Just before you started your post-secondary program, did you live on or off-reserve? 
(CIRCLE APPROPRIATE NUMBER.) 

Total Ont. B.C. 

On Reserve  TJ— SKIPTOQ.29 71.1% 68.4 76.2 

Off Reserve  2 28.9% 31.6 23.8 

Other  3 0.0% 0.0 0.0 
(Specify ) 

DK/NA  8 (n) 232 134 96 

28. b) Just before you started your post-secondary program, were you living in an urban or rural 
community? 

Total Ont. B.C. 
Urban  1 87.4% 90.5 82.8 

Rural  0 12.6% 9.5 17.2 

DK/NA  8 (n) 63 40 22 

28. c) What was the name of the city or town where you lived? (RECORD NAME.) 

29. Since you left the program have you lived on or off reserve? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Ont. B.C. 

On Reserve  1 63.9% 62.8 66.5 

Off Reserve  2 26.5% 30.8 19.3 

Other  3 9.6% 6.4 14.1 
(Specify - Both) 

DK/NA  8 (n) 232 134 96 



14. 

30. Since you left the program, have you found a job? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Ont. 
Yes  1 J SKIP TO Q.32 78.3% 

No .... 

DK/NA 

0 

8 

21.7% 

(n) 232 

76.6 

23.4 

134 

B.C. 
80.6 

19.4 

96 

31. Since you left the program, did you look for a job? (CIRCLE APPROPRIATE 
NUMBER.) 

Total Ont. 
44.6% Yes .... 

No  

DK/NA 

1 

0 

8 

SKIP TO Q.47 55.4% 

(n) 50 

38.4 

61.6 

31 

B.C. 
55.2 

44.8 

19 

32. On a scale of one to seven, please indicate the extent to which you agree or disagree with 
the following statement. One on the scale means you strongly disagree and seven means 
you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

I feel that my post-secondary 
education helped me to obtain 
my first job. 

Total 
Ont. 
B.C. 

Strongly 
Disagree 

Strongly 
Agree 

1 

19.6 
19.8 
18.9 

3.2 
2.6 
3.8 

3.1 
4.1 
1.7 

9.6 
11.2 
7.5 

15.0 
13.8 
165 

11.2 
12.8 
9.2 

38.4% 
35.6% 
42.3% 

DK/NA 

+ 
8 

Mean 

4.84 
4.77 
4.96 

33. How many months did it take to find your first job after leaving the program? 
(RECORD NUMBER OF MONTHS. IF RESPONDENT HAD OR FOUND A JOB 
IMMEDIATELY UPON GRADUATION, ENTER ZERO MONTHS.) 

Months Total 

Number of months: 

DK/NA 98 

0 
1-3 
4-6 
7-12 
Over 12 
Mean No. 
(n) 

37.1% 
38.0% 
17.2% 
6.9% 
0.8% 
2.27 

181 

Ont. 
39.6 
42.8 
12.7 
4.8 
0.0 

1.69 
102 

(n) 

181 
102 

77 

B.C. 
33.2 
32.1 
23.1 

9.8 
1.8 

3.07 
77 

34. Was it a full-time or part-time job? (CIRCLE APPROPRIATE NUMBER.) 

Full-time 

Part-time  2 

Total 

79.7% 

20.3% 

Ont. 
86.0 

14.0 

B.C. 
71.4 

28.6 

DK/NA  8 (n) 181 102 77 



15. 

35.a) For whom did you work? (RECORD NAME OF BUSINESS, GOVERNMENT 
DEPARTMENT OR AGENCY OR PERSON.) 

35.b) What kind of business, industry or service was this? (GIVE FULL DESCRIPTION, 
E.G., ELEMENTARY SCHOOL, MUNICIPAL GOVERNMENT, RETAIL SHOE 
STORE.) 

35.c) What kind of work were you doing? (GIVE FULL DESCRIPTION, E.G., 
ELEMENTARY SCHOOL TEACHER, SHOE SALESPERSON.) 

Total Ont. B.C. 
Managerial, Administrative and Related Occupations 
Occupations in Natural Sciences, Engineering and Mathematics 
Occupations in Social Sciences and Related Fields 
Teaching and Related Occupations 
Occupations in Medicine and Health 
Artistic, Literary, Recreational and Related Occupations 
Clerical and Related Occupations 
Sales Occupations 
Service Occupations 
Farming, Horticultural and Animal Husbandry 
Fishing, Trapping and Related Occupations 
Forestry and Logging Operations 
Processing Occupations 
Machining and Related Occupations 
Product Fabricating, Assembling and Repairing Occupations 
Construction Trades Occupations 
Transport Equipment Operating Occupations 
Occupations Not Elsewhere Classified 
No Occupation Reported 

(n) 

7.0% 
1.7% 

14.4% 
14.5% 
4.0% 
0.2% 

21.6% 
3.4% 
8.6% 
1.7% 
2.3% 
1.6% 
0.3% 
2.9% 
2.9% 
5.8% 
1.5% 
4.4% 
1.2% 

182 

9.1 
2.7 

17.4 
12.3 
5.9 
0.0 

21.3 
0.0 
4.1 
2.0 
0.0 
2.3 
0.5 
4.1 
3.8 
7.3 
2.7 
1.9 
2.1 
102 

4.0 
0.4 

10.3 
17.7 

1.3 
0.4 

21.5 
7.9 

14.6 
1.4 
5.5 
0.7 
0.0 
1.4 
1.8 
3.4 
0.0 
7.8 
0.0 

78 

36. Was your employer's business located on or off-reserve? (CIRCLE APPROPRIATE 
NUMBER.) 

On Reserve  

Off Reserve  

Other  
(Specify ) 

1 

2 

3 

8 (n) 

Total Ont. B.C. 

42.5% 37.0 50.5 

57.5% 63.0 49.5 

0.0% 0.0 0.0 

182 102 78 DK/NA 



16. 

37. On a scale of one to seven, how related was this first job to the program of study you 
attended? One on the scale means it was not related at all and seven means it was very 
related. (CIRCLE APPROPRIATE NUMBER.) 

Not 
Related at 

All 
Very 

Related DK/NA 

Total 
Ont. 
B.C. 

1 

35.4 
34.7 
36.4 

2.3 
1.8 
2.8 

3.4 
1.1 
6.3 

8.2 
11.2 
4.1 

8.5 
9.0 
7.8 

10.5 
12.5 
8.1 

31.7% 
29.8% 
34.5% 

38. Are you still at this job? 

Yes   1 J SKIP TO Q.47 

No  0 

(n) 

39. Since you left the program, how many jobs have you held? 
(RECORD NUMBER OF JOBS.) 

# of Jobs 

Number of jobs   ^ 

DK/NA 98 2 

3 

4 or More 

Mean No. 

(n) 

+- 
8 

Mean (n) 

4.10 182 
4.15 102 
4.06 78 

Total Ont. B.C. 

47.6% 56.3 36.1 

52.4% 43.7 63.9 

182 102 78 

Total Ont. B.C. 

18.4% 13.8 22.5 

50.5% 42.3 57.7 

22.7% 37.5 9.9 

8.3% 6.3 9.8 

2.45 2.36 2.52 

95 44 50 



17. 

40. Are you currently working? 

Yes  

No  

2]  SKIP TO Q. 

41. Are you currently looking for work? 

Yes  

No  

DK/NA  

1 

0 

8 

SKIP TO Q.47 

Total Ont. B.C. 

42 61.6% 66.0 57.9 

38.4% 34.0 42.1 

(*) 95 45 50 

Total Ont. B.C. 

80.4% 81.1 80.2 

19.6% 18.9 19.8 

(n) 37 15 21 

42. Is your current job a full-time or part-time job? (CIRCLE APPROPRIATE NUMBER.) 

Total 

83.7% 

13.4% 

Full-time job.... 

One part-time job 

1 

2 

Ont. 

88.9 

9.0 

B.C. 

78.3 

17.9 

More than one part-time 
job  

Full-time job and 
part-time job  

DK/NA 

1.1% 

1.9% 

(n) 59 

2.1 

0.0 

30 

0.0 

3.8 

29 

IF RESPONDENT HAS MORE 
THAN ONE JOB, ASK Q.43 - 
Q.46 FOR THE JOB THE 
RESPONDENT SPENDS MOST 
TIME AT (I.E., MOST HOURS 
PER WEEK). 



43. a) For whom do you work? (RECORD NAME OF BUSINESS, GOVERNMENT 
DEPARTMENT OR AGENCY OR PERSON.) 

43.b) What kind of business, industry or service is this? (GIVE FULL DESCRIPTION, E.G., 
ELEMENTARY SCHOOL, MUNICIPAL GOVERNMENT, RETAIL SHOE STORE.) 

43.c) What kind of work are you doing? (GIVE FULL DESCRIPTION, E.G., 
ELEMENTARY SCHOOL TEACHER, SHOE SALESPERSON.) 

Total Ont. B.C. 
Managerial, Administrative and Related Occupations 6.1% 6.4 5.7 
Occupations in Natural Sciences, Engineering and Mathematics 11.1% 22.1 0.0 
Occupations in Social Sciences and Related Fields 13.4% 12.6 14.5 
Teaching and Related Occupations 5.3% 1.7 8.9 
Artistic, Literary, Recreational and Related Occupations 1.7% 0.0 3.4 
Clerical and Related Occupations 26.1% 19.9 31.8 
Sales Occupations 1.2% 2.1 0.0 
Service Occupations 16.4% 5.9 27.2 
Machining and Related Occupations 3.5% 6.9 0.0 
Product Fabricating, Assembling and Repairing Occupations 0.9% 1.7 0.0 
Transport Equipment Operating Occupations 4.0% 4.2 3.8 
Occupations Not Elsewhere Classified 7.0% 9.4 4.6 
Persons Not Classifiable by Occupation 3.5% 6.9 0.0 

(n) 59 30 29 

44. Is your employer's business located on or off reserve? 

On-Reserve 

Off-Re serve 

1 

0 

Total Ont. B.C. 

42.8% 23.8 62.2 

57.2% 76.2 37.8 

59 30 29 
DK/NA 8 

(n) 



45. On a scale of one to seven, how related is this current job to the program of study you 
attended? One on the scale means it was not related at all and seven means it was very 
related. (CIRCLE APPROPRIATE NUMBER.) 

19. 

Total 
Ont. 
B.C. 

Not 
Related At 

All 

1 

22.5 
32.8 
12.1 

1.9 
0.0 
3.8 

2.4 
0.0 
4.6 

2.0 
0.0 
3.8 

18.6 
14.8 
22.8 

Very 
Related 

15.8 
16.0 
16.0 

36.8% 
36.4% 
36.9% 

DK/NA 

+ 
8 

Mean 

4.87 
4.56 
5.17 

(n) 

59 
30 
29 

46. On a scale of one to seven, please indicate the extent to which you agree or disagree with 
the following statement. One on the scale means you strongly disagree and seven means 
you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

Strongly Strongly 
Disagree Agree 

I feel that my post-secondary 
education helped me obtain I I I I I I I 
my current job. '1 

1 2 3 4 5 6 7 

Total 
Ont. 
B.C. 

17.1 1.4 6.5 14.2 11.6 8.5 40.6% 
26.4 1.9 9.4 20.8 18.5 0.0 23.0% 
7.6 1.0 3.4 7.7 4.6 17.1 58.5% 

DK/NA 

+ 
8 

Mean ( n) 
4.90 59 
3.95 30 
5.86 29 



20. QUESTIONS FOR ALL GROUPS OF STUDENTS 

47. For most of the time you were in the program, have you been or were you a part-time or 
full-time student? (CIRCLE APPROPRIATE NUMBER.) 

Full-time 

Part-time 

DK/NA . 

1 

0 

8 (n) 

Total Ont. B.C. 

85.6% 87.6 82.7 

14.4% 12.4 17.3 

410 235 172 

48. Not including summer jobs, for most of the time you have been or were in the program, 
did you not work, work part-time or work full-time? (CIRCLE APPROPRIATE 
NUMBER.) 

Total 

Not work  

Work part-time 

Work full-time . 

1 

2 

3 

DK/NA  8 (n) 

63.1% 

22.2% 

14.7% 

415 

Ont. 

59.4 

21.6 

19.0 

237 

B.C. 

67.6 

23.3 

9.1 

174 

49. What is the highest grade of elementary or secondary school that you have completed? 
(RECORD GRADE NUMBER.) „ J , 

Grade Total Ont. B.C. 

Grade Number 

DK/NA 98 

13 
12 
10 or 11 
9 or Below 
Mean Level 
(n) 

4.5% 
70.3% 
19.1% 

6.1% 
11.5 
415 

7.3 
65.7 
21.5 
5.6 

11.5 
237 

0.7 
76.6 
15.7 

7.1 
11.5 

174 

IF STUDENT IS CURRENTLY ENROLLED IN A 
UNIVERSITY/COLLEGE PREPARATORY PROGRAM, 

I.E., IF CODE 9 IS CIRCLED IN Q.7 SKIP TO Q.55 

50. Have you ever taken a preparatory program, also called a Qualifying Year or a Transition 
Year, which permits students to qualify for entrance into college or university? 
(CIRCLE APPROPRIATE NUMBER.) 

Yes 

No. 

1 

Ô 

8 

Total 

27.7% 

72.3% 
■SKIP TO Q.55 

(n) 396 

Ont. B.C. 

19.6 40.1 

80.4 59.9 

236 157 

DK/NA 



21. 

51. What is the name of the institution where you took these courses? (RECORD NAME.) 

Name 

52. In what city is this institution located? (RECORD CITY.) 

City   

53. (DO NOT ASK UNLESS UNSURE OF PROVINCE.) CIRCLE THE PROVINCE IN 
WHICH THE INSTITUTION IS LOCATED OR CIRCLE "OUTSIDE CANADA", IF 
APPROPRIATE. 

Ontario  1 

Quebec  2 

British Columbia  3 

Yukon  4 

Newfoundland  5 

New Brunswick  6 

Prince Edward Island  7 

Nova Scotia  8 

Manitoba  9 

Saskatchewan  10 

Alberta  11 

Northwest Territories  12 

Outside Canada  13 

(n) 

Total 

28.9% 

0.0% 

56.1% 

0.3% 

0.0% 

0.0% 

0.0% 

0.0% 

0.4% 

1.9% 

0.4% 

0.0% 

12.0% 

110 

Ont. 

65.2 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.9 

4.4 

0.9 

0.0 

28.5 

46 

B.C. 

2.4 

0.0 

97.6 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

63 



22. 

54. 

55. 

Did you receive financial assistance from Indian Affairs for this preparation course? 
(CIRCLE APPROPRIATE NUMBER.) 

Total 

Yes  1 

No  0 

DK/NA  g 

ASK EVERYONE 

76.9% 

23.1% 

(n) 108 

Ont. 

69.8 

30.2 

46 

B.C. 

82.4 

17.6 

62 

For most of the time you have been or were in the post-secondary program were you 
supporting any dependents? By dependents, I mean individuals who relied on you for 
food, rent, clothing, etc. (CIRCLE APPROPRIATE NUMBER.) 

Total Ont. 

Yes 1 

No 6" 

DK/NA  8 

50.4% 51.2 

49.6% 48.8 
■SKIP TO Q.57 

(n) 415 237 

B.C. 

49.5 

50.5 

174 

56- How many dependents are or were you supporting? (RECORD NUMBER.) 

# of Dependents Total 
Number of dependents 

DK/NA 98 

1 
2 
3 
4 or More 
Mean No. 
(n) 

33.9% 
32.9% 
20.1% 
13.1% 

2.20 
207 

Ont. 

41.9 
23.1 
20.9 
14.0 
2.17 

120 

B.C. 

23.0 
46.0 
18.9 
12.0 
2.24 

86 

57. 

58. 

In what year were you bom? (RECORD YEAR) 

Current Age 

Year 19 

DK/NA 98 

18-21 
22-24 
25-30 
31-39 
Over 39 
Mean 
(n) 

Total 

12.6% 
18.6% 
29.6% 
26.7% 
12.4% 
29.4% 

412 

Ont. 

10.9 
18.6 
31.5 
31.5 

7.5 
29.2 

235 

B.C. 

15.1 
18.8 
27.1 
20.0 
19.1 
29.7 

173 

For most of the time that you have been or were in the post-secondary program, what 
was your marital status? Were you (READ ANSWERS): 

Married or living common-law  1 

Single, that is, never married  2 

A widow or widower  3 

Separated or divorced  4 

DK/NA  8 

Total 

33.3% 

57.4% 

2.0% 

7.2% 

(n) 412 

Ont. 

33.5 

58.3 

1.0 

7.2 

235 

B.C. 

33.1 

56.3 

3.4 

7.2 

174 



23. 

59. What band do you belong to? (RECORD BAND NAME. MAKE SURE SPELLING IS 
CORRECT.) 

Name of Band    

60. 

61. 

62. 

For how many years, if any, have you lived on reserve? (RECORD TOTAL YEARS.) 

Ont. 
n 6~>or„ 

Years 

DK/NA 98 

Years on Reserve Total Ont. B.C. 

0 6.2% 5.6 5.4 
I- 10 13.2% 12.4 14.4 
II- 20 32.5% 32.8 32.5 
21-30 33.3% 36.7 29.3 
>30 14.8% 12.4 18.5 
Mean No. 20.4 20.1 21.2 
(n) 415 237 174 

Did you always have Indian status or did you get it since June 1985 as a result of the 
change in the Indian Act known as Bill C-31? (CIRCLE APPROPRIATE NUMBER.) 

Ont. B.C. 

Always had Indian status  

Indian status since Bill C-31  

Other - Attained status through marriage 

DK/NA  

1 

0 

2 

8 

Total 

90.4% 

8.9% 

0.7% 

(n) 414 

89.3 

10.3 

0.4 

237 

What was your total personal income from all sources, including your study grants, 
before taxes and deductions for 1988. (PROVIDE ACTUAL INCOME. IF 
RESPONDENT HAD NO INCOME IN 1988, ENTER ZERO.) 

a) Personal Income  

b) (IF RESPONDENT DOES NOT WANT TO ANSWER, ASK:) Was it: 

$5,000 or less  

Between $5,001 - $10,000 . 

Between $10,001 - $15,000 

Between $15,001 - $20,000 

Between $20,001 - $30,000 

Between $30,001 - $40,000 

More than $40,000  

No income 

1 

2 

3 

4 

5 

6 

7 

Total 

31.4% 

37.0% 

13.8% 

7.1% 

6.2% 

2.4% 

0.8% 

1.3% 

Ont. 

26.9 

33.6 

16.0 

8.8 

9.0 

4.3 

0.9 

0.3 

92.9 

6.2 

0.9 

173 

B.C. 

37.4 

41.0 

11.1 

4.6 

2.7 

0.0 

0.7 

2.4 

c) DK/NA 999998 
(n) 342 189 150 



24. 

63. 

a. 

b. 

c. 

On a scale of one to seven, please indicate the extent to which you agree or disagree with 
the following statements. One on the scale means you strongly disagree and seven 
means you strongly agree. (CIRCLE THE APPROPRIATE NUMBER.) 

Strongly Strongly 
Disagree Aeree 

DK/NA 

It is important that I find work on 
reserve 

One may succeed in life without a 
college or university degree 

It is important that my work be 
related to my course of studies 

Total 
Ont. 
B.C. 

1 
12.7 
13.9 
11.0 

2 
2.7 
3.2 
1.9 

3 4 
12.2 21.1 
8.5 20.3 

16.9 22.1 

5 
18.8 
17.2 
21.0 

6 
9.5 
8.7 

10.7 

7 
23.1% 
28.3% 
16.5% 

+ 
Mean 

8 
4.51 
4.63 
4.38 
3.46 

(n) 
406 
228 
174 

4 

Total 
Ont. 
B.C. 

1 2 
28.7 11.5 
25.2 9.5 
33.5 14.3 

3 
12.7 
12.9 
12.6 

4 
10.3 
11.0 

9.2 

5 
14.8 
13.5 
16.6 

6 
9.0 

10.6 
6.8 

7 
13.0% 
17.4% 
7.1% 

3.50 
3.80 
3.10 

407 
232 
171 

Total 
Ont. 
B.C. 

1 
6.3 
4.7 
8.5 

2 
1.1 
1.4 
0.6 

3 
4.9 
7.0 
2.1 

4 
8.7 

10.7 
6.1 

5 6 
13.2 23.0 
14.7 18.5 
10.9 29.1 

7 
42.8% 
42.9% 
42.5% 

5.62 
5.57 
5.68 

411 
233 
174 

d. Enrolling in college or university 
will help me achieve my goals 

1 2 
Total 1.6 0.8 
Ont. 1.3 1.0 
B.C. 1.9 0.6 

3 4 5 6 
0.8 5.1 8.8 17.4 
1.4 4.2 12.2 19.8 
0.0 6.2 4.4 14.5 

1 8 
65.4% 6.33 411 
60.1% 6.25 233 
72.3% 6.43 174 

e. It is important to have a college or 
university degree to succeed in life Total 

Ont. 
B.C. 

1 2 3 4 5 6 7 8 
5.2 3.4 4.7 12.2 17.7 17.6 39.2% 5.43 409 
5.6 4.2 5.2 10.4 19.4 17.7 37.4% 5.37 231 
4.8 2.3 4.1 14.3 15.2 17.7 41.6% 5.53 174 

f. Without the Post Secondary 
Assistance Education Program, I 
would not have enrolled in my 
program of studies 

1 2 3 4 5 6 7 8 
Total 9.7 3.7 1.9 8.2 11.1 11.9 53.6% 5.57 405 
Ont. 11.3 3.3 2.7 6.2 11.2 10.5 54.8% 5.53 228 
B.C. 7.3 4.1 1.0 10.9 10.9 13.7 52.2% 5.64 173 



25. 

64. 

65. a) 

What advice do you have for other native students who may be planning to take a 
post-secondary program, especially advice that might help them finish their program? 
(DO NOT READ ANSWERS. CIRCLE ALL REASONS PROVIDED BY 
RESPONDENT.) 

Study/Work hard  

Need to be determined/serious  

Do not become discouraged  

Have a goal/know what you want ... 

Take a course you are interested in .. 

Take general program before 
professional one if undecided. 

Join native students group .. . 

Other  
(Specify: 

- Have strong support from family 
and friends 

- Find out about programs available 
- See a good counsellor ) 

DK/NA  

Total 

43.9% 

23.0% 

21.5% 

23.4% 

13.4% 

7.6% 

4.5% 

3.0% 
2.6% 
2.1% 

8 (n) 371 

Ont. 

47.7 

15.6 

22.1 

21.4 

15.2 

5.0 

4.4 

2.6 
1.8 
1.3 

215 

B.C. 

38.8 

33.6 

20.8 

26.3 

11.1 

11.2 

4.7 

3.5 
3.4 
3.2 

153 

We would like to learn about the experiences of other post-secondary students who have 
received funding from Indian and Northern Affairs. Do you know of other individuals in 
your band, or in other bands, who have either graduated or withdrawn from post-secondary 
studies in the last two years and who have received funding under the Post-Secondary 
Education Assistance Program? 

Yes  1 

No SKIP TO Q.66 

65. b) Could you provide us with their names and telephone numbers? (IF TELEPHONE 
NUMBERS OR AREA CODES ARE UNAVAILABLE, OBTAIN NAME OF TOWN OR 
CITY IN WHICH THEY ARE LIVING. ENSURE THAT THE SPELLING OF 
SURNAMES IS CORRECT.) CITY 

TELEPHONE OR STATUS 
NAME NUMBER TOWN (G,W,C) 

1-   1 h      

2-   ( )-  

( L 



26. 

66. Note whether interviewee is ... (CIRCLE APPROPRIATE NUMBER.) 

Male . . 

Female 

1 

0 

Total 

31.3% 

68.7% 

(n) 415 

Ont. 

30.2 

69.8 

237 

B.C. 

32.9 

67.1 

174 

67. Language of Interview: (CIRCLE APPROPRIATE NUMBER.) 

English 

French. 

1 

0 

Total 

99.2% 

0.8% 

(n) 415 

Ont. 

99.8 

0.2 

237 

B.C. 

98.4 

1.6 

174 

THIS IS THE END OF THE QUESTIONS CONCERNING THE PROGRAM. 
PERSONAL INFORMATION PROVIDED DURING THIS INTERVIEW WILL 

BE STORED IN PERSONAL INFORMATION BANK INA/P-PU-050 AND WILL 
BE PROTECTED UNDER THE PROVISIONS OF THE PRIVACY ACT. THE 
REGISTRATION NUMBER FOR THIS COLLECTION IS INA/ISP-041-03355. 

THANK YOU VERY MUCH FOR YOU CO-OPERATION. 
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EXECUTIVE SUMMARY 

Indian and Northern Affairs Canada (INAC) is conducting an evaluation of the 
Post-Secondary Education Assistance Program (PSEAP), which provides financial 
assistance to eligible Indians and Inuit for their post-secondary education. This report 
presents the findings of one component of the evaluation. 

This study consisted of the following: 

o an examination of statistics on Native student participation rates and 
completion rates in the Atlantic Region; 

o structured interviews with three INAC officials at the Atlantic regional office, 
three Native college/university student counsellors, and seven Band education 
counsellors and administrators; 

o a focus group with former PSEAP participants who are currently employed by 
the Department; and 

o a review of a comparable educational assistance program offered by the U.S. 
Bureau of Indian Affairs. 

