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EXECUTIVE SUMMARY 

This is a report of the University of Regina television project 

during the 1985 Fall Semester. The purposes of the evaluation were 

to determine the effectiveness of the particular approach to distance 

education (television and two-way audio communication) and the 

appropriateness of a particular evaluation model for such an evalua-

tion. 

The University of Regina project is a delivery system of univer-

sity classes to centers in southern Saskatchewan through the use of 

one-way television transmission and two-way telephone hook-ups. Four 

different classes were offered; in each instance there was a class 

on-campus receiving the instruction "live" and class groups in five 

other centers receiving the class via television. Two hundred and 

thirty-seven students were enrolled in the classes (99 on-campus and 

138 off-campus). 	 • 

This evaluation was designed to attempt to determine the 

following: 

1. Do students at a distance using this format learn as well as 

on-campus students? 

2. Is this an accepted method of learning from the student's 

perspective and is this an accepted method of teaching from 

the instructor's perspective? 

' 3. What production techniques are needed to permit a good 

learning environment yet at the same time not to change the 

way university professors relate with students? 

4. What equipment improvements are needed to make these classes 

better for students and instructors? 
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5. To examine support systems, technical systems, student's 

perception and achievement and student-instructor inter-

actions resulting from classes being delivered utilizing the 

mode of instruction indicated above. 

6. Does the application of analysis procedures to the collected 

data concerning intended antecedent conditions, intended 

transactions, and intended outcomes and actual antecedents, 

transactions, and outcomes provide a suitable and efficient 

evaluation model? 

Data were collected before, during and after the semester from 

all of the participants: University Extension, university AV Ser-

vices, community colleges, instructors and students. Some or all of 

the participants provided data through questionnaires, interviews, 

observations and weekly reports. 

The evaluation was based upon the contingencies present within 

the antecedents, transactions and outcomes and the congruencies 

between intentions and actual events. These findings are described 

in Part I of the Report. The evaluation of the evaluation model is 

found in Part II and the Report concludes with thirty-eight conclu-

sions and the forty-seven recommendations based on the findings and 

conclusions. 

The major conclusions of the evaluation have to do with the 

evaluation model and the University of Regina delivery system. 

The model is appropriate for evaluating technical and instruc-

tional systems similar to the University of Regina model. 

The "system" conclusions relate to the degree to which the 

classes were comparable to classes delivered using "normal" universi-

ty practices. Intentions and expectations of all participants were 

met; however, there was a hesitancy to plan or use procedures which 
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took advantage of the technology. Off-campus students were willing 

to overlook problems (transmission difficulties, boredom, feelings of 

isolation, etc.) in order to take a class locally. The two-way 

telephone system is a major problem because it seems to be too 

disruptive and awkward to use. However, these problems seemed to 

have no effect on achievement; the off-campus students' grades were 

similar to students on-campus. 

A number of small changes in the support system and technical 

system would greatly enhance the program of distance education but 

the most significant improvements would result from careful selection 

of skillful instructors who are willing to plan for and exploit the 

advantages which are offered by this class delivery system. The 

expected improvements would result from the program of instructional 

planning, monitoring and coaching which the evaluation report 

recommends. 
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INTRODUCTION AND EVALUATION DESIGN 

INTRODUCTION 

I. Rationale 

This evaluation has been done for two purposes: to 

determine the efficacy of the unique approach to distance 

education being utilized at the University of Regina and to 

determine the appropriateness of a modified Stake Countenance 

evaluation model for evaluating the approach. 

II. Objectives of the Evaluation Study 

A. 	Objectives 

This study has been designed to attempt to determine 

the following: 

1. Do students at a distance using this format learn as 

well as on-campus students? 

2. Is this an accepted method of learning from the stu-

dent's perspective and is this an accepted method of 

teaching from the instructor's perspective? 

3. What production techniques are needed to permit a good 

learning environment yet at the same time not to change 

the way university professors relate with students? 

4. What equipment improvements are needed to make these 

classes better for students and instructors? 

5. To examine support systems, technical systems, stu-

dent's perception and achievement and student-instruc-

tor interactions resulting from classes being delivered 

utilizing the mode of instruction indicated above. 

6. Does the application of analysis procedures to the 

collected data concerning intended antecedent con-

ditions, intended transactions, and intended outcomes 
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and actual antecedents, transactions, and outcomes 

provide a suitable and efficient evaluation model? 

B. Audiences served by the evaluation 

This report is of particular interest to the partici- 

pants in the program at the University of Regina: 

-the Faculty of Extension, Extra Session Degree Credit 

Division, 

-Audio-Visual Services, and 

-the instructors and their Departments. 

To a somewhat lesser degree these following agencies, 

groups and individuals will be interested in the report: 

-Department of Communications, Ottawa, 

-the Community Colleges system in Saskatchewan, 

-faculty and Faculties of the University of Regina who have 

participated in distance education or who are contempla-

ting such activity, and 

-Sasktel 

A third audience group might be composed of others who 

are considering distance education via television with 

two-way audio communication, program evaluators, and former 

and/or future students. 

III. Normal procedures for classes offered by Extension 

•  The Faculty of Extension is responsible for providing and 

managing those classes which are offered during the regular 

semester at night and off-campus. Additionally, this Faculty 

has complete responsibility, in an organizational and manage-

ment sense, for all of the classes offered during the Spring 

and Summer Sessions. This evaluation is concerned with a 

unique portion of the classes offered in the 1985 Fall Semes- 
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ter. Although the classes are unique due to the format of 

delivery, the procedures employed to set up the classes are the 

same as those employed for all the Fall 1985 classes offered by 

Extension. 

Extension develops the total offering of the program 

from suggestions made by Departments and Faculties, Community 

Colleges and students. Instructors, usually university faculty 

members, are secured and the various advertising processes are 

initiated--a calendar, newspaper ads, announcements, and the 

like. In some instances the community college might also 

duplicate some of the advertising procedures. 

Normal prerequisites and regulations apply to the 

students. They are registered in the classes either through 

normal university procedures and channels or through their 

local community college. 

IV. Description of the Program 

A. Introduction 

The University of Regina has offered distance educa-

tion to its students for many years. Until 1984 the pro-

gram had primarily taken the form of off-campus classes or 

"teleconferencing" (where there was a telephone hook-up be-

tween a professor located on the University campus and stu-

dents in their home communities). The students most often 

met for their "class" in the local school. In September of 

1984, the University had the unique opportunity to utilize 

"narrowcasting" of classroom activity to distant classroom 

sites in southern Saskatchewan utilizing fibre optics and 

television. From the initial inception of this approach 

four classes have been provided each semester. 
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B. Classes and delivery mode 

During the period of this evaluation, the classes 

offered were in Administration (management), History 

(Western Canadian), Psychology (child development), and 

Social Work (children's services). 

The classes spanned the range from first year to 

fourth year: one first year, two second year and one 

fourth year. 

Each class was offered as an on-campus night class, 

i.e., in a normal classroom, with an on-site instructor (a 

university faculty member) delivering instruction to a 

group of students who had been registered in the class 

through the normal procedures. In this classroom however 

there were two ceiling suspended cameras, fixed microphones 

and a multi-channel telephone with speakers. 

The signal is carried from the classroom to the AV 

centre at the University of Regina. From here it is 

transmitted to the Sasktel building on co-axial cable. 

Sasktel sends the signal to the five remote centers by 

fibre optic cable. 

At Swift Current, Moose Jaw and Yorkton, Saskatchewan 

the signal is "dropped" at the local cable operation and 

subsequently distributed on channel 28 within the UHF band. 

A converter on the television set in the classroom provides 

the signal there. This is the same manner in which cable 

operators distribute UHF channels. Consequently, anyone 

who is a subscriber to this option can pick up the class on 

their own set at home. This group could, therefore, 

include students enrolled in the class who might opt to 
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stay at home for the class rather than go to the community 

college location. 

In the other communities--Weyburn and Estevan, Saskat-

chewan--the signal is distributed by micro-wave. Only the 

community college location can pick up the signal. (A 

technical report and log of technical problems are provided 

in Appendix I.) 

This equipment provided the means for the off-campus 

delivery of the classes. These centres could phone in to 

the on-campus site at any time. The conversation between 

the centre and the instructor was amplified so that the 

students in all the centres--on and off campus--could hear 

the questions, answers and ensuing discussion. 

Most of the off-campus sites were classrooms in 

community college settings which were specially fitted with 

a television set and the phone/speaker arrangement for the 

special line to the university in Regina. 

This program was provided in Regina and in five 

off-campus sites. The details of classes, sites and 

initial and final enrolments are shown on Table 1. 

C. Procedures for telev.ised classes 

A variety of activities are engaged in prior to the 

first class. Extension does some minimal in-service with 

the instructors--essentially a meeting to view a videotape 

describing the delivery system and to answer questions 

about the system. Extension also assures that the site is 

ready for these classes. The Audio-Visual Services unit 

secures and trains its operators and establishes that the 

technical details and operations of the system are opera- 



1 Weyburn 
1 

3 	12 
3 	12 

Highest 	5 
Final 	5 

9 Swift Current 
9 

3 	8 
3 	8 

Highest 	9 
Final 	7 

Table 1 

Enrolments in Narrowcast Classes in all Centers: 
Highest Enrolment and Final December Enrolment 

ENROLMENT IN CLASSES 

HIST 	ADMN 	PSYC 	SW 
SITES 	 100 	200 	210 	414 

Regina 	Highest 13 	33 	37 	26 

Final 	10 	29 	37 	23 

Final on-campus total 	99 

6 

Estevan Highest 	3 	17 	4 	3 
Final 	3 	9 	4 	3 

Moose Jaw 	Highest 13 	13 	10 	19 
Final 	13 	11 	8 	11 

Yorkton Highest 	2 
Final 	2 

15 	0 	13 
13 	0 	13 

Final off-campus total 138 

Totals Highest 45 	88 	57 	81 

Final 	40 	72 	55 	70 

Final total 	237 
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tional. AV Services also offers assistance to the in-

structors, if so wished, with respect to use of audio-

visual and instructional aids and details concerning 

instructing via television. 

Because of some of the activities of Extension and AV 

Services the community colleges are somewhat more active 

with respect to these classes than to others they are 

coordinating. Normally, an instructor comes to the commu-

nity college site and after the first class begins there is 

relatively little for the community college staff to do 

with respect to the class. In these instances--the tele-

vision classes--there is much more planning and continuing 

involvement due to the need to secure and arrange for the 

equipment, act as a book seller, and during the semester to 

be the contact between the class and the instructor for 

assignment and handout distribution and for testing and 

examination arrangements. 

Often the instructor makes some contact with the 

off-campus students before the first class. This contact 

takes many forms--meeting and sharing photographs, having 

the technology explained, discussing the courier or deli-

very system, etc.--but essentially, the major objective is 

for the instructor and students to have an opportunity to 

meet each other in a "live" situation. 

Much of what happens at the first class is what always 

happens: outlines are distributed and discussed, assign-

ments and reading responsibilities are discussed, deadlines 

are clarified, expectations and regulations are reviewed. 

In addition, in these class situations someone from AV 
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Services is present to explain the operation of the system 

and to make sure the off-campus sites are getting a good 

transmission of the picture and audio and that each of 

these sites can operate the telephone arrangement. 

For the classes constituting this evaluation, one of 

the evaluators was also present at the first class and 

explained that an evalùation was taking place, the'primary 

objectives of the evaluation, the manner in which the 

students would be involved in the evaluation, and the 

possibility of one or more members of the evaluation team 

attending some classes or all of the sites. 

D. Extension students 

This section will indicate who these students are and 

how they are attracted to night classes offered by univer-

sity extension. 

Generally, these students are more mature than their 

regular student counterpart. There are possibly more 

exceptions to this for those who take classes on-campus but 

the general characteristic is maturity. They enroll in 

these classes, on- or off-campus, because the classes are a 

normal degree requirement, or because the credit will 

enhance their employment status, or because the class is of 

personal interest--it must be noted that the personal 

interest choice is almost exclusively restricted to off-

campus students. The vast majority of all of the students 

are part-time students. 

Students are attracted to these classes as a result of 

a number of influences: the advice of their university 

counsellor, the description in the Calendar, the class 



Antecedents 

Procedures 

Outcomes 
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being timetabled at an appropriate time, newspaper adver-

tisements (the Regina paper and in some instances the local 

paper) and information bulletins distributed by the local 

community college. 

EVALUATION DESIGN 

I. Description 

The evaluation of this project was based upon the "system 

of delivery" of the classes. The evaluation methodology was a 

modified Stake "Countenance" Model. In this model there are 

two matrices of consideration: description and judgment. In 

this evaluation it was decided that only the description matrix 

would be employed due to the absence of either comparable or 

absolute standards--a requirement of the Stake model. 

A more detailed description of the model is provided as an 

Appendix (A). However, a brief operational description fol-

lows. The intended antecedents (variables) are identified, the 

manner in which the activities are intended to proceed are 

described, and the intended (or expected) outcomes are stated. 

Intended 

These descriptions are then observed and compared. What 

antecedents were actually present? How did activities actually 

proceed? And what/which outcomes were achieved? 



Antecedents 

Procedures 

Outcomes 

Antecedents 

Procedures 

Outcomes 

Procedures 

1 0 

Intended 	Observed 

Descriptive Matrix 

The evaluation questions relate to determining the degree 

of logical and empirical contingency between antecedents, 

procedures and outcomes; as well as the degree of congruence 

between intentions and observations. 

Intended 	 Observed 

Antecedents 

logical contingency 

Procedures 

logical contingency 

Outcomes  

<-congruence-> 

<-congruence-> 

<-congruence-> 

empirical contingency 

empirical contingency 

Antecedents 

Outcomes 

II. Evaluation Questions 

The evaluation questions are the basic building blocks for 

the evaluation. The questions to be answered influence the 

kind of information gathered, and the type of information and 

the means of gathering it, in turn, determine analysis options. 

In this evaluation the following were seen as the primary 

questions: 
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1 

1 

1 1 

1. What do students expect of a class with respect to plan-

ning, organization and instructional delivery? 

2. What do students like and dislike about receiving a class 

via television and two-way audio communication? 

3. Does this type of class satisfy outcomes designed by both 

the on-campus and off-campus students? 

4. What do instructors intend to do? What do they actually 

do? 

5. What does the class delivery system (Departments, Exten-

sion, AV Services, the Community Colleges) intend to have 

in place and to operate in a way which will meet the 

objectives of the various parts of the system? 

6. Does the system provide what is perceived to be the appro-

priate level of support? 

7. Are there features of the delivery system (particularly 

technical aspects) which detract from achieving the objec-

tives of the class? Of the system? 

8. Is the Stake model an appropriate device for securing 

answers to these questions? 

III. Sources, Methods and Schedule for Data Collection 

Data were collected according to the parameters set out by 

the evaluation model chosen. Questionnaires, interviews and 

class observation, both live and taped, were the primary 

sources of information. (See Figure 1.) 



Figure 1 

Sources, Methods and Schedule for Data Collection 
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Prior to classes - 

MM. 

1st week 9/9/85 - 

2nd week 
3rd week 
4th week 7/10/85 - 
5th week 
6th week 
7th week 
8th week 4/11/85 - 

- 

9th week 

10th week 
llth week 
12th week 2/12/85 

Questionnaire (Instructors, Students, Extension, 
AV Services, Community Colleges) 
Interviews (Students) *  
Interviews (Instructors, Extension, 
AV Services, Community Colleges); * 
Observation by video; * 

Observation by video; * 
Observation by video; * 
(mid-term): 

Questionnaires to all parties; Observation 
live off-campus; * 
Interviews (all parties); Observation 
live off-campus; * 
Observation live on-campus and off-campus; * 
Observation live on-campus; * 

13th week 

in Jan. 1986 

- Questionnaire (all parties); Interviews 
(Instructors, Extension, AV Services, Community 
Colleges); * 

- Interviews (Students) 

*Weekly report of plans and a review of previous class were turned in 

by instructors. 

A. Questionnaires 

Questionnaires (see Appendices) were prepared, distri-

buted, collected and analyzed in a preliminary manner at 

three times during the evaluation: early--antecedents; 

mid-term--transaction and late--outcomes. These question-

naires were sent to all students and instructors, as well 

as to the Director of Audio-Visual Services of the Univer-

sity, the Assistant Dean and the Administrative Assistant 

of University Extension, and the contact people of the 

various community colleges participating in the delivery of 

the classes. 
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The first battery was prepared and distributed prior 

to the first class-session. The questionnaires developed 

in the pilot evaluation in 1984 were used as the basis of 

the antecedent questionnaires with the exception of the 

community college representatives' form which is new to 

this evaluation and was not used in the pilot study. This 

latter form was developed because of the integrà1 role it 

was felt that the community colleges play in the delivery 

of the classes. 

These antecedent questionnaires asked for expectations 

regarding activities, conditions and outcomes for the 

classes. 

The transaction questionnaires were distributed in 

early November, approximately half-way through the semes-

ter. The distribution was timed so that they would be 

filled out after the first assignments or tests had been 

submitted and the results made known in all four classes. 

Input for these questionnaires came from the experience and 

information gained during the Data Base Phase as well as 

the issues which emerged from the preliminary analysis of 

the antecedent questionnaires, observations, and antecedent 

interviews (see section on Interviews, below). These 

questionnaires were intended to elicit responses that would 

indicate the actions taken by the different principal 

groups and the attitudes that were developing toward the 

technology and the system by these groups. 

The final student questionnaires, intended to gather 

outcome data, were distributed in December, at the time of 

the final examination in three classes and after the last 
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lecture period in the remaining class (Social Work 414), 

which did not have a final examination. Questionnaires for 

the other principal groups were distributed during the 

final examination period in December. The design of these 

questionnaires was based on the preliminary analysis of the 

first two sets as well as the results of observation, 

interviews and the pilot study. 

Weekly reports were secured from the professors 

outlining their intentions for the next class and their 

actions during the previous class relative to instructional 

design and technical problems. A sample of this form is 

included in Appendix D. 

B. Interviews 

Extensive interviews were conducted with the principal 

groups involved. Randomly selected students were inter-

viewed just prior to the semester, in November and again in 

January. These interviews followed the questionnaire forms 

for the most part and sought clarification and additional 

detail to identify the context of the responses gathered. 

Telephone interviews were conducted with 39 students. The 

antecedent interviews involved the students from each 

on-campus class and one student from each off-campus site. 

The transaction and outcome interviews involved one student 

from each on-campus class and two students (each in differ- 

ent classes) from each center; except in one case where 

only one student was contacted. 

University Extension, Audio-Visual personnel and 

professors were interviewed in person at each stage. (One 

professor left on sabbatical leave prior to the interview 
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•  for the outcome data.) Students were also interviewed in 

person during visits to Moose Jaw (Psychology 210, History 

100 and Administration 200) and Weyburn (Social Work 414). 

C. Observations 

Classes were observed to record the nature of the 

classroom transactions. Questions by students and dis-

cussion between off-campus students and professors were 

observed and recorded. Classes were observed twice on 

videotape (Social Work 414--September 16 and October 7; 

Administration 200--September 17 and October 15; History 

100--September 18 and October 16; and Psychology 210-- 

September 19 and October 17). Each class (Social Work 

414--November 18; Administration 200--November 19; History 

100--November 27; and Psychology 210--November 28) was 

observed live in the on-campus classroom. Four off-campus 

classes (Moose Jaw--History on November 20, Administration 

200 on November 12 and Psychology 210 on November 7; 

Weyburn--Social Work 414 on November 18) were observed to 

experience the nature of the situation in these centers and 

to conduct interviews and discussions with off-campus 

students. 