The findings indicate that PSEAP has been effective in achieving its objective 
of increasing Native student participation rates. The financial assistance has greatly 
improved students’ access to post-secondary study. However, other influences on 
participation rates were also identified, including improved elementary and high school 
counselling, more role models for youths, and greater Indian control of Indian education. 

In contrast, a related program, the University and College Entrance 
Preparation Program (UCEP), does not appear to have been effective in increasing 
participation rates. Interviewees expressed much concern regarding the adequacy of 
selection procedures for UCEP participants and the program’s ability to meet students’ 
needs in the maritime provinces. 

There were three major suggestions for how the completion rates of PSEAP 
and UCEP participants could be improved. First, students’ skills in basic academic areas 
and in communication (written and oral) need to be improved so that they are adequately 
prepared for post-secondary study. Second, the screening of applicants to the programs 
needs to be refined so that only those with sufficient aptitude and interest in post- 
secondary study are admitted. Third, there is a great need for improved counselling and 
support for Native students at all levels in the education system, including post- 
secondary. 

Other major findings include the following: 

o Although B.A., B.Ed., and B.S.W. programs have been most frequently taken by 
PSEAP participants in the Atlantic Region, there is a shift toward more 
diversity and more specialization in course choices; 
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o The major factors influencing students’ course choices include the desire to 
get a job, personal interest, the desire to contribute to the Indian people, 
high school counselling, and parental influence; 

o Most interviewees estimated that 41 to 100 per cent of PSEAP students 
graduate and zero to 40 per cent drop out; there was a great deal of 
variation in their estimates of how many UCEP participants graduate and drop 
out; 

o Characteristics which seem to distinguish successful from unsuccessful PSEAP 
students include maturity, clear goals for their education, academic aptitude, a 
high level of interest and motivation, and support from parents and peers; 
similar factors characterize successful UCEP participants; 

o Key reasons for PSEAP students dropping out are insufficient academic ability, 
a lack of motivation and goals; feelings of alienation and homesickness, 
adjustment problems, and family responsibilities; most interviewees could not 
identify reasons for UCEP participants dropping out, due to their limited 
experience with these students; 

o Post-secondary programs in which graduates have been most successful at 
finding work include education, social wmrk, counselling, nursing, business 
adminstration and engineering; programs in general arts and Native studies 
were identified as least likely to lead to related work; 

o More drop-outs than graduates return to reserves following post-secondary 
study; most explanations for this trend focused on the difficulty graduates 
have in being accepted back on the reserve; 

o Although mixed opinions were expressed, it seems that women may have 
slightly higher completion rates than men; explanations for this gender 
difference centred on Native sex role expectations; 

o Although mixed opinions were expressed, it appears that participants from 
urban areas might have slightly higher completion rates than those from rural 
or remote areas due to their greater familiarity with the white education 
system and culture; 

o It is difficult to draw any conclusions regarding unique characteristics of Bill 
C-31 participants because there have been so few to date; and 

o University counsellors and Band education staff expressed a need for the 
following PSEAP results information: statistics on the number of Native 
students enrolled in post-secondary education, the number in different 
programs who find jobs, and the types of jobs they find; information on 
students’ grades, academic strengths and weaknesses, and needs; and a measure 
of the university community’s expectations for Native students as compared to 
non-Native students. 
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RÉSUMÉ 

Le ministère des Affaires Indiennes et du Nord Canada (MAINC) conduit 
présentement une évaluation du Programme d’aide à l’éducation post-secondaire (PAEP). 
Ce programme fournit l’aide financière nécessaire à l’éducation post-secondaire des 
Indiens et des Inuit qui y sont éligibles. Ce rapport fait état des résultats d’une des 
composantes de l’évaluation. 

Cette étude comportait: 

o L’examen des statistiques relatives aux taux de participation et d’achèvement 
chez la population étudiante autochtone des provinces de l’Atlantique; 

o Des entrevues structurées avec trois agents du MAINC du bureau régional de 
l’Atlantique, trois conseillers pédagogiques travaillant auprès des étudiants 
autochtones aux niveaux collégial et universitaire et sept conseillers et 
administrateurs en éducation provenant des bandes; 

o Un groupe de discussion composé d’anciens bénéficiaires du PAEP maintenant 
à l’emploi du ministère; 

o L’examen d’un programme similaire d’aide à l’éducation offert aux États-Unis 
par le "Bureau of Indian Affairs". 

Les résultats démontrent que le PAEP est arrivé à rencontrer efficacement son 
objectif, c’est-à-dire d’augmenter la participation de la population étudiante autochtone. 
L’aide financière a permis de mettre les études post-secondaires à la portée d’un plus 
grand nombre d’autochtones. Cependant, d’autres facteurs tels l’amélioration des services 
d’orientation offerts aux niveaux primaire et secondaire, le plus grand nombre de modèles 
pour les jeunes ainsi qu’un contrôle accru des Indiens sur leur éducation ont également 
affecté le taux de participation. 

D’autre part, un autre programme du même genre, le Programme préparatoire à 
l’entrée au collège et à l’université (PPECU), ne semble pas avoir réussi de façon aussi 
efficace à augmenter le taux de participation. Les personnes interviewées ont exprimé 
une certaine inquiétude en ce qui a trait à la procédure de sélection des bénéficiaires du 
PPECU ainsi qu’à la mesure dans laquelle le programme correspond aux besoins des 
étudiants des Maritimes. 

Il ressort trois principales suggestions en ce qui concerne les possibilités 
d’augmenter le taux d’achèvement chez les bénéficiaires du PAEP et du PPECU. D’abord 
les habiletés des étudiants dans les matières de base et la communication (orale et 
écrite) doivent être améliorées afin de leur permettre d’être préparés de manière 
adéquate aux études post-secondaires. En second lieu, la procédure de sélection des 
candidats aux programmes doit être améliorée de manière à ce que seuls ceux qui 
possèdent les aptitudes et l’intérêt nécessaires soient admis aux études post-secondaires. 
Troisièmement, il existe un besoin pressant, tant au niveau post-secondaire qu’aux autres 
niveaux d’éducation, d’offrir une meilleure orientation et un plus grand appui aux 
étudiants autochtones. 
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Il ressort également que: 

o Même si dans les Maritimes les étudiants du PAEP choisissent généralement les 
programmes menant au B.A., au B.Ed. et au B. Serv. Soc., on note une 
tendance à choisir une plus grande diversité de cours et à opter pour des 
domaines plus spécialisés; 

o Les principaux facteurs déterminant le choix de cours des étudiants 
comprennent le désir d’obtenir un emploi, l’intérêt personnel, la volonté 
d’apporter une contribution à la société autochtone, l’orientation et les conseils 
reçus au secondaire et l’influence des parents; 

o Les personnes interviewées estiment pour la plupart que de 41 à 100 pour-cent 
des étudiants du PAEP obtiennent un diplôme et que de zéro à 40 pour-cent 
d’entre eux abandonnent en cours de route. Pour ce qui est des bénéficiaires 
du PPECU, les estimés du nombre de ceux qui réussissent et de ceux qui 
abandonnent varient considérablement; 

o Parmi les caractéristiques qui distinguent les étudiants du PAEP qui réussissent 
de ceux qui échouent, on compte: la maturité, des objectifs précis en ce qui 
concerne leur éducation, les aptitudes académiques, une motivation et un 
intérêt élevés et l’appui des parents et des pairs; ce sont en général, les 
mêmes facteurs qui déterminent les succès et les échecs chez les bénéficiaires 
du PPECU. 

o Les principales raisons motivant l’abandon des études chez les bénéficiaires du 
PAEP comprennent: le manque d’aptitudes , le manque de motivation et de buts 
précis, un sentiment de déracinement et d’isolation, des difficultés d’adaptation 
et les responsabilités familiales; les personnes interviewées n’étaient pas en 
mesure d’identifier les raisons motivant l’abandon des études chez les 
bénéficiaires du PPECU, n’ayant pas eu l’occasion de travailler avec plusieurs 
d’entre eux; 

o Les programmes d’études post-secondaires dont les diplômés ont eu le plus de 
succès à trouver du travail incluent les domaines de l’éducation, du travail 
social, du counselling, des sciences infirmières, de la gestion des affaires et de 
l’ingénierie; il semble que les programmes généraux en arts et les études 
autochtones sont de ceux qui offrent le moins d’ouvertures correspondantes sur 
le marché du travail; 

o Ceux qui ont abandonné leurs études retournent vivre dans les réserves en plus 
grand nombre que ceux qui ont terminé leurs études avec succès; il semblerait 
que ceux-ci soient difficilement acceptés à leur retour dans les réserves; 

o Bien que les opinions soient partagées, il semble que le taux d’achèvement soit 
légèrement plus élevé chez les femmes que chez les hommes et ce, 
probablement en raison des attentes relatives aux stéréotypes sexuels dans la 
société autochtone; 

o Bien que les opinions varient à ce sujet, il semble que le taux d’achèvement 
soit légèrement plus élevé chez les participants issus des régions urbaines que 
chez ceux des régions rurales ou éloignées en raison du fait que l’étudiant 
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provenant d’une région urbaine connaît mieux le système d’éducation et la 
culture des blancs; 

o II est difficile de tirer des conclusions en ce qui concerne les caractéristiques 
particulières des participants bénéficiaires de la loi C-31, puisque leur nombre 
à ce jour n’est pas très élevé; et 

o Les conseillers des universités et le personnel en éducation des bandes ont 
exprimé le besoin d’obtenir les informations suivantes au sujet des résultats du 
PAEP: des données statistiques sur le nombre d’étudiants autochtones inscrits à 
l’éducation post-secondaire, le nombre d’étudiants de chaque programme qui 
trouvent une place sur le marché du travail, le genre d’emploi qu’ils trouvent, 
les résultats scolaires des étudiants, les points forts et les faiblesses de ces 
étudiants sur le plan académique et les besoins de ceux-ci, ainsi qu’une mesure 
des attentes de la communauté universitaire envers l’étudiant autochtone par 
rapport à l’étudiant non-autochtone. 
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1.0 INTRODUCTION 

The Post-Secondary Education Assistance Program (PSEAP) was implemented by 

Indian and Northern Affairs Canada (INAC) in 1975 to provide financial assistance to 

eligible Indians and Inuit for their post-secondary education. Financial assistance for 

post-secondary education was also available through the Department from 1969-1975, but 

only under a general Treasury Board authority which covered other types of training as 

well as post-secondary. Since the early 1970’s, Indian Bands have been allowed to 

administer PSEAP funding. Currently, approximately 60 per cent of program funding is 

administered by Bands and Tribal Councils. 

There are two additional components to the program. The first is a related 

program, implemented in 1983, called the University and College Entrance Preparation 

Program (UCEP). This program provides financial assistance to Indians and Inuit who are 

attending entrance preparation programs at post-secondary institutions. Second, PSEAP 

provides financial support for the development and implementation of special Native post- 

secondary educational programs at Indian-controlled and other post-secondary 

institutions. A maximum of 12 per cent of the Department's budget for post-secondary 

education may currently be used for this purpose. 

PSEAP is a large, high-priority program which has been allocated substantial 

departmental resources. Since 1969, INAC has spent approximately $470 million on post- 

secondary education. Student enrollment and program expenditures have increased 

significantly over the years. Enrollment under PSEAP has increased from about 800 

students in 1969/70 to roughly 12,000 in 1986/87. Accordingly, program expenditures 

have increased from $4 million in 1969/70 to S94 million in 1987/88. For the 1988/89 

fiscal year, PSEAP has been allocated $131 million and 24 person-years. 

Financial assistance for Natives interested in vocational training other than 

post-secondary education is available through the Department’s Economic Development 

Directorate. With an annual budget of $11 to $12 million, this program funds Natives for 

occupational skills training and job readiness training (e.g., academic upgrading and 

literacy training). This program is separate from PSEAP and, therefore, beyond the 

scope of this report. 
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The Department is currently undertaking an evaluation of PSEAP. The overall 

aims of the evaluation are to examine the effectiveness of PSEAP in increasing Native 

participation rates in post-secondary education and collect program outcomes information. 

The evaluation consists of three methodological components: an information system 

analysis, a survey of student participants in PSEAP, and a secondary analysis of existing 

data and qualitative information on the program. 

This report presents the findings of a study consisting of the following 

components: 

o an examination of statistical data on participation rates and completion rates 

collected by INAC’s Atlantic regional office; 

o interviews with INAC officials in the Atlantic Region, Native student 

counsellors at post-secondary institutions, and Band education administrators 

and counsellors; 

o a focus group with Native employees of INAC who were funded by PSEAP for 

their education; and 

o a review of a comparable educational assistance program offered by the U.S. 

Bureau of Indian Affairs. 
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2.0 EVALUATION ISSUES 

The evaluation issues which were identified by the Department are as follows: 

1. To what extent has the program objective of increasing participation rates 

been achieved? 

2. What courses have been taken? What are the factors influencing enrollment in 

the courses taken? 

3. Are there established patterns as to which participants succeed? What are the 

reasons people drop-out? 

4. What happens to students who graduate and those who do not graduate? 

a) What percentages find jobs? Are jobs related to their field of study? 

b) What percentages return to reserves? 

c) Are there differences between women and men participants? 

d) Are there differences between participants from urban and rural areas? 

5. What results information should be collected by those administering the 

program? 

In addition, two further issues were examined. First, the effectiveness of the 

University and College Entrance Preparation Program (UCEP) was compared and 

contrasted with that of PSEAP. Second, the characteristics and experiences of PSEAP 

and UCEP students who had received their Indian status as a result of Bill C-31 were 

compared with those of regular Native students participating in the programs. 
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3.0 METHODOLOGY 

3.1 Examination of Statistical Data 

The Department’s regional office in Amherst, Nova Scotia compiled available 

data on student characteristics, participation rates and completion rates for the Atlantic 

Region. These data were examined for purposes of obtaining a quantitative perspective 

on the evaluation issues (see Appendix A). 

3.2 Interviews 

Structured interview guides (see Appendix B) for three groups of interviewees 

-- (1) regional INAC officials involved with PSEAP, (2) Native student counsellors at 

post-secondary educational institutions, and (3) Band education administrators and 

counsellors — were developed in consultation with the client. These guides were 

designed to obtain the perceptions and opinions of interviewees regarding each of the 

evaluation issues. The interview questions for the three groups were virtually identical, 

with the exception that the guide for INAC officials had fewer items on students’ 

characteristics and activities and it excluded the item on program results information 

(Issue #5). 

The sample for the interviews consisted of three INAC officials, three 

university/college counsellors of Native students, and seven Band education 

administrators/counsellors, making a total of 13 interviewees. Two Band education 

counsellors declined to be interviewed. 

The interviewees had substantial experience with PSEAP. They had been 

working at their present job for an average of 7.6 years (with years of experience 

ranging from one to 18 years). Also, they had dealt personally with an average of 145 

PSEAP students (range was from zero to 1,000) and 17 UCEP students (range was from 

zero to 150). Interviewees had dealt with very few Bill C-31 participants, however. 
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The interviews, which ranged in duration from one to three hours, were 

conducted in the Atlantic Region from January 9-13, 1989. Ten of the interviews were 

conducted in-person, and three over the telephone (one with a college counsellor and two 

with Band education counsellors). All interviewees were assured of the confidentiality of 

their responses. 

3.3 Focus Group 

We were provided with a list of 17 Native employees of INAC in Ottawa to 

contact for a focus group discussion of the PSEAP evaluation issues. We tried to 

contact each of these persons, verified that they were employed by INAC and had 

received financial assistance from PSEAP (or, at least, from the federal government, for 

those who studied prior to 1975), and checked their availability for a focus group. We 

were able to schedule a focus group with five participants for January 23, 1989. 

Unfortunately, one of the participants was unable to attend due to illness. 

The participants had studied in different regions of Canada (Ontario, Quebec 

and the maritime provinces) and had varied educational backgrounds (education, 

psychology, public administration and law). In discussing the program, they were able to 

draw on their own experiences as well as the experiences of other PSEAP participants 

they knew. 

The discussion was held in a focus group facility at the Ottawa office of Ekos 

Research Associates and was attended by the four participants, two Ekos staff (one of 

whom moderated the discussion and one who took notes), and the INAC representative 

for the project. The moderator’s role involved presenting the questions, probing for 

more information when appropriate, and keeping the discussion focused on the evaluation 

issues. The discussion, which was tape recorded, lasted for approximately four hours. 

All participants were assured of the confidentiality of their responses. The focus group 

discussion questions are presented in Appendix C. 
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3.4 Review of U.S. Program 

Literature on the Higher Education Grant Program, an American post-secondary 

educational assistance program, was obtained from the Office of Indian Education 

Programs, Bureau of Indian Affairs. This literature and information on PSEAP were 

reviewed with a focus on comparing the design and effectiveness of the two programs in 

order to identify possible ways for improving PSEAP and Canadian participation rates and 

completion rates. The review is presented in Appendix D. 
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4.0 FINDINGS 

4.1 Interview and Focus Group Findings 

The findings from the interviews and the focus group are organised according 

to the evaluation issues and presented here. The analysis of interview and focus group 

data was primarily qualitative, with a focus on identifying the major themes in 

interviewees’ responses. These themes are presented in order of priority. In addition, 

for cases where responses were recorded on scales or according to predetermined 

categories, the data are presented as such. 

4.1.1 To what extent has the program objective of increasing participation rates 

been achieved? 

All interviewees believed that PSEAP has increased Native student participation 

rates significantly since its implementation in 1975. However, the following qualifications 

to this impact of the program were expressed: 

o Participation rates may have been increased too much due to the leniency of 

the program in providing financial assistance to inappropriate candidates and 

for extended periods of time; and 

o Increased participation rates are not attributable solely to PSEAP; other 

contributing factors are improved counselling and education for Native students 

at the elementary and high school levels and Band counsellors’ efforts in 

informing students of the availability of financial assistance. 

The positive impact of the program on participation rates is further supported 

by the opinion expressed by the majority of interviewees’ that, in the absence of PSEAP, 

most students would not have pursued post-secondary education. 

Focus group participants also generally agreed that PSEAP has contributed to 

increasing Native student participation rates. In particular, they noted that the 
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financial incentive aspect of the program (i.e., people can get more money through 

PSEAP than through social assistance) has boosted participation rates. Like the 

interviewees, however, they pointed to the importance of other influences, such as the 

following: 

o There are increasingly more role models for young Natives (e.g., Native 

teachers and counsellors with post-secondary education) who demonstrate the 

value of post-secondary education and a lifestyle characterised by not 

resorting to welfare; 

o Increasing Indian control of Indian education (e.g., having schools on the 

reserves) has served to keep young people in school longer; and 

o More parents are encouraging their children to pursue post-secondary 

education. 

Regarding UCEP, most interviewees felt that this program has not been 

effective in increasing Native student participation rates since it was implemented in 

1983. For the most part, interviewees believed that both the programs and the selection 

of students with sufficient aptitude for post-secondary studies have been inadequate. In 

particular, they regarded the Transitional Year Program at Dalhousie University, which 

was originally designed for black students, as ineffective. Although the view was 

expressed that some of the programs in the Atlantic Region have some promise, 

particularly for mature students, many interviewees felt that UCEP has been a waste of 

funds; they believed that many students needing academic upgrading could be best served 

by returning to high school and that the most effective way to orientate students to 

post-secondary studies would be part-time university/college studies accompanied by 

support and counselling. 

The majority of those interviewed felt that, in the absence of UCEP, students 

would not have pursued post-secondary education. Rather, most of these students would 

probably have worked at temporary jobs, collected welfare, or tried to enroll in a 

technology preparation program offered by Employment and Immigration Canada. For 
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highly motivated students, returning to high school or enrolling in university/college 

part-time and attempting to pay their own expenses might also be options. 

4.1.2 How might completion rates for the program be improved? 

Interviewees had a variety of suggestions for how the completion rates of 

PSEAP-funded students could be increased. Their responses are summarized here. 

o Students should receive better counselling and support, particularly at 

elementary and high school levels, but also throughout their post-secondary 

education; continuous counselling and support would help ensure that students 

form clear career goals, take the necessary prerequisite courses, receive the 

social and emotional support they need to follow through with their education, 

and find employment after graduation; 

o The program’s requirements and restrictions on students should be loosened; 

greater control of the program and flexibility for both students and the Bands 

would facilitate completion rates; 

o Conflicting opinions regarding financial support were expressed: Some 

interviewees felt that the provision of more money, particularly to students 

with dependents, and financial incentives (e.g., scholarships) would improve 

completion rates, whereas others felt that limiting the available funds would 

serve to motivate students to complete their education in a reasonable period 

of time; 

o Students should be helped to develop stronger written and oral communication 

skills before they attempt post-secondary studies; 

o Screening of PSEAP applicants should be more strict; only those with 

sufficient aptitude should be admitted to post-secondary institutions and 

funded; 
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o Teachers at elementary, high school and post-secondary levels should have 

higher expectations of Native students; raised expectations might improve 

students’ academic performance; and 

o A meaningful summer work experience would motivate students to complete 

their studies and improve their job prospects after graduation. 

Focus group participants also noted the importance of better counselling and 

support at all levels in the education system. They felt that the counselling should be 

improved and oriented to Native students, for example, by having qualified Native 

counsellors with post-secondary education advising students (many of the current 

counsellors have very little knowledge of post-secondary education). Participants also 

highlighted the importance of better orientation and support services (including tutoring) 

for PSEAP students at the post-secondary institutions. In fact, the perceived lack of 

support for students was described as a "built-in failure factor" in the program. 

Regarding UCEP participants, interviewees had several suggestions for how 

completion rates could be improved. Many of these are similar to those pertaining to 

PSEAP completion rates. The major themes in their responses, in order of priority, are 

as follows: 

o Current UCEPs should be replaced with more effective types of programs, for 

example, a program in which students would take a small number of 

university/college courses for which they would receive credit or a one- 

weekend-a-month orientation program at a university/college campus; some 

interviewees also felt that more Band involvement in the development of a 

UCEP would help; 

o Improve the screening of applicants by accepting only those with sufficient 

aptitude and interest for post-secondary study (too many of current UCEP 

students are only participating because of the money they receive or the 

status of going to a university campus); 
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o Restrict the program to mature students who cannot get accepted into a 

university/college; and 

o Ensure through continuous counselling and support that students have accurate 

perceptions of post-secondary studies, clear goals (the establishment of a 

"learning contract" might help), feedback on their progress toward goals, and 

reinforcement for attaining their goals and completing the program. 

4.1.3 What courses have been taken? 

The course of studies most frequently mentioned by interviewees and focus 

group participants was the general B.A. In addition, both groups noted that many 

PSEAP-funded students have taken B.Ed. or B.S.W. programs (some of which are special 

programs designed for Native students). There have been very few students in a B.Sc. 

program or professional programs such as medicine, dentistry or law. 

Five of the thirteen interviewees felt that Bill C-31 students tend to take 

particular types of post-secondary programs. These persons noted that Bill C-31 students 

tend to take more diverse, more practical and more job-oriented programs (e.g., business 

or technical training) than regular Native students. The primary reasons given for this 

difference were that the Bill C-31 students are more comfortable with the white 

education system, more influenced by the job market in white society, and more serious 

and goal-oriented due to their fear of being cut off from funding. 

Four of the remaining interviewees felt there were no differences in the course 

choices of the two types of students and four could not say, since there have been so 

few Bill C-31 students. 

Interviewees were also asked it there has been a change in the diversity of 

course choices among PSEAP-funded students over the past ten years. Eleven of the 

interviewees felt that there has been a shift toward greater diversity and practicality in 

course choices. Whereas the general B.A. was once virtually the only program taken, 

students are now taking a variety of more job-oriented, specialised programs, e.g., B.Ed., 
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B.S.W., B.B.A., B.Sc. (Nursing), and technical programs in business and computer 

programming. Of the remaining two interviewees, one noticed no change in the diversity 

of course choices, and one could not say. 

Focus group participants also noted a shift toward more diverse and practical 

programs of study. 

4.1.4 What are the factors influencing enrollment in the courses taken? 

Interviewees (excluding the INAC officials) were asked for their opinions about 

factors which influence PSEAP students’ course choices. They identified the following 

factors: 

o High school counselling; students who received good counselling and formed 

clear career goals tend to take specialised courses, whereas those who received 

inadequate (or no) counselling often end up in a general B.A. program; 

o Parents often convince students to take job-oriented post-secondary programs; 

o The desire to find a job after graduation also influences students to take the 

more job-oriented programs; 

o The desire to contribute to the Native community often motivates students 

enrolling in programs such as education and social work; 

o A lack of role models characterizes many students in the general B.A. 

program; 

o The level of difficulty of the course limits the choices for many students; and 

o A lack of prerequisites also places limitations on students’ course choices. 
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In addition to responding in an open-ended fashion to this question, 

interviewees rated the importance of six specific factors in influencing course choices. 

Their responses are summarized in Exhibit 4.1. 

EXHIBIT 4.1 
Interviewees’ Ratings of the Importance 

of Factors Influencing Students’ Course Choices 

 Importance Rating 

Factor 
Somewhat 

Unimportant Important 
Very 

Important 
Don’t Know/ 

Not Applicable 

Personal interest 
Desire to get a job 
Requirement of present job 
Desire to contribute to 

Indian people/Band 
Location of program 
Structure of program 

3 2 5 
3 7 

3 4 3 

1 6 3 
3 5 2 
6 2 1 

Note: Numbers represent the number of interviewees (out of a total of ten) who gave 
each rating. 

The desire to get a job was rated as most important by the majority of 

interviewees, with three considering it "somewhat important" and seven "very important". 

Also rated as important factors were personal interest, a desire to contribute to the 

Indian people/Band, and a requirement of a present job. The structure of the program 

was regarded as the least important of these factors. 

Five interviewees felt that there are unique factors which influence the course 

choices of Bill C-31 students. They believed that, due to these students’ greater 

exposure to white society, their course choices are more influenced by a desire to 

achieve and find a good job than are the course choices of other Native students. Of 

the remaining five interviewees, two felt that there are no unique influences on Bill C-31 

students’ course choices, and three could not say. 
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4.1.5 Are there established patterns as to which participants succeed? 

Interviewees (again, excluding the INAC officials) were asked to describe the 

characteristics of PSEAP participants who successfully complete their program of studies 

and those who do not complete their studies. They responded with a variety of 

characteristics that seem to distinguish successful from unsuccessful students. The 

characteristics which they felt successful students have, and unsuccessful students do not 

have, are summarized here: 

o maturity, in terms of both emotional maturity and chronological age; 

o a sound academic foundation, particularly in written and oral communication 

skills; 

o clear goals for their education; 

o an attitude characterized by a high level of interest and motivation to succeed, 

self-confidence, assertiveness, perseverance, and an appreciation of the value 

of the opportunity presented by PSEAP funding; 

o support and encouragement from parents and peers; in particular, membership 

in an on-campus Native students’ group seems to provide the support needed to 

overcome feelings of alienation and homesickness; and 

o independent living skills. 

Focus group participants also noted characteristics of successful and 

unsuccessful students. They felt that the more successful students generally had parental 

support and encouragement, positive role models (e.g., other family members with higher 

education), and a high degree of determination to better themselves and improve their 

lifestyle. In contrast, they felt that unsuccessful students were often characterized by 

poor study habits (e.g., too much partying), problems adjusting to the different culture 
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on a university campus, severe homesickness, and (particularly for males) a strong need 

for immediate gratification which could not be satisfied by post-secondary study. 

Interviewees were also asked if successful and unsuccessful Bill C-31 students 

who are funded by PSEAP have characteristics different from other Native students. 

Their responses are presented in Exhibit 4.2. 

EXHIBIT 4.2 
Interviewees’ Opinions About Whether or Not Successful and Unsuccessful 

Bill C-31 Students Differ from Other Native Students 

PSEAP Students UCEP Students 

Response Successful Unsuccessful Successful Unsuccessful 

Yes 2 1 
No 4 1 
Don’t Know/Not Applicable 4 8 

2 2 
8 8 

Note: Numbers represent the number of interviewees (out of a total of ten) who gave 
each type of response. 

The vast majority did not feel (or could not say at this point in time) that 

there are unique characteristics which distinguish successful and unsuccessful Bill C-31 

students from other PSEAP participants. The only unique characteristics of Bill C-31 

students noted by interviewees are: 

o extremely high motivation and goal-orientation characterize successful Bill C-31 

students; and 

o a lack of a sense of identity and community characterizes unsuccessful 

students. 

Regarding UCEP students, interviewees identified the following characteristics 

shared by participants who successfully complete the program and lacking in those who 

do not complete the program: 
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o sufficient interest, motivation and aptitude for post-secondary studies; 

o good study habits; 

o maturity; and 

o accurate expectations and clear goals regarding post-secondary study. 

None of the interviewees felt (or could say, based on their limited experience 

at this point in time) that there are unique characteristics distinguishing successful and 

unsuccessful Bill C-31 students enrolled in UCEP from other UCEP participants (see 

Exhibit 4.2). For most, it was premature to express an opinion on this issue because 

very few Bill C-31 students have enrolled in UCEP in the maritime provinces. 

4.1.6 What are the reasons people drop out? 

Before being questioned directly about this issue, interviewees were asked to 

estimate how many PSEAP participants generally graduate and how many drop out. Their 

estimates are presented in Exhibit 4.3. Although there is a wide range of responses, 

most interviewees estimated that more than 40 per cent of PSEAP participants graduate 

and less than 40 per cent drop out. 

EXHIBIT 4.3 
Interviewees’ Estimates of the Percentages of Students 

Who Graduate and Drop Out 

Estimated Percentage 

0% - 20% 

21% - 40% 
41% - 60% 
61% - 80% 
81% - 100% 

Don't Know/Not Applicable 

PSEAP Students UCEP Students 

Graduate 

1 

3 
4 
2 
3 

Drop Out 

6 
2 
2 

1 
2 

Graduate 

3 
1 

1 
3 
5 

Drop Out 

3 
1 

1 
4 
4 

Note: Numbers represent the number of interviewees (out of a total of 13) who gave 
each estimate. 



17 

A variety of reasons for PSEAP students dropping out were given. The key 

reasons, in order of priority, are as follows: 

o inadequate academic foundation; 

o inadequate academic performance and consequent withdrawal or discouragement; 

o lack of interest, committment and goals; 

o personal problems such as homesickness, loneliness, and problems in adjusting 

to a university environment; 

o family responsibilities, e.g., having to take care of children; 

o decision that post-secondary education is not appropriate for them; 

o financial problems; 

o negative peer pressure (associating with the "wrong crowd”); and 

o the attitude that they do not need to achieve highly at post-secondary 

education because they already have everything they need back on the reserve. 

Interviewees (with the exception of the Department officials) also rated the 

importance of particular reasons for PSEAP participants dropping out. Their ratings 

appear in Exhibit 4.4. 

EXHIBIT 4.4 
Interviewees’ Ratings of the Importance 

of Reasons for PSEAP Students Dropping Out 

Importance Rating 

Reason 
Somewhat 

Unimportant Important 
Very 

Important 
Don’t Know/ 

Not Applicable 

Personal/family problems 
Lack of motivation/goals 
Financial problems 
Adjustment problems 
Left to take a job 

5 4 
4 5 

3 2 4 
1 5 3 
5 3 

1 
1 
1 
1 
? 

Note: Numbers represent the number of interviewees (out of a total of ten) who gave 
each rating. 
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A lack of motivation or goals, personal or family problems, and adjustment 

problems were rated as important reasons by the majority of interviewees. In addition, 

financial problems were considered a somewhat important reason by two interviewees and 

very important by four. Leaving to take a job was rated as the least important of these 

reasons. 

Eight of the ten interviewees could not say, based on their limited experience 

with Bill C-31 students, whether or not there are unique reasons for these students 

dropping out of PSEAP-funded post-secondary studies. The other two interviewees did 

not feel that Bill C-31 PSEAP students have unique reasons for dropping out. 

Interviewees were also asked about UCEP students, and why they drop out of 

their program. Their estimates of the percentages of these students who generally 

graduate and drop out are presented in Exhibit 4.3. 

There is a great deal of variation in interviewees’ perceptions of how many 

UCEP students complete and drop out of their program. This is probably due to the fact 

that there are different UCEPs in Atlantic Canada, with varying completion rates. The 

responses also highlight the fact that many interviewees could not estimate how many 

UCEP participants complete versus drop out of the program due to the fact that they 

have had little or no experience with these students. 

The reasons given for UCEP students dropping out, which are similar to those 

for PSEAP students, are summarized here: 

o poor academic ability; 

o poor study habits; 

o lack of interest and motivation for post-secondary education; 

o attending the program for the wrong reasons, e.g., prestige and parental 

pressure; and 

o expectations regarding the program were not met. 
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Interviewees (excluding the INAC officials) rated the importance of specific 

reasons for UCEP participants dropping out of their program. Their ratings appear in 

Exhibit 4.5. 

EXHIBIT 4.5 
Interviewees’ Ratings of the Importance 

of Reasons for UCEP Students Dropping Out 

 Importance Rating 

Reason 
Somewhat 

Unimportant Important 
Very 

Important 
Don’t Know/ 

Not Applicable 

Personal/family problems 1 
Lack of motivation/goals 
Financial problems 1 
Adjustment problems 
Left to take a job 3 

1 
2 
1 
1 

1 
1 
1 
2 

7 
7 
7 
7 
7 

Note: Numbers represent the number of interviewees (out of a total of ten) who gave 
each rating. 

It is hard to draw any conclusions from these responses because seven of the 

ten interviewees answering this question could not give a rating due to their lack of 

experience with UCEP drop-outs. For those who could respond, each of the reasons is 

of some importance, with the exception of leaving to take a job. 

None of the ten interviewees asked about Bill C-31 UCEP students could say 

whether or not these students have unique reasons for dropping out of their program. 

This is because there have been virtually no Bill C-31 students dropping out of a UCEP 

in the maritime provinces. 

4.1.7 What happens to students who graduate and those who do not graduate? What 

percentages find jobs? 

Interviewees (excluding Department officials) were asked to estimate the 

percentages of PSEAP students graduating and not graduating who find jobs. Their 

responses are summarized in Exhibit 4.6. 
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EXHIBIT 4.6 
Interviewees’ Estimates of the Percentages of PSEAP Students 

Graduating and Not Graduating Who Find Jobs 

 PSEAP Students 

Estimated Percentage Graduating Not Graduating 

0% - 20% ' 1 
21% - 40% 1 
41% - 60% 2 
61% - 80% 
81% - 100% 4 
Don’t Know/Not Applicable 2 

5 
2 

3 

Note: Numbers represent the number of interviewees (out of a total of ten) who gave 
each estimate. 

These estimates indicate, as one would expect, that more graduates are 

successful at finding jobs than students not graduating. It is encouraging that four of 

the eight interviewees who could respond estimated that between 81 per cent and 100 per 

cent of PSEAP graduates find jobs. 

4.1.8 Are jobs related to their field of study? 

Interviewees identified the fields in which graduates are usually successful at 

finding jobs related to their studies, and those in which graduates are not successful at 

finding related work. Their responses are: 

Successful Fields 

o education; 

o social work and counselling; 

o nursing and the health care field; 

o business administration; and 

o engineering. 
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Unsuccessful Fields 

o general arts; 

o Native studies; and 

o science & technology fields, engineering and business administration in 

environments where racism is a barrier to employment. 

The focus group participants had more difficulty identifying successful and 

unsuccessful fields. They felt that the trends are not clear cut. However, they did note 

that people seem to have success in "soft" areas like social work and teaching because 

the Native community has needs in these areas. In addition, they noted some of the 

barriers to getting into professions. For example, in the case of law, it is extremely 

difficult to get into private practice in white society because of the expense. At the 

same time, practicing law is difficult on the reserve because people often have the 

attitude that only non-Native lawyers are "real" lawyers. 

Interviewees (excluding INAC officials) were also asked about the extent to 

which jobs found by students not graduating are related to their program of studies. 

Only one of the ten interviewees rated these jobs as highly related to students’ fields of 

study. Of the remaining nine interviewees, three rated the jobs as unrelated to 

students’ fields and six could not say because they did not know of any drop-outs who 

were working. 

A related question asked whether or not the types of jobs found by students 

not graduating usually required any post-secondary education. Five of the interviewees 

felt that the jobs required no post-secondary education and five could not answer. 

4.1.9 What percentages return to reserves? 

Interviewees were asked to estimate the percentages of students graduating 

and not graduating who return to their reserve following their post-secondary education. 

Their estimates (see Exhibit 4.7) indicate that varying percentages of graduating PSEAP 

students return to the reserve. For the students not graduating, however, it is clear 

that most (81 per cent to 100 per cent) do return to reserves. 
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EXHIBIT 4.7 
Interviewees’ Estimates of the Percentages of PSEAP Students 

Graduating and Not Graduating Who Return to Reserves 

PSEAP Students 

Estimated Percentage Graduating Not Graduating 

0% - 20% 2 
21% - 40% 1 
41% - 60% 
61% - 80% 1 
81% - 100% 3 
Don’t Know/Not Applicable 3 

1 

7 
2 

Note: Numbers represent the number of interviewees (out of a total of ten) who gave 
each estimate. 

The view was expressed by both interviewees and focus group participants that 

graduates often have trouble being accepted both on and off the reserve. The reason for 

this difficulty is described clearly in a cartoon which was presented by one of the 

interviewees. On the one hand, graduates hear from white employers, "Sorry, kid, I 

cannot help you. Go to your own people instead."; on the other hand, they hear from 

the Band on the reserve, "Go away, boy. You’ve become educated in white ways too 

much.". 

On the reserve, Band officials feel threatened by graduates and the elders feel 

graduates have become too much like the white man. Given this acceptance problem, it 

is not surprising that many graduates do not return to reserves. 

The graduates who do return to reserves tend to get involved in the following 

types of activities: 

o Band affairs and politics; 

o teaching or education-related work; and 

o social work. 
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Interviewees were also asked how graduates who return to the reserve 

contribute to their community. They identified the following ways: 

o They serve as role models for youth and for their children regarding the value 

of education; 

o They bring back their knowledge, skills and connections; and 

o They try to improve conditions through means related to their field, e.g., 

teaching, social work, and community development. 

The students not graduating who return to reserves get involved in different 

types of activities. These are summarized here. 

o work at temporary jobs and make-work projects; 

o collect welfare and "hang around"; and 

o start a family. 

The contributions of these students to the community were described by 

interviewees as follows: 

o They do not contribute in any unique way (they are regarded as failures); 

o They increase awareness of white society and post-secondary education to a 

certain extent; 

o They contribute simply by virtue of the fact that they are part of the 

community; and 

o They are a less expensive human resource than a graduate (these students 

sometimes have a better chance of getting on-reserve jobs because they are 

more available than the other students who are still off at the university or 

college). 
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The opinions of focus group participants regarding the activities and 

contributions of PSEAP students who return to reserves were similar to those offered by 

interviewees. However, they expressed skepticism regarding PSEAP’s goal of helping 

Natives "to contribute to the achievement of Indian self-government and economic self- 

reliance." They doubted that the Department seriously pursues this goal. In addition, 

some failed to see the necessity of such a goal because non-Natives are not expected to 

"contribute to their community" after receiving governmental financial assistance for 

their education. 

4.1.10 Are there differences between women and men participants? 

Most of the interviewees felt that there are more women than men post- 

secondary students and that women are slightly more likely to complete their post- 

secondary studies than men. However, some did not believe there to be any difference 

in the completion rates for men and women. Most interviewees either could not comment 

on or did not believe there to be any unique gender differences among UCEP 

participants as compared to PSEAP participants. 

Mixed opinions were expressed regarding the post-graduation employment 

prospects of women and men PSEAP participants. Some interviewees felt that women had 

better employment prospects than men, while others believed the opposite to be true. 

Finally, some felt that no gender differences exist in these regards. 

Interviewees who held the opinion that gender differences exist in the 

completion rates and/or job prospects of PSEAP and UCEP participants were asked to 

comment on why they felt these differences exist. The predominant explanation 

concerned the sex roles in the Native culture. Men have lower completion rates because 

it is their role to take a job and support their family; men "wear the pants". 

Therefore, men will usually consider it more important to quit school in order to support 

their family than to follow through and complete their education. These cultural beliefs 

can also give men an advantage for finding work on the reserve. In addition, the view 

was expressed that Native men have more freedom to "have a good time" and "come and 
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go as they please”, dispositions which may conflict with the continuous, dedicated study 

required to complete a post-secondary education. 

Many of the female PSEAP students are single mothers. They are often 

motivated to complete their education so that they can make a better life for their 

children. They are less likely than men to find a job on the reserve and, consequently, 

remain in school in order to maximize their chances for employment. In addition, some 

of the female PSEAP participants are Indian only by marriage. Therefore, their higher 

completion rates may be in part a reflection of their greater familiarity with white 

society and the white education system. 

Some interviewees also explained gender differences among PSEAP and UCEP 

participants in terms of the attitudes and expectations of Canadian society as a whole. 

For example, women might be more motivated to complete their education because of a 

general "women’s movement" attitude. Also, men may have more success at finding work 

simply because of sexist attitudes and hiring practices in Canadian society. 

The focus group participants had similar perceptions regarding gender 

differences. They felt that, compared to men, women had slightly higher completion 

rates but fewer employment opportunities and lower salaries. These differences were 

explained partly by traditional sex roles on the reserves, where men can get male jobs 

(e.g., fishing and construction work) without education, but women need an education to 

find work. 

4.1.11 Are there differences between participants from urban and rural areas? 

Interviewees expressed mixed opinions regarding differences in the completion 

rates and job prospects between PSEAP participants from urban and rural or remote 

areas. Some felt that urban participants have slightly better completion rates and job 

prospects, while others noticed no urban-rural differences in these regards. Many also 

noted that it is too early to tell if there are urban-rural differences in employment 

prospects. Regarding UCEP participants, most interviewees could not identify any unique 

urban-rural differences in completion rates or job prospects. 
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Among those interviewees who perceived there to be urban-rural differences in 

PSEAP participants, explanations for these differences centred on urban students’ greater 

exposure to white culture. They felt that participants from urban areas were advantaged 

due to their closer proximity to better schools, resources, and jobs. These students had 

the opportunity to become familiar with the white education system and to develop 

English language and job-hunting skills (e.g., networking). 

Similarly, participants in the focus group felt that urban PSEAP students might 

have an advantage for successfully completing their education and finding work because 

they are more familiar with white society, they have more contacts, and they tend to be 

more sophisticated, assertive and upwardly mobile. 

4.1.12 What results information should be collected by those administering the 

program? 

University/college counsellors and Band education counsellors/administrators 

were asked about results information on PSEAP which would be useful for them to know. 

Their respective answers are summarized below: 

University/College Counsellors 

o statistics on the number of Native students attending post-secondary 

educational institutions; 

o statistics on the numbers of students in different academic programs who find 

jobs and the types of jobs they find; 

o more information on applicants’ and participants’ grades (both high school and 

university/college) and academic strengths and weaknesses; and 

o no information beyond students’ names and telephone numbers is required. 
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Band Education Counsellors/Administrators 

o statistics on the number of Native students enrolled in post-secondary 

educational institutions, the numbers in different fields who find jobs, and the 

types of jobs they find; 

o information on students’ progress and needs during their education; 

o non-Natives’ perceptions of Native students; 

o the university community’s expectations for the success of Native and non- 

Native students; and 

o no further information is needed. 

4.1.13 Additional Comments About PSEAP 

Interviewees made a variety of additional comments and suggestions about 

PSEAP, which are summarized here: 

o There is a need for an additional scholarship program to reinforce good 

students; 

o There are concerns about proposed limitations on the number of funded 

student-weeks; 

o INAC should clarify and communicate more clearly its long-term goals for the 

development of Native people in Canada; Natives are receiving mixed messages 

through programs such as PSEAP; 

o PSEAP needs budgetary stability; 
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UCEP should be developed with more of a focus on filling the gaps in the 

education system for Natives; 

The scope of PSEAP in the Atlantic Region should be broadened to include not 

only university but also vocational/technical training and adult education; 

It might be beneficial to simplify the system and the accountability 

requirements of students; 

When PSEAP funds are directed to Bands, it should be made clear that the 

funds are to be used only for purposes of post-secondary education; 

Bands should have more control over administering the program; they are doing 

a good job at this; 

There is a need for more qualified Band education counsellors and 

administrators; PSEAP funding should include a component for hiring qualified 

persons in those cases where they are not currently in place; 

Bands should have more input into the development of special Native 

educational programs (e.g., the Micmac M.S.W.); 

There are regional inequities in PSEAP funding allocations; 

The views and needs of the Native people must be considered in the program; 

The statistical definition of the effectiveness of PSEAP (i.e., participation and 

rates and completion rates) is too limited; there are many positive impacts 

and intangible benefits of the program for Natives which are not reflected in 

statistics; 

The benefits of PSEAP are just starting to be seen (e.g., as graduates start to 

have their own children and influence them positively); 
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o There should be a job placement system specifically designed for Native 

graduates as part of the program; 

o It is unclear why some reserves are more progressive than others regarding 

post-secondary education; and 

o Many concerns were expressed over the consultation on the proposed changes 

to the program’s guidelines. 

The focus group participants also offered some additional comments. Their 

views are summarized below: 

o For a program as large and expensive as PSEAP, more effort should be devoted 

to monitoring the program’s participants and providing them with the needed 

support and encouragement at post-secondary institutions; 

o Providing incentives for Natives to take particular programs of study (e.g., 

science and technology) would be unproductive; Natives are able to select the 

courses best for them; 

o The culture on the reserve does not support post-secondary education in the 

sense that the pursuit of higher education is not viewed as a worthwhile goal; 

the philosophy of life is much less oriented toward being competitive and 

achieving highly than in white culture; and 

o The formally stated objective of PSEAP (i.e., regarding assisting Natives to 

acquire the qualifications and skills needed to contribute to the achievement 

of Indian self-government and economic self-reliance) is viewed with much 

skepticism by Native people. 
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5.0 CONCLUSIONS 

In this final section, we summarize the major findings and draw conclusions 

regarding the evaluation issues. Our conclusions about PSEAP must be regarded 

tentatively, however. This is due to the fact that our analysis is highly qualitative and 

restricted to the Atlantic Region. Trends identified in the present study must be 

compared with those emerging from more quantitative analyses and from research in 

other regions of the country before firm conclusions about the effectiveness of PSEAP 

can be drawn. 

5.1 Participation Rates 

On the basis of the information collected in the Atlantic Region, it can be 

concluded that PSEAP has been effective in contributing to increased Native student 

participation rates. The program has greatly improved Native students’ access to post- 

secondary education. However, it also seems that other factors have influenced 

participation rates, in particular, improved elementary and high school counselling, more 

role models for youths, and more Indian control of Indian education. It is beyond the 

scope of this study to estimate the relative contributions of these various factors to the 

increased participation of Natives in post-secondary education. 

In contrast, UCEP has not been regarded as effective in increasing 

participation rates in post-secondary education. Much concern was expressed over the 

adequacy of the process for selecting UCEP participants and the ability of current UCEPs 

to meet students’ needs. Given these concerns, a review of UCEPs in Atlantic Canada 

with a focus on examining the process for selecting participants and the extent to which 

the programs are meeting students’ needs may be warranted. 

5.2 Completion Rates 

Three main strategies for improving completion rates emerge from the 

secondary analysis: 
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o Improve students' academic foundation. The education of students in basic 

academic areas and in communication skills (both written and oral) needs to be 

improved so that they will have an adequate academic foundation for post- 

secondary study. Clearly, this is a problem which can only be addressed 

directly by the elementary and high school systems. Nevertheless, services 

offered through PSEAP and particularly UCEP could help to deal with this 

deficiency in students’ educational backgrounds and, consequently, improve 

completion rates. 

o Improve the screening of participants. A major theme in interviewees’ 

responses was that many PSEAP and UCEP participants do not complete the 

program because they didn’t belong there in the first place. That is, many of 

the participants do not have sufficient aptitude (or interest) for post-secondary 

study. This problem could be alleviated by refining the screening procedures 

used for selecting participants. In addition, enrolling students with lower 

aptitude in a less challenging program could be considered. 

o Improve the counselling and support services. A great need for better 

counselling at the elementary, high school, and post-secondary levels and 

support for students during their post-secondary studies was expressed. 

Counselling should be more oriented toward Native students and should help 

them clarify their career goals and their expectations for post-secondary study. 

At post-secondary institutions, students need continuing advice and support 

regarding both academic (e.g., selecting appropriate courses, receiving tutoring, 

etc.) and emotional issues (e.g., dealing with the feelings of alienation and 

homesickness that so often trouble Native students as they struggle to adjust 

to a different cultural environment). In addition, follow-up support for 

students as they attempt to enter the working world, for example, in the form 

of a job placement system, is needed. 

Further suggestions for improving the completion rates can be found through 

an examination of the characteristics that distinguish successful from unsuccessful 

students and the reasons for the latter dropping out. For example, maturity, good study 
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habits, a positive attitude toward the value of post-secondary education, and independent 

living skills seem to characterize students who complete their studies. Therefore, in 

selecting PSEAP and UCEP participants, maturity and a positive attitude might be added 

as important criteria for admission. Counselling or workshops in study skills and 

independent living skills could also be considered as support services to facilitate 

students’ completion. 

5.3 Course Choices 

In the maritime provinces, most PSEAP participants have taken undergraduate 

degree programs in general arts (B.A.), education (B.Ed.), or social work (B.S.W.). 

However, there has been a shift in recent years toward more specialised job-oriented 

programs, such as business administration, nursing and computer programming. 

The desire to get a job, personal interest, and a desire to contribute to the 

Indian people were rated as important influences on students’ course choices. Other 

important influences on the degree to which students are able to select a focused 

program of studies include the adequacy of high school counselling, the level of parental 

encouragement and support, and the presence of role models who demonstrate the value 

of higher education. 

An issue which arose in the Atlantic Region was the need for PSEAP to cover 

vocational and technical training as well as academic education. Currently, students have 

little choice for their post-secondary education beyond taking a university degree. For 

many students, however, university study is inappropriate because they lack the aptitude, 

prerequisite courses, or interest for such education. As noted earlier, the Department’s 

Economic Development Directorate does provide funding for Natives to pursue 

occupational skills training. Nevertheless, many interviewees did express a need for 

funding which would cover training in vocational and technical areas. Given this concern 

and the social costs of failure, it may be useful to explore options for broadening the 

types of post-secondary programs available to students in Atlantic Canada. 
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5.4 Employment Prospects 

For the most part, the findings indicated that the majority of graduates find 

employment, and that they are more successful at finding work than drop-outs. 