D. Attendance Record 

Volunteers in each off-campus site were asked to keep 

attendance records which were to be submitted at the end of 

the semester. 

IV. Data Treatment and Analysis 

The ongoing analysis of the data collected during the 1985 

Fall Semester provided information which was very similar in 

quality and nature to the instructional system studied in the 
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Fall of 1984 during the Data Base Phase.  Although different 

classes were held during these semesters, it seems that the 

instructional system remains the same in its effect on students 

and other involved personnel. 

The data gathered has been analyzed to determine the 

contingencies and congruencies by studying the nature of the 

interactions, instruction, and problems in using one-way video 

and two-way audio to mediate instruction of these classes; to 

identify the issues, attitudes and concerns of the principal 

groups involved; and to posit possible improvements that could 

be implemented to improve the system. A second purpose of the 

anlaysis is to identify aspects of the evaluation techniques 

that should be improved and/or used as a model for future 

evaluations. 
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PART I 

THE EVALUATION FINDINGS 

I. Data Collection 

According to the evaluation model data were collected from 

all participants in the project at three different stages. 

Antecedent data, that is data pertaining to conditions obtai-

ning prior to the first day of classes, were collected from all 

the instructors, Extension, Audio-Visual Services and Community 

College personnel as well as from a sample of students. 

These data were gathered through the use of Questionnaires 

(see Appendix B) and personal interviews. In the case of 

students, most interviews were conducted by telephone. This 

procedure--questionnaires followed by interviews--was used 

through each data collection stage. Additionally, course 

outlines were collected and analyzed. 

.Transaction data, that is, data concerning the day to day 

activities and behaviors of all personnel involved were collec-

ted in a number of ways. A questionnaire was administered to 

all parties following the midterm point. In addition, numerous 

lectures were observed either live or on tape. Instructors 

were also asked to complete a weekly form reporting the prior 

week's happenings and the subsequent week's plans (see Appen-

dices). As well, a technical log was kept by AV Services 

(Appendix I). Attendance records were also kept by volunteers 

from the student population at each site. 

Outcome data was collected from all of the usual sources 

by questionnaire and interview as well as through an analysis 

of class marks and final grades. A sample of students was 

interviewed after the classes were concluded. 
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II. Findings 

In the remainder of this Part the findings will be re-

ported with respect to the Antecedents, Transactions, and 

Outcomes. In each instance, where possible and appropriate, 

the findings will refer separately to Instructors, Students, 

Extension (Faculty of Extension, Extra Session Degree Credit 

Division), AV Services, and Community Colleges. Comparisons 

between "intentions" and "observations" will be made when this 

will assist the explanation but most of this evaluative dis-

cussion of the relationships and congruencies will be in Part 

A. Antecedents 

1. Instructors 

1.1 Selection.  In general the instructors of 

these classes were not experienced in the delivery  of 

televised courses. Two instructors had some experience 

with distance education and were interested in accep- 
. 

ting this current opportunity. Of the other two 

instructors, one felt like a "draftee" while the other 

was a late replacement for the scheduled instructor who 

had become ill. 

1.2 Planning and preparation of class.  Instruc-

tors generally indicated that their planning/prepara-

tion time was adequate and that administrative and 

technical support was satisfactory. However, some 

instructors were concerned with lead time necessary in 

terms of requesting permission to use certain visual 

material and in the preparation of new materials. 

There was some concern with the resources and support 
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system necessary to make instructional decisions, e.g., 

libraries. 

1.3 Support.  Although support from Extension and 

AV Services was available the instructors remarked that 

assistance had to be sought out. There was general 

dissatisfaction with the availability of information 

about the delivery of off-campus classes by electronic 

or telephonic means. On the other hand the instruc-

tors' expectations, i.e., the class, its delivery and 

students, seemed to be no different (other than the 

ever present camera) than for on-campus "normal" 

classes. They generally expected the students to be 

basically the same and other than basic technical 

breakdowns expected the class environment and culture 

to be the same as an on-campus class. 

When asked to what extent AV Services would 

provide on-going assistance, there was a spread of 

ideas ranging from considerable to minimal. However, 

when asked the same question concerning their Depart-

ment or Faculty all instructors predicted a minimal 

role. 

1.4 Contact with students.  No instructor met 

with on- or off-campus students in a systematic way 

prior to the class beginning, but all planned to at 

least meet the off-campus students during the semester. 

Planning for classroom meetings was very similar to 

normal plans any instructor might make; lectures, class 

discussions, films, etc. The instructors anticipated a 

fair amount of interaction between students and them- 
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selves and between student and other students. They, 

however, believed this to a lesser degree for the 

off-campus students. 

1.5 Assignments/test distribution. Plans for 

assignment and test distribution and return were 

adjusted to take into account the off-campus students. 

Emphasis was placed on support by Department staff 

and/or Extension to assist with this aspect. Feedback 

plans to students involved more extensive written 

material as well as in person and telephone meetings. 

2. Students 

2.1 Registration.  Students, both on- and off-

campus, became aware of these classes in the expected 

manner. On-campus students used counsellors, news-

letters and the University calendar to make their 

class choices. Off-campus students relied more heavily 

on community college advertisements and friends. Most 

off-campus students were aware that the classes were 

being televised while only a few of the on-campus 

students knew this fact. Most students had not been in 

televised classes before and very few had even spoken 

to other students who had been in such classes. 

Both on- and off-campus students were enrolled in 

these classes primarily to fulfill program require-

ments. Although, a number indicated that they were 

enrolled in their particular class because of work 

advancement opportunities. 

2.2 Benefits and limitations.  When asked what 

they considered to be the benefits of the use of 
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television in transmitting these classes, students on- 

and off-campus acknowledged the convenience for the 

off-campus student in terms of less travel, availa-

bility of clàsses, etc. Some concern was expressed 

when considering the disadvantages of such a system. A 

common fear was the possibility of a marked decrease in 

interaction between students, and between students and 

instructor. Generally students were unsure as to the 

long term and personal effects the use of this techno-

logy would have on their experiences in these courses. 

Students generally felt that the instructors/ 

community college personnel should provide more infor-

mation before the class begins concerning the techno-

logy used and some of the potential effects of the 

technology. Some students indicated that they may have 

thought twice about taking a televised class. In 

addition, both on- and off-campus students did not see 

the need to prepare themselves with respect to the 

technological aspects of these courses. Their concerns 

prior to the commencement of classes were to obtain the 

texts, find the room, etc. 

2.3 Expectations for instructors. On-campus 

students expected the instructor to be available in the 

manner which is usually customary on-campus, i.e., 

before, during and after class. Off-campus students 

indicated that they would like to see the instructor in 

person at least once a month, if not more often. 

Student expectations concerning the instructional 

process were consistent both on- and off-campus. All 
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students expected the instructor to lecture in a manner 

to which most students had become accustomed. As well, 

very few students expected any difficulty in receiving 

assistance, advice and/or further information as a 

result of the use of the technology. 

2.4 Student relationships.  On- and off-campus 

students agreed on the expectation that there would be 

considerable student to student interaction with 

limited student to professor interaction. All students 

indicated that they would likely rely most heavily on 

other students' notes and recollections if they were to 

miss a class. 

2.5 Texts and materials. On-campus students did 

not see any unusual problems when asked about how they 

would get texts and other materials necessary for the 

class,. Off-campus students had a variety of concerns 

and ideas. Some expected that the Community College 

would make the texts and materials available while 

others expected the instructor to have these items sent 

to the off-campus location for the first class and 

others expected to have to travel to Regina to buy the 

texts at the University bookstore. 

2.6 Evaluation. Students in all locations did 

not expect to be evaluated any differently than they 

have been evaluated in the past by University instruc-

tors. All expected exams, essays and other normal 

assignments. 
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3. Extension 

3.1 Philosophy. Extension's expectations for 

these classes reflects the desire of the University of 

Regina to reach as many students as possible through 

its extension programs. The personnel in Extension who 

are involved in this project see a need being met. 

Sites where only a few students desire particular 

classes and/or where qualified instructors are not 

available may now be serviced through this T.V. pro-

ject. 

Although Extension realizes that many of the 

students in the remote sites view this approach as 

'second best', that is, they prefer live instructors, 

Extension believes that many students are being satis- 

fied by this program. Students in isolated communi-

ties, far from major centres„ where instructors are 

either hired locally or sent out from the University, 

can now receive quality instruction with minimal travel 

and expense. 

3.2 Effect of the technology.  The members of 

Extension who were questionned and interviewed expected 

that the technology might inhibit discussion and inter-

action. They also expected that the instructors would 

take a while to 'get used' to the technology in terms 

of relaxing in front of the camera and using the 

blackboard and overhead in a manner which would allow 

them to be seen in the remote locations. They worried 

about signal reception, size of the television re-

ceiver, blurring of overheads and boardwork as well as 
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the students' ability to get used to the telephone 

technology. Generally it was expected that the stu-

dents would react positively but with reservations. 

Positively, in that the class was now available in a 

reasonable location. Reservations were related to the 

length of the sessions and lack of interaction between 

the instructor and students--particularly the off-

campus students. 

3.3 Instructional considerations.  The ability to 

project oneself, clear enunciation and an accepting 

personality were seen to be important characteristics 

of an instructor teaching one of these classes. 

The preplanning done by AV Services, the instruc-

tors and the Department Heads and Deans involved was 

viewed as being satisfactory as was the amount of 

historical information regarding these kinds of 

classes. 

3.4 Planning considerations  and expectations.  A 

concern was raised regarding the time available to 

Extension to do its planning. This was caused by the 

summer closure of the community colleges from July 15 

to August 19. This had some effect on timetabling, 

scheduling and advertising. 

Extension personnel expect their role to be one 

which supports the activities of the instructor. 

Reflecting this is the expectation that Extension will 

respond, if asked, to arrange meetings between the 

students and the instructor, or arrange for texts and 

other materials to be sent to the remote locations, 
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etc. In particular, Extension expects to be asked to 

assist if problems arise. Extension expects partici-

pants to 'cope or call'. 

Extension expected AV Services to provide high 

levels of ongoing technical assistance. They also 

expected the community college to become the "instruc-

tor's hands in the community." 

4. Audio-Visual Services 

4.1 Anticipated problems and effects.  The main 

objective here was to provide adequate and sufficient 

facilities and equipment for the successful trans-

mission of these classes. Few problems were expected 

in AV Services' relationship to Extension, the instruc-

tors, the students and the community colleges but some 

concern was expressed when questionned about the 

hardware and technical personnel. 

As is always the case, when dealing with technical 

hardware there was some worry concerning breakdowns, 

replacement parts, quality of transmission, etc. Addi-

tionally, there was a concern about the personnel 

manning the equipment. The concern was related to 

their ability to remain tuned in to the instructor and 

maintain a quality transmission signal as well as 

perform appropriate camera work. 

AV Services expected the technology to have both 

negative and positive effects. Negative effects were 

related to the intrusion and distractions caused by the 

equipment and environment itself as well as the poor 

quality of transmission, i.e., poor color, framing and 
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focus and extraneous noises. 

Positive effects were expected to relate to the 

instructor's heightened awareness of speaking habits 

and use of audio-visual aids. 

AV Services expected that students would be 

looking for an 'entertainment style' from their in-

structors due to of the use of the technology. 

4.2 Meetings with participants. Meetings with 

instructors and others involved were looked forward to 

by the AV personnel as opportunities when the equipment 

could be demonstrated and explained. They also hoped 

to resolve some perceived problems and reassure in-

structors that this new form of class delivery will 

present few new or different problems. As well, AV 

Services hoped to support the instructors by observing 

and providing advice and assistance as it might seem 

necessary. However, there was a concern expressed 

about the extent of involvement in timetabling these 

classes. Having little involvement meant that AV 

Services had less than the desired amount of time to 

prepare for the more difficult technical and legal 

problems posed by some classes. 

5. Community Colleges 

5.1 Objectives. The community colleges' objec-

tive for this project was to offer classes that other-

wise would not be available to students in their areas. 

5.2 Expectations. They expected problems to 

arise in two areas concerning the technology. First, 

the hardware may not provide adequate reception, color, 



27 

audio signal, etc. Secondly, they were concerned about 

the camera work. Poor camera work would not allow 

students at the remote site to see overheads and items 

on the chalkboard properly and, these factors might, 

therefore, interfere with the learning process. 

There was a general indication that the preplan-

ning which needed to be done by the parties involved in 

the delivery of the class had been done. It was felt 

that for this group of classes the planning was superi-

or, or at least more advanced, than for off-campus 

classes in the past. 

The community college personnel expected the off-

campus students to be highly motivated and generally 

accepting of the technology. They assumed that the 

students' expectation of the class to be 'normal' and 

they expected their own role to be one of facilitation. 

Arranging rooms, hardware, delivering and distributing 

materials were all seen to be within the range of their 

activities. 

5.3 Instructional approach. When asked about a 

preferred instructional style none were indicated 

except by one community college person who suggested 

that the best style would be a clear concise lecture 

while the poorest style would be any kind of group 

participation. However, in general, it was expected 

that the students, in the remote locations, would not 

participate as much in class discussions because of the 

technology. 
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B. Transactions 

Transaction data was collected in a variety of ways 

during the semester: questionnaires, interviews, weekly 

reports, a loà of technical events, and observations and 

analysis of both on- and off-campus classes--on tape and 

live. (All classes were recorded on videotape and stored; 

both for use in this evaluation and for review by students 

and instructors.) 

1. Instructors 

Instructors reported on most of the areas concer- 

ning the transactions in their class through the 

questionnaires, interviews and the weekly report forms. 

These primarily focussed on their relationship with the 

support network, the technology and their students. 

1.1 Support and resources. Generally the in- 

structors were satisfied with the support they received 

from the various groups involved in the project: 

Extension, community colleges, their own department 

heads and support workers, and AV Services. However, 

library resources and their availability frequently was 

raised as a problem. Other resources such as textbooks 

and duplicated handouts were also a concern due to the 

lead time necessary for proper duplication and dis-

tribution as well as the potential problems with use of 

copyright materials. 

1.2 Planning.  Three instructors indicated that 

the planning and preparation for these classes took 

more time than that normally devoted to a 'regular' 

class. These instructors indicated an average prepara- 
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tion time of about six (6) hours a week. The other 

instructor indicated that the preparation for this 

class was basically the same as for other classes in 

terms of the number of hours spent in preparation in 

that at least 4-5 hours were spent in preparation per 

week; but sometimes this was less if the film used that 

week was longer than normal. 

This extended preparation time reported by most 

instructors was attributed to the extended class time 

(3 1/2 hours) and to the need to have duplicated 

materials ready for early distribution to the off-

campus locations. 

1.3 Instructional aids. Audio-visual aids were 

reported to be used frequently. Films, overheads, 

video and the blackboard were the typical aids used. 

Other than one professor's activity in gaining copy-

right permission, most instructors indicated that no 

special arrangements were made to use these audio-

visual aids other than some help from AV Services on 

format and size of print. 

.1.4 Effect of the technology.  The instructors 

reported that there were a number of 'intrusions' by 

the technology. Principally these 'intrusions' cen-

tered on equipment malfunction and delays in communica-

tion with the off-campus students. The tempo of the 

classes was slowed down because the delay in tele-

phoning from the off-campus sites broke the continuity 

of the discussion. 
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When asked how they used the positive aspects of 

the technology two instructors had no response. 

Another indicated that it demanded more organization 

and one stated that the technology was used to create 

and engage the students in group work. When asked how 

they were compensating for the negative effects of the 

technology answers such as "accept it" and "try to see 

the humour in it" were provided. The instructors also 

individually indicated that they slowed the pace in 

order to include the off-campus students in the dis-

cussions; asked students to call in with problems; and 

spoke directly to the students both on- and off-campus 

so as to minimize the negative effects. 

1.5 Student meetings. At the time the transac-

tions questionnaire was distributed--mid-term--three 

instructors indicated that they had met with the 

off-campus students. These meetings were to identify 

and deal with specific off-campus problems, add the 

personal touch to this technologically mediated system 

and to try to discover how the class was being received 

by the students at the off-campus locations. 

1.6 Class format and interactions.  Another area 

of investigation was the classroom behaviour and 

interactions of the instructors and students. The 

information reported in this section was gathered 

through observation, and through the questionnaires and 

interviews conducted with the instructors. 

Although instructors had their own personal 

versions of a typical class, generally the classes were 
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very similar. Each centered on a lecture by the 

instructor (or a guest). There was some attempt at 

student input either through question and answer or 

through some type of group work, e.g., cases, dis-

cussions, etc.; and in at least two classes a film was 

regularly shown. 

In all cases instructors generally taught the 

classes in a manner consistent with their plans for 

that evening. There was decreasing use of the overhead 

projector over the length of the semester. However, 

the quality of the transmission caused some concern and 

this may account for this reduction. The level of 

interaction amongst the students and between the 

students and the professors was in all but one case 

seen to be acceptable but at a lower level than ex-

pected. 

1.7 Observations of class sessions. A research 

assistant and the principal evaluators observed 15 of 

the 51 classes in order to record the interactions 

between the instructor and students (Table 2). To a 

lesser degree there were observations of the student-

student interactions. The observations took place in 

three ways: by viewing the video tape of a class; by 

attending the class on-campus; and by attending the 

class at the off-campus site. 



Table 2 

Classes Observed "Live" and on Video 

Week of 

September 
Class 	9 16 23 30  714 21 28 4 11 18 25 2 

HIST 100 	V 	V - L 
MJ 	0 
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October 	November 	December 

ADMN 200 	V 	V 	L L 
MJ  o 

PSYC 210 	V 	V 	L 	L 
MJ 	0 

SW 414 	V 	V 	L L 
W 0 

Key: • live 
3 video 
MJ at Moose Jaw 
W at Weyburn 
O on-campus (Regina) 

When the principal evaluators attended a class 

on-site they distributed a discussion guide (Appendix 

F) before the class commenced and asked the students to 

complete it some time during the class or at the break. 

Following the class a short discussion was held to 

clarify the answers provided and to receive expansions 

of their answers as well as additional information. 

The primary purpose of the discussion and the 

completed guide was to secure information which did not 

lend itself to the questionnaire format--open-ended 

questions and to test the degree of reliability of the 

answers being received by the questionnaire techniques 

being used. 
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The reporting form used (Appendix E) provided for 

indications of the instructor being on task, student 

activities, and interruptions. In addition, it provi-

ded a means of recording when these activities took 

place during the entire period of the lesson. 

The reporting form was used in the following 

manner. Questions by students were recorded as either 

those solicited by the instructor, interruptions of the 

instructor when he/she was on task, or those asked at 

breaks during or after the class. Time spent in 

discussion with off-campus and on-campus students was 

recorded separately. This included comments about the 

handouts being received by the off-campus students and 

both on- and off-campus group discussions of the topic 

under study. Technical and other problems which 

occurred during the class were noted. 

It is appropriate to indicate some specific 

observations with respect to these individual classes 

and the group of classes. 

CLASS A. The class was a lecture format with few 

questions being asked of the students and few being 

presented by the students--either the on- or off-campus 

students. The majority of all questions took place at 

the "breaks." Discussion, specific and non-topic 

related, averaged 15 minutes for the four classes 

observed. 

CLASS B. This class employed a variety of instruc-

tional approaches: lecture, discussion groups, case 

studies, etc. There were an average of 12 questions 
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per class. These resulted from solicited and interrup-

tory questions and from those asked at the breaks. 

On-campus questions exceeded those from the sites at 

approximately a ratio of 3:1 despite deliberate at-

tempts to have the off-campus students participate. 

CLASS C. Primarily a lecture approach to the class 

on-campus was used in this class. In the classes 

observed no comments or questions were directed to the 

other sites and none were initiated--not even during 

the breaks. There was, however, quite an active 

relationship between the instructor and the on-campus 

class with respect to unsolicited questions and com-

ments and subsequent discussion. 

CLASS D. This class employed a variety of instruc-

tional approaches--particularly the use of guest 

lecturers. Efforts were made to include the off-campus 

students in all activities of the class. The effects 

of the efforts were apparent in that, on average, 

thirty minutes of each class was devoted to questions 

and comments. The off-campus contributions represen-

ting a third of this time. 

The group of classes.  It is obvious that the 

format dictates the response of the students. If a 

lecture--little participation; if a variety of ap-

proaches--considerable participation; if remote sites 

are contacted regularly and/or early in the class-- 

there is likely to be more contact during the class; if 

they are not contacted--they do not initiate contacts. 
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If the remote centres were encouraged to call in 

at the beginning of the class to report attendance, or 

technical problems, or to ask questions about assign-

ments, etc. they were prepared to respond. There was 

also a tendency for the sites to participate more 

during the class if they reported in at the beginning. 

However, the other side of this is that the process 

frequently took up to 10 minutes to hear from all the 

sites. 

With respect to reporting in for either attendance 

or problem-solving the pattern for the four classes 

ranged from doing this for almost every class to hardly 

ever doing it at all. 

In the pilot study it was found that as the 

semester progressed there were fewer questions and 

interruptions. This pattern of reduced involvement was 

not present in this evaluation. In fact, no pattern of 

any kind could be established. 

Initially the response time of the sites when 

specifically questioned or called upon was quite slow. 

This interval became shorter as the semester pro-

gressed. 

In one class the instructor knew (or had avail-

able) the names of all of the students--on- and off-

campus. The instructor would call upon students by 

name and this seemed to have an effect on increasing 

the number of questions and comments. However, in this 

class guest speakers were used frequently and this may 

have had an effect upon this increased participation. 
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In one class there was a group discussion of a 

case study in most class meetings. At one site there 

was only one student. She became a member of one of 

the on-campus discussion groups. However, the sound of 

the other campus discussion groups often made it 

difficult for the student to hear her own group and her 

contributions were heard by all the other on-campus 

groups. 

Viewing the video tapes or observing at an off-

campus site made it very, very clear that it was often 

difficult, if not impossible, to hear and understand 

the questions or comments raised on-campus. It was 

also difficult to hear the contributions from the 

remote centers at the other sites or on-campus. 

Similarly, it was difficult to make out overhead 

projections easily and after a few erasures much of 

what was subsequently written on the blackboard was 

difficult to read because of the residual chalk dust. 

The opportunity to observe the classes off-campus 

and to conduct discussions at these sites elicited 

additional findings. 

Many students audio tape the lecture portion of 

the classes and make notes later. This tends to make 

the class less fatiguing. The matter of fatigue and 

boredom is a common issue for those students who get 

the class via television. Frequently students begin to 

drift out--literally and/or figuratively after the 

second hour has passed (about 9:30 p.m.). Similarly, 

when there is a prolonged comment and discussion 
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on-campus or with some other site the same thing 

happens, to a lesser degree, among those not involved 

with the instructor. 

In every observed setting, a large portion of the 

class was absent. In some instances, the majority was 

absent. This situation existed regardless of the 

attendance "reported" to the inStructor. Some of the 

physical absences were compensated for by the students' 

picking up the class at home on a television set with 

the necessary converter. 

Students at the off-campus sites were almost all 

of the opinion that because of the difficulty to see 

instructional aids--overheads and the chalkboard--the 

instructors should make this information available in 

advance and as a handout. Many felt that some of the 

problems of boredom would be overcome if students had 

an outline of the evening's class. This, it was felt, 

might keep the student and the instructor  on track for 

the 3 1/2 to 4 hours. 

Finally, the students at the off-campus sites 

would like to have regular and frequent contacts with 

someone from the community college. Many experienced 

feelings of isolation from the college after the first 

• class session. 

2. Students 

2.1 Technological impact.  Students, both on- and 

off-campus, felt that it was important that they know 

that these classes were to be televised before they 

enrolled in the class. However, the students did not 
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feel it necessary that they know much about the tech-

nology being used in presenting the classes. 

When asked about the impact the technology had on 

the classes, on-campus students indicated that other 

than some waste of time and some loss of continuity the 

technology had little or no impact on the class. 

Off-campus students, on the other hand, felt that the 

technology had considerable impact on the class. 

Generally, it was felt that the delivery system was 

awkward in that technical problems and breakdowns 

interrupted the class and that there was some discon-

tinuity involved when an off-campus student wished to 

phone in. The time lag involved caused some disruption 

in flow of thought and conversation, reduced spontane-

ity and proved cumbersome. Also, some off-campus 

students felt out of touch and were intimidated by the 

communication process. They also felt that the tech-

nology used contributed to a boring style of teaching. 

Other negative effects reported by off-campus students 

were: difficulty in concentrating on a small TV screen 

for such an extended period of time and lack of coordi-

nation between camera work and the content of instruc-

tor's lecture. 

2.2 Technology, instruction and learning. 

Overall, students did not see the technology as having 

a direct effect on their learning. No strong feelings 

in either a positive or negative direction were ex-

pressed. A few students indicated that it did not 

really matter what went on in the class as they were 
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prepared to study hard on their own anyway. When 

asked, in this connection, if the instructor was using 

the technology to advantage in his/her instructional 

approach many students indicated that they were not 

sure. This was particularly the case for off-campus 

students. Those students who did indicate one way or 

another, pointed out that those instructors who were 

able to use the technology to some advantage were aware 

of the technology and had a relationship with the 

technicians. This was reflected in the instructor 

asking the technician if overheads were clear, board-

work was visible, etc. Those instructors, the students 

reported, who did not use the technology to their 

advantage seemed to ignore the system. The students 

felt this led to boring, unstimulating lectures. 

2.3 Benefits.  On-campus students did not see 

personal benefits to themselves in having the classes 

televised other than some indication that a wider range 

of views and opinions were present in the class. 

Off-campus students, however, almost overwhelmingly saw 

distinct personal benefit in'having the classes tele-

vised. The primary point made here by the students was 

that if these classes were not televised they (the 

students) would not have been able to take them. Other 

benefits were related to being able to tape the ses-

sions and watch them at a later date; and for those who 

discovered how to do it, being able to watch the 

lectures at home without having to travel at all. 
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2.4 Disadvantages. Both on- and off-campus 

students agreed that the disadvantages of this system 

were related to the isolation and the technical commu-

nications system. The isolation was reflected by a 

number of students who indicated that the lack of 

personal contact between themselves and the instructor 

and other students had an effect on their motivation to 

complete the class. When asked to what extent they 

felt that the people in the other sites were part of 

the class, a significant number of students replied 

that they did not feel that the students at the other 

sites were part of their class. In fact, one student 

indicated that they are places--"Yorkton"-- rather than 

people. 

Small group work, discussion involving many class 

members, and other typical interactive teaching/lear-

ning strategies were hampered by having students in 

different geographical locations. The communication 

system repeatedly was cited as being intimidating and 

somewhat inefficient. Off-campus students often had 

difficulty in hearing on-campus students who had 

entered into discussion between themselves or with the 

instructor. The demands of phoning in, getting up in 

the classroom, missing a few minutes of the instruc-

tor's lecture, asking an 'old' question and disturbing 

others in class, were reported as being definite 

disadvantages to the off-campus student. 

2.5 Instructor-student relationship.  As would be 

expected, students on-campus felt they had a closer 
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relationship to the instructor than did off-campus 

students. In fact, many off-campus students reported 

no relationship at all with the instructor. On-campus 

students reported that their relationship to the 

instructor was typical of other classes they had taken 

and that the technology had little or no effect on this 

relationship. On the other hand off-campus students 

felt this relationship to be of lower quality than that 

enjoyed with other instructors in other classes and 

that the technology had a profound effect on this 

relationship. An explanation offered by the students 

was related to the lack of face-to-face communication 

between off-campus students and the instructor. 

2.6 Outcomes. Although some students both off 

and on-campus reported that their personal objectives 

for the class had changed since the beginning of the 

class, most acknowledged that their objectives had 

remained the same and that they were being met through 

these classes. 

A series of questions specific to the off-campus 

student was developed to assess the transaction parti-

cular to these students. These students indicated that 

special roles had evolved for different members of 

class at each centre. The phoner, the attendance-

taker, the discussion leader were all roles which 

seemed to appear in each of the different off-campus 

location. Some, such as attendance-taker, were re-

quired but others came into being because the students 

felt them to be necessary. Off-campus students almost 
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unanimously agreed that watching a televised lecture 

was much more difficult, in this particular two-way 

situation, than being a student in a 'live' lecture. 

They also agreed that it was considerably more tiring 

to take this type of class than a 'normal' class. 

3. Extension 

3.1 Objectives. Extension personnel saw their 

goals for this project being met. A sufficient number 

of students enrolled in the classes, there was good 

faculty commitment and there was a feeling of worka-

bility of the project; these were cited as indicators 

of some success. Concerns centered on the number of 

off-campus students (lower than wished for) and the 

site selection (not as remote as hoped for). However, 

these were also seen as objectives for future semes-

ters. Subsequent classes would benefit from these 

early attempts at this method of class delivery. 

Hindrances to meeting objectives were seen to 

center around the university's relationship with the 

community colleges and the inability/unwillingness to 

use all the air time available. Community colleges, 

according to Extension, wish to respond to specific 

felt needs in their community while the university 

would like to establish classes from a program need 

perspective. These differing points of view were seen 

to be an obstacle in making the program a long term 

success. 

In addition, Extension felt a concern in relation 

to the amount of air time available and the amount 
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used. Two hundred free hours have been allocated and 

according to Extension, this "developmental" time has 

not been used. 

3.2 Problems.  Extension did not consider the 

hardware involved in this project to be a problem but 

did focus in on the skills/lack of skills of the 

technicians. Liaison with instructors, AV Services, 

Community College and students was not seen to be 

a problem. Extension also thought that the technology 

was not having any negative effect on the student, both 

on- and off-campus, as they had received no complaints 

to date. As well, Extension reported that there were 

few technical problems and the solutions to the tech-

nical problems were generally satisfactory. AV Ser-

vices, the instructors, the Department Heads/Deans 

involved and the community college personnel were all 

rated as performing reasonably satisfactorily in 

support of this program. 

3.3 Extension's role.  The personnel at Extension 

who were involved in this program reported that they 

maintained continuing contact with all the parties 

contributing to this project. This included the 

instructors, AV Services, the community colleges, 

students as well as the evaluation team. 

Extension's role in facilitating meetings with 

students and the delivery of texts and materials to 

off-campus sites was reported as being generally 

limited to paying the bills. Meetings would be ar- 

ranged for by the instructors and Extension would pay 



1 

44 

for the instructors' travel as well as for soke re-

freshments. The individual departments were relied on 

to do the actual mailings, etc. in support of distribu-

ting materials to off-campus students while Extension's 

role again would be limited to paying for the shipping 

and mailing charges. Extension staff is made available 

to assist in these activities. Extension believes it 

has a need to be kept informed of what is taking place 

relative to contacts and relationships with the off-

campus students. 

4. Audio Visual Services 

4.1 Objectives.  AV Services reported that their 

goal of transmitting normal classroom instruction with 

minimal changes was generally being met. 

4.2 Problems.  When asked to identify and discuss 

problem areas the following were cited; hardware--minor 

deficiencies due to funding, i.e., third camera, VCR, 

time base corrector, etc. However, no significant 

malfunctions had occurred in this area to the time of 

this data collection (transactions). Liaison with 

Extension, students and instructors was not reported as 

an area of concern, however a desire to be kept in-

formed of problems and individual needs was expressed. 

During the semester AV Services personnel monitor the 

system, meet with technicians when necessary and are 

available to 'coach' instructors. 

4.3 Effect on instruction.  AV Services viewed 

this system as a positive influence in that it forced 

the instructor to engage in extra and more advanced 



45 

planning. Negative influences were reported to be in 

the area of time taken to report in and to identify and 

correct technical problems particularly at the off-

campus sites. 

AV Services rated the level of difficulty involved 

in communicating from off-campus sites to the on-campus 

classroom as easy. However, they indicated that 

interaction was infrequent. The Director of the unit 

also indicated a good level of satisfaction with the 

quality and reliability of the technical equipment. (A 

log of technical problems is included in this report in 

Appendix I). 

4.4 Facilities.  In AV Services' opinion, the 

room on-campus is well-suited for a televised classroom 

and as a learning centre. The riser for the instructor 

compensates for the overhead cameras and the acoustics 

do not pose a problem. The white walls should be 

covered to prevent certain transmission difficulties 

and it was believed that the instructors would like 

different furniture and a more flexible layout of the 

furniture. This, however, was felt to not be possible 

as this room is being used at other times. In any 

case, it was felt that it is satisfactory as presently 

used. 

5. Community Colleges 

5.1 Areas of concern.  Community college per-

sonnel identified a number of areas of concern. 

They cited technological problems as one area of 

concern. They believed that on-campus students com- 
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ments during class were often not being transmitted 

properly or adequately; therefore, off-campus students 

missed parts of the class and/or lost the continuity of 

the instruction. 

Another concern was liaison with instructors. 

Insufficient texts, late and missing materials and very 

little communication were all mentioned as problems. 

Finally, recruitment and retention of students was 

mentioned. Recruitment did not appear to be a problem 

because there were a number of students interested in 

attending classes. However, retention did seem to be a 

problem for these classes. The community college 

people indicated that they felt the dropout rate was 

greater than normal. 

Liaison with students, AV Services, Extension and 

the program evaluators were not reported as problem 

areas. In fact, the relationship with Extension was 

reported by one community college as being excellent. 

The community colleges' liaison people described 

their role as centering on trouble-shooting if the 

equipment failed, delivering assignments and supervi-

sing exams. If any role is played in accomodating a 

student/instructor meeting it is nothing more than to 

arrange for a meeting space. 

Negative effects of the technology were identified 

as: inhibiting interaction, poor audio transmission, 

and slow phoning procedures. 

C. Outcomes 

Through the use of questionnaires, interviews, obser- 



47 

vation of classes and analysis of marks and grades given, 

outcomes for this project were identified. Participants' 

perceptions of outcomes and the evaluators' report of 

various outcomes are reported in this section. 

1. Instructors 

1.1 Planning and preparatiem of class.  The 

instructors believed that the information that they 

received prior to their class was not particularly 

valuable. A comment made by one instructor was that 

no information relevant to instruction was received. 

There was some concern regarding the availability of 

instructional materials because lead time, dollars 

available, and copyright problems limited the materials 

that could be used. Library resources were also a 

concern. 

With respect to planning time, all instructors 

agreed that this type of class required more time for 

planning when compared to the planning needs of other 

classes that they have taught. 

1.2 Contact with students.  All four instructors 

met with their students, or attempted to meet with 

their students sometime during the semester. The 

minimum contact was once only, in Regina, and the 

maximum was three times at certain sites. The main 

reason given for the meeting was to humanize this 

highly technical process in which all were involved. 

One instructor was available 'on air' on three Saturday 

mornings, but very little use was made of this oppor-

tunity. Another instructor had a luncheon at home and 
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about a third of all the students attended. The Social 

Work class, perhaps the most fortunate, was able to 

have a 'field instructor' available at one or another 

of the off-campus sites for most classes. 

1.3 Effects of the technology.  The instructors 

generally felt that the technology affected the deli-

very of the class in that it seemed to slow the whole 

process down and that it contributed to a sense of 

isolation felt particularly by the off-campus students. 

Three out of four instructors indicated that they 

changed their normal teaching style because of the 

technology. They indicated that they slowed the 

process down while generally turning to more formal and 

structured presentation or group processes. As one 

instructor indicated, the learning experiences moved 

from 'participative experiential' to 'consultative 

directed'. 

The instructors reported the following as ways of 

compensating for the negative effects of the delivery 

system: showing active concern for the student, 

working around the negative effects, using more small 

group discussions and having patience and a sense of 

humour. There were very few responses from the in-

structors to the question regarding how they had used 

the positive effects of the delivery system but one 

instructor indicated that the use of small groups was 

suited to the system. 

1.4 Instructor/student interaction.  The in-

structors indicated different levels of interaction 



49 

between themselves and the off-campus students. The 

levels of interaction were spread all across the range 

with one instructor indicating considerable interaction 

and another indicating minimal interaction. The other 

two instructors were somewhere in the mid-range of 

interaction. The results were basically the same when 

the instructors were asked to report on the level of 

communication between students. 

1.5 Audio-Visual aids. All instructors used 

audio-visual aids in their teaching. Three instructors 

indicated that they used these aids during every class 

and one instructor indicated occasional use. The types 

of aids most commonly used were film, overhead projec-

tor, video, chalkboard and flipcharts. Special ar-

rangements had to be made for the films, in terms of 

copyright permission, setting up projectors, etc., 

while'special attention needed to be paid to the 

composition and content of overhead transparencies. 

Also, it was felt that the technicians needed to be 

aware of and/or instructed on how and when, and for how 

long, to focus on the overhead projection or chalk-

board. 

1.6 Unanticipated problems. Unanticipated 

problems were experienced by three instructors. These 

were, as expected, generally related to technical 

breakdowns and support problems, i.e., marker had a 

baby, doors locked, etc. 

1.7 Student evaluation.  None of the instructors 

altered their evaluation schemes for this class. None 
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could,identify any one common occurrence which required 

a change in their instructional plans. Most taught the 

way they planned and evaluated in their usual manner. 

2. Students 

2.1 Benefits and limitations.  Many students, 

both on- and off-campus mentioned the surprise they 

felt when it was discovered that the class was to be 

televised. They stated that this fact should be 

prominently advertised so that students could decide 

for themselves if they wished to be involved in this 

type of class. 

The overwhelming response by off-campus students 

to a question referring to personal benefits was the 

opportunity to take the particular class in which they 

were enrolled. They stated that if the class had not 

been televised there would have.been no class avail-

able. On-campus people were not as unanimous in their 

identification of personal benefits from this class. 

Some indicated that the larger number of students from 

different geographic locations provided more ideas and 

opinions than otherwise might be the case in a 'normal' 

university class. Others identified the benefit to the 

off-campus students of not having to travel. 

Isolation, lack of the personal touch, discon-

tinuity and slowness of proceedings were commonly seen 

as disadvantages by both off and on-campus students. 