Successful fields for graduates include education, social work, counselling, nursing, 

business administration and engineering. A general arts program was highlighted as not 

usually leading to a related job. For the students not graduating who manage to find 

work, it appears that jobs are typically unrelated to their course of studies and that 

post-secondary education is not usually a job requirement. 

5.5 Participants Returning To Reserves 

A wide range of estimates was provided regarding how many graduates return 

to their reserves following their post-secondary education. It seems clear, however, that 

substantial numbers of graduates do not return. Interviewees and group participants 

provided a key reason for this: Graduates have trouble being accepted back on the 

reserve. Many people on the reserve feel threatened by graduates and feel that they 

have become too educated in "white ways" . 

Graduates who do return to reserves tend to get involved in Band affairs, 

teaching and social work. They contribute to their community through their work, by 

bringing their knowledge, skills and connections, and by serving as positive role models 

for young people. 

Most of the students who do not graduate return to the reserve. These people 

tend to work at temporary jobs, start a family, or rely on social assistance for much of 

their income. Interviewees expressed mixed opinions regarding whether or not these 

people contribute in any unique way to their community. 

5.6 Male-Female Differences 

Mixed opinions were expressed regarding gender differences among PSEAP and 

UCEP participants. Some felt that women are more likely to complete their studies than 
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men, while others noticed no differences between women and men in completion rates. 

There was no consensus regarding gender differences in employment prospects. The 

predominant explanation for gender differences, among those interviewees who believed 

them to exist, focused on Native sex roles. 

5.7 Urban-Rural Differences 

Although mixed opinions were expressed, some interviewees believed that 

students from urban areas have an advantage over those from rural or remote areas 

regarding completing their studies successfully and finding a job. This advantage stems 

primarily from urban students’ greater exposure to the white education system and white 

society in general. 

5.8 Bill C-31 Students 

It is difficult to draw any conclusions regarding unique characteristics of Bill 

C-31 students participating in PSEAP and UCEP because most interviewees have had so 

little experience with these persons. Some interviewees did have the impression, however, 

that Bill C-31 students may be more goal-oriented and practical in their course choices 

than other Native students. Their comparatively greater motivation to achieve and find 

good work may stem from their greater exposure to white society. 

5.9 Program Results Information 

Not all interviewees felt the need for more PSEAP results information. For 

those university/college counsellors and the Band education counsellors and administrators 

who did, the following information was identified: 

o statistics on the number of Native students enrolled in post-secondary 

educational institutions, the number of students in different programs who find 

jobs, and the types of jobs they find; 
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o information on students’ grades, academic strengths and weaknesses, and needs; 

and 

o the university community’s expectations of Native and non-Native students. 



APPENDIX A 

PSEAP Statistics - Atlantic Region 



PSEAP Statistics - Atlantic Region 

Enrollment figures for PSEAP and UCEP in the Atlantic Region for the past 
four academic years are presented in Exhibit A.l. The number of regular PSEAP 
students has fluctuated over the past four years, with enrollment for 1986/87 being the 
highest (677 full-time and 167 part-time students). Enrollment of Bill C-31 students in 
PSEAP has risen steadily from 17 in 1985/86 to 91 in 1987/88. For UCEP, the 
enrollment has been much lower, ranging from eight students in 1986/87 to 22 (excluding 
Bill C-31 students) in 1988/89. 

EXHIBIT A.l 
PSEAP and UCEP Enrollment - Atlantic Region 

PSEAP Enrollment 

Regular: 

Bill C-31 

Full-time 
Part-time 

Full-time 
Part-time 

Total 

EICEP Enrollment 

1985/86 

321 
155 

12 
5 

493 

9 

1986/87 

677 
167 

79 
1 

924 

8 

1987/88 

542 
92 

87 
4 

725 

10 

1988/891 

454 
98 

552 

22 

1 1988/89 enrollment figures for Bill C-31 students are not yet available. The total 
enrollment figure for 1988/89 is expected to increase when information on January 
1989 admissions becomes available. 

Native student participation rates in post-secondary education over the past 
three years have been lower than those for the general provincial population in the 
Atlantic Region (see Exhibit A.2). For example, in 1986/87, 10.9 per cent of Natives 
aged 18 to 39, and 12.4 per cent of those aged 18 to 24 were enrolled at post-secondary 
educational institutions, compared to 18.8 per cent of the provincial population. The 
numbers of Native post-secondary graduates for 1985/86 and 1986/87 were 50 and 41, 
respectively. It is anticipated that 95 regular PSEAP students will be graduating at the 
end of the 1988/89 year. 

The occupational fields for which 1988/89 PSEAP participants are studying are 
outlined in Exhibit A.3. The fields most frequently pursued are General Arts (241 
students), Management and Administration (71 students), Elementary and Secondary 
School Teaching (57 students), and Social Work (49 students). There is great diversity 
in the chosen fields, with many students also pursuing studies in the Sciences, 
Engineering, Fine Arts, and the Health Professions. The most popular fields among the 
male students are General Arts, Management/Administration and General Science. For 
females, General Arts, Elementary and Secondary School Teaching, Social Work and 
Management/Administration are most frequently pursued. These figures regarding PSEAP 
students’ fields of study are consistent with the perceptions of interviewees (see Section 
4.1.3). 



EXHIBIT A.2 
Post-Secondary Education Participation Rates - Atlantic Region 

1985/86 1986/87 1987/88 

Students 

Provincial 
(18 - 24) 

Participation 
Number Rate (%) 

Participation 
Number Rate ('%> 

Participation 
Number Rate (%) 

49,144 19.6 53,123 18.8 

Indian 
(18 - 24) 269 11.7 315 12.4 332 12.0 

Indian 
(18 - 39) 698 10.9 564 7.9 

EXHIBIT A.3 
Occupational Fields 

1988/89 PSEAP Students - Atlantic Region 

 Number of PSEAP Students 

Field Males Females Total 

Managers, Administrators 
Accountants, Auditors 
Chemists 
Geology 
Biology 
Life Sciences 
Architects 
Civil Engineers 
Electrical Engineers 
Petroleum Engineers 
Surveyors 
Draftsmen 
Arch./Eng. Technology 
Mathematics, Statistics 
Systems Programming 
Economics 
Sociology 
Psychology 
Social Worker 
Law 
Librarians 
Social Counsellors 
Ministers of Religion 
Elementary/Secondary Teaching 
Nursery School Teaching 
Education Counsellors 
Teacher’s Aides 
Registered Nurses 

26 
5 
1 
1 
1 
0 
2 
5 
2 
1 
1 
1 
5 
1 
2 
1 
1 
0 
9 
4 
0 
0 
3 
5 
0 
1 
0 
0 

45 
4 
0 
0 
1 
3 
0 
1 
0 
0 
0 
0 
0 
1 
1 
2 
5 
1 

40 
2 
1 
4 
0 

52 
5 
4 
2 
9 

71 
9 
1 
1 
2 
3 
2 
6 
2 
1 
1 
1 
5 
2 
3 
3 
6 
1 

49 
6 
1 
4 
3 

57 
5 
5 
2 
9 



EXHIBIT A.3 
Continued 

Field 

Physio & Occ. Therapy 
Dieticians/Nutritionists 
Optometrists 
Medical Lab Technician 
Dental Assistant 
Photography 
Perf./Audiovisual Arts 
General Arts 
General Science 
Fine Arts 
History 
Native Studies 

Totals 

Number of PSEAP Students 

Males Females Total 

0 
0 
0 
1 
0 
0 
0 

80 
12 

7 
1 
2 

1 
1 
1 
0 
2 
2 
1 

161 
13 

7 
0 
0 

1 
1 
1 
1 
2 
2 
1 

241 
25 
14 

1 
2 

181 371 552 
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INDIAN AND NORTHERN AFFAIRS CANADA 

Fost-Seocndary Education Assistance Program (ESEAP) Evaluation 

INAC Officials 
Interview Schedule 

Respondent Information: 

IOTRODUCTION (OVER TELEPHONE) 

o Introduce self and affiliation with Ekos Research 

o Introduce project: 

o study of effectiveness of PSEAP in increasing Indian 

participation rates in post-secondary education 

o study being undertaken by Indian and Northern Affairs Canada 

o Introduce INAC official interviews: 

o purpose of interviews: to get the perspective of INAC officials 
who are directly involved with PSEAP 

o focus primarily on the effectiveness of PSEAP and completion 

rates of participating students 

o duration of interview: approximately 1 hour 

o Names provided by INAC, Evaluation Directorate and Atlantic Region 

office 

o Willing to participate?   YES   NO 

Date:   

Time: 

Place: 

(JUST PRIOR TO INTERVIEW) 

o Take time in answering; can add to questions or steer away from 

topic if necessary 

o All answers are confidential; no individual names will be linked 

with answers 



A key objective of PSEAP is to increase the rate of participation of 

Indian students in post-secondary education. In your experience, to 
what extent has the program achieved this objective since its 
implementation in 1975? (1) 

Compared to PSEAP, how effective do you think the University and 

College Entrance Preparation Program (TJCEP) has been in increasing 
the participation rates of Indian students in post-secondary 
education since 1983? (1) 

We would like to record any statistics you keep on the numbers of 
PSEAP- and UCEP-funded students in your region. We are 

particularly interested in comparing the figures before 1975 (when 
the present PSEAP was implemented) with those of recent years. In 

addition, we would like to know the number of participating students 
who received Indian status as a result of Rill C-31. Please supply 

as much of the following information as you can. (1) 

Region:   

Year 

73- 74 

74- 75 
75- 76 

76- 77 

77- 78 

78- 79 

79- 80 
80- 81 

81-82 

82- 83 
83- 84 
84- 85 
85- 86 

86- 87 

87- 88 
88- 89 

Number of Funded Students 
PSEAP UCEP 

Number of Bill C-31 Students 

What programs or courses of study are most frequently taken by 

PSEAP-funded students? (Note whether these are degree or 

certificate programs.) (2) 

Do Bill C-31 students funded by PSEAP tend to take particular types 

of programs or courses of study? (2) 

YES   1 
NO  2 

DON'T KNOW  9 



4. c) IF YES: What programs/courses are most frequently taken by Bill C- 

31 students? (2) 

5.a) Has there been a change over the past ten years with respect to the 

diversity of programs or courses of study selected by PSEAP-funded 

students? (2) 

YES   1 
NO   2 
DON'T KNOW  9 

b) IF YES: Please describe this change. (2) 

6.a) Approximately what preportion of ESEAP participants in your region 

graduate: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% 

- 100%? (3) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 
61% - 80%   4 
81% - 100%   5 
DON'T KNOW  9 

b) Approximately what proportion of PSEAP participants in your region 

drop out: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% 

- 100%? (3) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 
61% - 80%   4 
81% - 100%   5 
DON'T KNOW  9 

7.a) Approximately what proportion of UCEP participants in your region 

graduate: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% 

- 100%? (3) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 
61% - 80%   4 
81% - 100%   5 
DON'T KNOW  9 



7.b) Approximately what proportion of UCEP participants in your region 

drop out: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% 

- 100%? (3) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 
61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

8. In your opinion, hew could the proportion of PSEAP-funded students 
who successfully ccnplete their post-secondary studies (i.e., 

ccnpletion rates) be increased? (1) (Probe - for solutions beyond 
increased funding.) 

9. In your opinion, how could the proportion of UCEP-funded students 
who successfully empiété their entrance preparation program (i.e., 

ccnpletion rates) be increased? (1) (Probe for solutions beyond 

increased funding.) 

10. In the absence of PSEAP, what do you think students would have done 

regarding their education? 

11. In the absence of UCEP, what do you think students would have dene 
regarding their education? 

We would like to turn now to differences between women and men 

participants. 

12. In your experience, what are the differences between women and men 

PSEAP participants in terms of their ccnpletion rates? (4) 

13. Why do you think these differences in the ccnpletion rates for 

women and men PSEAP participants exist? (4) 

14. In your experience, what are the differences between women and men 

UCEP participants in terms of their ccnpletion rates? (4) 

15. Why do you think these differences in the ccnpletion rates for 

women and men UCEP participants exist? (4) 



The following questions pertain to differences between participants from 
urban and rural/remote areas. 

16. What would you say are the differences between urban and rural 
PSEAP participants in terms of their completion rates? (4) 

17. Why do you think these urban-rural differences in completion rates 
exist among PSEAP participants? (4) 

18. What are the differences between urban and rural UŒP participants 
in terms of their completion rates? (4) 

19. Why do you think these urban-rural differences in completion rates 

exist among UCEP participants? (4) 

Finally, we have a few questions about yourself. 

20. Approximately how long have you been working at your present job? 

YEARS 

21. Approximately how many PSEAP-funded students have you dealt with 
personally? 

PSEAP STUDENTS 

22. Approximately how many UCEP-funded students have you dealt with 

personally? 

I I I I UŒP SUTDENTS 

THANK YOU VERY MJCH FOR YOUR COOPERATION. 



INDIAN AND NCKIHEEN AFFAIRS CANADA 

Bost-Seocndary Education Assistance Program (PSEAP) Evaluation 

University/College Native Student Counsellors 
Interview Schedule 

Respondent Information: 

INTRODUCTION (OVER TELEPHONE) 

o Introduce self and affiliation with Ekos Research 

o Introduce project: 

o study of effectiveness of PSEAP in increasing Indian 

participation rates in post-secondary education 
o study being undertaken by Indian and Northern Affairs Canada 

o Introduce university/college counsellor interviews: 

o purpose of interviews: to get the perspective of persons who 

counsel native students at post-secondary educational 
institutions 

o focus primarily on the effectiveness of PSEAP, the concerns of 

native students, and characteristics of students who graduate and 
those who do not 

o duration of interview: approximately 1 hour 

o Names provided by INAC, Atlantic Region office 

o Willing to participate?   YES   NO 

Date:   

Time: 

Place: 

(JUST PRIOR TO INTERVIEW) 

o Take time in answering; can add to questions or steer away from 

topic if necessary 

o All answers are confidential; no individual names will be linked 

with answers 



A key objective of PSEAP is to increase the rate of participation of 

Indian students in post-secondary education. In your experience, to 
what extent has the program achieved this objective since its 

implementation in 1975? (1) 

Ocnpared to PSEAP, how effective do you think the University and 
College Entrance Preparation Program (UCEP) has been in increasing 
the participation rates of Indian students in post-secondary 
education since 1983? (1) 

What programs or courses of study are most frequently taken by 
PSEAP-funded students? (Note whether these are degree or 

certificate programs.) (2) 

Do Bill C—31 students funded by PSEAP tend to take particular types 
of programs or courses of study? (2) 

YES   1 
NO  2 

DON'T KNOW  9 

IF YES: What programs/courses are most frequently taken by Bill C- 

31 students? (2) 

Has there been a change over the past ten years with respect to the 

diversity of programs or courses of study selected by PSEAP-funded 
students? (2) 

YES   1 

NO  2 

DON'T KNOW  9 

IF YES: Please describe this change. (2) 

To the best of your knowledge, what are the main factors which 
influence participating students' choice of courses? (2) 

Are there unique factors which influence the course choices of Bill 

C—31 students funded by PSEAP? (2) 

YES   1 
NO  2 

DON'T KNOW  9 

IF YES: What are these factors? (2) 



We would like to focus on particular factors which could potentially 
influence PSEAP-funded students' course choices. How important do 
you think the following factors are in influencing students' choice 
of programs or courses of study? Would you say they are 
"unimportant", "somewhat important" or "very important"? (2) 

SOMEWHAT VERY 
UNIMPORTANT IMPORTANT IMPORTANT 

Personal interest .... 
Desire to get a job .. 
Requirement of present 
job  
Desire to contribute 
to Indian people/ 

Band  
Location of program .. 
Structure of program . 

12 3 

12 3 

12 3 

12 3 
12 3 

12 3 

DON'T 
KNOW 

9 
9 

9 

9 

9 
9 

In your experience, what are the cannon characteristics of PSEAP 

participants who succeed in completing their post-secondary studies? 

(3) 

Are there unique characteristics shared by Bill C-31 students funded 
by PSEAP who successfully complete their post-seocndary studies? 

(3) 

YES   1 
NO  2 
DON'T KNOW  9 

IF YES: What are these characteristics? (3) 

What are the cannai characteristics of PSEAP participants who do not 

successfully complete their post-secondary studies? (3) 

Are there unique characteristics shared by Bill C-31 students funded 
by PSEAP who do not successfully complete their studies? (3) 

YES   1 
NO  2 

DON'T KNOW  9 

IF YES: What are these characteristics? (3) 

In your experience, what are the cannai characteristics of UCEP 

participants who succeed in completing their entrance preparation 

program? (3) 



9.b) Are there unique characteristics shared by Bill C-31 students funded 

by UCEP who successfully complete their entrance preparation 
program? (3) 

YES   1 
NO  2 

DON'T KNOW  9 

c) IF YES: What are these characteristics? (3) 

10.a) What are the cxiimcn characteristics of UCEP participants who do not 
successfully complete their entrance preparation program? (3) 

b) Are there unique characteristics shared by Bill C-31 students funded 
by UCEP who do not successfully ocnplete their entrance preparation 

program? (3) 

YES   1 

NO  2 

DON'T KNOW  9 

c) IF YES: What are these characteristics? (3) 

I 
I 
I 
I 
I 

11. a) Approximately what proportion of PSEAP participants at your 
institution graduate: between 0% - 20%, 21% - 40%, 41% - 60%, 61%- 
80%, or 81% - 100%? (3) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 
61% - 80%   4 

81% - 100%   5 
DON'T KNOW  9 

b) Approximately what proportion of PSEAP participants at your 
institution drop out: between 0% - 20%, 21% - 40%, 41% - 60%, 61%- 

80%, or 81% - 100%? (3) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 

61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

12.a) Why do you think these PSEAP participants drop out? (3) 

* 



12. b) We would like to focus an specific reasons for PSEAP participants 

dropping out. In your experience, are the following factors 

"unimportant1, "somewhat important" or "very important" reasons for 

why PSEAP participants drop out? (3) 

SOMEWHAT VERY DON'T 

UNIMPORTANT IMPORTANT IMPORTANT KNOW 

Personal/family 

problems   1 

Lack of motivation/ 

goals   1 

Financial problems   1 

Adjustment problems .. 1 

Left to take a job ... 1 

2 3 9 

2 3 9 

2 3 9 

2 3 9 

2 3 9 

13.a) Are there reasons for dropping out which are unique to Bill C-31 

students funded by PSEAP? (3) 

YES   1 

NO  2 

DON'T KNOW  9 

b) IF YES: What are these reasons? (3) 

14. a) Approximately what proportion of UCEP participants at your 

institution graduate: between 0% - 20%, 21% - 40%, 41% - 60%, 61%- 
80%, or 81% - 100%? (3) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 

61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

b) Approximately what proportion of UCEP participants at your 

institution drop out: between 0% - 20%, 21% - 40%, 41% - 60%, 61%- 

80%, or 81% - 100%? (3) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 

61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

15. a) Why do you think these UCEP participants drop out? (3) 



15.b) We would like to focus on specific reasons for UŒP participants 
dropping out. In your experience, être the following factors 
"unimportant', "somewhat important" or "very important" reasons for 
why UCEP participants drop out? (3) 

UNIMPORTANT 

Personal/family 
problems   
Lack of motivation/ 
goals   

Financial problems . 
Adjustment problems 
Left to take a job . 

1 
1 
1 
1 

SOMEWHAT 

IMPORTANT 

2 
2 
2 
2 

VERY 
IMPORTANT 

3 
3 
3 
3 

DON'T 

KNOW 

9 
9 
9 
9 

16.a) Are there reasons for dropping out which are unique to Bill C-31 
students funded by UCEP? (3) 

YES   1 
NO  2 

DON'T KNOW  9 

b) IF YES: What are these reasons? (3) 

17. In your opinion, how could the proportion of PSEAP-funded students 
who successfully complété their post-secondary studies (i.e., 

completion rates) be increased? (1) (Probe for solutions beyond 

increased funding.) 

18. In your opinion, how could the proportion of UCEP-funded students 
who successfully complete their entrance preparation program (i.e., 

completion rates) be increased? (1) (Probe for solutions beyond 

increased funding.) 

19. In the absence of PSEAP, what do you think students would have dene 
regarding their education? 

20. In the absence of UCEP, what do you think students would have dene 

regarding their education? 



We are also interested in what eventually happens to PSEAP-funded students 
at your institution who graduate and those who do not. 

21. To the best of your knowledge, approximately what proportion of 

PSEAP-funded students graduating in the past three years have 

found jobs: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 
81% - 100%? (4) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 
61% - 80%   4 

81% - 100%   5 
DON'T KNOW  9 

22. In which occupational fields are graduates most successful at 
finding jobs related to their course of studies? (4) 

23. In which occupational fields are graduates least successful at 
finding jobs related to their course of studies? (4) 

24. Approximately what proportion of students who failed to graduate 

from your institution in the past three years have found jobs: 
between between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% 

- 100%? (4) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 

61% - 80%   4 
81% - 100%   5 

DON'T KNOW  9 

25. We are interested in the extent to which students failing to 
graduate in the past three years have found jobs related to their 
course of studies. Would you say that most of the jobs found by 
students failing to graduate from your institution être highly 
related, partially related, or unrelated to their course of 
studies? (4) 

HIGHLY RELATED   1 

PARTIALLY RELATED  2 

UNRELATED   3 

DON'T KNOW  9 



26. Would you say that most of the jobs found by students not 

graduating have required seme post-secondary education? (4) 

YES   1 

NO  2 

DON'T KNOW  9 

27. Approximately what proportion of graduating students return to 
their reserves: between 0% - 20%, 21% - 40%, 41% - 60%, 61%- 
80%, or 81% - 100%? (4) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 

61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

28. What do most of the graduates do on the reserves? (4) 

29. Hew would you say that graduates who return to reserves contribute 
to their ccranunities? (4) 

30. Approximately what proportion of students who do not graduate 

return to reserves: between 0% - 20%, 21% - 40%, 41% - 60%, 61%- 
80%, or 81% - 100%? (4) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 
61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

31. What do students not graduating do on the reserves? (4) 

32. How would you say that students not graduating who return to 

reserves contribute to their ocnnunities? (4) 

We would like to turn now to differences between wanen and mai 
participants. 

33. In your experience, what are the differences between wanen and men 

PSEAP participants in terms of their ccrrpletion rates? (4) 



34. Why do you think these differences in the ocnpleticn rates for 
women and men PSEAP participants exist? (4) 

35. In your experience, what are the differences between women and men 

UCEP participants in terms of their ocnpleticn rates? (4) 

36. Why do you think these differences in the ocnpleticn rates for 
women and men UCEP participants exist? (4) 

37. What are the differences between wcmen and men PSEAP-funded 

graduates in terms of their degree of success at finding jobs, in 

particular, jobs related to their course of studies? (4) 

38. Why do you think these differences between wcmen and men 
graduates' degree of success at finding jobs exist? (4) 

Hie following questions pertain to differences between participants from 
urban and rural/remote areas. 

39. What would you say are the differences between urban and rural 

PSEAP participants in terms of their carpletion rates? (4) 

40. Why do you think these urban-rural differences in ccnpleticn rates 

exist among PSEAP participants? (4) 

41. What are the differences between urban and rural UCEP participants 

in terms of their completion rates? (4) 

42. Why do you think these urban-rural differences in ocnpleticn rates 

exist among UCEP participants? (4) 

43. What are the differences between urban and rural PSEAP—funded 

graduates in terms of their degree of success at finding jobs, in 
particular, jobs related to their course of studies? (4) 

Why do you think these urban-rural differences in degree of 

success at finding jobs exist among PSEAP-funded graduates? (4) 

44. 



We are also interested in your opinion about the types of inf anna tien on 
the results of PSEAP which the program administrators should collect. 

45. What information about PSEAP participants' experiences during and 

after their post-secondary education do you need to help you to 
counsel and advise students? (5) 

Finally, we have a few questions about yourself. 

46. Approximately hew long have you been working at your present job? 

| I YEARS 

47. Approximately how many PSEAP-funded students have you dealt with 
personally? 

PSEAP STUDENTS 

48. Approximately how many UCEP-funded students have you dealt with 
personally? 

UCEP SUTDENTS 

THANK YOU VERY MJCH FOR YOUR COOPERATION. 



INDIAN AND NCRfflEEN AFFAIRS CANADA 

Bast-Seccndary Education Assistance Program (PSEAP) Evaluation 

Band Education Administrators/Oounsellors 
Interview Schedule 

Respondent Information: 

I17IRODUCITON (OVER TELEPHONE) 

o Introduce self and affiliation with Ekos Research 

o Introduce project: 

o study of effectiveness of PSEAP in increasing Indian 

participation rates in post-secondary education 
o study being undertaken by Indian and Northern Affairs Canada 

o Introduce band education administrator/counsellor interviews: 

o purpose of interviews: to get the perspective of persons 

directly involved in band education 
o focus primarily on the effectiveness of PSEAP, the concerns of 

Indian students, and characteristics of students who graduate 
and those who do not 

o duration of interview: approximately 1 hour 

o Names provided by INAC, Atlantic Region office 

o Willing to participate?   YES   NO 

Date:   

Time: 

Place: 

(JUST PRIOR TO INTERVIEW) 

o Take time in answering; can add to questions or steer away from 

topic if necessary 

o All answers are confidential; no individual names will be linked 

with answers 



A key abjective of PSEAP is to increase the rate of participation of 

Indian students in post-secondary education, in your experience, to 
what extent has the program achieved this objective since its 

inpleraentaticn in 1975? (1) 

Ccnpared to PSEAP, how effective do you think the University and 
College Entrance Preparation Program (UCEP) has been in increasing 
the participation rates of Indian students in post-secondary 
education since 1983? (1) 

What programs or courses of study are most frequently taken by 

PSEAP-funded students? (Note whether these are degree or 
certificate programs.) (2) 

Do Bill C—31 students funded by PSEAP tend to take particular types 
of programs or courses of stud/? (2) 

YES   1 
NO  2 
DON'T KNOW  9 

IF YES: What programs/courses are most frequently taken by Bill C- 

31 students? (2) 

Has there been a change over the past ten years with respect to the 

diversity of programs or courses of study selected by PSEAP-funded 

students? (2) 

YES   1 
NO  2 
DON'T KNOW  9 

IF YES: Please describe this change. (2) 

To the best of your knowledge, What are the main factors which 

influence participating students' choice of courses? (2) 

Are there unique factors which influence the course choices of Bill 

C-31 students funded by PSEAP? (2) 

YES   1 
NO  2 
DON'T KNOW   9 

IF YES: What are these factors? (2) 



We would like to focus on particular factors which could potentially 

influence PSEAP-funded students' course choices. How important do 
you think the following factors are in influencing students' choice 
of programs or courses of study? Would you say they are 
''unimportant", "scmewhat important" or "very important"? (2) 

SCMEWHAT VERY 
UNIMPORTANT IMPORTANT IMPORTANT 

Personal interest   
Desire to get a job .. 
Requirement of present 

job   
Desire to contribute 
to Indian people/ 
Band  

Location of program .. 

Structure of program . 

12 3 
12 3 

12 3 

12 3 

12 3 

12 3 

DON'T 
KNOW 

9 

9 

9 

9 
9 

9 

In your experience, what are the cannon characteristics of PSEAP 
participants who succeed in completing their post-secondary studies? 

(3) 

Are there unique characteristics shared by Bill C-31 students funded 
by PSEAP who successfully complete their post-seocndary studies? 

(3) 

YES   1 

NO  2 

DON'T KNOW  9 

IF YES: What are these characteristics? (3) 

What are the acumen characteristics of PSEAP participants who do 

not successfully ocuçilete their post-secxxndary studies? (3) 

Are there unique characteristics shared by Bill C-31 students funded 
by PSEAP who do not successfully ocnplete their studies? (3) 

YES   1 
NO  2 

DON'T KNOW  9 

IF YES: What are these characteristics? (3) 

In y cur experience, what are the carrant » characteristics of UCEP 

participants who succeed in completing their entrance preparation 

program? (3) 



9.b) Are there unique characteristics shared by Bill C-31 students funded 

by UCEP who successfully ocnplete their entrance preparaticn 
program? (3) 

YES   1 
NO  2 

DON'T KNOW  9 

c) IF YES: What are these characteristics? (3) 

10.a) What are the carmen characteristics of UCEP participants who do not 

successfully complete their entrance preparation program? (3) 

b) Are there unique characteristics shared by Bill C-31 students funded 

by UCEP who do not successfully ocnplete their entrance preparaticn 

program? (3) 

YES   1 
NO  2 

DON'T KNOW  9 

c) IF YES: What are these characteristics? (3) 

11. a) Approximately what proportion of PSEAP participants in your Band 
graduate: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% 

- 100%? (3) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 
61% - 80%   4 

81% - 100%   5 
DON'T KNOW  9 

b) Approximately what preportion of PSEAP participants in your Band 
drop out: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 

81% - 100%? (3) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 

61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

12.a) Why do you think these PSEAP participants drop out? (3) 



12.b) We would like to focus cn specific reasons for PSEAP participants 
dropping out. In your experience, are the following factors 
"unimportant1, "somewhat important" or "very important" reasons for 
why PSEAP participants drop out? (3) 

SOMEWHAT VERY DON'T 

UNIMPORTANT IMPORTANT IMPORTANT KNOW 

Personal/family 
problems   1 

Lack of motivation/ 
goals  1 

Financial problems ... 1 

Adjustment problems .. 1 

Left to take a job ... 1 

2 3 9 

2 3 9 

2 3 9 

2 3 9 
2 3 9 

13.a) Are there reasons for dropping out which are unique to Bin C-31 
students funded by PSEAP? (3) 

YES   1 

NO  2 
DON'T KNOW  9 

b) IF YES: What are these reasons? (3) 

14.a) Approximately what proportion of UCEP participants in your Band 

graudate: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% 
- 100%? (3) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 
61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

b) Approximately what proportion of UCEP participants in your Band 
drop out: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 
81% - 100%? (3) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 
61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

15.a) Why do you think these UCEP participants drop out? (3) 



We would like to focus on specific reasons for UCEP participants 

dropping out. In your experience, are the following factors 
"unimportant1, "somewhat important" or "very important" reasons for 
why UCEP participants drop out? (3) 

SOMEWHAT VERY DON'T 
UNIMPORTANT IMPORTANT IMPORTANT KNOW 

Personal/family 
problems   1 

Lack of motivation/ 
goals   1 

Financial problems ... 1 

Adjustment problems .. 1 
Left to take a job ... 1 

2 3 9 

2 3 9 

2 3 9 
2 3 9 
2 3 9 

Are there reasons for dropping out which are unique to Bill C-31 students 

funded by UCEP? (3) 

YES   1 
NO  2 

DON'T KNOW  9 

IF YES: What are these reasons? (3) 

In your opinion, how could the proportion of PSEAP-funded students who 
successfully empiété their post-secondary studies (i.e., ccnpletion 

rates) be increased? (1) (Probe for solutions beyond increased 

funding.) 

In your opinion, how could the proportion of UCEP-funded students who 
successfully cmplete their entrance preparation program (i.e., 
completion rates) be increased? (1) (Probe for solutions beyond 

increased funding.) 

In the absence of PSEAP, what do you think students would have done 
regarding their education? 

In the absence of UCEP, what do you think students would have dene 

regarding their education? 



We are also interested in what eventual ly happens to PSEAP-funded students in 

your Band who graduate and those who do not. 

21. To the best of your knowledge, approximately what proportion of PSEAP- 
funded students graduating in the past three years have found jobs: 

between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% - 100%? (4) 

0% - 20%  1 
21% - 40%   2 

41% - 60%   3 
61% - 80%   4 
81% - 100%   5 
DON'T KNOW  9 

22. In which occupational fields are graduates most successful at finding 
jobs related to their course of studies? (4) 

23. In which occupational fields are graduates least successful at finding 
jobs related to their course of studies? (4) 

24. Approximately what proportion of students in your Band who failed to 
graduate in the past three years have found jobs: between between 0%- 
20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81% - 100%? (4) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 
61% - 80%   4 

81% - 100%   5 

DON'T KNOW  9 

25. We are interested in the extent to which students failing to graduate 

in the past three years have found jobs related to their course of 

studies. Would you say that most of the jobs found by students not 
graduating in your Band are highly related, partially related, or 
unrelated to their course of studies? (4) 

HIGHLY RELATED   1 
PARTIALLY RELATED   2 

UNRELATED   3 
DON'T KNOW  9 

26. Would you say that most of the jobs found by students not graduating 

have required sane post-secondary education? (4) 

YES   1 
NO  2 

DON'T KNOW  9 



27. Agproximate! y what proportion of graduating students return to their 

reserves: between 0% - 20%, 21% - 40%, 41% - 60%, 61% - 80%, or 81%- 

100%? (4) 

0% - 20%   1 
21% - 40%   2 
41% - 60%   3 

61% - 80%   4 
81% - 100%   5 
DON'T KNOW  9 

28. What do most of the graduates do on the reserves? (4) 

29. Hew would you say that graduates who return to reserves contribute to 

their cccmunities? (4) 

30. Approximately what proportion of students who do not graduate return to 

reserves: between 0% - 20%, 21% - 40%, 41% - 60%, 61% -80%, or 81%- 
100%? (4) 

0% - 20%   1 
21% - 40%   2 

41% - 60%   3 

61% - 80%   4 
81% - 100%   5 

DON'T KNOW  9 

31. What do students not graduating do on the reserves? (4) 

32. Hew would you say that students not graduating who return to reserves 
contribute to their exmnunities? (4) 

We would like to turn now to differences between wanen and men participants. 

33. In your experience, what are the differences between wanen and men 

PSEAP participants in terms of their cccpletion rates? (4) 

34. Why do you think these differences in the cccpletion rates for wanen 

and men PSEAP participants exist? (4) 

35. In your experience, what are the differences between wanen and men 
UCEP participants in terms of their cccpletion rates? (4) 



36. Why do you think these differences in the completion rates for wcmen 

and men UCEP participants exist? (4) 

37. What are the differences between women and men PSEAP-funded graduates 

in terms of their degree of success at finding jobs, in particular, 
jobs related to their course of studies? (4) 

38. Why do you think these differences between wanen and men graduates' 
degree of success at finding jobs exist? (4) 

The following questions pertain to differences between participants from urban 

and rural/remcrte areas. 

39. What would you say are the differences between urban and rural PSEAP 
participants in terms of their completion rates? (4) 

40. Why do you think these urban-rural differences in completion rates 
exist among PSEAP participants? (4) 

41. What are the differences between urban and rural UCEP participants in 

terms of their completion rates? (4) 

42. Why do you think these urban-rural differences in completion rates 

exist among UCEP participants? (4) 

43. What are the differences between urban and rural PSEAP-funded 

graduates in terms of their degree of success at finding jobs, in 

particular, jobs related to their course of studies? (4) 

44. Why do you think these urban-rural differences in degree of success at 
finding jobs exist among PSEAP-funded graduates? (4) 

We are also interested in your opinion about the types of information on the 

results of PSEAP which should be collected. 

45. What information about PSEAP participants' experiences during and after 

their post-secondary education do you need to help you to counsel 
students and administer the program? (5) 



Finally, we have a few questions about yourself. 

46. Approximately how long have you been working at your present job? 

YEARS 

47. Approximately how many PSEAP-fundsd students have you dealt with 
personally? 

PSEAP STUDENTS 

48. Approximately how many UCEP-funded students have you dealt with 
personally? 

UCEP SUTDENTS 

THANK YOU VERY MUCH FOR YOUR COOPERATION. 
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Focus Group Discussion Questions 

A key objective of PSEAP is to increase the rate of participation of Native 
students in post-secondary education. To what extent do you feel the program 
has achieved this objective since 1975? 

What programs or courses of study are most frequently taken by PSEAP-funded 
students? 

Has there been a change over the past ten years in the diversity of programs or 
courses of study selected by PSEAP-funded students? If so, please describe this 
change. 

What are the main factors which influence participating students’ choice of 
programs or courses of study? 

What are the common characteristics of PSEAP students who successfully complete 
their post-secondary studies? 

What are the common characteristics of PSEAP students who do not successfully 
complete their post-secondary studies? 

Why do you think PSEAP students drop out? 

How could PSEAP drop-outs be encouraged to return to complete their post- 
secondary studies? 

In your opinion, how could the proportion of PSEAP students who successfully 
complete their post-secondary studies (i.e., completion rates) be increased? 

In the absence of PSEAP, what do you think Native students would do regarding 
their post-secondary education? 

Are you aware of any Natives who have self-financed their post-secondary 
education? If so, how did they do it? 

How successful are PSEAP students at finding employment after their post- 
secondary education? Why? 



13. In which occupational fields are PSEAP graduates most successful at finding jobs 
related to their course of studies? 

14. In which occupational fields are PSEAP graduates least successful at finding jobs 
related to their course of studies? 

15. How could PSEAP students’ transition from post-secondary education to the 
working world be facilitated? 

16. About how many PSEAP students return to their reserves after their post- 
secondary education? 

17. What sort of work (if any) do they do on the reserves? 

18. Do PSEAP students encounter any problems when they return to the reserves? 

19. How would you say that PSEAP students who return to reserves contribute to 
their community? 

20. What are the differences between women and men PSEAP participants in terms of 
their completion rates and employment prospects? Why do these differences 
exist? 

21. What are the differences between PSEAP participants who come from urban areas 
and those who come from rural/isolated areas in terms of their completion rates 
and employment prospects? Why do these differences exist? 

22. What are the differences between PSEAP and the University and College Entrance 
Preparation Program (UCEP) in terms of their effectiveness in increasing Native 
student participation rates? How are UCEP students different from PSEAP 
students regarding what makes them successful as students and their completion 
rates? 

23. What is unique about Bill C-31 students who are funded by PSEAP in terms of 
their course choices, what makes them successful as students, completion rates 
and employment prospects? 

24. Do you have any further comments to make about the effectiveness of PSEAP? 
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Review of U.S. Program 

The American counterpart to Canada’s PSEAP is the Bureau of Indian Affairs 
(BIA) Higher Education Grant Program. The objective of the program is "to provide 
financial aid to eligible Indian students to enable them to attend accredited institutions 
of higher education." The program is administered by the Bureau Area or Agency offices 
and tribal contractors. 

There are two types of grants available through this program: undergraduate 
fellowships and graduate fellowships. The undergraduate fellowships may be used toward 
a Bachelor’s Degree or a two-year program leading to an Associate Degree. To be 
eligible for funding, the applicant must be an enrolled member of an Indian tribe or 
Alaska Native descendant and eligible to receive services from the Secretary of the 
Interior. In addition, applicants must be accepted for enrollment at an eligible 
institution of higher education and must have financial need as determined by the 
institution’s financial aid office (financial need is determined according to a standard 
formula of the U.S. Department fo Education). In order to receive continued support 
through the program, the student must achieve and maintain a grade point average of 2.0 
on a 4.0 scale. 

Based on the information we have received on the Higher Education Grant 
Program, it would appear that counselling and other support services are not provided 
through this program, making it much narrower in scope than PSEAP. 

The Chief of Post-Secondary Programs, BIA provided figures and projections 
regarding the number of students served and funds provided by the Higher Education 
Grant Program. These are presented in Exhibit C.l. 

EXHIBIT C.l 
Enrollment and Funding Statistics/Projections 

Higher Education Grant Program 

Year Number of Students Served Budget (U.S. dollars! 

1987/88 
1988/89 
1989/90 
1990/91 

15,214 
17,800 
17,800 
17,800 

28.300.000 
28.770.000 
28.476.000 
28.015.000 

Based on PSEAP enrollment statistics, it appears that the Canadian and 
American programs serve similar numbers of students. For the 1987/88 academic year, 
14,074 PSEAP students were assisted (excluding Bill C-31 students), compared to 15,214 
students served by the Higher Education Grant program. However, the 1987/88 budgets 
for the two programs differ substantially. The PSEAP budget of $93.7 million is much 
greater than the U.S. program’s budget of approximately $34.5 million ($28.3 million U.S. 
converted to Canadian dollars at time of writing). 

The degrees earned in 1987 by the American students are presented in Exhibit 
C.2. Degrees most frequently obtained were a Bachelor of Science (B.S.), Associate of 
Arts (A.A.), and Bachelor of Arts (B.A.). These programs of study are similar to those 



of PSEAP participants in the Atlantic Region in that many students took a Bachelor of 
Arts, but different in that very few PSEAP students had taken a Bachelor of Science. 

EXHIBIT C.2 
Degrees Awarded in 1987 

Higher Education Grant Program 

Degree Number of Students 

B.S. 
A. A. 
B. A. 
M.A. 
R.N. 
J.D. 
Ph.D. 

394 
268 
260 

23 
3 
1 
1 

Total 950 

The drop-out rate for U.S. students in 1987 was quite low: Only 7.6 per cent 
of program students dropped out. In contrast, estimates of PSEAP drop-out rates are 
much higher: The 1985 PSEAP Evaluation Study provided estimates ranging from five to 
36 per cent, and half of the interviewees in the present study believed the drop-out rate 
to be higher than 21 per cent. It would appear, therefore, that the drop-out rate for 
the BIA program is lower than that of PSEAP. This may be due in part to the U.S. 
program’s stricter academic requirements for the provision of initial and continuing 
financial support. That is, the program may have better students than PSEAP. However, 
no conclusions can be drawn about this trend in the absence of valid PSEAP drop-out 
statistics. 
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EXECUTIVE SUMMARY 

The Post-Secondary Education Assistance Program (PSEAP), which is funded 

by Indian and Northern Affairs Canada (INAC), provides financial 

assistance to eligible Indians and Inuit in assisting them to prepare for 

and acquire post-secondary education. This report presents the findings 

of a review of this program, covering the current year and the previous 

two years in Manitoba and Saskatchewan. Included in the study were 

Treaty Indians, Inuit and Bill C-31 individuals. The study was comprised 

of a review of similar previous evaluations and of baseline data of a 

sample of bands in Manitoba and Saskatchewan, structured telephone 

interviews with college counsellors, band counsellors, tribal council 

administrators and regional INAC officials, and a focus group session 

with funded students. 

The four major topic areas addressed in this review were the achievement 

of program objectives, the courses taken, patterns of success and failure 

and program outcomes. 

Key findings for each topic area include the following: 

Program Objective Achievement 

In Saskatchewan, participation levels increased by 9.3% over 
the three year period primarily attributible to increases in 
the Bill C-31 segment. 

. Respondents to the telephone interviews generally indicated an 
increase in program participation. 

Participation in the University and College Entrance 
Preparation (UCEP) portion of the program has tended to 
decrease. 

In Saskatchewan, approximately twice as many women are 
enrolled in the program than are men. 
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Courses Taken 

Students continue to choose arts and education faculties to the 
largest extent (around 60% of students). 

The main reason given for a student's choice of courses is the 
desire to get a job. Lack of exposure on reserves to a wide 
range of occupational areas and insufficient grade school 
background in the sciences and mathematics limits Native 
students' selection of courses of study. 

Patterns of Success and Failure 

Maturity attributes such as commitment and personal motivation 
rated most highly as required success factors, followed closely 
by family support and family environment. 

. Women are believed to be somewhat more successful in 
completing their studies because of a stronger personal 
commitment to obtaining a post-secondary education. 

Urban students were seen to be somewhat more successful in 
terms of completion and securing employment, primarily because 
of better academic preparation and assimilation to the urban 
and university environment. 

The absence of a strong personal commitment was cited as the 
major reason why students drop out of post-secondary 
education. 

Respondents to the telephone interviews generally believed the 
drop out rate to be less than 40%. 

Program Outcomes 

Respondents to the telephone interviews generally believed that 
60% to 80% of graduates found employment, while generally fewer 
than 60% of non-graduates found jobs. 

Employment was mostly found in those professions that are 
prevalent on reserves: teachers, social workers and band 
administrators. 

Graduates with teaching degrees were more likely to find jobs 
related to their field of training than other occupations. 

From the response to the telephone interviews, it would appear 
that at least one-half or more of graduates and non-graduates 
return to their reserves. 
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SOMMAIRE EXECUTIF 

Le Programme d'aide à l'éducation postsecondaire (PAEP) financé par 

Affaires indiennes et du Nord Canada (AINC) vise à aider financièrement 

les Indiens et Inuit admissibles à poursuivre des études postsecondaires 

et à s'y préparer. Le présent rapport décrit les constatations d'une 

revue de l'application de ce programme au Manitoba et en Saskatchewan 

pendant l'année en cours et les deux années antérieures. L'étude portait 

sur les Indiens inscrits, les Inuit et les personnes visées par le projet 

de loi C-31 et comprenait la revue d'évaluations antérieures semblables 

et de données de base fournies par un échantillon de bandes du Manitoba 

et de Saskatchewan, ainsi que par des entrevues structurées téléphoniques 

auprès de conseillers pédagogiques, de conseillers de bande, 

d'administrateurs de conseil de tribu et de dirigeants régionaux d'AINC, 

et par un groupe de travail formé de boursiers. 

Les quatre principaux sujets couverts par l'étude ont été l'atteinte des 

objectifs du programme, les cours suivis, les profils de réussite et 

d'échec et les retombées du programme. 

Atteinte des objectifs du programme 

En Saskatchewan, la participation a progressé de 9,3 % depuis trois 

ans. La plus forte hausse a été constatée chez les personnes visées 

par le projet de loi C-31. 

De façon générale, les répondants aux entrevuew téléphoniques font 

état d'une participation accrue au programme. 

La participation au volet Préparation à l'entrée à l'université et 

au collège tend à régresser. 

En Saskatchewan, la participation des femmes au programme est près 
du double de celle des hommes. 

Cours suivis 

Les étudiants continuent de s'inscrire surtout à des programmes 

offerts par les facultés des arts et de l'éducation (environ 60 % 
des étudiants). 
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Les choix de cours des étudiants sont motivés surtout par le désir 
de trouver un emploi. La méconnaissance d'un grand nombre de 
domaines d'occupation dans les réserves, ainsi que l'enseignement 
insuffisant des sciences et des mathématiques, restreignent les 
choix de cours que font les étudiants autochtones. 

Profils de succès et d'échec 

Les caractéristiques propres à la maturité personnelle, comme le 
sens de l'engagement et la motivation personnelle, ont reçu les 
cotes les plus élevées à titre de facteurs de succès, suivies de 
près par le soutien de la famille et le milieu familial. 

Les femmes paraissaient avoir plus de facilité à terminer leurs 
études, en raison d'un engagement personnel plus intense face aux 
études postsecondaires. 

Les étudiants venant de milieux urbains connaissent un taux de 
succès légèrement supérieur, en ce qui concerne l'achèvement des 
études et l'obtention d'un emploi, en raison surtout d'une meilleure 
préparation scolaire et d'une meilleure assimilation au milieu 
urbain et à la vie universitaire. 

L'absence d'engagement personnel ferme a été mentionnée à titre de 
principale cause d'abandon des études postsecondaires. 

Les répondants aux entrevuew téléphoniques croient, de façon 
générale, que le taux d'abandon est inférieur à 40 %. 

Retombées du programme 

De façon générale, les répondants au sondage téléphonique estiment 
que de 60 % à 80 % des diplômés trouvent un emploi, mais que moins 
de 60 % des non-diplômés en trouvent un. 

Les emplois appartiennent principalement aux professions les plus 
connues dans les réserves : enseignants, travailleurs sociaux et 
administrateurs de bande. 

Les diplômés en enseignement trouvent plus souvent des emplois liés 
à leur domaine de formation que ceux qui ont fait des études dans 

d'autres domaine s. 

D'après les réponses aux entrevuew téléphoniques, il semble qu'au 

moins la moitié des diplômés et des non-diplômés retournent dans 

leurs réserves. 
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SYNOPSIS 

The Post-Secondary Education Assistance Program (PSEAP) has been in 

existence in its present form since 1975. The program, funded by Indian 

and Northern Affairs Canada (INAC), provides financial assistance to 

eligible Indians and Inuit to assist them in preparing for and acquiring 

post-secondary education. The program has three main components, two of 

which were reviewed in this study: 

the Student Assistance Program which provides financial 
support for post-secondary education. (This component is 
commonly referred to as "PSEAP"); and 

the University and College Entrance Preparation (UCEP) 
Program which provides financial assistance for entrance 
preparation programs into post-secondary institutions. 

These two components, as well as the third smaller component, fund about 

14,000 students annually with an estimated expenditure in 1988-89 of 

$131 million. The third component was not included in this study as 

specified by the Terms of Reference. 

The review covers program activities in the current year and over the 

previous two years in Manitoba and Saskatchewan, and includes Treaty 

Indians, Inuit and Bill C-31 individuals. By design, the review is 

intended to bring out a variety of views on four major issues. These 

views were obtained from a small sampling of individuals and do not 

necessarily represent the views of the population of Natives in the study 

region. 

Four major data collection methodologies were utilized in this study. 

These were: 

a review of five similar previous evaluations that 
included participation and completion data; 
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a review of baseline data of enrollments, courses, 
instructions and completion rates for students from a 
sample of bands in Manitoba and Saskatchewan; 

structured telephone interviews with fifty-one people 
which included college counsellors, band counsellors, 
tribal council administrators and regional INAC 
officials; and 

a focus group session with students who are funded under 
the program. 

Four major questions were addressed in this study and the principal 

findings are presented for each question. 

1. To what extent has the program objective of increasing 
participation rates been achieved? 

A principal objective of the program is to increase 
levels of post-secondary education participation. 

From the literature review, compared to other Canadians, 
Indians had a lower post-secondary enrollment rate in 
1981. The literature reviewed also indicated that in 
1980 to 1983, national participation in PSEAP increased 
by an average of 16.7% per year; however, Manitoba 
participation during 1979 to 1983 generally appears to 
have decreased. 

The review of baseline data indicates that in 
Saskatchewan participation levels increased by 9.3% over 
the three year period (1986 to 1989), primarily 
attributable to students with a Bill C-31 status. The 
Manitoba data is inconclusive in that it represents a 
relatively small sample. 

The telephone interview respondents generally reported an 
increase in program participation although they did not 
have any statistical data. They also responded that 
UCEP participation would have been higher had more 
funding been available since many students in the PSEAP 
component would have gone into the UCEP component. It 
appears that some students are enrolling prematurely in 
the PSEAP program because access to the preparatory 
component is limited. 