According to the off-campus students, inappropriate 

camera work and the lack of spontaneous questions and 

discussions were seen as problems. 
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2.2 Personal goals.  When asked to identify at 

least three personal goals or objectives they had for 

this class the students most often replied with the 

following categories: to fulfill program requirements, 

to master the content knowledge and to satisfy a 

personal interest. Other less often cited goals were, 

job preparation, experience a TV class, get a good mark 

and to be intellectually challenged. Virtually all 

students indicated that their own personal goals had 

been reasonably well met. 

2.3 Assignments/test feedback.  Satisfaction with 

feedback on assignments and tests was spread out all 

over the scale. On-campus students were generally 

satisfied although more students in one class were 

dissatisfied than satisfied. (This may have been due 

to the instructor's marker being hospitalized in the 

middle of the semester.) Off-campus students were 

split in their opinion. About fifty-four percent of 

the off-campus students that responded to the ques-

tionnaire found the feedback they received to be 

satisfactory while the other forty-five percent of the 

respondents found the feedback to be unsatisfactory. 

As expected, the students in Regina did not find 

accessing materials/resources to be much of a problem. 

One class sold out of textbooks very quickly, but few 

other problems surfaced. On the other hand the off-

campus students were mixed in their response to this 

question. Some found it very difficult to access 

materials; others did not. This may be related to 
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various students capabilities at using libraries and 

searching out materials as an analysis of the data did 

not find particular sites or classes to stand out as 

.problem areas. 

2.4 Missed classes.  Off-campus and on-campus 

students made up for classes which they missed in 

somewhat different ways. Generally on-campus students 

caught up by getting other students' notes or by 

talking to the instructor. Although off-campus stu-

dents also asked other students for their notes, many 

also reported being able to review video tape recor-

dings that had been made of the lecture. A few indica-

ted that they stayed at home and taped the lecture for 

review at their own leisure. These students also 

indicated that they felt that they had not missed the 

class nor should they be considered absent when they 

watched at home. 

2.5 Expectations of instructors. When asked if 

the instructor had taught the class in the manner 

expected, those students who could decide held opposite 

views. As many said "yes" as said "no." Interestingly 

enough forty percent of the respondents said that they 

were not sure if the class had been taught in the 

manner they had expected. Of those who did have an 

opinion, one group of students indicated that the 

instructor's use of films, charts, overheads and 

blackboards, etc. was good or very good. The other 

group disagreed. The most common complaint from those 

who were dissatisfied was the seeming lack of coordina- 
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tion between the instructor and the technician who 

moved the camera off of the information on the board or 

overhead too quickly. Also, the students were gen-

erally satisfied with the way in which the questions 

and class discussion were handled by the instructors. 

2.6 Instructor/student interaction.  The stu-

dents also reported the amount . of interaction they had 

with (a) the instructor and (h) other students. There 

seemed to be somewhat more interaction between instruc-

tors and on-campus students than with off-campus 

students, however the majority of students reported 

little or very little interaction between students and 

instructors. Interaction amongst students seemed to be 

quite high for both groups although a number of off-

campus students reported very little interaction. 

2.7 Class rating. When asked for an overall 

rating of the class very few of the on-campus students 

selected a rating beyond the midpoint indicating a 

reasonable level of satisfaction. The off-campus 

students were, however, much more spread out in their 

opinions. Sixty-four percent of the students rate the 

class from the midpoint to Excellent while thirty-four 

percent chose poorer ratings--all the way to Very Poor 

chosen by 4 students. 

Virtually all of the students who attended the 

on-campus lectures indicated that they would take 

another course like this. Off-campus the reaction was 

much more mixed. Sixty-five percent of the students 

indicated that they would take another class such as 
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this while twenty-three pecent said they would not. 

The remaining eleven percent said, "maybe." 

3. Extension 

3.1 Goals.The  questionnaires and interviews with 

Extension personnel revealed that after the semester 

Extension's goals were reported to be reasonably well 

met: Off-campus involvement was seen to be good and 

much information was learned and experience gained. 

Extension identified a number of items which 

hindered their ability to achieve their objectives in 

this project. The various complications arising from 

the funding sources and the need for appropriate AV 

expertise and facilities were seen as obstacles. A 

basic problem was getting all participating groups to 

agree on a series of classes to be offered in any one 

particular semester. Deans, instructors, community 

colleges, etc. need to be consulted. Another obstacle 

identified was the different approach taken by the 

community colleges, i.e., reacting to community needs 

while Extension attempts to be proactive in its ap-

proach. As well, in this regard, the distribution and 

collection system for materials, assignments and tests 

was problematic. Finally, the use of the particular 

communication system was seen to be a problem. 

Regardless of whatever problems were encountered 

Extension personnel felt that the greatest assistance 

to them in carrying our this project was the support 

they received from all the people involved. 

When asked if they could identify major problems 
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in specified areas Extension personnel identified the 

phone linkups and delays as being a problem as well as 

the quality of the off-campus classrooms and the 

monitors used. The technicians, it was felt, needed 

more specific training. Dropout rates and failures, 

estimated at between 20-30 percent were also identified 

as a problem. 

Generally, Extension saw the effects of the 

technical system on the delivery of the classes as 

being positive. 

3.2 Liaison with other participants. Liaison 

with instructors, AV Services, community colleges and 

students was viewed as excellent and posed no problems. 

As well, Extension rated the performance of AV Ser-

vices, the instructors, the Deans/Department Heads 

involved and the community colleges as quite satisfac-

tory. In the future, the Extension personnel project 

that both AV Services and the community colleges will 

need to make significant changes in order to ensure 

continuing interest in the programs. 

Although considered satisfactory for this stage of 

the project it was felt that the facilities for the 

students would have to be improved. There ought to be, 

Extension asserts, tables and chairs in the on-campus 

room as well as better monitors and phone linkups in 

the off-campus classrooms. 

Extension professed a 'hands-off' attitude towards 

the participants in this project and in keeping with 

this philosophy usually only reacted to requests and 
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concerns. In this manner they responded to all parties 

in the project. Instructors had questions and requests 

concerning exams and assignments, AV Services discussed 

technical problems and the community colleges were used 

to facilitate the invigilation of exams, delivery of 

assignments, etc. and to contact students regarding 

cancelled classes. 

Extension played a role in organizing meetings 

between important participants in this project. They 

report organizing pre- and post-session meetings and 

brought the instructors together with the AV Services 

personnel. As well, Extension assisted with profes-

sor-student meetings by providing some funding. 

4. Audio Visual Services 

4.1 Goals.  AV Services reported that they met 

most of their objectives for this semester. Budget 

restrictions, however, prevented some objectives, 

relating to the technical system, to be completely 

fulfilled. 

4.2 Technical system. Problems that surfaced 

were related to TV reception in the remote locations as 

well as the abilities of the technicians to perform 

appropriately and quickly. 

AV Services reported that the technical system had 

both positive and negative effects both on- and off-

campus. On-campus the positive effects were related to 

the instructors being better prepared, and in providing 

more explanations when poor AV materials were used. 

Off-campus positives were related to the ability to 
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offer these classes to small remote centers. 

Negative effects on campus were related to the 

loss of class time due to technical problems and 

communication lapses. Off campus the negative effects 

centered around the transmission of sound. Not enough 

on-campus class discussion was transmitted and too much 

hallway and incidental noise was transmitted. 

AV Services defined their role in the delivery of 

the class in terms of designing and modifying the 

technical system as well as coaching the instructors. 

The on-campus classroom was considered suitable 

for this phase of the project. It was suggested that 

the walls be refinished to stop buzz from the projec-

tion of the white walls. Off-campus classrooms on the 

other hand, were in some locations, not well suited. 

Swift Current was identified as having the best accom-

modations while Estevan had the worst. 

AV Services suggested that the ability to communi-

cate from off-campus sites to the on-campus classroom 

was easy, but slow. They also suggested that this type 

of communication was relatively infrequent. 

Anticipated problems such as building rumble, air 

conditioning noise and electrical noise were handled 

without much problem. Other anticipated problems such 

as soft speech and outside noise are still problems. 

Unanticipated problems were mainly off-campus or 

transmission occurrences. Monitors were often found 

unplugged, moved or de-tuned. As well, high white 

levels in video caused sound and video transmission 
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problems. These problems have yet to be solved. 

5. Community Colleges 

5.1 Concerns. Community college personnel 

identified a number of problems relating to specific 

areas of the project. They related a number of prob-

lems concerning camera work and interruptions, as well 

as some problems related to the delivery of assignments 

and examinations. They also reported a problem related 

to retention of students--the number of students 

enrolled who subsequently dropped out of the classes 

(see Table 1). 

5.2 Functions.  The community college person in 

each area performed basically similar functions. They, 

for the most part, attended the first few classes, 

supervised exams, and attended to the distribution of 

texts, materials and assignments. In this regard, a 

problem described by the community college people was 

the late arrival of materials or materials not returned 

as promised. 

5.3 Technical system. Community college person-

nel stated that the effects of the technology were 

positive in their centers due to good equipment and 

better production. A disadvantage discussed, however, 

was the difficulty in seeing chalkboard work. 

6. Other Outcomes 

Information concerning attendance, enrolments, 

grades and class averages was also collected. Volun-

teers were solicited at the first class in each of the 

locations. Their task was maintaining attendance 
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records at their particular site. Although complete 

information was not received the indications in the 

data which were received, are that on-campus classes 

had a reasonably high attendance record. Off-campus 

classes experienced, at least according to the students 

reporting this information, an equally high attendance 

rate. 

Information concerning enrollments, pass/fail/- 

incomplete statistics and withdrawals was also collec-

ted. These are represented on the following table. 

Table 3 

Enrolments, Passes, Failures, and Withdrawals by Class and Location 

ON-CAMPUS  
Enrolled 
Passed 
Failed 
Incomplete 
Withdrew 

ADMN 200  

39-100% 
22-56.4 
7-18.0 
0- 0.0 

10-25.7 

SW 414  

26-100% 
22-84.6 
0- 0.0 
1- 3.8 
3-11.5 

HIST 100 	PSYC 210  

	

13-100% 	37-100% 

	

6-46.2 	32-86.5 

	

4-30.8 	2- 5.4 

	

0- 0.0 	3- 8.1 

	

3-23.1 	0- 0.0 

OFF-CAMPUS  
Enrolled 
Passed 
Failed 
Incomplete 
Withdrew 

57-100% 
32-56.1 
10-17.5 
1- 1.8 
14-24.6 

55-100%* 
51 
1 
4 
1  

	

32-100% 	21-100% 

	

25-78.1 	14-66.7 

	

4-12.5 	4-19.0 

1- 3.1 	0- 0.0 
2- 6.3 	3-17.3 

*Note: Some students had completed the class but had not been 

"officially" enrolled by the end of the semester. 

Overall Administration 200 had the highest on- and 

off-campus enrollment as well as the highest on- and 

off-campus dropout rate measured in both absolute terms 

and as a percentage of enrollment. The on-campus 

History class had the highest failure rate while the 

Psychology class had the highest off-campus failure 

rate. 

Other than the Psychology class (on-campus with- 



PSYC 210  

73.00 

71.57 

HIST 100  

69.17 

75.00 

SW 414  

78.86 

71.20 

ADMN 200  

65.64 

73.44 

On-Campus 

Off-Campus 
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drawal was zero) the on-campus sections experienced a 

higher withdrawal rate than the off-campus sites. 

Although in the Administration 200 case this difference 

was minimal--25.7% as opposed to 24.6%. 

Class average of passing grades was also an 

outcome of interest. These data are displayed on Table 

4. 

Table 4 

Average Mark of On-Campus and Off-Campus Students* 

*Only include grades of students who passed the course. 

Administration and History had lower on-campus 

class averages while Social Work and Psychology's class 

averages for the on-campus students were higher. The 

greatest absolute difference in on- and off-campus 

class averages was in the Administration class where 

there was a 7.8% difference. Although comprehensive 

statistical procedures were not generally used in 

analyzing these data it was found that the Administra-

tion class averages were the only ones which were 

significantly different at the .05 confidence level. 

In this Part the findings of the evaluation study 

have been presented. The three phases of data collec-

tion (Antecedent, Transactions and Outcomes), have 

provided an overall description of the intent, proce-

dures and outcomes of this class delivery project. 
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PART II 

THE EVALUATION MODEL AS A MODEL 

I. Rationale 

All the principals and participants engaged in this 

project wanted to know if the off-campus delivery of the 

classes would be comparable to on-campus classes. Delivery in 

this context was seen from the point of view of the content 

presentation and student achievement. Achievement was seen as 

the level of grades achieved in these classes. Another aspect 

of the delivery system notion had to do with how well instruc-

tors were able to use the technology to deliver the classes. 

All the principal units involved were also asking what outcomes 

can be achieved using this delivery technology. 

The Stake model is designed to ask and answer these kinds 

of questions'. It identifies conditions present, procedures 

engaged in and outcomes. The model focuses evaluation activi-

ties by comparing contingencies, congruencies, intentions and 

actual situations. 

This model is also valuable when the evaluator wishes to 

collect data from a broad base, thus describing the program as 

fully as possible--a holistic approach. The model allows for 

evaluation and judgment at the beginning of, during, and at the 

end of the program. It is appropriate for both formative and 

summative evaluation. 

II. Description and Discussion of the Model 

A detailed description of the Stake Countenance Model is 

available in Appendix A. It is sufficient at this point to 

indicate that the model considers the evaluation process from 

two perspectives--description and judgment. In the description 
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matrix the "intended" antecedents (conditions) are evaluated in 

respect to the intended transactions (activities) from the 

perspective of the logical contingency between the two. 

Likewise the contingency between the intended transactions and 

intended outcomes is evaluated. The same process is followed 

with the "observed" antecedents, transactions and outcomes. An 

additional evaluation is now added--that of the congruency 

between the intents and observations. 

Stake then recommends that the description matrix and its 

components be compared to a standard--either absolute or 

relative. Following comparison, the final evaluation act is 

that of judgment of the antecedents, transactions and outcomes. 

This model is one of the "classics" from the program/ 

curriculum revival of the 1960s. It has been used extensively 

for evaluations of all types and sizes. Consequently it has 

been discussed fully in the literature of the field. A summary 

of the major advantages would state that the model calls for 

formal evaluation--the kind of evaluation which has the great-

est potential to improve teaching and learning; provides a full 

description of the program being evaluated; requires a broad 

base for data collection; allows continuous evaluation; pro-

vides for both intended and unintended outcomes; and allows 

evaluation to measure the match of what is intended and what is 

done. 

The limitations of the model are generally agreed to be 

the following: intents are often not fully known initially; it 

is not always easy to separate antecedents and transactions; 

one can seldom go back to collect data which were missed or 

subsequently found to be important; the breadth of the data 
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collection often obscures the contingencies and congruencies; 

there is a very heavy reliance upon the evaluator's data 

collection ability; appropriate standards for comparison are 

often unavailable; and finally, the Countenance Model is a 

concept not an evaluation model, per se. 

This evaluation is seen to be a modified Stake model 

because of the final two limitations noted above. This model 

does not have the judgment matrix. It was decided that there 

were not appropriate standards to be used for comparison. In 

any case, a careful analysis of contingencies and congruencies 

would provide an appropriate base for making judgments. 

The evaluators of this program are convinced that a 

careful, consistent, continuous collection of antecedent, 

transaction, and outcome intents and observations with atten-

tion to the extent to which they support each other does, in 

fact, become an evaluation model, per se. 

III. Findings 

In this section the problems and advantages of the model 

will be discussed. From a consideration of these aspects 

questions will be posed related to the desirability or appro-

priateness of using this model in evaluating distance education 

programs. 

A. Problems 

1. How often to employ a data collecting technique. 

In this evaluation the instructors completed a weekly 

report on what had transpired at the previous class and 

what was planned for the next class (Appendix D). The 

report was to indicate the content, the instructional mode 

or modes, the student activities, out-of-class activities, 
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and technical problems experienced. It can be generalized 

that this form appeared to become quite pro forma.  It did 

not change to any extent from plan to actual class and from 

the class to the report of the class. Nor did it change 

very much from week to week. In the evaluation it was 

important to get a clear picture of what was planned and 

what happened in order to determine congruency between 

intents and actions. 

It appears that if you ask for the same information in 

the same way too often you may begin to get answers which 

are repetitive rather than descriptive. 

In a similar fashion, the questionnaire may have been 

used too often. There was some resistance to completing 

the questionnaire distributed at the time of the final 

exam--a few students actually refused to complete it after 

a demanding three hour examination. 

Although the interview technique was used as often as 

the questionnaire it did not meet this "end of the semes-

ter" resistance. However, the interviews tended to be 

conducted at a time which was convenient to the inter-

viewee. 

2. A limited focus. There is a tendency to concen-

trate upon and analyze the answers to questions as if they 

merely provided content relating to the question. If one 

does this, as happened from time to time in this evalua-

tion, there is a tendency to see the answers as specific 

answers and to lose sight of the range of the answers; or 

how they may or may not apply to specific classes and/or 

sites. 
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3. Size of the sample.  As is indicated clearly in 

Table 1 the size of the classes ranged over a wide spec-

trum. Serious problems can be seen to exist when trying to 

determine what is a representative response and what is 

acceptable as representative. The settings are so unique 

that no single answer or average is consistently correct. 

However, a response by class, by remote site and by the 

on-campus group is essential for each class; even if the 

number of students at a site is very small, i.e., one to 

three. 

4. Similarity of settings. There is an assumption, 

which may be  •incorrect, that all the off-campus sites 

remain basically the same from class to class. It is also 

assumed, but can neither be supported nor denied by the 

data, that the on-campus site remains the same for each 

evening or class, for each group of students and week by 

week. There must be differences but the data collection 

functions as if there were none. 

5. Effect of the evaluation. When the evaluation 

intrudes and asks questions there is a likelihood that this 

will stimulate some to think about what they are doing, 

feeling, and planning. Consequently, when this happens it 

may result in changes in practices or attitudes or plans 

which would not normally occur. 

6. Actions which are not "intents." In this model it 

is important to know what are "intents" and "observations." 

"Observations" are primarily a consideration or description 

of what has been put in place, what has happened, and what 

the outcomes happen to be in relation to what the intents 
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were. In a program which extends over 4 months and which 

regularly is evaluated, it is to be expected that many 

events will take place as "responsive" events. Such 

developments affect both the contingency between plans and 

actions as well as the congruency between these events. 

7. Unintended events/effects.  This model depends 

upon intents and actual events. The data collection does 

not provide an opportunity to "back up" for events or 

effects which occur but which were not anticipated or 

intended. In effect, these events/effects become part of 

the experience and may need to be evaluated even though 

they were not originally part of the evaluation plan. This 

has the potential to be very important if the unintended 

events/effects influence subsequent instructional deci-

sions. 

B. Advantages of the Model 

1. Variety of data collection formats. This model 

provides for the collection of data from all parties 

involved in the project from a relatively unlimited variety 

of forms. In this evaluation the data collection approa-

ches were the following: questionnaires, interviews, 

observations, descriptive reports, grades, and class 

materials. 

2. Wide-ranging activity.  This model is designed to 

operate in a wide range of settings. In this instance 

where there are four classes, offered in up to six set-

tings, with two institutions (the University and four 

community colleges) involved it is evident that the model 

can operate. The combinations of factors and influences 
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which could disrupt the evaluations are numerous but all 

parts of the evaluation but one (the resistance of some 

students to complete the final questionnaire) were com-

pleted, and were completed on time. 