In 1981, the review of literature reported about an equal 
proportion of males and females enrolled in post- 
secondary education. The current enrollment statistics 
obtained for Saskatchewan would indicate participation by 
approximately twice as many females as males. 

2. What courses have been taken? What are the factors 
influencing enrollment in the courses taken? 

Consistent with the review of literature, responses to 
the telephone interviews showed that students continue to 
choose arts and education faculties to the largest extent 
(around 60%). The choice of these areas of study is said 
to be due to the following factors: 

lack of exposure to other occupational areas on 
reserves ; 

poor grade school preparation in the sciences and 
mathematics (Admission to most professional 
faculties requires a strong foundation in these 
subjects.); and 

some aboriginal cultures tend to focus on 
spiritual based customs and beliefs, and often down 
plays the role of science. 

No significant differences in course selection were noted 
in the baseline statistics and the telephone 
questionnaire between Treaty Indian students and 
Bill C-31 students. 

In the opinion of the respondents to the telephone 
interviews, the main reason for a student's choice of 
courses is the desire to get a job. This was supported 
in the focus group session, although not found in the 
literature review. A major motivation found in all 
sources is a "desire to help Native people and personal 
interest". No differences between Treaty Indian students 
and Bill C-31 students were noted in regard to reasons 
for course selection. 



3. Are there established patterns as to which participants 
succeed? What are the reasons people drop out? 

Success factors in completing their academic studies are 
not different among PSEAP, UCEP or Bill C-31 students. 
Maturity attributes such as commitment and personal 
motivation rated most highly as required success 
factors, followed closely by family support and family 
environment. The absence of these success factors was 
cited by telephone interview respondents, as the 
principal reason for students dropping out, as well as 
lack of proper academic foundation in English and 
mathematics. 

Financial difficulty was also given as a reason for 
dropping out, and appeared to be a more prevalent reason 
cited by students during the focus group meetings and in 
the literature review. 

Completion data were not available for this program from 
the sources reviewed. Generally, completion data are 
difficult to obtain for any post-secondary programs. 
The telephone interview respondents indicated that 
completion rates were no different than the general 
population. Female students were generally more 
successful due to a higher incidence of those success 
characteristics noted above. The consensus of opinion 
from the telephone interviews would indicate that 80% of 
the respondents believed the overall drop out rate to be 
less than 40%. The literature review indicated that 
approximately 5% to 30% of students drop out. 

4. What happens to students who graduate and to those who do 
not graduate? 

a) What percentage find jobs? Are jobs related to 
their field of study? 

A large portion (41%) of respondents interviewed by 
telephone could not comment on the career outcomes 
of graduates and non-graduates. However, from 
those comments received, it was believed that a 
high percentage (60% to 80%) of graduates do find 
employment, and mostly in those professions that 



are prevalent on reserves: teachers, social 

workers and band administrators. 

The review of literature indicates employment rates 

of 79% to 90% for graduates. 

From the telephone interviews, it was found that 

graduates with teaching degrees were more likely to 
find jobs related to their field of training than 

other occupations. Non-graduates generally do not 

find as rewarding occupations as those who graduate 
and are generally less likely to find employment. 

Those graduates who do return to the reserve make 

significant contributions to the community. A very 

frequently cited contribution was the role model 

for others that they establish. 

b) What percentages return to reserves? 

Although inconclusive, from the response to the 

telephone interviews, it would appear that at least 

one-half or more of graduates and non-graduates 

return to their reserves. The review of literature 

indicated that approximately two-thirds return to 

the reserves. 

c) Are there differences between women and men 

participants? 

Respondents to the telephone interviews could not 
comment on differences between women and men in 

terms of employment outcomes. As noted 
previously, there were differences between women 

and men in terms of participation and completion. 

d) Are there differences between participants from 

urban and rural areas? 

Post-secondary students from urban environments 
were seen to be more successful in terms of 

completion rates and somewhat more successful in 

securing employment. The major reasons for these 

higher success rates were because urban students 

did not experience the dramatic social adjustment 



that rural students often underwent, and urban 
students were generally better academically 
prepared. 
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INDIAN AND NORTHERN AFFAIRS CANADA 

REVIEW OF POST-SECONDARY EDUCATION 
ASSISTANCE PROGRAMS IN MANITOBA 
AND SASKATCHEWAN  

I. INTRODUCTION 

The Post-Secondary Education Assistance Program (PSEAP) began in its 

present form in 1975. The program, funded by Indian and Northern Affairs 

Canada (INAC), provides financial assistance to eligible Indians and 

Inuit to assist them in preparing for and acquiring post-secondary 

education. Some 15,000 students are enrolled annually with expenditures 

during the 1988-89 fiscal year estimated to be $131 million. 

Three major components are involved in the PSEAP program: 

the Student Assistance Program, which provides financial 
support for attendance in post-secondary institutions. 
(This component is commonly referred to as "PSEAP"); 

the University and College Entrance Preparation Program, 
which provides financial assistance for preparation 
programs for entrance into post-secondary institutions. 
(This component is commonly referred to as "UCEP"); and 

the Institutional and Special Programs support, which 
funds Indian-controlled and other post-secondary 
institutions for developing and implementing special 
post-secondary education programs. 

The objective of this review is to address four questions: 

1. To what extent has the program objective of increasing 
participation rates been achieved? 



2. What courses have been taken? What are the factors 
influencing enrollment in the courses taken? 

3. Are there established patterns as to which participants 
succeed? What are the reasons people drop out? 

4. What happens to students who graduate and those who do 
not graduate? 

a) What percentage find jobs? Are jobs related to 
their field of study? 

b) What percentages return to reserves? 

c) Are there differences between women and men 
participants? 

d) Are there differences between participants from 
urban and rural areas? 

This review covers two program components : 

the Student Assistance Program (PSEAP); and 

the University and College Entrance Preparation Program 
(UCEP). 

The third program component was not included in this evaluation. 

The review collects data from the current and previous two federal 

government fiscal years (1986-87, 1987-88 and 1988-89), from selected 

Indian bands and tribal councils in Manitoba and Saskatchewan. 

This review is one of three studies of Indian post-secondary education 

being conducted. The major survey covers PSEAP funded students and 

former students in Ontario, British Columbia and the Yukon. This study 

and a similar study covering the Atlantic region of Canada are intended 

to provide supplementary regional information. In this regard, this 

O 
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report should be interpreted in relation to the major Survey of PSEAP 

Students. 

II. METHODOLOGY 

Four areas of data collection were used in this evaluation: 

a literature review and summarization of previous similar 
evaluations and reviews ; 

a compilation of baseline data for representative Indian 
bands ; 

structured telephone interviews with 51 education 
counsellors in Indian bands or tribal councils, Indian 
education counsellors at post-secondary institutions and 
regional Indian and Northern Affairs Canada (INAC) 
education administrators; and 

a focus group interview with Indian students currently 
enrolled in the PSEAP and UCEP programs at the University 
of Winnipeg. 

1. Review of Similar Previous Evaluations 

A review of five similar studies that dealt with participation and 

completion in post-secondary education was conducted. These studies are 

as follows: 

Post-Secondary Education Assistance Evaluation Study, The 
DPA Group Inc., January 1985; 

An Overview of the Educational Characteristics of 
Registered Indians in Canada, Jeremy Hull, The Working 
Margins Consulting Group, 1987; 

An Overview of Registered Indian Conditions in Manitoba, 
Jeremy Hull, Lithwick Rothman Schiff Associates Ltd., 
1987; 

Student Financial Assistance Program in British Columbia, 
Price Waterhouse, Vancouver, October 1988; and 
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Summative Evaluation of the Native Indian Teacher 
Education Program, F. C. Pepper, U.B.C., January 1988. 

With the exception of the fourth report, all of the studies dealt with 

Native students. The summary appears in Appendix A. 

2. Review of Baseline Data 

Baseline data for the current and previous two years were obtained for 

six Indian bands/tribal councils in Manitoba representing twenty-one of 

the sixty bands in the province. In Saskatchewan, data were obtained for 

all sixty-eight bands in the province. These data were provided by the 

regional INAC offices in each province. The data outlined enrollment 

levels by course of study, institution, sex, program and Treaty or Bill 

C-31 student category. 

In Manitoba, data for the following bands, tribal councils or education 

authorities were used: 

Keeseekoowenin Tribal Council; 

South East Resource Development Council; 

West Region Tribal Council; 

Norway House Indian Band; 

Cross Lake Education Authority; and 

Interlake Tribal Division for Schools. 

The Manitoba data contained numerous inconsistencies from band to band 

and from year to year within bands. As a result, those data are not 

reliable. The data obtained from Saskatchewan, however, were quite 

complete and are more reliable. 
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3. Telephone Interviews 

Structured telephone interviews were conducted amongst fifty-one 

university and college counsellors, band education counsellors, tribal 

council education administrators and regional INAC officials. Table 1, 

following, outlines the distribution of interviews. 

TABLE 1 

Profile of Respondents to PSEAP Telephone Interviews 

Occupation of Participants Manitoba Saskatchewan Total 

University/College Counsellors 6 
Band Education Counsellors 12 
Tribal Council Education Administrators 4 
Regional INAC Officials _3 

11 
11 
1 
3 

17 
23 
5 
6 

TOTAL 25 26 51 

Ten of the above respondents had been in their present jobs for eleven or 

more years, twenty-five for between six and ten years, while sixteen had 

been in their present jobs for five years or less. 

Thirty-eight respondents had dealt with less than 1,000 PSEAP-funded 

students, while forty-five had personally dealt with less than 1,000 

UCEP- funded s tudents. 

The interview questionnaires administered to these respondents were 

provided by INAC (Appendix B). Three questionnaires were used: 

. one for university/college counsellors and band education 
counsellors ; 

. one for tribal council education administration; and 

. one for regional INAC officials. 
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The three questionnaires covered the same topic areas, with some minor 

wording modifications representing varying relationships to the program 

and to the students. Aggregation of responses for each topic area was 

possible. 

Respondents to the interviews were generally unable to answer questions 

that asked for precise numbers or percentages of students, since they did 

not record this type of data. They were generally able to provide their 

own estimates of numerical data. They had particular difficulty in 

identifying what graduates and non-graduates do following their post- 

secondary education experiences. A major contributing factor to the 

difficulty in responding to questions about the ultimate destination of 

students was the lack of definition between a graduate and a non- 

graduate, as program participants often took a considerable period of 

time to complete their studies and frequently took substantial breaks 

between periods of university attendance. 

Caution should be taken when reviewing and interpreting the following 

findings, as the data only represent a small sample of individuals. 

Again, the primary intent of these data and this review is to gain a 

Western regional perspective on the range of responses to the four review 

questions. It should be interpreted in relation to the major Survey of 

PSEAP Students. 

4. Focus Group Interview 

A focus group interview was held at the University of Winnipeg, Native 

Student Lounge. The nine participants, three of whom were women, were 

all members of the University of Winnipeg, Native Students Association. 

One male participant was UCEP funded; the remainder were PSEAP funded. 

41 
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Participants were recruited through a posted bulletin in the lounge. All 

those who wished to participate were invited to present their views 

(i.e., no selection of participants was made). Participation was on a 

voluntary, non-paid basis. Due to the late afternoon meeting time, food 

was provided. 

The purpose of the focus group was to provide some background to the 

other data collected in this review. The views and opinions collected 

from this focus group represent the views of a very small portion of the 

Native student population and may not necessarily reflect the views of 

the entire Native student population. 

A second focus group meeting was planned, but was cancelled because 

students at several institutions were unwilling to participate. They 

were very apprehensive about the use of the information. 

III. FINDINGS 

1. Participation in PSEAP AND UCEP 

Review of Literature 

Enrollment at Canadian colleges and universities among the general 

population of all 18 to 24 year old Canadians in 1987/88 was 17.4%. Over 

the three year period starting in 1985, enrollment has been increasing at 

a rate of 2.8% per year, even though this age category declined by 4.2% 

over the same period^-. In 1981, registered Indians had lower post- 

secondary enrollment rate than other Canadians, but the PSEAP enrollment 

1 Price Waterhouse, Student Financial Assistance Program in British 
Columbia (Vancouver: Price Waterhouse, October 1988), p. 15. 
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rate increased at an average annual rate of 16.7% between 1980 and 1983^. 

However, in Manitoba, over the period from 1979 to 1983, a sharp decline 

in all Native continuing education enrollment occurred-^. During 1987, 

non-Indians were three times as likely to be enrolled in university and 

twice as likely to be enrolled in non-university post-secondary education 

as are Indians in Canada^. 

Baseline Data 

Participation rates in Saskatchewan have increased by about 9.3% over the 

three year period reviewed. The Manitoba data, which may not be 

reliable, shows a decrease in the first year and essentially no change 

from the second to third year (Table 2). Bill C-31 student enrollment 

had consistently large increases in both provinces and accounted for the 

majority of the overall increases in enrollment. UCEP participation 

tended to generally decrease in both provinces. 

^ The DPA Group Inc., Post-Secondary Education Assistance Evaluation 
Study (Indian and Northern Affairs Canada, January 1985), p. 82. 

J Jeremy Hull, An Overview of Registered Indian Conditions in 
Manitoba (Lithwick Rothman Schiff Associates Ltd., 1987), p. 91. 

^ Jeremy Hull, An Overview of the Educational Characteristics of 
Registered Indians in Canada (Winnipeg: The Working Margins 
Consulting Group, 1987), pp. 67-68. 
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TABLE 2 

PSEAP. UCEP and Bill C-31 Participation Rates. 1986 to 1989* 

Manitoba 

PSEAP 
UCEP 

C-31 (total) 

Total ail 
categories, 

Manitoba 

Saskatchewan 

PSEAP 

UCEP 

C-31 

Total ail 

categories, 

Saskatchewan 

 1986-87  
Male Female Total 

190 241 431 
39 40 79 

N/A N/A _37 

547 

424 848 1,272 

105 155 260 

46  94 140 

575 1,097 1,672 

 1987-88  
Male Female Total 

141 214 355 

33 60 93 

N/A N/A _86 

534 

437 847 1,284 
94 114 208 

56 137 193 

587 1,098 1,685 

 1988-89  

Male Female Total 

131 198 329 

25 30 55 

N/A N/A 136 

520 

444 886 1,330 

81 132 213 
81 204 285 

606 1,222 1,828 

*Source: See methodology "Review of Baseline Data", page 4. 

Female participation exceeded male participation in both provinces. In 

Saskatchewan, approximately twice as many females were enrolled than 

males. 

Telephone Interviews 

In the opinion of 82% of respondents (forty-two of fifty-one) to the 

telephone interviews, the PSEAP component has been successful in 

achieving an increase in Native participation in post-secondary 

education. However, no firm statistics on participation levels were 

available. 
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A smaller proportion, but still a majority of respondents (66%), 

indicated that, in their opinion, the UCEP component was as successful as 

the PSEAP. 

Many of those interviewed said that participation in UCEP would be 

considerably higher if more funding were available under this program. 

In their opinion, many participants in the PSEAP program should have been 

enrolled in the UCEP program, but, because of limited funding in the UCEP 

program, students were forced into the PSEAP prematurely. (UCEP funding 

may be limited because funds are expended in the following priority: 

continuing PSEAP students, PSEAP deferrals from previous fiscal year, 

first-time PSEAP students who are high school graduates or mature 

students, UCEP post graduate and professional programs.) 

Focus Group Interview 

Focus group participants perceived an increasing use of PSEAP and UCEP, 

particularly among older individuals who were not satisfied with their 

current employment opportunities. 

2. Choice of Courses 

Review of Literature 

Across Canada, Natives were most often enrolled in general and 

preparatory courses followed by education and social sciences. While 

enrollment in university Bachelor of Arts programs has been increasing, 

other areas, such as technical training, have been decreasing slightly. 

The distribution of Indians in post-secondary fields of study strongly 
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reflected stereotypes with more than half of the women in social 

sciences, teaching and clinical fields^. 

The following three reasons ranked as very important for enrolling in 

post-secondary education: 

learning; 

self improvement; and 

contribute to Indian people®. 

Baseline Data 

Arts and Science faculties, followed by Education, dominated the course 

selections in both provinces (Tables 3. 4 and 5). This trend was also 

evident when comparing Bill C-31 students to other PSEAP students in 

Saskatchewan, although other PSEAP students tended to have lower 

percentage enrollments in these faculties. In Saskatchewan, a much 

higher percentage of other PSEAP students were enrolled in professional 

faculties (Law, Business, Agriculture and Pre-medicine) than Bill C-31 

students. In Saskatchewan, a significant number of other PSEAP students 

were enrolled in "Business" education programs. The exact nature of the 

business courses is not known. 

In Saskatchewan, more Bill C-31 students chose nursing than other PSEAP 

students. 

-* Hull, An Overview of Che Educational Characteristics of 

Registered Indians in Canada, pp. 72-73. 

6 The DPA Group Inc., pp. 87-93. 
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When comparing enrollments from year to year in Saskatchewan (Table 4) , 

enrollment percentages in Arts, Science and Education - remained 

unchanged over the first two years, but dropped significantly in the 

third year. 

TABLE 3 

Distribution of Courses Taken 

Manitoba* 

Arts/Science 
Education 
Social Work 
Nursing 
Theology 
Post Graduate 
Other 

Total 

1986 

382 
162 
32 
22 

22 
402 

404 

1987 

452 
202 
12 
22 
22 
12 

292 

303 

1988 

362 
19% 

22 
2% 

12 
39% 

314 

♦Source: See methodology "Review of Baseline Data", page 4. 
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TABLE 4 

Distribution of Courses Taken 

Saskatchewan (Bill C-31 Students. PSEAP)* 

Arts/Science 
Education 
Social Work 
Nursing 
Theology/Native Studies 
Post Graduate 
Professional** 
Other 

Total 

1986 1987 1988 

31% 31% 27% 
32% 32% 22% 
6% 6% 6% 
8% 7% 13% 
3% 2% 3% 
1% 2% 4% 

10% 8% 14% 
9% 12% 11% 

129 182 283 

* Source: See methodology "Review of Baseline Data", page 4. 
**Professional categories include Law, Business, Agriculture and 

Pre-medicine. 

TABLE 5 

Distribution of Courses Taken 

Saskatchewan (PSEAP Students)* 

1986 1987 

Arts/Science 
Education 
Social Work 
Nursing 
Theology/Native Studies 
Post Graduate 
Professional** 
Other 

24% 
30% 
7% 
2% 
3% 
1% 

15% 
18% 

29% 
30% 

6% 
4% 
3% 
1% 

12% 
15% 

1988 

24% 
24% 
11% 
3% 
4% 
2% 

22% 
10% 

Total 1,272 1,279 1,311 

* Source: See methodology "Review of Baseline Data", page 4. 
**Professional categories include Law, Business, Agriculture and 

Pre-medicine. 
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In Manitoba, the University of Brandon had the highest percentage of 

program participant enrollment (Table 6). while in Saskatchewan the 

University of Saskatchewan had the highest enrollment (Table 7). 

However, in Saskatchewan, the Saskatchewan Indian Federated College 

appears to have increased enrollment (as did "Other" colleges) at the 

expense of Kelsey Institute, University of Saskatchewan and, 

particularly, the University of Regina. 

TABLE 6 

Manitoba Participants by Institution* 

Institution 1986 1987 1988 

University of Winnipeg 8% 11% 12% 
Brandon University 35% 31% 40% 
University of Regina 2% 3% 3% 
University of Manitoba 17% 17% 14% 
Success Commercial College 2% 1% 1% 
Red River Community College 6% 10% 7% 
Assiniboine Community College 4% 5% 3% 
Saskatchewan Federated Indian College 2% 3% 3% 
Other 22% 20% 18% 

Total 448 354 336 

* Source: See methodology "Review of Baseline Data", page 4. 
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TABLE 7 

Saskatchewan Participants bv Institution* 

Institutions 1986 1987 1988 

Saskatchewan Indian Federated College 
Saskatchewan Indian Inst, of Technology 
University of Saskatchewan 
University of Regina 
Lakeland Community College 
Kelsey Institute 
Robertson Business College 
University - Other 
College - Other 

10% 
52 

312 
222 

22 
122 
32 
72 

182 

172 
12 

342 
142 

22 
12 
12 
82 

222 

272 
12 

28% 
72 
1% 
1% 
2% 
7% 

26% 

Total 1,265 1,184 1,343 

* Source: See methodology "Review of Baseline Data", page 4. 

Because of gaps in the data provided, the total numbers of students shown 

in the various tables do not match from table to table. 

Telephone Interviews 

The majority of respondents indicated that education, arts (Native 

studies, history, geography, sociology, psychology) and social work are 

the courses of study most frequently taken by PSEAP students. Table 8. 

following, outlines the actual distribution of responses. 
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TABLE 8 

Telephone Interview Respondents 
Observations On Courses of Study Most Frequently Taken By PSEAP Students 

Eighty-two percent of respondents (forty-two of fifty-one) believed that 

the choice of courses among Bill C-31 students is the same as for other 

PSEAP students. 

Although many respondents (51%) did not know whether there had been a 

change over the past ten years with respect to the diversity of programs 

chosen, twenty respondents (39%) believed that there had been no change 

in course selection. 

Education, arts and social work programs remain the dominant choice of 

students. Concern was expressed that students tend not to take science 

and math-related courses, hence limiting the number of potential 

graduates in programs such as commerce, engineering, medicine and 

agriculture. This lack of interest in science courses was predominantly 

attributed to two factors: 

Course of Study 

Number of Respondents 
Indicating Course Most 

Frequently Taken 

Education 
Arts 
Social Work 
Business Administration 
Science 
Nursing 

Total 

21 
15 
7 
5 
2 
1 

51 

the aboriginal culture tends to focus more on spiritual 
based customs and beliefs, and often down plays the role 
of science; and 
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on the reserves, the quality of science education at the 

elementary, junior high and high school levels was 
considered to be below that of non-reserve schools. 

Accordingly, many students are not adequately prepared to 

take courses of this type at the post-secondary level. 

The dominant factor in influencing the choice of courses, as perceived by 

the respondents, was the desire to get a job, followed by personal 

interest. Only eight respondents (16%) believed that the desire to help 

Natives was a very important factor influencing the choice of courses. 

Focus Group Interview 

Most focus group participants indicated that their choice of courses was 

similar to that of non-Native students -- personal interest. A few 

students felt that the desire to improve the conditions of Native people 

on reserves influenced their choice of study. 

Their choice of the University of Winnipeg was primarily because of its 

relatively small size, allowing more personal contact between professors 

and students. 

3. Completion of Post-Secondary Studies 

Review of Literature 

According to 1981 census data, approximately 6% of the Canadian Indian 

population had some post-secondary education, compared to almost 21% of 

other Canadians^. In Manitoba, the non-Indian population was more than 

7 The DPA Group Inc., p. 85. 
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six times as likely to have completed some post-secondary education as 
O 

compared to Indians0. 

Of Indian students first enrolling in training or education programs in 

1979 or 1980, slightly more than 14% had graduated by June 1984. 

Students enrolled in private institutions had the highest graduation 

rates, while students enrolled in Bachelor's programs had the lowest^. 

For students withdrawing from post-secondary programs, the most common 

reasons were "social and personal problems", followed by "academic 

problems"1®. 

Baseline Data 

No data were available on PSEAP or UCEP completion rates. 

O 

Hull, An Overview of Registered Indian Conditions in Manitoba, 
p. 76. 

^ Hull, An Overview of the Educational Characteristics of 
Registered Indians in Canada, p. 84. 

Hull, An Overview of the Educational Characteristics of 
Registered Indians in Canada, p. 87. 
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Telephone Interviews 

Three topic areas relating to completion of post-secondary studies 

examined in the interviews were: 

factors pertaining to successful completion; 

factors pertaining to lack of successful completion; and 

factors influencing student drop-out. 

a) Factors Pertaining to Successful Completion 

Thirty-five percent of the fifty-one respondents indicated that strong 

personal motivation was considered to be the main characteristics of 

PSEAP and UCEP participants who succeed in completing their post- 

secondary studies. Thirty percent responded that strong family support 

was the major requirement. Academic success was largely dependent upon 

the commitment of the individual to his/her studies, combined with a 

commitment on the part of the immediate family of the student to provide 

continual support and encouragement. 

Only six respondents (122) indicated that good academic preparedness was 

a main characteristic, while 10% noted that band support and having a 

positive self-image were major determinants of success. 

Although 47% of the fifty-one respondents did not believe that there were 

unique characteristics shared by Bill C-31 students that determined their 

completion rates, 35% respondents did believe that Bill C-31 students 

possessed some unique characteristics. Bill C-31 students are unique 

because they are generally more motivated and more committed to their 

academic work, and often act as role models to the other Native students. 

It was also noted that Bill C-31 students have had more exposure and 

experience in an urban lifestyle, helping them to feel more comfortable 

and to be more successful in their studies. 
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b) Factors Pertaining to Lack of Successful Completion 

Lack of success in completing post-secondary studies was attributable to 

a combination of factors. 

About one third of the fifty-one respondents indicated that lack of 

motivation was a common characteristic of PSEAP participants who do not 

successfully complete their post-secondary studies. Lack of motivation 

encompassed such elements as being unwilling to study or to work hard. 