3. Formative and summative evaluation. Another 

advantage of the model is the opportunity to provide 

formative evaluation (evaluation which happens during an 

event and affects subsequent actions or decisions) and 

evaluation which is summative (at the end of an event, 

process, or product for the purposes of review or judg-

ment). This evaluation can identify numerous instances 

where the evaluation itself caused subsequent activities 

(e.g., camera operator's presence, consideration of alter-

native instructor/student interactions, planning for the 

use of different instructional activities) which resulted 

from the ongoing evaluation process. Part III will indi-

cate that the model is very effective in providing the 

basis for a summative evaluation. 

4. Willingness to participate.  The willingness to 

participate in this evaluation may be a factor of the 

evaluation itself (Halo or John Henry effects for example). 

It is more likely the extent of the broad base of persons 

and procedures. This is an obvious advantage of the model. 

Most participants, again with the exception of some resis-

tance to the final student questionnaire, were willing to 

answer questions, enter into discussions, fill out forms, 

etc. 

5. Evaluation and judgment.  Part I of this report 

has shown that the model has the capacity to generate a 
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large quantity of data. Data which provides opportunities 

to evaluate the contingencies which follow from plans, 

events, and outcomes; and the relationships between intents 

and actual activities engaged in. 

The Part which follows, discusses the evaluation, 

draws conclusions and makes recommendations which have 

resulted from the judgment-making process of the model. 

C. Questions Raised by this Evaluation 

1. How do you compensate for editing to fit? On a 

few occasions it became apparent that responses given to 

the evaluators were substantially different from those 

which were given to the deliverers, i.e., Extension and AV 

Services. A case in point, one of the principal evaluators 

was at an off-campus site engaged in an observation of a 

class. The Assistant Dean of Extension was in attendance 

at the same class making a video tape of the aspects of the 

delivery system of these classes. 

At the beginning of the break the evaluator asked a 

student if she felt this was a good way to take a class. 

The reply was "No" and the student went on to indicate 

aspects of the technology which made this system a poor 

learning experience. Moments later the Dean interviewed 

the same student for the video tape. Her video tape 

response was that the television and two way audio was a 

good way to take a class and that the technology didn't 

affect the quality of the learning experience. 

During off-campus discussions students were quite 

critical of the quality of camera work, picture quality and 

adequacy of the sound. However, the Head of AV Services 
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did not hear the same criticisms from the same sites. To 

the contrary, his information was that the situation was 

satisfactory. 

This lack of fit between the response to the evalua-

tors--in questionnaires, interviews, discussions, etc.--and 

to Extension and AV Services is not surprising. The one 

party is evaluating (many feel this is synonymous with 

finding fault) while the others make the decisions of what 

is available and how it is to be available. The question 

which this lack of congruence raises has to do with the 

reliability of the answers received by the evaluators. It 

is felt that the follow-up interviews using questions from 

the questionnaire did provide a satisfactory reliability 

check because answers remained essentially the same. 

2. How to treat "new" intents?  In this evaluation 

model it is important to secure all of the intents with . 

respect to antecedents, transactions and outcomes before  

the classes begin. During the course of the evaluation it 

became evident that there were new intents being inserted 

by the participants. Some were intents which were not 

identified previously; possibly overlooked. Others were 

the result of events which transpired during one or more 

classes. Still others were the result of increased con-

fidence in using or working within the medium. All, 

however, were not original intents. The dilemma posed to 

the evaluator is what to do with them now that they exist. 

The evaluators have dealt with all of these as if they were 

part of the "transactions" even if they appeared to be more 

likely "antecedents" or "outcomes." 
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3. What degree of intervention?  A recurring question 

had to do with the extent of intervention which the evalua-

tors might exercise. Following the observations there was 

a tendency to want to share them with the instructors. 

Particularly if the instructor had appeared very effective 

or not effective. Comments or suggestions might have had 

quite an impact on subsequent presentations. Evidence of 

this (although it might have been coincidence) was apparent 

on one occasion where one of the evaluators told the Head 

of AV Services that the camera had stayed still on the face 

of the lecturer for long periods of time. Following the 

next class there were complaints from the students off-

campus that the camera had moved from long shots to close-

ups on far too many occasions. On-campus students com-

plained of the noise of the cameras--they were moving all 

over the place after an eight week period of relative 

inaction. 

In order not to have an influence upon the planning 

for a class the evaluators and the research assistant did 

not forewarn the instructor of their intention to be 

present for on- or off-campus class sessions. We have no 

way of knowing what effect, if any, our presence had upon 

any portion of that class. 

4. How present should the evaluators/evaluation be? 

This question flows naturally from the previous comments. 

It was the decision of the evaluation team to be as low-

profile as possible. The evaluators are colleagues of the 

instructors and as such felt it was important to maintain 

as much distance between the evaluators and instructors as 
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possible during the period of the evaluation. Consequent- 

ly, one research assistant looked after the weekly log and 

did the majority of the interviews. Another assistant sat 

in on the classes observed on campus. As soon as the 

telephone connection was made, the evaluators, when they 

were observing off-campus, alerted their colleague of their 

presence at the remote site. It is not possible to deter-

mine from this evaluation if presence has an affect or not. 

5. Was the data collection too easy?  This model 

calls for broad based data from many sources. In this 

evaluation, data collection, of all types, was very easy. 

The sites were relatively close together, were cities on 

major communication routes, had a long history of partici-

pation in Extension's programs, and were represented by 

some of the larger community colleges in the province. 

This is an evaluation of a particular system of 

delivery of distance education and it is necessary to 

question if good data would be as readily and easily 

available if the sites were "remote." 

IV. Conclusions 

The modified Stake model has met the proposed expectations 

for this evaluation. It is reasonable to assume that this 

model would be effective in subsequent evaluations where there 

is interest in evaluating intentions and actual activities 

engaged in but where there may or may not be standards for 

comparison and/or judgment. 

This model generated a high level of interest, cooperation 

and participation. It generated a large body of data concer-

ning the initial expectations, the nature of the conduct of the 
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classes, and the final outcomes of a relatively large number of 

stake holders. 

The data collected was both quantitative and qualitative 

permitting the opportunity to generalize for the total group of 

classes and students as well as identify the specific and 

unique cases and instances. 

A small evaluation team (two principal evaluators and two 

research assistants) was able to collect the large body of data 

with relative ease. All four were engaged in the project on a 

part-time basis with one of the research assistants only 

working a total of 40 hours. 

The model designed for and employed in this evaluation 

seems well suited to the evaluation of distance education 

programs. Data can be collected by mail, through assignment 

delivery systems, by telephone, and on video tape. The only 

aspect which would need to be reviewed would be the "on site" 

observations, if the sites were truly remote. 
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PART III 

EVALUATION: 

Discussion, Conclusions, Recommendations 

In this Part the evaluation will take place. Initially, in the 

Discussion section, the findings will be dealt with from the points 

of view of aspects of the model and the delivery system. In the 

Conclusions section a number of aspects will be drawn together and 

evaluated. Finally, a number of recommendations will be stated based 

on the findings and the evaluation conclusions. 

I. Discussion 

In the discussion which follows there will be generaliza-

tions which may be inaccurate and possibly unfair. The problem 

lies partially with the difficulty of generalizing from four 

very different classes taught by four different instructors to 

a variety of student groups located in different settings. For 

example, two of the instructors used only one or two instruc-

tional approaches while the other two used a variety of approa-

ches in their classes. 

A. Intentions 

Throughout this project and in its evaluation there is 

a high degree of logical continuity between the phases of 

the model. 

When the original, expected antecedents are identified 

and are compared to the transactions intended there is a 

high degree of logical relationship. When any of the 

participants are asked what they intend to do in order to 

deliver the class or what the students expect the class 

will be like, there is a great deal of similarity between 
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intended antecedents and intended transactions. Instruc-

tors intend to teach a typical, normal lecture-type class 

which is the same as they would teach to any other typical 

or normal class in their department or discipline. The 

students, whether on- or off-campus, expect a typical 

lecture-type class. 

Instructors Wake an effort to plan for tyPical out- 

comes. The students do not expect the class to be very 

much different--even though some are receiving the class 

via television. This follows naturally because Extension 

goes to some extent to make the point with the instructors 

that they shouldn't, or don't need to, plan to approach or 

teach the class differently. 

Some interesting intentions or expectations on the 

part of the students were that they expected technical 

problems, particularly poor picture reception and sound; 

expected the class would be primarily a lecture format; 

that the instructor would be a clear, precise speaker and 

would be dynamic; and that this class would be much like 

any other class. 

There is little or no evidence that for any of the 

participants (instructors, students, Extension, AV Services 

or community colleges) there is any lack of logical contin-

gency between antecedents, transactions and outcomes. 

B. Observations 

In this phase of the evaluation one first looks for 

evidence of contingency between antecedents, transactions 

and outcomes. Then an attempt is made to determine the 

degree of congruence which exists between "intents" and 
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"observations." In an "ideal" situation all six aspects 

would be a single unit. There would be no difference 

between plans, processes and outcomes intended and ob- 

, 
served. 

There were few surprises. Instructors planned, taught 

and evaluated pretty much as they had intended. Students 

attended, listened, took notes, and behaved as they expec-

ted they would. Proof of the similarity of these classes 

to a typical class is shown by the fact that there are no 

marked differences between the participation (questions and 

discussion) of the on-campus and off-campus students. For 

both, the experience was essentially the same except for 

the technical aspects which are discussed in section D 

below. 

An interesting observation made by an off-campus 

student makes the point of the real difference between 

receiving the class in person or by television when the 

student stated ". . . if I had to choose between travelling 

to Regina for the class or watching it on television, I'd 

choose television." 

The findings indicated that at the end of the class 

the students still hope that the instructor of a class of 

this type would be ". . . dynamic, organized and have good 

communication skills . . . ." 

The evaluators of this project, as instructional 

specialists, are concerned that although the intentions and 

actual experiences were logically related, that there was 

not more of an attempt to plan an experience which would 

utilize the technology in more innovative pedagogical ways. 
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One woUld expect that the instructional experience would be 

different because  of the media. 

Before leaving a discussion of intents and observa-

tions some comment is warranted concerning achievement of 

the students. The students expected that they would be 

evaluated in the same manner as they would be for any 

university class. And they expected that the marks awarded 

would cluster in the 65-70% range. In this project the 

evaluation approach was similar to normal procedures and 

the averages for the four classes fell within the 66-79% 

range. 

C. The Support System 

The support system is made up of all the participants 

engaged in delivering these classes: Faculties, Depart-

ments, instructors, Extension, AV Services, Sasktel and the 

community colleges. To a degree which the evaluators 

consider is remarkable, all of the participants worked well 

together and worked continuously to do whatever was felt to 

be necessary in order to deliver the classes to the six 

sites. 

There are a few aspects which warrant a brief dis-

cussion. 

Students, both those on- and off-campus, felt that 

there was insufficient discussion and explanation of the 

technology involved. They felt that they should have the 

essential aspects explained to them before the class begins 

and demonstrated at the first class session. There was a 

feeling that those "delivering" the system did not give 

sufficient time and effort to explaining it to those who 
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were expected to make the system work. 

There were many concerns about class materials and 

resources. Often insufficient time was allowed for materi-

als to arrive at the remote centers. Frequently, instruc-

tors referred to handouts which had not arrived. A general 

rule seemed to be that everything took longer to arrive 

than one would hope . or expect. The lack of resources 

off-campus was cited by both instructors and students as a 

serious weakness of the system. One student reported, in 

an interview, that there was only one text on the subject 

in the local regional library. 

A concern was expressed that those responsible for 

delivering the system do not visit the sites to experience 

the system when it is in operation. Consequently, they do 

not experience the picture and sound quality, the phoning 

mechanics, the length of the session, the learning environ-

ment, etc. 

The community colleges are generally satisfied with 

the system except for the quality of the presentation from 

a visual and auditory perspective. The concern is not with 

the class session and its content but rather the way it 

appears and sounds via television. The colleges would also 

like to see more live contacts between the instructors and 

the off-campus students. 

This matter of liaison identifies another concern. 

All the non-instructional participants of the support 

system have expressed a willingness to provide assistance 

to the instructors but as a general rule the instructors 

don't ask for help. For example, there was little liaison, 
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by most of the instructors, with AV Services after the 

early stages of the class. It may be that the offers to 

assist need to be more obvious and the instructors need to 

be encouraged to seek help from the other support system 

participants. 

The questionnaires and interviews produced a long list 

of suggestions for changes which might be put into effect. 

Most suggestions were one-of-a-kind; however, one idea was 

mentioned a number of times. It was that all the materials 

could be sent to the community colleges by means of a 

computer network. 

D. Technical System 

The unique approach of television delivery and two-way 

audio communication is what makes this project different 

from other approaches to distance education which this 

institution has employed previously. The technical system 

is the dominant dimension when one looks at the total 

delivery system. It is, therefore, not surprising that 

this aspect initiated the most concerns, the largest number 

of conclusions (see next section) and the greatest number 

of recommendations (concluding section of this Part). 

There was a wide-spread feeling among all the categor- 

ies of participants in this project that the technical 

system was satisfactory and that it improved, in all its 

aspects, as the semester progressed. It was also felt that 

this is the area where many changes can likely be easily 

accommodated and that such changes would make the most 

obvious improvement to the total system. The evaluators 

are in agreement with the essential point of these feelings 
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with the caveat that they are not sure that the technical 

changes would have more impact than the instructional 

changes which are discussed and recommended later in this 

Part. 

1. Problems with the system. Problems were evenly 

distributed throughout the semester. They were also evenly 

distributed between SaskTel, the University of Regina and 

the community colleges. The only major breakdowns, i.e., 

those which entailed cancellation to even one site, were 

because of illness or SaskTel problems. SaskTel problems 

related to faulty equipment, repairs resulting from damage 

or maladjusted equipment. University of Regina problems 

generally were attributable to human error, e.g., switches 

not switched, transparencies poorly made, doors locked, and 

personnel unable to get to the University. The only 

equipment malfunction was a factory error in a camera and a 

worn out connector on a film projector. Problems at the 

community colleges seemed to focus on poorly tuned recei-

vers and missing or damaged equipment. 

2. Cameras.  It is crucial that Extension and AV 

Services understand that it is the camera operators who 

deliver the class to the off-campus student. In the 

operator's hands is the opportunity to improve or spoil the 

message the instructor is giving. The operators need to 

see themselves as part of the instructional team and also 

place themselves in .the position of the off-campus student. 

To come to this state of understanding it will be necessary 

for operators to have training as operators and instruc-

tional facilitators. They will need coaching and they will 
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need to be monitored. A possible solution might be to hire 

an instructional person, train him/her in camera techniques 

and then have this technician monitor and coach the other 

operators. 

If this type of training were present a number of the 

current problems would likely disappear or be reduced to an 

acceptable level; problems such as: having the cameras 

stationary for periods which are too long, moving the 

cameras too much (thus becoming a distraction to both on-

and off-campus students), not staying on an overhead long 

enough, remaining focussed on notes long enough to assure 

that they have been copied, concentrating too long on a 

shot of heads of students or their note-taking when the 

instructor is speaking. 

It is the evaluation team's judgment that if the 

operators were instructionally aware they would become more 

"present" and attentive. There was evidence that sometimes 

the operators were paying attention to other monitors in 

the control room (e.g., the World Series, the National) 

rather than to the class. This situation improved greatly 

as the semester progressed. 

Presence at the "breaks" needs to be maintained on 

many or most occasions. Too often at the break, the camera 

was set at some "shot" of the room and the sound was turned 

down. This leads to two problems of alienation or frustra-

tion for the off-campus students. They receive this 

static, silent picture on their screen which conveys a 

message that they are no longer a part of the class. Many 

students expressed this feeling of being "closed down" or 
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"shut out." The other problem is that if the sound and 

camera are shut down reasonably early in the break, there 

is no opportunity for the off-campus students to ask 

questions or engage in a discussion with anyone at any 

other site. 

3. Audio. The technical delivery of the instructors' 

voice is satisfactory to very good. Unfortunately, it 

seems very difficult to pick up and transmit the questions 

and discussions which originate in Regina and which come 

via the telephones. Some technical solution can surely be 

found to overcome this problem. 

Another audio problem could be easily solved by having 

someone close the doors of the classroom. Possibly an 

automatic door closer could be fitted. Random noises 

caused by others in the hallways, appears to be easily 

transmitted off-campus. This is not a frequent or persis-

tent problem but it is one which could be solved very 

easily. 

4. Telephones.  The opportunity to have audio contact 

is an excellent feature of this system, but it is not being 

used to its full advantage or potential. 

Students want to ask the spontaneous question as well 

as the one which is deliberate. In each case they look for 

almost immediate feedback. This system is not giving the 

students these opportunities--despite the claims that this 

is a feature of the system. For an off-campus student to 

ask a question he/she has to get to the telephone, dial, 

wait for the instructor to complete the contact (sometimes 

it is not easy to secure the instructor's attention), and 
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then ask what is now an "old" question which may have lost 

its relevance. By the time the answer is provided the 

student may be temporarily out of the flow of the class. 

Asking a question is.not easy. These difficulties appear 

to result in relatively few off-campus questions. Very few 

questions being raised became the pattern in the classes of 

this evaluation. 

A simple change in the location of the telephone or 

the number of telephones available might have partially 

alleviated the reticence to call-in. In some settings it 

was necessary to get up, leave your desk or table and walk 

across the room to get at the telephone, and in some 

instances, it was impossible to see the television screen 

when using the telephone; either because of the physical 

location of the equipment or the resultant "feedback" 

through the television set. 

5. Instructional aids.  The standard chalkboard does 

not appear to be a particularly good instructional aid for 

television instruction. It provides a poor background for 

the picture of the instructor, has a limited area of 

usefulness for written work and retains residual chalk 

unless it is cleaned frequently and properly. 

In this series of classes the television image of the 

projected overheads was frequently unsatisfactory. They 

were often difficult to see when the lighting was left on; 

even in those instances where they were well constructed. 

This may be due to the level of lighting which was provided 

for the cameras. When the classroom lighting was turned 

down the instructor became a dark mass or a voice coming 
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from somewhere off-camera. . 

6. The off-campus setting. Many technical problems 

experienced at the off-campus sites were blamed on AV 

Services or SaskTel. This was not warranted. The real 

problem was most often an inability to tune-in the picture 

and sound which was being delivered to the television set. 

A member of the class who had been trained would have 

alleviated many problems. So would separate equipment for 

these classes which was tuned daily by someone on the 

community college staff. 

7. The stay-at-homes. Those students who pick up the 

class at home become a unique part of the technical system 

because they are in the delivery system but are not a part 

of the instructional system. The Outcome Questionnaire 

asked those students who could pick up the class on their 

home television sets on channel 28 to indicate how many 

actually stayed at home for some or all of the classes. 

Thirty percent of the respondents indicated that they had 

taken advantage of this option. The provision of a two-way 

communication system seems an expensive way to deliver 

instruction to so large a percentage who deliberately do 

not avail themselves of the two-way communication oppor-

tunity. 

However, the "stay-at-homes" have some compelling 

agruments in support of their decision: much more comfor-

table, eliminates the need for a babysitter, saves time, 

eliminates having to go out on wintry evenings, finds it 

much easier to pay attention for the whole class, and 

provides the opportunity to tape it and replay it. 
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E. Instructors and Instruction 

The instructors report that they didn't find this 

approach to be as difficult as they had anticipated that it 

might be. 

1. Planning.  Instructors indicate that there are 

difficult needs in preparing to teach via this approach. 

There is no doubt about this issue. Preparation does need 

to be more extensive than for classes which are delivered 

in the conventional university fashion. It is also neces-

sary for materials to be prepared and distributed earlier 

and consideration has to include the timelines for delivery 

of materials to and from students. This evaluation indi-

cates that a part of this planning also needs to include 

instructor orientation by some or all of these personnel: 

former instructors who have used this system, Extension, 

'AV Services and the community colleges. 

2. Using the medium.  As noted in the introduction to 

the Part, the instructors did not find the system to be as 

difficult as they had expected it to be. However, the 

evaluators are of the opiniOn that the instructors may not 

have used or exploited the system to the extent possible. 

Two instructors almost ignored the system and its poten-

tial. The others employed some instructional procedures 

which did use the medium, e.g., guest experts could be 

heard in many centres, a single student in one centre could 

be part of a group at another site, etc., but, generally, 

the declared advantages of the medium were under-utilized. 

Increased liaison with former instructors, with the stu-

dents in the off-campus sites, with AV Services and with 
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instructional specialists would likely have suggested 

alternative activities and approaches. 

The predominant instructional mode was the lecture. 

Much of the negative reaction to the instructional approach 

voiced by the off-campus students related to the effects 

which the lecture produces: long periods of looking at a 

relatively stationary speaker, hearing a monologue-type 

presentation, and focussing on a single, limited image. 

Many off-campus students expressed the opinion that the 

instructors would lecture less if they were to sit down and 

view an early class session, in a single viewing session. 

there was the suggestion that instructors should be "sensi-

tized" to the experience the students must go through. 

Another suggestion to instructors which would improve 

the use of the medium was to repeat the questions and 

answers of students so that the students in other centres 

could understand the substance of what was going on. 

The off-campus students frequently expressed, in all 

the data collection approaches, that it was relatively easy 

to become bored because of the "sameness" of what they were 

looking at and hearing. The camera limits and focuses the 

field of vision of the off-campus students. They cannot 

place the instructor in a wide a field of vision (the 

classroom) which allows for a variety of visual images; one 

of which is the instructor. As a result, viewing the image 

on the television set for long periods of time is a more 

demanding and fatiguing experience than viewing the same 

experience at the on-campus site. This problem is com-

pounded when the class is 3 to 3 1/2 hours in length, at 
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night, at the end of a work day. 

Instructors need to assume that levels of interest, 

attention and fatigue will be different for those off-

campus; therefore, breaks and variations in activities and 

changes in verbal and visual presentation must be more 

frequent. However, there is an inherent Catch 22 present: 

the instructor needs to use a variety of instructional aids 

to heighten and retain interest but if the aids (primarily 

the chalkboard and overhead projector) are not reproduced 

well on the receiving television set, then the students' 

experience becomes frustrating and boring. 

In this evaluation the instructors reported that they 

found that the delivery system of the class had a tendency 

to force them to slow the pace of the presentation and that 

this resulted in a change or adaptation of their teaching 

style. The evaluators are not convinced that the change 

was a change in instructional style. Pace is an aspect of 

all instructional approaches but a particular pace is not 

an approach, per se. This instructional medium requires a 

variety of approaches. 

F. Students 

On-campus and off-campus students had different 

experiences in this project. The on-campus student re-

ported a normal university experience with a few minor 

exceptions: the technical system intruded to the extent 

that the cameras made some noise, the telephones flashed, 

clicked and interrupted, and the pace of the class was 

somewhat slower because of the need to interact with the 

off-campus students. Relationships with the instructor, 
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access to resources and materials, and all other aspects of 

these classes were virtually normal for these students. 

Off-campus students, on the other hand, had experi-

ences very different from the normal university class, eyen 

if compared to a traditional off-campus class. These 

students were being instructed over a medium which restric-

ted and focussed their field of vision and limited their 

ability to interact with other students and the instructor. 

Generally, in their day-to-day lives, it delivers fast-

moving entertainment which usually does not demand a high 

level of concentration--certainly not for three and one-

half hour blocks. Despite these limitations the students 

were generally satisfied with the experience because they 

felt the advantages easily outweighed the disadvantages. 

They were saved the cost and inconvenience of travel and 

they received a class which would not normally be available 

off-campus. 

Although the off-campus students were satisfied with 

the content they received, were able to meet personal 

objectives, such as personal growth, program credit, etc., 

they were generally not satisfied with the transmission of 

the class--it was difficult to see and hear and to inter-

act. They felt bored, isolated and out of the mainstream 

of the class. These feelings, it seems, were not as 

profound amongst the off-campus students who interacted 

with one another and who performed functions for one 

another, such as coffee maker, phoner, etc. 

It is appropriate at this point to discuss the number 

of students necessary to make a class available at an 
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off-campus location. In addition to cost and hardware 

factors the pedagogical factors ought to be considered. 

From the experiences of this evaluation it was found that a 

number of students preferred to stay at home, watch the 

telecast with no opportunity to interact and be perfectly 

happy with the credit they received for completing the 

class. On the other hand, a number of students who could 

receive the telecast at home, preferred to come to the 

central location to participate in the class. These 

students who came to the central location Valued the 

interaction with other students at that location. It seems 

that the minimum number of students may depend on the kind 

of experience the student wants and is willing to accept in 

order to receive credit. Therefore, with sufficient 

information and all other areas remaining equal, the "stay 

at home" minimum could be one or two students; but for an 

"instructional" experience the number likely needs to be 

more than three. 

Using the same information, the technology becomes the 

limiting factor in determining the maximum number of 

students per site. Only about ten to twelve students in a 

seminar or classroom setting can view the normal-sized 

television sets used in this project. As well, the single 

telephone available at some sites was inadequate for the 

number of students at some sites. It appears that there 

schould be at least one telephone for every five students. 

The conclusion which must be drawn is that the maximum size 

is most directly related to the availability of telephone 

hook-ups. 
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Another factor to be considered here is the feeling of 

belonging by all the students in the class, both on- and 

off-campus. The more the on-campus students feel they are 

part of a total class, i.e., recognizing and accepting the 

off-campus students as being there and deserving of thought 

and consideration, the less the on-campus students will 

dominate the class. Also, the size of the campus class may 

be a factor in the relationship between the instructor, the 

on-campus students and the off-campus students. When the 

on-campus group is relatively small the off-campus students 

seem to be more integrated into the class than when the 

on-campus group is quite large. In these instances the 

off-campus group tends to be ignored. For many off-campus 

students the following statement reflects their experience. 

"I felt completely alone in the class ,  there was no one to 

care what I was doing and if I was doing it. I couldn't go 

and talk with the professor to find out those little things 

that so often come up in classes." 

G. Instructor/Student Interaction 

Student questionnaires and interviews indicated that 

the on-campus students felt that they were in contact with 

the instructor, both during the class and outside of class, 

if this was their need or wish. This feeling of relation-

ship was not shared by the off-campus class members. 

It is not correct to assume that the way a class is 

presented on-campus to a "live" class will work equally 

well if it is presented the same way via television to an 

off-campus class. For example, limited or few overt 

interactions may be acceptable when the instructor and 
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students are in relatively close proximity. In this 

setting some communication can result from body language 

and facial responses. These incidents of interaction are 

not possible when the majority of the class are at some 

remote location and it is not appropriate to plan an 

instructional approach that leaves interaction and response 

primarily to the on-campus class and the chance that one of 

the off-campus sites will respond. 

There is evidence from this evaluation that when the 

off-campus sites are requested or encouraged to participate 

they do so readily. Often when there is an established 

routine for reporting attendance, television reception 

quality and asking questions about assignments, materials, 

etc. it seemed to generate more participation from and by 

the off-campus sites. This was noticed during the obser-

vations at the off-campus sites and in the analysis of the 

videotapes of the classes. 

With little or no interaction between instructor and 

students it is difficult to determine the level of communi-

cation and understanding. One way to increase interaction 

is through questioning and discussions. This was achieved 

to a degree in two of the classes. Another way is with 

assignments and feedback. This type of system, in which 

reliance must be placed on the efficiency with which 

assignments can travel to a central location, be evaluated, 

returned to the sender, reviewed by the student and then 

discussed with the instructor, involves a process which 

likely is too long to result in good quality communication 

or understanding. 
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H. General Discussion 

A number of items require discussion in a general 

sense. Although some might have been included in previous 

sections (e.g., technical, students, etc.), it was felt 

more appropriate to highlight them here and some do not 

lend themselves to easy categorization. 

1. A reader might wonder at the absence of reference to 

the literature on distance education. The principal 

evaluators decided that this evaluation should refer to 

and relate to the University of Regina project only. 

There was never any suggestion that this project should 

be compared to any other. In fact, the modification of 

the Stake model was made partially because it was felt 

that there was not an appropriate referent to use as a 

standard; either "absolute" or "relative" to use 

Stake's terminology. 

2. Even after the completion of this evaluation it does 

not seem possible to draw many conclusions with respect 

to optimal numbers. It is known that the off-campus 

class needs enough students to allow for a support 

system. The minimum is likely four students. No 

conclusion is made with respect to number of sites. 

There must be a best number or range but this evalua-

tion does not have the data for such a conclusion. 

3. The present site for the on-campus classroom is not a 

good environment from an instructional point of view. 

The room is much too large (75 desks) for the size of 

these on-campus classes (or for almost any other 

Extension night class). Partially due to the size, 
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there is far too much chalkboard space and thus no 

permanent space at the front of the room for chalkboard 

substitutes such as screens, flip charts, corm boards, 

etc. There is a platform across the front of the room 

which effectively isolates the instructor from the 

class from both a height and contact perspective. It 

is not possible to have graduated levels of lighting 

which means that if the instructor does leave the 

podium to use an overhead projector the correct illu-

mination is difficult to achieve. It needs to be noted 

again that the classroom is situated in a heavy traffic 

area which results in extraneous noise if doors are not 

closed during the telecast. 

4. If the primary purpose is to deliver the classes 

off-campus using television this could be easily 

achieved by video taping regular classes or classes 

taught with this purpose in mind. Then the classes 

could be available to any number of remote sites and to 

classes of any size. Obviously this project expects 

more. The ability to communicate from instructor to 

sites, the sites to the instructor, and from one site 

to another is what provides the justification of the 

network which is provided. However, the technology can 

only work to the extent it is utilized. Instructors 

and students must want to use and actually use the 

options which are available in order to get the maximum 

effect of the technology. In this project the use of 

the two-way audio technology hardly warranted its 

availability. 



93 

5. The data indicates that there is considerable evidence 

of frustration and boredom on the part of the off-

campus students. One would expect that this would 

result in a large number of "drops" r.id "withdrawals." 

The data do not support this expectation. Approxi-

mately twelve percent of those enrolled withdrew. This 

compares favorably with other off-campus classes 

offered by Extension. This tendency to stay with the 

class is likely due to the fact that any type of local 

class is better than no class and better than having to 

travel a distance to a class. 

6. In this evaluation there is a great deal of congruence 

between how Extension, the instructors and the students 

thought the class would be taught and how it was 

actually taught. These three parties did not expect 

the instruction to be much different from any typical 

or normal university class. That is, it would not be 

much different because it was being televised. On the 

basis of the evaluation model being employed, one would 

be pleased with such a high degree of congruence. 

However, this finding is disappointing to the evalua-

tors of this project. They feel that the medium is 

different enough to provide, demand perhaps, a wide 

range of instructional decisions and instructional 

approaches. All of the participant groups could have 

had broader expectations; become more involved in using 

the support system; in offering assistance to other 

parts of the system; and in trying to exploit the 

advantages of the system. 
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7. A more varied approach to instruction is the result of 

coming to know other methodologies, having tried them 

out, having been coached in their use, and having a 

resource to turn to when assistance is needed. To 

simply exhort instructors to do things differently is 

not helpful. Consequently, in the conclusions and 

recommendations of this evaluation there is a clear 

directive for an instructional handbook along with a 

plan of instruction, monitoring and coaching for all 

instructors using the two-way television approach to 

teaching. 

8. One wonders if the group of students who stay at home 

and take the class should be viewed negatively or 

positively. An earlier section of this Part indicates 

why they follow this practice. Should their practice 

be condoned? Are they in some way reducing the possi-

bility of developing a sense of "the class" at the 

community college site? Is it cost-efficient for the 

system to have a two-way telephone system which a 

number of students cannot, or choose not to, use? (Is 

this much different from those who can telephone and do 

not?) On a more positive note it can be seen that this 

practice is not followed by many who could, because 

they want the experience of being part of a class. 

Another positive aspect is that the option of getting 

the class at home provides more flexibility to the 

system. 

9. Off-campus students soon determine what is expected of 

them. They soon know if it really makes any difference 
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if they participate actively or otherwise. However, if 

they realize that they are to participate using all the 

technology and then find that they cannot ask spontane-

ous questions, or get immediate feedback, tiley soon 

develop frustration with the system and ignore it. 

There is insufficient data to conclude how effective 

on-site tutors might be but it seems pedagogically 

sound to have such people present to facilitate group 

discussions, case study sessions, assignment inter-

pretation and the like. If they could also act as 

markers, many of the problems of feedback would be 

reduced. 

10. A final observation. It would seem that until the 

two-way communication potential is made more operation-

al that these classes should be restricted to students 

who have already successfully completed some university 

classes. To take one's first class in this system as 

it presently operates, would be a very formidable 

challenge for a student unfamiliar with the university 

lecture style of instructing and the expectation that 

the student is a relatively independent learner. 
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U. Conclusions 

A. Intentions and Observations 

On the basis of the findings and the discussion it can 

be concluded that: 

1. this delivery system allowed the participants to plan 

and carry out plans which are basically consistent with 

"normal" university procedures. 

2. the relationship between intentions and outcomes for 

all participants was very close.' Participants gener-

ally got what they wanted. 

3. the participants in this project hesitated to plan for 

procedures which go beyond a "normal" university class 

and which would take advantage of the technology used 

in this system. 

4. students were willing to overlook problems (boredom, 

transmission difficulties, etc.) to take advantage of 

the availability of the class, as well as the savings 

in time and travel by participating in this system. 

5. the plans and activities concerning student evaluations 

and the outcomes related in terms of student achieve-

ment, were consistent with past university experience 

with Extension classes. 

6. the intention of having students off-campus achieve as 

well as oh- campus students was attained. Off-campus 

students seemed to be no different in their achievement 

than on-campus students. 

B. Support System 

1. There was a high level of willing cooperation; the 

participating agencies have overcome any system related 
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obstacles which would inhibit cooperation in support of 

this project. 

2. The system which distributed assignments, tests and 

materials did not consistently meet the needs of the 

instructors or the students. 

3. Supplementary resources, e.g., textbooks, journals, 

etc. are difficult to access at the off-campus sites. 

4. Although the ethic of cooperation was readily apparent, 

instructors did not feel it necessary to ask for 

extensive instructional assistance. 

C. Technical System 

1. The technical system carried the instruction to the 

off-campus site in a manner which allowed students to 

have an acceptable learning experience. 

2. The system is designed so that problems are identified 

and corrected as quickly as possible. 

3. The hardware worked; when problems arose they were 

normally due to human errors. 

4. The systemhas a number of elements which have been 

identified as needing improvement; the telephone commu-

nication system, camera work, maintenance of off-campus 

monitors and some aspects of video transmission. 

5. The camera operators were able to operate the camera 

equipment in a technically correct manner, however they 

were not able to use the cameras so as to complement/ 

enhance the instruction provided by the instructor. 

6. The technical system can be used to increase or de-

crease the feeling of isolation felt by the off-campus 

students. 
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7. The audio transmission system is very good when the 

instructor's voice is being transmitted. It is not 

adequate for transmitting on-campus student questions 

or discussion. 

8. The telephone system is not being used to advantage by 

either the instructors or the students. It is simply 

too disruptive to use. 

9. Classroom set up both on- and off-campus has an effect 

on the quality of learning experience had by the 

students. 

D. Instructional Aids 

1. The standard blackboard is difficult to use by the 

instructor (making sure informations is large enough, 

in the right area, etc.) and is difficult to transmit. 

2. Overhead projection, the way it was used in these 

classes, is generally unsatisfactory. 

E. The Off-Campus Setting 

1. Most problems concerning the off-campus setting were 

due to lack of appropriate preparation for the class, 

e.g., monitors not available or not tuned, telephones 

in awkward, difficult to reach positions, etc. 

F. The Stay-at-Home 

1. Some students are not interested in the telephone 

hookups and may not be hampered in their achievement by 

the lack of interaction with the instructor during the 

class period. 

2. Personal convenience (avoiding travel, babysitter 

costs) seem to overcome, for some students, the advan-

tages of being in a classroom with other students and a 
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telephone hookup to the instructor. Perhaps these 

students may have felt that the benefits gained by 

going to the classroom were outweighed by the disad-

vantages of the system itself. 

G. Instructors and Instruction 

1. Selection of instructors is crucial to the successful 

offering of these classes. 

2. The instructors were able to present a class which was 

comparable to other university classes they have 

instructed. 

3. It was time consuming for instructors to plan for this 

type of class and it is necessary for most instructors 

to receive assistance, technically and pedagogically in 

order to plan appropriately. 

4. The early preparation of classroom materials (texts, 

assignments, etc.) and their distribution system are 

crucial to the instructional success or failure of this 

type of system. 

5. The communication system was only used by the instruc-

tors to deliver basic instruction. They did not 

attempt to use it to its fullest extent to enhance/ 

complement the instruction, particularly through the 

appropriate use of the medium as an integrated part of 

the instruction. 

6. The lecture as the single instructional strategy for a 

3 1/2 hour televised class is inappropriate and con-

tributes to boredom and a lack of motivation. 

7. A variety of instructional strategies and approaches 

are needed to take advantage of the medium and to 
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maintain student interest and attention. 

8. In order to be effective, as it is mediated through 

television, the instruction must be a visual experi-

ence. 

H. Students 

1. Off-campus and on-campus students have different 

experiences in this situation and should be considered 

differently when planning for these classes. 

2. Off-campus students accepted and appreciated the 

convenience and opportunity of receiving classes in 

this manner. 

3. The maximum number of students per site is determined 

by the hardware available. In the situation under 

consideration (1 TV set, 1 telephone), 10-12 students 

would be the maximum recommended. 

I. Instructor/Student Interaction 

1. The more interaction between students and other stu-

dents, and students and instructor, the less isolated 

the off-campus students feel. 

2. A set routine requiring input from off-campus students 

increases the amount of interaction and heightens the 

feelings of relationship. 

J. General 

1. The model used in evaluating the Television Project is 

appropriate for use in evaluating technical and in-

structional systems identical to, and similar to the 

ones used in the project by the Faculty of University 

Extension of the University of Regina. 
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III. Recommendations 

Based on the findings and discussions previously presented 

. the following are put forward as recommendations to be con-

sidered when offering this type of program in the future. The 

recommendations are presented in categories. The first will 

deal with the support system, followed by the technical system, 

instructors and instruction, students, interactions, and 

finally general recommendations. 