Twenty-three percent of respondents indicated that family support was 

critical for many students to succeed. However, this support would be 

required throughout the entire education of a student, from elementary 

school to a post-secondary level. Without strong and on-going 

encouragement from their immediate family, students often become 

discouraged when encountering academic or adjustment difficulties, 

whether attending school on or away from the reserve. Without this 

family support, students are less likely to succeed at any level of 

schooling. 

Twenty-three percent of respondents indicated poor academic preparation 

as the major contributing factor for lack of success. They perceived 

that students are deficient in basic English and mathematics skills. 

Native students admitted into university as mature students contributed 

to this level of poor academic preparation. 

Thirty-one percent of the fifty-one respondents indicated that financial 

problems, indifferent attitude, poor self-image, lack of band support and 

cultural differences were common characteristics of students who did not 

complete their post-secondary studies. 
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A majority of respondents (80%) believed that there were no unique 

factors shared by Bill C-31 students funded by PSEAP who do not 

successfully complete their studies. 

c) Factors Influencing Student Drop Out 

Respondents provided some general ranges of the incidence of drop out 

among PSEAP and UCEP-funded students. Table 9. following, outlines the 

distribution of opinions among respondents as to drop out rates. 

TABLE 9 

Telephone Interview Respondents 
Perceived Drop Out Rates for PSEAP and UCEP-Funded Students 

Drop Out 
Percentage Range Number of Responses 

0-20 21 
21-40 12 
41-80 5 
Greater than 80 0 
No response 13 

Total 51 

Problems related to family, finances and the adjustment to a changed 

environment were most often cited by respondents as explaining why PSEAP 

participants leave school. 

Twenty-five of the fifty-one respondents (49%) noted that personal/family 

problems are very important reasons students drop out. Problems related 

to family usually focused on the personal circumstances of students, many 

of whom are single mothers. These students drop out because of concerns 

regarding day care and the stresses associated with caring for small 

children while attending university. 
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Twenty-two percent of respondents indicated that adjustment problems are 

very important in explaining why students drop out. Students may have 

problems adjusting to the lifestyle of urban centres and the university 

environment, particularly those students from small, remote communities. 

Another 22% of respondents noted that problems related to finances are a 

major factor why students drop out. They perceived that the funding 

provided through PSEAP and UCEP was inadequate for the needs of the 

students, hence, students become discouraged and drop out. They also 

noted that a number of students have difficulties in budgeting their 

money and handling credit because of their lack of experience in basic 

money management. 

Only four respondents (8%) indicated that students drop out because they 

cannot handle the workload or left to get a job. 

A large portion (84%) of the fifty-one respondents indicated that are no 

reasons for dropping out which are unique to Bill C-31 students funded by 

the program. The remainder of the respondents said that they did not 

know of any differences. 

Focus Group Interview 

Students attending the focus group interview were asked to provide their 

opinions on factors that were prevalent among successful students and 

among drop outs. 

The ability to adapt to the urban and university environment was given as 

the main characteristic required for successful completion, while three 

reasons were given for participants dropping out: 
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current funding levels for many students is insufficient, 
causing some students to leave school in frustration; 

many students feel alienated and isolated in the 

urban/university environment, prompting some students to 

return home to the reserve; and 

most of the students are parents, hence, they have 

additional responsibilities along with their school work. 

Many of these students are unable to properly care for 
their children and attend school at the same time, hence, 
they drop out. 

4, Career Outcomes of Graduates and Non-graduates 

Review of Literature 

Native post-secondary graduates are generally very successful in securing 

employment. Between 79% and 90% of graduates^ find employment compared 

to 86% of all other non-Native graduates12. The proportion of PSEAP 

graduates who were employed was considerably higher than drop-outs. In 

1980, in Manitoba, Indians with high school completion or further 

education were twice as likely to be employed than those with nine years 

of schooling or less-^. 

Graduates with teaching degrees were most likely to find employment in 

their fields than were graduates in other areas of studyl4. 

H The DPA Group Inc., p. 106. 

12 Hull, An Overview of the Educational Characteristics of 

Registered Indians in Canada, p. 113. 

1 1 Hull, An Overview of Registered Indian Conditions in Manitoba, 
p. 115. 

14 The DPA Group Inc., p. 113. 
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Baseline Data 

No data was available outlining career outcomes for graduates and non- 

graduates . 

Telephone Interviews 

Although 41% of respondents (twenty-one of fifty-one) did not know what 

proportion of recent graduates found jobs, about one third of those 

interviewed noted that between 61% and 80% of recent graduates have found 

jobs, while fourteen percent of respondents indicated that between 81% 

and 100% of recent graduates have found work. The remainder of the 

respondents noted that between 21% and 60% of recent graduates have found 

jobs. 

In general, respondents indicated that graduates are most successful in 

finding jobs as teachers and social workers (53% of respondents 

indicated teaching, while 31% of those interviewed noted social work). 

The remainder of the respondents noted that graduates are most successful 

in finding work related to nursing, business administration and law 

enforcement. 

A larger portion (thirty-three respondents, 65%) of those interviewed did 

not know of the career outcomes for non-graduates. Twenty-three percent 

of respondents indicated that between 21% and 60% of non-graduates found 

work; 8% of respondents indicated that between 61% and 80% found work. 

Only 4% of respondents believed that less than 20% of non-graduates found 

jobs. Less than half of the respondents knew whether the jobs taken by 

non-graduates related to their field of study or even required post- 

secondary training. 
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A large percentage of respondents did not know what percentage of 

graduates and non-graduates returned to the reserves. Seventeen (61%) of 

the twenty-eight respondents who had an opinion on the number of 

graduates returning to the reserve said that more than 40% returned to 

the reserve. Fifteen (60%) of the twenty-five respondents who had an 

opinion on the number of non-graduates returning to the reserve said that 

more than 40% returned to the reserve. 

Although nearly one-third (fifteen respondents) did not know how 

graduates returning to their reserves contribute, 47% of respondents 

indicated that the graduates who return to the reserves contribute to 

their communities as positive role models. They illustrate that they 

have been able to get an education and succeed in a non-Native culture, 

encouraging others to attempt to do the same, while twelve respondents 

(24%) noted that the graduates provided a broad range of experience and 

expertise, providing valuable assistance in band planning and decision- 

making . 

In the opinion of those interviewed, non-graduates returning to the 

reserves are less likely to find as rewarding careers as graduates. 

Table 10. following, outlines the range of career outcomes for graduates 

and non-graduates that return to the reserve as perceived by those 

interviewed. Those non-graduates who obtain employment in band 

administration were more likely to be in lower level clerical positions. 
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TABLE 10 

Telephone Interview Respondents' Opinions on 
Career Outcomes of Graduates and Non-graduates Returning to Reserves 

Number of Responses 

Career Outcome Graduates Non-graduates 

Teacher 20 
Band Administration 15 15 
Social Worker 6 
Labourer -- 15 
Consultant 4 
Unemployed -- 7 
No response 6 9 
Further education ^ _5 

Total 51 51 

Non-graduates returning to the reserves do, however, contribute 

positively. In the opinion of one quarter of the respondents, although 

these individuals did not graduate, they still were among the best 

educated on the reserve and contributed as positive role models. 

Focus Group Interview 

Focus group participants did not know about career outcomes for graduates 

and non-graduates, but indicated that graduates represented strong, 

positive role models on reserves. They indicated that there are very 

limited employment opportunities on the reserves. Virtually the only 

economic activity on most reserves is the nursing station, RCMP 

detachment, Hudson Bay store and the school. 
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5. Differences Between Men and Women 

Review of Literature 

The literature review disagrees as to enrollment levels for Native men 

and women. As reported in a 1985 study conducted by The DPA Group Inc., 

in 1981 the differences in enrollment rates for Native males and females 

was minimal, while among other Canadians the full-time enrollment rate 

was considerably higher for men than for women^. However, in Manitoba, 

for the period from 1979 to 1983, 572 of Native students in continuing 

education courses were women^. 

In terms of success rates, Native women generally had higher success 

rates than did men^. 

Baseline Data 

As can be seen on Table 2. participation levels for women in the program 

is higher than for men. This trend is particularly evident in 

Saskatchewan where women outnumber men by approximately two to one. 

Telephone Interviews 

About one-half of the respondents (twenty-five of fifty-one) indicated 

that women have better completion rates than men. Many of the women 

students, as single mothers, have more responsibility and are hence more 

mature in dealing with the situations associated with being a student. 

It was also noted that many of the women students with children have a 

^ The DPA Group Inc., p. 80. 

^ Hull, An Overview of Registered Indian Conditions in Manitoba, 
p. 89. 

^ Hull, An Overview of the Educational Characteristics of 
Registered Indians in Canada, p. 90. 

t§ 
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strong motive to complete their education in order to improve the welfare 

of their children. 

However, in terms of success in finding jobs, particularly in relation to 

their field of study, over three-quarters of respondents (thirty-nine) 

saw no differences between Native men and women graduates. Of those who 

noted a difference, five said women were generally more successful, while 

two said men were more successful. 

Focus Group Interview 

Most of the participants indicated that there are no differences between 

Native men and women with respect to completion rates. However, it was 

noted that women often have more pressures because the majority are 

single mothers, and therefore they have the added responsibility of 

caring for young children in addition to completing their school work. 

6. Differences Between Students of Urban and Rural Origin 

Review of Literature 

Very little was found in the literature review to compare students of 

urban and rural origin except one study in Manitoba which found that 

twice as many off-reserve Indians in Manitoba had completed some 

1 ft university compared to those living on-reserve■LO. This, however, does 

not necessarily mean that the off-reserve Indians were of urban origin. 

Baseline Data 

No data were available that separated students of urban and rural origin. 

18 Hull, An Overview of Registered Indian Conditions in Manitoba, 
p. 81. 
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Telephone Interviews 

Although a large portion of respondents (twenty-one of fifty-one, 412) 

were not aware of differences between students of urban and rural origin, 

almost half (twenty-five) indicated that urban originating students do 

better. Rural participants often encountered considerable adjustment 

problems when moving from remote communities to the city. As well, rural 

students generally were not as well prepared for university because of 

the lower standards of education in reserve schools. 

As to success in securing employment, 552 of respondents (twenty-eight) 

did not know if there were differences between students of urban and 

rural origin. Twenty-five percent of respondents indicated that urban 

originating students are more successful, primarily because of their 

greater familiarity with urban lifestyles and values. 

Focus Group Interview 

Participants generally indicated that rural originating students had more 

difficulty in adjusting to the university lifestyle. Individuals from 

far northern areas often come from conditions of great poverty, and have 

difficulty in adapting to the urban way of life. Many students from 

remote areas also have language problems, making their university 

studies more difficult. 

7. Alternatives in the Absence of PSEAP 

Telephone Interviews 

In the absence of PSEAP and UCEP, 372 of respondents indicated that no 

Native students would have been able to attend university. Most Native 

families would have been unable to afford to send their children to post- 

secondary education facilities, and the students could not afford to go 

on their own. Another 372 of respondents indicated that while most 
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Native students would have been unable to attend post-secondary 

institutions without PSEAP and UCEP, a few would have likely succeeded. 

They would have entered and completed university whatever the obstacles 

because of their strong motivation and will to succeed. 

Sixteen percent of those interviewed indicated that Native students would 

have likely applied for Canada student loans, similar to non-Native 

students, to finance their education. 

IV. SUGGESTIONS FOR IMPROVEMENTS 

1. Improvements for Data Collection 

No improvements for data collection were identified or suggested by those 

interviewed by telephone. However, it is possible to make the following 

recommendations based upon our review of the data in which we found many 

gaps and deficiencies. 

Data collection at the band level should be standardized 
across all regions and from year to year so as to permit 
the compilation of data from all bands and the analysis 
of enrollment trends. 

. Data collection should include the following information 
which is necessary to analyze program enrollment and 
success : 

program component, 
Band/origin, 
educational level (for new students), 
sex, age, marital status, dependents (number), 
year in program, 
completion - both advancement into next year plus 
graduation, 
course of study - a definitive numerically coded 
list may be developed for this purpose, and 
institution. 
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This data should be entered in raw form into a computer 
data base that would allow subsequent re-sorting and 
analysis. 

2, Improvements for PSEAP 

The following recommendations for potential PSEAP program improvements 

were offered by telephone interview respondents and focus group 

participants. These recommendations are summarized and reportes 

following. No effort has been made to assess or balance them. It should 

be noted that they represent the views of a relatively small sample of 

individuals and are not necessarily recommendations that would have been 

made by Price Waterhouse, Management Consultants. These suggestions for 

improvement are given to provide additional scope and background to the 

national evaluation being conducted by INAC. 

Telephone Interviews 

A wide variety of suggestions were made by respondents for ways to 

increase the proportion of students who successfully complete post- 

secondary studies. In general, respondents indicated that more 

counsellors at university and better education on the reserve were 

required to increase the completion rates of PSEAP and UCEP-funded 

students. 

Eighteen respondents (35%) , indicated that more counsellors were needed 

on site at the university to provide assistance related to school work, 

as well as with counselling on social and personal issues. Councellors 

were needed to provide remedial services to students, particularly in 

helping with reading and writing skills. One respondent indicated that 

the provincially operated "Access" programs (which provide intensive 

individual counselling to students on request) should be used as a model 

to counsel PSEAP and UCEP-funded students. A minority of respondents 

4» 
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also noted that counsellors should be given more authority to monitor the 

progress of students. 

Eleven respondents (22%) , indicated that better education on the reserve 

was necessary to increase the success of students at post-secondary 

levels. It was noted that more and better counselling should be provided 

to students starting at the band level, focusing on the academic and 

lifestyle skills that will be required in the university environment. 

More effort should be placed on encouraging academic achievement and 

attendance at school, beginning at the elementary school level. Many 

respondents also noted that efforts should be made to improve science- 

related teaching and facilities in the reserve schools to encourage more 

students to enter programs such as medicine, engineering, commerce and 

agriculture. 

Other responses received from a relatively few respondents included: 

. increase in the living allowance to students; 

provision of orientation sessions to students on city 
living. This would involve teaching the student such things 
as how to look for an apartment, how to budget and handle 
credit, and how to use the transit system; 

ablility for students funded through PSEAP and UCEP to take 
technical courses and training in areas such as carpentry, 
plumbing and electrical. It was said that some students go 
to university strictly because funding is available, even 
though they would prefer to enroll in a technical course. 
While students could still be encouraged to attend 
university, technical training could be a viable option; 

sponsorship of a "career day" in band schools to expose 
students to a wider variety of occupations. A few 
respondents noted that most Native students select education 
and social work programs at a post-secondary level because 
these are virtually the only occupational fields that they 
have been exposed to in their upbringing. The objective of 
the career day would be to broaden the scope of Native 
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students in setting career goals, and choosing where and 
what to study at a post-secondary level; 

the PSEAP and UCEP funding should be more formula-based. A 
few respondents noted that attempts should be made to attach 
greater equity to the distribution of funds to bands, 
encompassing variables such as the number of students and 
the distance of the band from a university. It was noted 
that the current system merely bases funding on past levels 
of funding with little or no regard to the current and 
changing needs of individual bands ; 

more local control granted to the bands in delivery and 
administration of PSEAP. A few respondents indicated that 
band administrators are more aware and sensitive to the 
needs of individual students than are Indian Affairs 
officials. While some respondents indicated that more local 
control was needed, a few respondents expressed concern 
regarding the trend toward more local control in PSEAP 
delivery. They indicated that internal politics and 
nepotism at the individual band level may unduly influence 
those students selected to participate in the program and/or 
the level of funding that they receive; and 

other recommendations included: providing more money for 
child care; encouraging parents to be more supportive to 
their children in attending school; and enabling students 
on reserves to visit and/or take classes in "urban" schools. 
This should be done at earlier levels, preferably during 
high school, to familiarize the student with the academic 
requirements and lifestyle of non-Native schools. 

Focus Group 

Some focus group participants recommended: 

The University of Winnipeg should significantly increase 
its support staff who counsel Native students. More 
assistance is required to help students with their 
English skills, general university work and general 
adjustment to the "urban/university" environment. 

. More money should be provided to day care because between 
50% and 60% of students have children. 



The program should provide incentives for students to 
find employment while attending university. Currently, 
there is no incentive as any employment earnings are cut 
back proportionally from any funding received from PSEAP. 

A few respondents expressed concerns regarding the home 
placement of Native students. It was noted that the 
students would feel more comfortable in a group 
environment, hence, arrangements should be made to allow 
Native students to live together while attending school. 

Native students need to be better prepared socially for 
the adjustment to urban society. It was recommended that 
counsellors visit the schools on the reserves and educate 
the students regarding the lifestyle of urban society. 

*** ***** ***** ***** *** 

PRICE WATERHOUSE, 
MANAGEMENT CONSULTANTS, 
WINNIPEG, MANITOBA, 
MARCH 16, 1989. 
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APPENDIX A 

REVIEW OF SIMILAR PREVIOUS EVALUATIONS 

A review of five similar studies that dealt with Native participation and 

completion in post-secondary education was done. These studies were as 

follows : 

1.0 Post-Secondary Education Assistance Evaluation 
Study, The DPA Group Inc., January 1985; 

2.0 An Overview of the Educational Characteristics of 
Registered Indians in Canada, Jeremy Hull, The 
Working Margins Consulting Group, Winnipeg, 1987; 

3.0 An Overview of Registered Indian Conditions in 
Manitoba, Jeremy Hull, Lithwick Rothman Schiff 
Associates Ltd., 1987; 

4.0 Student Financial Assistance Program in British 
Columbia, Price Waterhouse, October 1988; and 

5.0 Summative Evaluation of the Native Indian Teacher 
Education Program, F. C. Pepper, U.B.C., January 
1988. 



A- 2 

1.0 Post-Secondary Education Assistance Evaluation Study (The DPA Group, 
Indian and Northern Affairs Canada, January, 1985) 

INTRODUCTION 

1.01 The DPA Group conducted an evaluation of the PSEA program to assess 

and review: 

its five program objectives (financial access, 

participation rate, employment, community needs and 

self-development); 

other program effects (e.g., special programs, 

vocational enrollment); and 

the program delivery process. 

1.02 The data are derived from: 

the 1981 Census; 
Canadian Education Information System (CEIS; incomplete 

and, except for 1983, unreliable); 

PSEAP funding; 

Statistics Canada publications and surveys; 

interviews with band leaders and education program 

directors from bands and Tribal Councils; 

interviews with administrators and counsellors 

from post-secondary education institutions; 

survey of 346 current students, 99 graduates and 98 
dropouts, all of whom had received PSEAP funding (non- 

random selection); and 

. interviews with DIAND education administrators. 

1.03 Enrollment rates are defined using 18-29 year olds as the 

population base. 

GENERAL ENROLLMENT RATES 

1.04 In 1981, registered Indians had a lower post-secondary 

enrollment rate than other Canadians (Table 5.1, p. 80). This 

may have been due to factors such as the younger age structure 

of Indian population, the short history (seven years) of 

financial aid for post-secondary education for most Indians, 

and the higher post-secondary school drop out rate. 
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1.05 In 1981, Indians with at least a Grade 11 education had a 

higher overall enrollment rate than other Canadians with the 
same education level. The aggregate figure may be spuriously 

high, however, due to the small number of Indians achieving a 
Grade 11 education. 

1.06 In 1981, the overall enrollment rate for Indians with at least 

Grade 11 and between 18 and 29 years old was slightly lower 

than for the same Canadian population, but full-time enrollment 

rates for the two populations were very similar. 

1.07 In 1981, the differences in full-time, part-time and overall 

enrollment rates for Indian males and females was minimal, 
while among other Canadians the full-time enrollment rate was 
considerably higher for men than for women. 

1.08 In 1981, the enrollment rate for off-reserve Indians was 8.52 

and for on-reserve Indians, 4.42. The authors compare off- 

reserve living to urban life and on-reserve to rural life, and 

noted that in the general Canadian population at the time, 

urban enrollment was also higher than rural enrollment. 

PSEAP ENROLLMENT RATES 

1.09 Based on CEIS (see p. 35 of DPA report for details), the 

average annual increase in enrollment rate between 1980/81 and 

1982/83 for registered Indians 15 years and older was 16.72 
(Table 5.2, p. 82). 

1.10 Provinces in the Atlantic region showed the highest enrollment 
rate in both years, and the lowest average annual increase. 

1.11 Regional disparities in Indian post-secondary enrollment are 

decreasing, as indicated by regions with low 1980/81 enrollment 

rates (e.g., Manitoba and British Columbia) showing average 
annual increases over 202. 

COMPLETION DATA 

1.12 Because information on completion and graduation rates was 

unavailable at most of the sampled institutions, the findings 

41 
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of this section are based mainly on information obtained during 
the evaluation interviews and data from the 1981 Census. 

1.13 Interviewed counsellors and administrators reported that the 
annual withdrawal rate of Indian students in Native programs 
ranged from 5% to 30%. 

1.14 Counsellors and administrators also generally felt that the 
PSEAP annual completion rates are slightly lower than rates for 
other Canadian students, with the largest loss in the first 
year of study. 

1.15 According to 1981 Census data, approximately 6% of the Canadian 
Indian population had some post-secondary education, while 
almost 21% of other Canadians had similar levels (Table 5.4, 
p. 85). 

FACTORS AFFECTING ENROLLMENT 

1.16 Student responses to a survey question about the importance of 
selected reasons for enrolling in post-secondary education 
ranked the following top three reasons as "very important": 

to learn more ; 
. self-improvement; and 

to contribute to Indian people. 

1.17 A wide range of factors was indicated as obstacles to post- 
secondary enrollment, with the consensus among interviewed 
officials relating to the lack of promotion of post-secondary 
education in the high schools. 

1.18 In response to questions regarding factors affecting the choice 
of institution, interviewed officials and students most often 
indicated proximity to home, special Native programs and 
desired courses as most important. 

FACTORS AFFECTING COMPLETION 

1.19 Institution and DIAND officials reported the major reasons for 
dropping out were personal problems and academic difficulties. 
In contrast, the survey of students who dropped out indicated 
personal and financial problems as major reasons, while CEIS 

• 
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data of PSEAP students indicated personal and academic reasons 

most often, and only a minority reported financial 

difficulties. 

1.20 CEIS data indicate that a substantial number of PSEAP students 
(24%) have less than a Grade 11 education, but the proportion 

of these students who complete their post-secondary education 
(39%) is similar to the proportion of students with a Grade 12 

education who complete their post-secondary education 

(Table 5.10, p. 95). 

EMPLOYMENT 

1.21 Seventy-nine percent of Natives with post-secondary education 

were employed in 1980. This proportion is nearly identical to 

other similarly educated Canadians (Table 6.1, p. 106). 

1.22 The percentage of post-secondary educated Native women earning 
incomes over $15,000 (21%) was slightly less than the 

percentage of other Canadian women earning more than $15,000; 

only 46% of the Native men with post-secondary education earn 

more than $15,000, compared to 67% of other Canadian men 

(Table 6.2, p. 108). 

1.23 The proportion of PSEAP graduates who were employed is 

considerably higher than the proportion of dropouts, both on 

and off-reserve (Table 6.4, p. 113). 

1.24 Graduates with teaching degrees were employed in equal numbers 

on and off reserves, while those in management and social work 

are more often employed on-reserve (Table 6.5, p. 113). 
Dropouts were frequently employed in clerical positions on 
reserves. 

1.25 Over three-quarters of PSEAP students who had been enrolled in 

a teachers training program were employed as teachers, but only 

26% of those with social work training were working as social 
workers (Table 6.6, p. 114). 

RETURN TO RESERVES 

1.26 Over two-thirds of the current students surveyed said they may 

return to their reserves when they complete their education. 
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1.27 Twenty-four percent of graduates surveyed were active on band 
councils. 
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2.0 Overview of the Educational Characteristics of Registered 
Indians in Canada (Jeremy Hull, The Working Margins Consulting 

Group, Winnipeg, 1987) 

INTRODUCTION 

2.01 The purpose of this report was: 

to provide basic descriptive statistics concerning the 

education (elementary-secondary, post-secondary and 

occupational) of registered Indians in Canada; and 

to analyze the relationship between educational 

attainment and other social and economic 

characteristics. 

2.02 The data on post-secondary education are derived from the 1981 

Census data and CEIS, the latter of which are incomplete, 

particularly in the British Columbia and Manitoba regions. 
(The authors suggest that the data should therefore be viewed 

as a large scale non-random sample rather than a total census 

of Indian students.) 

2.03 Enrollment rates are defined using 18-24 year olds as the base 

population. 

GENERAL (CEIS) ENROLLMENT RATES 

2.04 Non-Indians are three times as likely to be enrolled in 

university, and twice as likely to be enrolled in non- 

university, post-secondary education as are Indians (Figures 
4.1 and 4.2, pp. 67-68). 

2.05 There were wide differences in university enrollment rates 

between Indians and non-Indians in most provinces. The largest 

gaps occurred in British Columbia and Quebec, and the smallest 

occurred in the Atlantic provinces (Figure 4.1, p. 67). 

2.06 The differences between Indian and non-Indian enrollment rates 

in non-university education across provinces was high, but the 

gap was relatively small in many provinces (Figure 4.2, p. 68). 

2.07 Enrollment in university B.A. programs has been increasing, and 

4» 
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falling slightly in most other programs, such as technical and 

private institutions (Figure 4.4, p. 71). 

2.08 Across Canada and within provincial regions, Indians were most 

often enrolled in general and preparatory courses, followed by 

teaching and social sciences (Tables 4.1 and 4.2, pp. 72-73). 