A. The Support System 

1. One agency, Extension, the instructor's department or 

the instructor, should have the sole responsibility for 

the distribution (mailing) of materials and assignments 

to the off-campus sites. 

2. One agency should be identified as bearing the material 

distribution costs. 

3. The community colleges should accept and be responsible 

for the distribution of assignments, materials and 

exams at the off-campus locations. 

4. A minimum number of resource materials, to be deter-

mined by the individual instructor, should be continu-

ally available at the off-campus location. 

5. Extension should take a more active approach to moni-

toring these classes. Extension's experience with the 

arranging and delivery of these types of classes 

suggests that a more proactive stance be taken. 

Meetings should be scheduled to deal with and antici-

pate problems, advice should be provided for experi-

enced as well as inexperienced personnel and specific 

expectations should be communicated to all participa- 
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ting groups. 

6. Technical and pedagogical assistance should be provided 

to the instructors so that the available technology may 

be used to pedagogical advantage. 

7. Support groups, such as department personnel, Extension 

and AV Services should be brought together with the 

instructors on a regular basis. These regular meetings 

would encourage further use of the available support 

services. 

8. Extension should assist instructors in recognizing the 

differences between this instructional environment and 

a 'normal' university class. 

9. Extension should provide opportunity for new instruc-

tors to meet and talk with instructors who have had 

successful experience with this instructional approach. 

B. The Technical System 

10. Technicians should man the cameras during the breaks as 

the breaks should be used as a time for personal 

interaction between the instructor and the off-campus 

locations. 

11. The community colleges should be responsible for the 

television equipment availability and maintenance at 

their off-campus location. 

12. Sponge erasers which do not leave a chalk film or 

residue should be used for these classes in order to 

avoid poor transmission of chalkboard information. 

13. More microphones should be installed, or different 

microphones should be used, in order to better pick up 

and transmit the question, discussion and conversations 
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of On-campus students. 

14. White spaces on the walls of the classroom should be 

covered or repainted to avoid the buzz which is trans-

mitted when the camera includes these spaces in its 

field of vision. 

15. In order to reduce hallway noises and other sounds 

which disturb the off-campus students it is recommended 

that a "studio classroom" be used. 

16. A team of experts in television production and instruc-

tion should design a more appropriate classroom as the 

on-campus transmission site. 

17. This team should also design the off-campus classrooms. 

18. An attempt should be made to have the cameras move more 

silently. 

19. A telephone communication system should be provided 

which is easier to use, is more convenient, is faster 

and is less noisy. 

20. Telephone equipment should be installed which is 

capable of allowing several lines to be connected at 

one time, something like a conference call. 

21. Provision should be made to allow off-campus sites to 

call other sites directly. This would allow for more 

options for class groups as well as provide the oppor-

tunity for informal exchanges at the breaks. 

22. Camera operators should be encouraged to watch and 

listen to the proceedings of the class as if they were 

taking the class. 

23. So as not to distract the camera operator, other 

monitors or radios should not be operating in the 
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control room. 

C. Instructors and Instruction 

24. A study of the group dynamics at the off-campus sites 

should be undertaken. There were some indications in 

this evaluation that groups at the off-campus locations 

organize themselves differently as a social group and 

that this has an impact on how the class is experi-

enced. 

25. Instructors should attempt to attend a class at an 

off-campus location to experience a session from the 

students' point of view. This visit should be made 

either before the instructor has begun to teach (in a 

previous semester) or very early in the semester in 

which he or she is teaching. 

26. Instructors should establish an order of calling-in to 

be used at the beginning of each class in order to have 

each of the off-campus sites report. This should be 

done within a minimum period of time. 

27. Transparencies and other similar audio-visual aids 

(e.g., slides) should be duplicated and sent to the 

off-campus locations so as to be available during class 

discussions of their content. 

28. Individual class outlines should be distributed to the 

off-campus locations prior to the particular session. 

29. Instructors should ensure that all students, on- and 

off-campus have supplementary materials available if 

they are to be used during a particular class. It is 

unfair and pedagogically unsound to refer to materials 

to which some students do not have access. 
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30. Adequate planning and preparation time should be 

ensured for the instructor. Assignments to these 

classes should be made at least two or three months 

before the beginning of the semester in which the 

instructor will teach using this system. 

31. Instructors should use the expertise of AV Services in 

the development of audio-visual aids, e.g., overhead 

transparencies, slides, use of films, recordings, etc. 

32. Rear projectors, slides, and other alternative aids 

should be used more extensively and be very well 

prepared in order to create a more visual experience 

for the student. 

33. Instructors need to ensure that all students can hear, 

understand and are able to participate in the instruc-

tional activities entered into during the class, e.g., 

repeating questions asked by on-campus students. 

34. Instructors should personally meet students at the 

off-campus locations prior to, or early in, the semes-

ter to help personalize and humanize the relationships 

in this unique instructional process. 

35. Instructors should solicit more student input. The 

student perception is that the larger number of stu-

dents from varied areas of the province with varied 

experiences and backgrounds is a benefit of this 

instructional approach. 

36. Opportunities should be provided throughout the class 

periods for students--particularly off-campus stu-

dents--to discuss the topic with each other and with 

the instructor. This would break up the long classes 
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and would decrease the sense of isolation which is felt 

at the off-campus sites. 

37. Instructional assistance (help with planning and 

instruction in instructional techniques) should be made 

available to instructors as soon as they are appointed 

to teach the class. Regular instructional monitoring 

and coaching should be a part of the syStem for as long 

as the instructors feel that such activities would be 

of benefit to them. 

38. Instructors should receive some instruction concerning 

on-camera appearance, i.e., clothing, body movement, 

voice, eye contact, gestures, etc. 

39. Only instructors who are willing to and capable of 

using the technology as an instructional tool should be 

chosen to teach in this system. 

D. Students 

40. Students who indicate a desire to enroll in these 

classes should be informed before classes begin, of the 

technology being used and some of the implications of 

its use. 

41. Class size should be considered for both on- and 

off-campus sections. Large on-campus sections may 

inhibit and isolate the off-campus students as well as 

be so demanding on the instructors that they fail to 

pay sufficient attention to the off-campus students. 

Very small off-campus classes may not provide the group 

support it seems is necessary for students to maintain 

interest and motivation in these types of classes. 

42. Extension should consider alternative uses of the time 
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available for classes in order to avoid instructional 

periods longer than 2 1/2 to 3 hours. 

43. Specific activities need to be engaged in which will 

encourage a feeling of belonging amongst the off-campus 

students. These activities could be as simple as 

having the instructor speak to a different off-campus 

site alone for a few minutes each class; this might 

also be done at the break, before or after the class 

period. 

44. Off-campus groups should be organized so that important 

tasks will be attended to by the group itself. A 

discussion leader, boredom breaker, materials distribu-

ter, etc. should be encouraged by either the instructor 

or the community college liaison person. Unstructured 

groups do not seem to be as motivated or attentive as 

structured groups. 

45. On-campus students should be encouraged to sit in front 

of the cameras so that they may more easily ignore the 

cameras' motions and presence. 

E. General 

46. To effectively test this system classes should be 

offered at more remote sites than those which are used 

at present. 

47. A handbook should be devised with accompanying training 

sessions which would prepare instructors and techni-

cians to be able to take advantage of the instructional 

opportunities which are available when using this type 

of technology. 
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The Stake "Countenance" Model 



STAKE'S COUNTENANCE MODEL
1

'
2 

Background  

Stake sees man's activities as being complex and any measurement 

of man's activities must take this into account. therefore, Stake's 

model is wide-ranging and holistic. He has designed it so that it 

provides a means for collecting and analyzing as much data as is 

feasible. 

After Scriven's contribution to the theory of evaluation and the 

number of innovative programs of the 60's, there was a need For 

explicit procedure or frameworks to carry out valid evaluation. 

Stake's model was created in response to this need. In addition, 

Stake's model can employ many theoretical constructs (i.e., objec-

tives, goal-free, criterion-referenced, etc.) and can include a wide 

range of evaluation instruments. 

The Model  

Stake sees evaluation as being either formal or informal-- 

informal being highly subjective and casual while formal evaluation 

is dependent upon empirical measurement (i.e., structural visits, 

standardized testing, etc.). Although Stake sees a place for infor-

mal evaluation (i.e., preliminary needs assessment, qualitative 

evaluation, etc.), his model concentrates on formal evaluation. In 

this light, he defines the two essential acts of evaluation as being 

1
Stake, Robert E. "The Countenance of Educational Evaluation" 

Teachers College Record, LXVIII (1967), 523-40. 

2 
This summary and description was prepared by Denny Quigley, a 

graduate student at the University of Regina, 1984-85. 



description and judgment (Stake, 1976). According to Stake, a 

complete evaluation will "fully describe and fully judge" (Stake, 

1976). Using this concept, Stake divides evaluation data into two 

dimensions. One dimension separates data into descriptions and 

judgments; the other classes data into antecedent, transaction and 

outcome
1 

(Mackay, 1971). these two dimensions make up the data 

matrices. As can be seen from Figure I, the description matrix is 

subdivided into intents and observations and the judgment dimension 

is subdivided into standards and judgments. Intents are those goals 

or objectives that were intended and observations are what was 

observed. Evaluation then becomes a matter of finding logical 

relationships along these two dimensions (see Figure II) and decided 

the degree to which these relationships exist.
2 

Role of the Evaluator  

Under Stake's model, the evaluator has been given the responsi-

bility of making judgments. To do this, the evaluator relates his 

observations to a set(s) of standards and decides whether or not the 

standards have been met. These comparisons can take the form of 

"absolute comparison," in which comparison is made to standards set 

out by national institutions, experts or other reference groups 

and/or of "relative comparison" in which comparison is made to 

similar or alternate programs. On the basis of these comparisons, 

the evaluator then makes judgments and recommendations. (See Figure 

III) 
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Vigure 1: A Layout of Statements' and Data to be Collected by the Evaluator of 
an Educational Program 

Source: Worth(uCand Sanders, 1973, n. [I3. 
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Strengths  

The strengths or contributions of the countenance model can be 

listed as follows: 

1. The model provides a framework which allows for evaluation 

and judgment at the beginning, during and at the end of the 

program. Stake sees this framework as a means to "stimulate 

not subdivide" (Worthen, 1973, p. 112). That is, it forces 

the evaluator to evaluate in ways that might be overlooked. 

2. The model calls for a broad base for data collection. The 

descriptive measures include as many data collection proce-

dures as possible. Recall that Stake bases his model on a 

holistic approach and feels that, as much as possible, the 

program should be described as fully as possible. This type 

of approach will: 

(a) be unlikely to miss important events 

(b) allow for other systems of evaluation to be used (i.e., 

Scriven's goal-free evaluation, objective evaluation, 

etc.). 

3. The model allows for evaluation of innovative programs 

through relative comparison.
3 

Stake feels that if standards 

do not exist then they must be estimated. These standards 

should be determined prior to evaluation. 

4. The countenance model can be used for both formative and 

summative evaluation. 

5. Stake stresses the importance of a variety of skills such as 

a team approach rather than a single evaluator. He sees a 

place in the evaluation process for not only measurement 

specialists but also social scientists, psychologists, etc. 

6. Attention should be given to what the client actually wants 



prior to designing the actual evaluation. This includes 

identifying the audiences that will likely be involved and 

including their needs in the data gathering and reporting. 

7. The model is sensitive to local needs. As mentioned above, 

standards can be selected that are relevant to the program 

and to the conditions in which it must operate. As well, it 

cari  be modified to provide useful information to those 

concerned. 

8. Because Stake does not expect complete congruency between 

intents and observations he allows for unintended outcomes 

to be included and evaluated. 

Weaknesses  

The limitations of Stake's model can be listed as follows: 

1. The model relies heavily on the observational abilities of 

the evaluator. If the evaluator is not well-trained, he/she 

may miss important details or events. This can undermine 

the underlying philosophy of the model. 

2. Because the model calls for more than one set of standards 

on which to judge the program, this could result in conflic-

ting evaluations of worth. That is, there may be disagree-

ment between participants and experts regarding the worth of 

the program. This may have an impact on the final evalua-

tion. 

3. A problem may arise when the evaluator(s) has (have) a 

limited budget and/or limited time. This may force evalua-

tors to be selective in their observations and important 

relationships may be missed or not fully investigated 

because of it. 

4. Some critics feel the model is too unstructured and it is 



difficult to apply the matrices. They feel there is a 

certain overlap in boundaries and in the concepts of con-

tingency and congruency. 

5. It may be difficult, if not impossible, to obtain specific 

intents for each stage of the evaluation. Even though Stake 

does not insist upon a statement of goals and objectives in 

behaviouralistic terms, it may still be difficult to obtain 

valid intents. 

6. Because such a wide collection "net" is thrown, a very large 

amount of data may be collected. This may make the resul-

ting analysis a Herculian taks. This could limit the degree 

to which contingencies and congruencies are determined and 

examined. 

7. As mentioned above, the evaluator has considerable latitude 

in the collection and judgment of data. This may result in 

evaluator bias through the determination of instruments and 

procedures used, standards selected and judgments derived. 

8. The team approach can be expensive and difficult to admini-

ster. This limitation may eCfect the quality of the obser-

vations gathered or the evaluations made. 



a 

I  
1 

Hi 

NOTES 

1
Antecedent data are observations and judgments 

collected on conditions prior to the program. Transaction 

data are collected while the program is carried out and 

outcomes are data collected after the program is completed. 

2
Stake classifies these "relationships" into contin- 

gencies and congruencies. For example, if we were to look 

at the observational column, the evaluator would determine 

if there was logical contingency between what he observed 

as being intended and what he observed as transpiring. In 

the expressed intents of a transaction and the expressed 

intents of the outcomes of the program. 

Proceeding horizontally, the evaluator would look for 

congruencies between what was intended and what transpired. 

Stake feels that not only is it unlikely that complete 

congruence will occur, but also, it is not all together 

desirable to have complete congruency. The reader is 

referred to Worthen and Sanders (1973) for a complete 

description of Stake's Countenance Model. 

3
Ibid. 
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TELEVISION PROJECT 

ANTECEDENT QUESTIONNAIRE 

PROFESSOR'S FORM 

FALL  1.985  

NA/4E 	  

CLASS 	  

1. Describe how you became the instructor of this class. 

2. How would you rate the pre-planning for your class by: 

a. Extension 

b. AV Services 

c. Your Department Head/ 
Dean 

UNSAT- 	SATIS- 
ISFACTORY 	FACTORY 

1 	2 	3 	4 

1 	2 	3  • 4 

1 	2 	3 	4 

NOT SURE/ 
NOT AN ISSUE 

Comments or additional information 	  

3. Rate the availability of information about the delivery of off-campus 
classes by electronic or telephonic means. 

1 	2 	3 	4 

Comments, etc. 	  

4. Rate the quality of the support system (Departmental, clerical, 
library, colleagues, etc.) available to you for planning  your class. 

1 	2 	3 	4 

Comments, etc. 	  

/2 



• 	• 	• /3 

5. Rate the quality/availability of the resources and support system 
available to you to assist in making instructional  decisions concerning 
the class. 

UNSAT— 	SATIS- 
ISFACTORY 	FACTORY 

1 	2 	3 	4  

NOT SURE/ 
NOT AN ISSUE 

Comments, etc. 	  

6. Rate the extent to which you feel you were able to play a part with 
respect to determining the timetabling or scheduling of the class. 

1 	2 	3 	4 

Comments, etc. 	  

7. Rate the availability of instructional materials so far in the planning 
stage. 

1 	2 	3 	4 

Comments, etc. 	  

8. How much time did you have to plan the class? (Days, weeks, months). 

9. Rate the amount of time you had in which to do your planning. 

1 	2 	3 	4 

Comments, etc. 	  



-3- 

10. Rate the quality/extent of technical support, assistance, advice, etc. 
which you received from AV Services so far. 

UNSAT- 	SATIS- 	NOT SURE/ 
ISFACTORY 	FACTORY 	NOT AN ISSUE 

1 	2 	3 	4 

Comments, etc. 	  

11. Have you talked to others who have taught in '84-'85 using this 
delivery system? 

11 	12. List what you feel are the desirable/appropriate characteristics for 
the instructor of the class (education and experience(s)). 

13. Before you meet the students, you likely have some opinions about what 
they will be like. List what characteristics you feel will be 
exhibited by your students. 

14. What do you think will be the student's expectations? 

15. As you are getting ready for the class, what do you feel are the 
appropriate/necessary/desirable knowledge or prerequisites which 
students should possess? 

/4 • 	• 	• 



• 	• 	• /5 

-4- 

16. Have you met with the students yet? If not, do you plan to meet with 
them before the class begins? (Describe, if appropriate, how you 
contacted/will contact them)? 

If you have included an early meeting with students, what are/were the 
primary objectives of the meeting? 

How is/was the session to be organized and planned? 

17. How many lessons/sessions have you planned so far? 

To what extent have you prepared AV materials and resources? 

18. What do you expect to be the nature of the on-campus setting? Describe 
it please. 

the nature of the off-campus setting? 

19.   How do you plan to evaluate? (What activities, value, how often, when, 
etc.)? 



5 

• 	'• 	• /6 

20. Describe simply, but in some detail, what you expect will be the 
typical  structure of a lesson/session. Normally, what do you intend to 
do? For how long? For what purpose(s)? What do you expect the 
students to do? How will they participate? Etc. 

21. In what ways do you think the technical equipment might affect, 
particularly the delivery of the class, positively and/or negatively? 

on-campus 	  

off-campus 	  

22. How do you intend to compensate for the negative affects? 

on-campus 	  

off-campus 	  

23. With a check mark, indicate the extent to which you expect your 
Department/Faculty or Extension to assist you during the semester with 
respect to: 

Considerable 	Minimal 

instructional planning 

delivery of the class  
I 	i. 	I 
I 	I 

24. Indicate the extent to which you expect on-going assistance from AV 
Services. 

Considerable 	Minimal 

	I 



/7 

degree degree 	of this 

25. How do you anticipate that you will deal with equipment breakdown - 
total or partial breakdown? 

26. What-are your plans in the event of your absence (planned)? 

your absence (unexpected) 	  

student absences 	  

27. Do you have a specific plan which you are going to follow in order to 
determine what the needs of the students are? Yes 	 No 	 
If yes, describe the plan. 

28. Indicate the degree or extent to which you feel the students will 
interact. 

to a considerable 	to a minimum 	hadn't thought 

with you? 

with each other? 

29. What feedback techniques (e.g. questions, surveys, discussions, 
informal conversations, etc.) do you intend to employ during individual 
lessons? 

at the mid-point and end of the class? 



7 

30. How do you intend to have the off-campus assignments delivered? 

returned? 

31. How do you intend to deal with take up or discuss assignments for the 
on-campus students? 

the off-campus students? 

32. Before the class commences, what are your objectives for the class? 

33. What objectives do you have for the assignments? 

for the tests? 



TELEVISION PROJECT 

STUDENT QUESTIONNAIRE 

FALL 1985 

This questionnaire is designed to identify and describe your expectations 
and concerns BEFORE you begin this course. Because the course is unusual, 
in that it is being televised, we expect that you will have some thoughts 
about the course. 

CLASS 	 LOCATION OF CLASS 	 MEETING DAY 	 

1. How did you find out about this class? 

2. What are your personal objectives/expectations for the class? 

3. What do you anticipate to be the benefits of a class transmitted by 
television? 

The disadvantage? 