2.09 The distribution of registered Indians in post-secondary fields 

of study strongly reflected sexual stereotypes, with more than 

half of the women in the social sciences, teaching and clerical 

fields (Figure 4.6, p. 76). 

COMPLETION DATA 

2.10 Of students first enrolling in training or educational programs 

in 1979 or 1980, slightly more than 14% had graduated by June, 

1984 (Table 4.6, p. 84). 

2.11 The highest graduation rate was found among Indian students 

enrolled in private institutions, and the lowest rate among 

students enrolled in Bachelor's programs. 

FACTORS AFFECTING COMPLETION 

2.12 The most common reason given by Indian students (31%) for 

withdrawing from the programs was "social or personal 

problems", followed by "academic problems" (17%) (Table 4.7, 

p. 87). 

2.13 Although having previously achieved at least a Grade 12 

education was clearly associated with graduation from post- 

secondary training programs, the relationship was not as strong 
as expected (Table 4.8, p. 90). 

2.14 Indian women generally had higher success rates than did Indian 

men, particularly in terms of successful completion of the year 

(Table 4.8, p. 90). 

2.15 More married Indian students enrolled in post-secondary 

education programs (71%) achieved some level of success than 

did single Native post-secondary students (62%) (Table 4.9, 

p. 91). 
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2.16 Between 1979 and 1983, more than 300 Indians graduated with 

teaching degrees, and almost as many with professional and 

para-professional social worker degrees (Figure 4.11, p. 92). 

EMPLOYMENT 

2.17 Almost 90% of the registered Indian population 15 years of age 

or older with a university degree were employed in 1981, 

compared to 86% for all other similar Canadians (Table 5.7, 

p. 113). 

2.18 Virtually all of the Indians with university degrees in the 

Atlantic provinces were employed in 1981 (Table 5.7), while the 

highest overall Indian employment rates were found in Ontario, 

British Columbia and Alberta (Table 5.8, p. 115). 
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3.0 An Overview of Registered. Indian Conditions in Manitoba 
(Jeremy Hull, Lithwick Rothman Schiff Associates Ltd., 1987) 

INTRODUCTION 

3.01 The purpose of this report was to provide a summary of the 
social, demographic and economic conditions of registered 
Indians in Manitoba. 

3.02 Data were obtained from the following sources: 

1981 Census of Canada; 
Statistics Canada reports and surveys; 
the Indian Register of Indian and Northern Affairs; 
the Nominal Roll of Indian and Northern Affairs; 
Continuing Education Information System (CEIS); 
Health and Welfare Canada reports; 
justice information from Correctional Services Canada; 
and 
other Indian and Northern Affairs reports. 

PSEAP ENROLLMENT RATES IN MANITOBA 

3.03 The findings were derived from CEIS data, which is incomplete 
primarily because PSEAP administrative responsibility has gone 
to Indian organizations and tribal councils in the region. 

3.04 Almost 74% of the total registered Indians in continuing 
education were on-reserve residents, closely reflecting the 
distribution of Manitoba's Indian population (Table 6.7, 
p. 89). 

3.05 Twenty-five percent more Indian women were enrolled in 
continuing education than Indian men. 

3.06 There has been a predominant interest in academic programs 
versus those in community colleges or technical institutes over 
the years 1979 to 1983 (Figure 6.3, p. 91). 

3.07 There was a significant decline in all continuing education 
enrollment over the years 1979 to 1983 (Figure 6.3, p. 91), in 
sharp contrast to the general increase noted for all of Canada 
(Figure 4.3, p. 70 in previous Hull report). Based on 
Statistics Canada data of the most recent years, however, 

ft 



Manitoba's enrollment rate is on the rise again, along with the 

other provinces (Table 4.2, Student Financial Assistance 
Program in British Columbia report, below). 
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COMPLETION DATA 

3.08 Manitoba's non-Indian population aged 15 and over were twice as 

likely as its Indian population to have completed some 

university (Table 6.4, p. 82). 

3 09 The non-Indian population in the province were more than six 

times as likely as Indians to have received a university 
diploma, certificate or degree. 

3.10 Off-reserve Indians in Manitoba were twice as likely to have 

completed some university or obtained a degree as those living 

on-reserve. 

3.11 Twice as many Indian women in Manitoba had received university 

degrees or certificates as Indian men. 

EMPLOYMENT 

3.12 In 1980, Manitoba's Indians with high school completion or 

further education were more than twice as likely to be working 
as were those with less than nine years of schooling, 

particularly in the case of on-reserve Indians (Table 7.10, 

p. 115). 
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4.0 Student Financial Assistance Program in British Columbia 
(Price Waterhouse, Vancouver, October, 1988) 

INTRODUCTION 

4.01 The Student Financial Assistance Program (SFA) was introduced 
in March, 1987, by the British Columbia Ministry of Advanced 
Education and Job Training. The program was designed to 
equalize accessibility to post-secondary education by removing 
financial barriers to otherwise qualified students. 

4.02 In September, 1988, Price Waterhouse was commissioned to study 
the impacts of the SFA program on student participation rates 
and the financial effects of the program both on the SFA's 
budget and on the operating budgets of British Columbia's post- 
secondary institutions. 

4.03 Because of the short history of SFA, it was not able to be 
determined whether the program has had any effect on increasing 
the participation rates in British Columbia. 

4.04 Of the 275 students surveyed who were receiving SFA funds, 60% 
considered it to be of major importance in their decision to 
enroll in post-secondary education, and 59% considered it to 
have been a major factor in their continued attendance. 

PARTICIPATION RATES IN BRITISH COLUMBIA 

4.05 The participation rate at all British Columbia post-secondary 
institutions was calculated using the following formula: 

Full-Time Enrollment at Post-Secondary Institution x 100 

British Columbia Population of 18-24 year olds 

4.06 Full-time enrollment was used as it was one of the criteria 
necessary in qualifying for financial aid. The enrollment 
figures include full-time enrollment in both vocational and 
non-vocational programs. 

4.07 The participation rates in British Columbia remained relatively 
constant from 1985/86 to 1987/88 (See Table 1, below). 
Colleges showed the highest increase (1.55%), but the growth 
was not much different from that in universities (1.51%). 
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TABLE 1 

Participation Rates at British Columbia Post-Secondary Institutions 
(full-time enrollment only) 

YEAR 

18 - 24 BASE 1985/86 1986/87 1987/88 

Institutes 

Colleges 

Universities 

Total 

2.4217 

8.7187 

10.3296 

21.4700 

1.8772 

8.9423 
10.7795 

21.5990 

2.0489 

10.2670 
11.8421 

24.1580 

Source: Post-Secondary Enrolment Statistics - 1985/86, 1986/87, 1987/88 

Ministry of Advanced Education and Job Training 

PARTICIPATION RATES IN CANADA 

4.08 All provinces have shown a slight increase in participation 

rates over the last three years, with Quebec, Prince Edward 

Island, Saskatchewan and British Columbia showing the most 

growth (see Table 2, below). 

4.09 The total participation rate throughout Canada grew by 2.80% 

from 1985/86 to 1987/88, even though the total Canadian 

population of 18-24 year olds decreased over those three years 
at an average annual rate of 4.2%. 

4.10 It should be noted that the study also indicated that 

participation rate may be an inappropriate indicator of the 
success or failure of SFA, because of a declining population 
base, the capping of enrollments, and a growing number of 

students outside the traditional 18-24 year old cohort. 
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TABLE 2 

Participation Rates at All Canadian Colleges and Universities 
(full-time, non-vocational only) 

YEAR 

PROVINCE 1985/86 
1 

1986/87 
% 

1987/88 
1 

Alberta 
British Columbia 
Manitoba 
New Brunswick 
Newfoundland 
Nova Scotia 
Ontario 
P.E.I. 
Quebec 
Saskatchewan 

21.36 
17.41 
18.07 
18.24 
16.44 
22.60 
24.49 
16.43 
32.96 
17.32 

22.28 
18.23 
18.12 
18.63 
17.24 
22.81 
25.20 
17.94 
34.54 
18.92 

24.28 
20.41 
19.25 
20.33 
19.07 
24.78 
26.85 
19.94 
36.75 
20.42 

Total 24.60 25.54 27.40 

Source: Statistics Canada, Post-Census Annual Estimates of 
Population and Components of Growth by Sex and Age for 
Canada, Provinces and Territories, June 1, 1987; 

Statistics Canada, Education in Canada, A Statistical 
Review for 1986/87. 
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5.0 Summative Evaluation Findings of the Native Indian Teacher 
Education Program (F.C. Pepper, U.B.C., January 1988) 

INTRODUCTION 

5.01 Instituted in 1974, the Native Indian Teacher Education Program 

(NITEP) is a program of the Faculty of Education for 
prospective elementary school teachers. 

5.02 The purpose of the evaluation was : 

to determine if the objectives and guidelines as 

stated in the original 1974 proposal were being 

met; 

to determine if it is necessary to have an alternative 

program such as NITEP for Indian people; 

to determine the ways in which NITEP differs from 

the regular program; and 

to determine if NITEP is effective. 

The sources of information were: 

questionnaires and interviews with current NITEP 
students, NITEP graduates, former students, university 

professors, college personnel and members of the Indian 
c ommunity; and 

NITEP publications and reports. 

GENERAL ENROLLMENT RATES 

5.03 As of 1987, 539 students have entered NITEP, 96 have graduated, 

and 19 hold Standard Teaching Certificates. 

EMPLOYMENT 

5.04 Of the 43 NITEP graduates responding to the survey, 26 were 

teaching, 12 were in education related jobs, and 5 were 

coordinators. 
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5.05 Of the 
10 are 

50 former NITEP students responding, 12 are teaching, 
in education related jobs, and 28 are in other fields. 



APPENDIX B 

TELEPHONE INTERVIEW GUIDES * 

This study used interview guides similar to the ones employed in the 
Secondary Analysis - Atlantic Region - conducted by Ekos Research 
Associates Inc. (see Ekos Report, March 1989, Appendix B). Minor 
adaptations were made to accommodate differences in Manitoba and 
Saskatchewan Regions. They are reproduced here. 



APPENDIX C 

FOCUS GROUP DISCDSSION OUTLINE 



INDIAN AND NORTHERN AFFAIRS CANADA 
Post-Secondary Education Assistance Prograi (PSEAP) Evaluation 

Focus Group Questions 

INTRODUCTION 

o Introduce self 

o Introduce project: 

o study of effectiveness of PSEAP in increasing Indian 
participation rates in post-secondary education 

o study being undertaken by Indian and Northern Affairs 
Canada 

Explain purpose of focus group: 

o get the perspective of native students at post-secondary 
educational institutions 

o focus primarily on the effectiveness of PSEAP, the 
concerns of native students, and characteristics of 
students who graduate and those who do not 

o duration of focus group: 1 1/2 - 2 hours 

Note : 

o All answers are confidential; no individual names will be 
linked with answers 



HÀKDOÜT #1 

Hov iiportant do you think the following factors are in 
influencing students' choice of prograis or courses of study? 
Would you say they are "uniiportant", "soiewhat iiportant" or 
"very iiportant"? 

SOMEWHAT VERY 
UNIMPORTANT IMPORTANT IMPORTANT 

Personal interest 3 

DON'T 
KNOW 

9 

Desire to get a job .. 1 

Requirenent of present 
job   1 

Desire to contribute 
to Indian people/ 
Band   1 

2 3 9 

2 3 9 

2 3 9 

Location of prograi .. 1 

Structure of prograa . 1 

Other reasons   1 

2 3 9 

2 3 9 

2 3 9 



To the best of your knowledge, what are the lain factors which 
influence participating students' choice of courses? 

Are there unigue factors which influence the course choices of 
Bill C-31 students funded by PSEÀP? (2) 

YES   1 
NO   2 
DON'T KNOW   9 

IF YES: What are these factors? (2) 

A key objective of PSEAP is to increase the rate of 
participation of Indian students in post-secondary education. 
In your experience, to what extent has the prograi achieved 
this objective? 

Coipared to PSEAP, how effective do you think the University 
and College Entrance Preparation Prograi (UCEP) has been in 
increasing the participation rates of Indian students in post- 
secondary education? 

What prograis or courses of study are lost freguently taken by 
PSEAP-funded students? (Note whether these are degree or 
certificate programs.) 

Do Bill C-31 students funded by PSEAP tend to take particular 
types of prograis or courses of study? (yes, no or don't know) 

IF YES: What prograis/courses are lost frequently taken by 
Bill C-31 students? 

Has there been a change over the past ten years with respect to 
the diversity of prograis or courses of study selected by 
PSEAP-funded students? (yes, no or don't know) 

IF YES: Please describe this change. (2) 



In your experience, what are the conon characteristics of 
PSEAP participants who succeed in completing their post- 
secondary studies? 

Are there unique characteristics shared by Bill C-31 students 
funded by PSEAP who successfully complete their post-secondary 
studies? (yes, no or don't know) 

IF YES: What are these characteristics? 

What are the conon characteristics of PSEAP participants who 
do not successfully coiplete their post-secondary studies? 

Are there unique characteristics shared by Bill C-31 students 
funded by PSEAP who do not successfully coiplete their studies 
(yes, no or don't know) 

IF YES: What are these characteristics? 



9.a) 

b) 

c) 

10.a) 

b) 

c) 

11. 

12. 

13.a) 

In your experience, what are the connon characteristics of DCEP 
participants who succeed in conpleting their entrance 
preparation progran? 

Are there unique characteristics shared by Bill 0-31 students 
funded by DCEP who successfully conplete their entrance 
preparation progran? (yes, no or don't know) 

IF YES: What are these characteristics? 

What are the connon characteristics of DCEP participants who do 
not successfully conplete their entrance preparation progran? 

Are there unique characteristics shared by Bill C-31 students 
funded by DCEP who do not successfully conplete their entrance 
preparation progran? (yes, no or don't know) 

IF YES: What are these characteristics? 

Approxinately what proportion of PSEAP participants at your 
institution drop out: between OS - 20%, 21% - 40%, 41% - 60S, 
61S - 80S, or 81S - 1001? 

Distribute Handout #2. Then ask: Why do you think these PSEAP 
participants drop out? 

Are there reasons for dropping out which are unique to Bill C- 
31 students funded by PSEAP? (yes, no or don't know) 

IF YES: What are these reasons? (3 

14. 

15. 

16. 

Approxinately what proportion of DCEP participants at your 
institution drop out: between OS - 20S, 21S - 40S, 41S - 60S, 
61S - 80S, or 81S - 100S? 

Distribute Handout t3. Then ask: Why do you think these DCEP 
participants drop out? (3) 

Are there reasons for dropping out which are unique to Bill C- 
31 students funded by DCEP? (yes, no or don't know) 

IF YES: What are these reasons? 



HANDOUT }2 

We would like to focus on specific reasons for PSEAP 
participants dropping out. In your experience, are the 
following factors "unimportant', "somewhat important" or "very 
important" reasons for why PSEAP participants drop out? 

SOMEWHAT VERY DON'T 
UNIMPORTANT IMPORTANT IMPORTANT KNOW 

Personal/fa m i 1 y 
problems   1 

Lack of motivation/ 
goals   1 

Financial problems ... 1 

Adjustment problems .. 1 

Left to take a job ... 1 

Other reasons   1 

2 3 9 

2 3 9 

2 3 9 

2 3 9 

2 3 9 

2 3 9 



HANDOUT t3 

We would like to focus on specific reasons for UCEP 
participants dropping out. In your experience, are the 
following factors "uniiportant', "soiewhat iiportant" or "very 
iiportant" reasons for why UCEP participants drop out? (3) 

SOMEWHAT VERY 
UNIMPORTANT IMPORTANT IMPORTANT 

Personal 
problems 

Lack of 
goals .. 

Financia 

Adjustme 

Left to 

Other re 

/family 

motivation/ 
  1 

1 problems ... 1 

nt problems .. 1 

take a job ... 1 

asons   1 

2 

2 

2 

2 

2 

3 

3 

3 

3 

3 

3 

DON'T 
KNOW 

9 

9 

9 

9 

9 

9 



17. In your opinion, how could the proportion of PSEAP-funded 
students who successfully coiplete their post-secondary studies 
(i.e., coipletion rates) be increased? (1) (Probe for 
solutions beyond increased funding.) 

18. In your opinion, how could the proportion of DCEP-funded 
students who successfully complete their entrance preparation 
prograa (i.e., coapletion rates) be increased? (1) (Probe for 
solutions beyond increased funding.) 

19. In the absence of PSEAP, what do you think students would have 
done regarding their education? 

20. In the absence of OCEP, what do you think students would have 
done regarding their education? 

We are also interested in what eventually happens to PSEAP-funded students 
at your institution who graduate and those who do not. 

21. Distribute Handout H. 

22. In which occupational fields are graduates Bost successful at 
finding jobs related to their course of studies? 

23. In which occupational fields are graduates least successful at 
finding jobs related to their course of studies? 

24-27. Distribute Handout #5. 

28. What do tost of the graduates do on the reserves? (4) 

29. How would you say that graduates who return to reserves contribute 
to their conunities? 

30. Distribute Handout #6. 

31. What do students not graduating do on the reserves? 

32. How would you say that students not graduating who return to 
reserves contribute to their conunities? 



HANDOUT #4 

To the best of your knowledge, approxiuately what proportion of 
PSEAP-funded students graduating in the past three years have 
found jobs: 

01 - 201   1 
211 - 40*   2 
41* - 60*   3 
61* - 80*   4 
81* - 100*   5 
DON'T KNOW   9 



HANDOUT 15 

Approxiiately what proportion of students who failed to graduate 
fro* your institution in the past three years have found jobs: 

We are interested in the extent to which students failing to 
graduate in the past three years have found jobs related to their 
course of studies. Would you say that lost of the jobs found by 
students failing to graduate froi your institution are highly 
related, partially related, or unrelated to their course of 
studies? 

HIGHLY RELATED   1 
PARTIALLY RELATED   2 
UNRELATED   3 
DON'T KNOW   9 

Would you say that lost of the jobs found by students not 
graduating have required so*e post-secondary education? 

YES   1 
NO   2 
DON'T KNOW   9 

Approxiiately what proportion of graduating students return to 
their reserves: 

01 - 201   1 
21* - 40*   2 
41* - 60*   3 
61* - 80*   4 
81* - 100*   5 
DON'T KNOW   9 

0* - 20* . 

21* - 40* 
41* - 60* 
61* - 801 
81* - 100* 
DON'T KNOW 

1 
2 
3 
4 
5 
9 



HANDOUT #6 

Approximately what proportion of students who do not. graduate 
return to reserves: between 01 - 201, 211 - 401, 411 - 601, 611 
801, or 811 - 1001? (4) 

01 - 201   1 
211 - 401   2 
411 - 601    . 3 
611 - 801   4 
811 - 1001   5 
DON'T KNOW   9 



We would like to turn now to differences between woien and len 
participants. 

33. In your experience, what are the differences between woaen and len 
PSEÀP participants in tens of their completion rates? 

34. Why do you think these differences in the coipletion rates for 
woien and len PSEÀP participants exist? 

35. In your experience, what are the differences between woien and len 
DCEP participants in tens of their coipletion rates? 

36. Why do you think these differences in the coipletion rates for 
woien and len DCEP participants exist? 

37. What are the differences between woien and len PSEAP-funded 
graduates in tens of their degree of success at finding jobs, in 
particular, jobs related to their course of studies? 

38. Why do you think these differences between woien and îen 
graduates' degree of success at finding jobs exist? 



The following questions pertain to differences between urban and rural 
participants. 

39. What would you say are the differences between urban and rural 
PSEAP participants in terns of their coipletion rates? 

40. Why do you think these urban-rural differences in coipletion rates 
exist along PSEAP participants? 

41. What are the differences between urban and rural OCEP participants 
in tens of their coipletion rates? 

42. Why do you think these urban-rural differences in coipletion rates 
exist aiong OCEP participants? 

43. What are the differences between urban and rural PSEAP-funded 
graduates in tens of their degree of success at finding jobs, in 
particular, jobs related to their course of studies? 

44. Why do you think these urban-rural differences in degree of 
success at finding jobs exist aiong PSEAP-funded graduates? 

THAHK YOO VERY HOCH FOR YOOR COOPERATIOH 



Notes sur les œuvres 
Les habitants de la Côte Ouest 
(Photo en bas à gauche) 

Les Indiens qui demeurent présentement 
le long de la Côte Ouest du Canada sont 
de la même descendance d’habiles 
marins qui ont navigué sur l’océan du 
Nord Pacifique, bien avant l'arrivée des 
Européens, dans des canots taillés à la 
main. Afin d’assurer leur subsistance, 
ces habitants affrontaient quotidienne- 
ment les risques d’une région fréquem- 
ment appelée le “cimetière marin du 
Pacifique”. Le “Westcoasters” est un 
hommage visuel pittoresque à la volonté 
indomptable et courageuse des habitants 
de la Côte Ouest. 

et sur les artistes 
Roy Henry Vickers 

Roy Henry Vickers, un Tsimshian de la 
Côte, a passé son enfance à Kitkatla, un 
ancien village Indien situé sur une île à 
l’embouchure de la rivière Skeena en 
Colombie-Britannique. Plus tard, sa 
famille s’installa dans la région de Victo- 
ria où il suivit des classes d’art. Il ne 
pouvait pas comprendre les peintres 
européens et les “grands maîtres”. Ainsi 
donc, il se tourna vers l’art de son patri- 
moine Tsimshian et c’est ici qu’il décou- 
vrit sa créativité. 

Dans peu de temps, ses oeuvres d’art 
donnèrent de grandes espérances et il 
fut admis a l’institution “Gitanmax 
School or Northwest Coast Indian Art” à 
Ksan, Hazelton en Colombie-Britannique. 
Suite à deux années d’études sérieuses 
à Gitanmax, Roy a évolué en un artiste 
de forte compétence et possédant une 
aptitude prononcée à sensiblement 
marier les formes contemporaines et tra- 
ditionalistes. (Roy est aussi un talen- 
tueux conférencier à l’Université et 
acteur de télévision.) Ses sculptures et 
peintures font partie des grandes collec- 
tions publiques et privées au Canada, 
aux États-Unis et au Japon. 

Creation 
(Photo du milieu) 

Si nous utilisons les paroles de cet 
artiste “* ... les créations significatives 
sont guidées par les oeuvres du Créateur 
et sont considérées sacrées. C’est de la 
nature que les peuples autochtones 
adoptent le symbolisme.” Ainsi, la 
“Création” devint la première de ses 
peintures Iroquoises. C’est un oeuvre qui 
décrit en symboles physiques une vision 
d’anciens concepts spirituels Iroquois : 
l’Ile Tortue — la Terre, le Grand Arbre de 
la Paix — Fraternité et Unité, l’Aigle 
Gardien — le Gardiennage du Créateur, 
et le Soleil — notre Frère Aîné. 

Arnold Jacobs 

Arnold Jacobs est un artiste Iroquois 
des Six Nations qui se révèle en tant 
qu’interprète et historien de la culture 
abondante de son peuple. Suite à ses 
études en art spécialisé à l’école Central 
Technical de Toronto, Arnold continua 
de développer ses techniques distinctes 
au cours de treize ans d’expérience dans 
le domaine de l’art commercial. Ses tra- 
vaux sont reconnus au niveau international. 

L’expression créative d’Arnold est cen- 
trée sur les symboles de la terre et du 
ciel — tels que les eaux, les quatre 
vents, le tonnerre et le soleil. Pour lui, 
ces éléments et phénomènes vitaux sont 
aussi des forces spirituelles qui devraient 
nous inspirer une juste reconnaissance 
au Créateur. 

*Traduction: 
.. meaningful traditions are governed 

by the works of the Creator, and are 
believed to be sacred. It is from nature 
that the Native peoples adopt 
symbolism. 

“The Goose and the Mink” 
(Photo en haut à droite) 

L’oie et la martre du Nord offrent une 
représentation vive symbolisant la lutte 
interminable et universelle entre le bien 
et le mal, les forces de la vie et de la 
mort. 

Nous voyons dans la création animée et 
inanimée — dans celle de la proie et du 
prédateur ainsi que dans les variations 
entre les soleils éclairci et obscurci — 
une accentuation du conflit continuel 
entre ces forces et le sentier qui les 
divise. 

Jackson Beardy 

Jackson Beardy est le cinquième fils 
d’une famille de 13 dans la communauté 
indienne isolée d’lsland Lake quelques 
600 kilomètres au nord de Winnipeg au 
Manitoba. 

A l’âge de 7 ans, il fut privé de son chez 
lui et de son langage et passa douze 
années désorientées et traumatisantes 
dans un pensionnat. Jackson a donc 
vécu son adolescence à lutter pour se 
réconcilier avec les deux mondes des 
indiens et des blancs. C'est à ce temps- 
là qu’il partit vers le Nord en vue de 
réapprendre les usages et les préceptes 
de son peuple. 

Plus tard, méconnu et ne connaissant 
aucun autre artiste Indien au Canada, il 
développa une forme d’art particulière 
décrivant les légendes traditionnelles et 
la nature en images créatives, symboli- 
ques et d’une coloration unique. Avec le 
temps, ses peintures ont pris place 
parmi les collections reconnues à tra- 
vers l’Amérique du Nord et l’Europe. Sa 
mort récente en décembre 1984 fut une 
perte déplorable pour le Canada. 