4. In what ways do you think the technical equipment might affect the 
delivery of the class - positively and/or negatively? 

5. What do you expect the professor/Extension Department to do before the 
class begins to prepare you for a class delivered by television? 

6. What do you think Q., m need tO do to be prepared for this class? 

/2 



7. Do you feel well prepared to take this class? Why? 

8. What do you expect will/should be the minimum number of personal 
contacts (face to face) between you and the professor during the whole 
of the class? 

CONTACTS 0 1 2 3 4 More than 4 

Comments 	  

9. How do you expect the instructor to teach this class? 

10. In an instructional sense, how do you expect the professor to use the 
technology, i.e. TV, telephone, etc., in teaching the class? 

e....M...41• n••nnn•nnn•n••••n•nn ••nnnn.in••nnn• 

In an instructional sense, how do you expect this class to be taught 
differently from other classes you have taken? 

11. Rate your expectation of the difficulty in receiving assistance, advice 
and/or further information because of the use of the television and the 
telephone? 

Not too difficult 	Very difficult 

1 	2 	3 	4 

12. What characteristics would you expect of a professor who is successful 
in teaching through the use of TV? 

• 	• 	• /3 
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2 

2 

A lot 

Professor 	1 

Other students 	1 

Not much 

3 	4 

3 	4 

13. Do you expect that viewing the professor on TV and using the telephone 
to communicate during the lectures will be difficult? Why? 

14. How do you expect to receive texts and other materials? 

15. How do you expect to submit your tests and assignments? 

16. How do you expect to receive feedback on your tests and assignments? 

17. Rate your expectations of the level of difficulty in accessing 
materials/resources necessary to complete assignments. 

Not too difficult 	Very difficult 

1 	2 	3 	4 

Comments 	  

18. Indicate the extent to which you feel you will, during the lectures, 
interact with the 

19. If you are absent from a lecture, how do you expect to catch up? 

• • • 	/4 
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20. How do you expect to be evaluated? 

21. I am an 	'on-campus student 

	 off-campus students 

(Please check one of the above) 



TELEVISION PROJECT 

FALL 1985 

This questionnaire is designed to identify and describe your expectations 
and concerns BEFORE you offer these courses. 

1. What are Extension's objectives in offering these classes? 

2. Aside from cost factors, identify what you consider to be the major 
problem(s) in the following areas: 

a. Technology - hardware 	  

personnel 	  

b. Liasion with instructional personnel 	  

c. Liasion with AV Services 	 

d. Liaison with community colleges 	  

e. Recruitment and retention of students 	  

f. Liasion with students during class 	  

Program evaluation 	  

3. In what ways do you think the technical equipment might affect the 
delivery of the class - positively and/or negatively? 

on-campus 	  

off-campus   	

/2 



4. What do you expect would be the students' reaction to this type of 
program delivery? 

5. From your point of view, how would you rate the pre-planning of/or for 
these classes? 

UNSAT- 	SATIS- 
ISFACTORY 	FACTORY 

by AV Services 	1 	2 	3 	4 

by Professors 	1 	2 '3 	4 

by Department Head/Dean 	1 2 3 	4 

NOT SURE/ 
NOT AN ISSUE 

6. Rate the availability of information that you have now about the 
delivery of off-campus classes by electronic or telephonic means. 

1 	2. 	3 	4 

Comments, etc. 	  

7. Rate the extent to which you feel you are able to play a part with 
respect to determining the timetabling or scheduling of the class. 

1 	2 	3 	4 

Comments, etc. 	  

8. Rate the amount of time you have in which to do your planning. 

1 	2 	3 	4 

Comments, etc. 

9. Rate the quality/extent of technical support, assistance, advice, etc. 
which you received from AV Services dusing  your Dlanninq period. 

1 	2 	3 	4 

Comments, etc. 	  

• 	• 	• /3 
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10. List what you feel are the desirable/appropriate characteristics for 
the instructor of the class (education and experience(s)). 

11. What do you think the students' expectations would be of these classes? 

12. What role do you expect to play in facilitating meetings of professors 
and others before the classes begin? 

13. What do you feel to be the primary purposes of such meetings? 

14. What do you expect would be the nature of the on-campus setting? 
Describe it please. 

15. What do you expect would be the nature of the off-campus setting? 
Describe it please. 

16. What role do you expect to play in providing on-going support to 
professors? Describe. 

/4 



17. Indicate the extent to which you expect on-going assistance from AV 
Services. 

Considerable 	Minimal 

18. What kind of instructional methods do you expect will be most 
satisfactory with this technology? 

most unsatisfactory 	  

19. What role will you have in facilitating the distribution of textbooks, 
assignments, marks, etc. between students and professors? 

How do you think this interchange will be handled? 

20. Describe the role(s) you expect the community colleges will play in the 
delivery of these classes? 



TELEVISION PROJECT 

AUDIO-VISUAL/SERVICES QUESTIONNAIRE 

FALL 1985 

This questionnaire is designed to identify and describe your expectations 
and concerns BEFORE you offer these courses. 

1. What are Audo-Visual Services' objectives in offering these classes? 

2. Aside from cost factors, identify what you consider to be the major 
problem(s) in the following areas: 

a. Technology - hardware 	  

personnel 	  

b. Liasion with instructional personnel 	  

c. Liasion with Extension 	  

d. Liaison with community colleges 	  

e. Recruitment and retention of students 	  

E. Liasion with students during class 	  

g. Program evaluation 	  

3. In what ways do you think the technical equipment might affect the 
delivery of the class - positively and/or negatively? 

on-campus 	  

•  off-campus 

/2 



1 • 
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4. What do you expect would be the students' reaction to this type of 
program delivery? 

5. From your point of view, how would you rate the pre-planning of/or for 
these classes? 

NOT SURE/ 
NOT AN ISSUE 

UNSAT- 	SATIS- 

	

ISFACTORY 	FACTORY 

by Extension 	1 	2 	3 	4 

by Professors 	1 	2 	3 	4 

by Department Head/Dean 	1 2 3 4 

by Community Colleges 	1 2 3 	4 

6. Rate the availability of information that you have now about the 
delivery of off-campus classes by electronic or telephonic means. 

1 	2 	3 	4 

Comments, etc. 	  

7. Rate the extent to which you feel you are able to play a part with 
respect to determining the timetabling or scheduling of the class. 

1 	2 	3 	4 

Comments, etc. 	  

8. Rate the amount of time you have in which to do your planning. 

1 	2 	3 	4 

Comments, etc. 	  

9. Rate the quality/extent of technical support, assistance, advice, etc. 
which you received from Extension during  your Dlanninq period. 

1 	2 	3 	4 

Comments, etc. 	  

• 	• 	• /3 
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10.  List what you feel are the desirable/appropriate characteristics for 
the instructor of the class (education and experience(s)). 

11. What do you think the students' expectations would be of these classes? 

12. What role do you expect to play in facilitating meetings of professors 
and others before the classes begin? 

13. What do you feel to be the primary purposes of such meetings? 

1 
14. What do you expect should be the nature of the on-campus setting? 

Describe it please. 

15. What do you expect would be the nature of the off-campus setting? 
Describe it please. 

16. what role do you expect to play in providing on-going support to 
professors? Describe. 



17. Indicate the extent to which you expect on-going assistance from 
Extension. 

Considerable 	Minimal 

F 	1 L 	F 	I  

18. What kind of instructional methods do you expect will be most 
satisfactory with this technology? 

most unsatisfactory 	  

19. Describe the role(s) you expect the community colleges will play in the 
delivery of these classes. 



I .  TELEVISION PROJECT 

COMMUNITY COLLEGE QUESTIONNAIRE 

FALL 1985 

1 

This questionnaire is designed to identify and describe your expectations 
and concerns BEFORE  you offer these courses. 

1. What are the Community Colleges' objectives in offering these classes? 

2. Aside from cost factors, identify what you consider to be the major 
problem(s) in the following areas: 

a. Technology - hardware 	  

personnel 	  

b. Liasion with instructional personnel 	  

c. Liasion with AV Services 	  

1 

d. Liaison with Extension 	  

e. Recruitment and retention of students 	  

f. Liasion with students during class 	  

g. Program evaluation 	  

3. In what ways do you think the technical equipment might affect the 
delivery of the class - positively and/or negatively? 

on-campus 	  

off-campus 	  

/2 



etc. 

/3 

4. What do you expect would be the students' reaction to this type of 
program delivery? 

5. From your point of view, how would you rate the pre-planning of/or for 
these classes? 

UNSAT- 	SATIS- . 	NOT SURE/ 
ISFACTORY 	FACTORY 	NOT AN ISSUE 

by Extension 	1 	2 3 	4 

by Professors 	1 	2 	3 	4 

by Department Head/Dean 	1 2 3 4 

by Community Colleges 	1 2 3 4 

by Extension 	1 	2 	3 	4 

6. Rate the availability of information that you have now about the 
delivery of off-campus classes by electronic or telephonic means. 

1 	2 	3 	4• 

Comments, etc. 	  

7. Rate the extent to which you feel you are able to play a part with 
respect to determining the timetabling or scheduling of the class. 

1 	2 	3 	4 

Comments, etc. 	  

8. Rate the amount of time you have in which to do your planning. 

1 	2 	3 	4 

Comments, etc. 	  

9. Rate the quality/extent of technical support, assistance, advice 
which you received from Extension during your planning period. 

1 	2 	3 	4 

Comments, etc. 



10. List what you feel are the desirable/appropriate characteristics for 
the instructor of the class (education and experience(s)). 

11. What do you think the students' expectations would be of these classes? 

12. What role do you expect to play in facilitating meetings of professors 
and others before the classes begin? 

13. What do you feel to be the primary purposes of such meetings? 

14. What do you expect should be the nature of the on-campus setting? 
Describe it please. 

15. What do you expect would be the nature of the off-campus setting? 
Describe it please. 

16. What role do you expect to play in providing on-going support to 
professors? Describe. 

• 	• 	• /4 
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What role do you expect to play in providing on-going support to Extension? 
Describe. 

What role do you expect to play in providing on-going support to AV 
Services? Describe. 

What role do you expect to play in providing on-going support to students? 
Describe. 

17. Indicate the extent to which you expect on-going assistance. 

Considerable 	Minimal 

from Extension 

18. What kind of instructional methods do you expect will be most 
satisfactory with this technology? 

most unsatisfactory 	  

19. Describe the role(s) you expect the community colleges will play in the 
delivery of these classes. 

I .  
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TELEVISION PROJECT 

TRANSACTION QUESTIONNAIRE 

PROFESSOR'S FORM 

FALL 1985 

NAME 	  

CLASS 	  

This questionnaire is designed to identify and describe your experiences 
since these courses began. 

1. How would you rate the support for your class s by: 

UNSAT- 	'SATIS- 
ISFACTORY 	FACTORY 

NOT SURE/ 
NOT AN ISSUE 

a. Extension 	1 	2 	3 	4 

b. AV Services 	1 	2 	3 	4 

c. Your Department Head/ 
Dean 	 1 2 3 4 

d. Community College 	1 2 3 4 

e. Support System 

	

(clerical, library, etc.) 1 	2 	3 	4 

Comments or additional information 	  

2. Rate the availability of instructional materials, etc. 

1 	2 	3 	4 

Comments, etc. 	  

3. How much time do you spend planning these classes? 

• • • /2 



• • • /3 

4. Is this more, less than or the same as other classes you teach? 

More 	 Less 	 Same 	 

Comments, etc. 	  

5. Have you met with off-campus students face-to-face? 

Yes 	 No 	 

If yes, why and how did you arrange the meeting? 

I
•n•••n••••••Mfasn 	  

6. Describe the typical course of events for your classes; what happens 
from 7:00 to 10:30 p.m.? 

7. In what ways has the technical equipment affected the delivery of the 
class? 

on-campus 	  

off-campus 



8. How have you compensated for the negative effects? 

9. How have you used the positive effects? 

10. Indicate the degree or extent to which you feel the off-campus  students 
have interacted. 

to a considerable 	to a minimum 
extent 

with you? 

with each other? 

11. Describe how assignments have been delivered to, collected from and 
return to off-campus  students. 

ekaw 

12. Have you used AV materials (film, overhead transparencies, slides, 
etc.)? 

Yes 	 No 	 

Describe 	  

/4 



13. If yes, did you have to make special arrangements because of using the 
T.V. Describe. 

14. So far in teaching this course, have any unanticipated problems 
occurred? 

Yes 	 No 	 

Describe. 	  



TELEVISION PROJECT 

TRANSACTION QUESTIONNAIRE 

STUDENTS 

FALL 1985 

INSTRUCTIONS:  

Please answer the questions from your experience in this class so 
far this semester. 

Indicate which class you are answering in relation to: (circle) 

Soc. Work 	Admin. 	Hist. 	Psych. 

PART ONE 

ALL STUDENTS: BOTH THOSE ON-CAMPUS AND OFF-CAMPUS PLEASE ANSWER 
QUESTIONS 1-25. 

TECHNOLOGY:  

1. Did you know before the semester commenced that this class 
was being televised? (check) 

yes 	no 

2. Do you feel that you should have known ahead of time that 
this class was to be televised? (check) 

no 	doesn't matter 

3. If YES, how do you think you should have been made aware 
that it was to be televised? 

4. How much information about the technology  (cameras, T.V., 
speakers, phones, etc.) do you feel you should have had 
prior to the first class? (check) 

none 	a little 	some  	quite a bit 

5. If you answered "a little," "some," "quite a bit," 
indicate what information you feel you should have 
received. 

6. Indicate the extent of impact or effect that the technology 

(T.V.,, phones, speakers) has had upon your learning. (check) 

none 	some 	considerable _ 	— 

7. If you answered "some" or "considerable" in what ways. 

yes 
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I. 
8. Indicate advantages or benefits to vou to having the class 

televised. (Provide as many answers as you can.) 

1 

I 	iii. 	  

(Use reverse side, if necessary.) 

9. From your perspective, indicate disadvantages or problems 
related to having the class televised. (Provide as many 
examples as you can.) 

I 	iii. 	  

I
(Use reverse side, if necessary.) 

RELATIONSHI   

I 

	

	
10. To what extent do you socialize or interrelate with other 

members of the class: (check) 

I 	

to a considerable 
degree 	

little or 
no contact 

before class begins 	1 	1 	 1 	 1 

I 11. at the break(s) 	1 	 1 	 1 	 1 

12. after class concludes 	I 	1 	 I 	 1 

13. out of class 	1 	1 	 1 	 1 

14. To what extent do you feel that the people in the other 
centers are a part of your class? (check) 

I 	
not a part 	to a considerable 

degree 

II 
	1 	 I 	 1 

15. Indicate the level of the quality of the relationship or 
contact you feel you have with the professor of this class. 

I (check) 

high level 	low level 	none 

	 I 	 I 	 I 

111 



16. Compared to other classes you have taken how would you rate 
the quality of this relationship or contact with the 
professor? (check) 

higher 	the sanie  

lower 	not applicable (first class taken) 

17. Is this quality affected by the technology? (check) 

no 	not sure 

18. If "yes," how is it affected? 

LEARNING  

19. At this time, compared to the beginning of this class, are 
your objectives: (check one) 

different 	the same 

20. Do you feel that your objectives are being met? (check) 

no 	not sure 

21. To what degree has the technology affected your learning? 
(check) 

to a considerable 	little or 
degree 	no effect 

positively 	1 	1 	 1 	. 	1 

negatively 	1 	1 	 1 	 1 

22. In what ways? 

INSTRUCTION  

23. Is the professor using the technology to advantage in 
his/her instructional approach? (check) 

no 	not sure 

24. If "yes," indicate how it is being done. 

25. If "no," indicate how it is not being done. 

yes 

yes 

yes 



good poor 
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PART TWO 

NOW ANSWER EITHER THE QUESTIONS WHICH ARE FOR ON-CAMPUS  (A to F) 
OR OFF-CAMPUS  (I to VIII) STUDENTS. 

A to F TO BE ANSWERED BY ON-CAMPUS STUDENTS  ONLY. 

A. Which class(es) are you taking? (check) 

Social Work 
Admin. 
History 
Psych 

B. Rate the classroom (E 1.7) as an area conducive to taking a 
class. (check) 

C. Does the presence of the technology affect you in any way? 
(check) 

not at all 	only a little 

to some extent 	considerably 

D. If you answered "to some extent," or "considerably," 
indicate how you are affected. 

E. To what extent do you think the professor is teaching only  
to those off-campus?  (check) 

most of the time 	 often 

as much as seems necessary 	infrequently 

F. Do you feel that the professor teaches differently or does 
things differently because s/he is on-camera? (check) 

no 	not sure 

I to VIII TO BE ANSWERED BY OFF-CAMPUS  STUDENTS  ONLY. 

I. Which class(es) are you taking? (check) 

Social Work 
Admin. 
History 
Psych 

II. In which location do you attend class? (check) 

Swift Current 
Yorkton 
Moose Jaw 
Weyburn 
Estevan 

yes 
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11 :  

/II. 	Indicate the level of the quality of the relationship or 
contact you feel you have with the community college. 
(check) 

high level 	low level 	none 

IV. Identify any special roles class members have taken on to 
assist the class. 

I 	
V. How would you compare watching the professor on television 

with a face-to-face situation. (check) 

harder 	 easier 

I 	 1 	1 	 1 	 1 

II VI. more tiring 	more interesting 

1 	1 	 1 	 1 
VII. To what extent is contacting the professor by phone during 

class a problem? (check) 

to a considerable little 
degree or no problem 

I 

	.1 	 1 	 1 	 1 
VIII. To what extent do you think the professor is teaching only  

to those on-campus?  (check) 

I most of the time ___ 	often 

I as much as seems necessary 	infrequently 

1 



TELEVISION PROJECT 

TRANSACTION QUESTIONNAIRE 

EXTENSION FORM 

FALL 1985 

This questionnaire is designed to identify and describe your experiences, 
attitudes and concerns since these televideo classes began. 

1. Describe how well your objectives in offering these classes have been 
achieved so far? 

2. Identify what kinds of hindrances you have had in achieving your 
objectives. 

3. What kinds of things have assisted you in achieving your objectives? 

4. Aside from cost factors, identify what you consider to be the major 
problem(s)  in the following areas. 

Technology (hardware) 

5. Technical personnel (student assistants) 

• • 	/2 
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6. Liaison with professors 

7. Liaison with AV Services 

8. Liaison with community colleges 	  

9. Retention of students 

10. Liaison with students 

11. Program evaluation 	  

12. Sow is the technical equipment affecting the delivery of classes? 

on-campus  

positively 	  

13. negatively 

14. don't know 	 (check) 

off-campus  

15. positively 

16. negatively 

17. don't know 	 (check) 

• • • 13 
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18. Have you attended any on-campus classes? (check) Yes 	No 

19. off-campus classes? (check) Yes 	 No 

20. If "yes" in either case, describe how you think the students are 
reacting to the effect of the technology (cameras, phones, t.v. set, 
etc.). 

on-campus 

off-campus 

21. From your point of view, how would you rate the performance of each of 
the following with respect to their role in the delivery of these 
classes. (check) 

UNSAT- 	SATIS- 	NOT SURE/ 
ISFACTORY 	FACTORY 	NOT AN ISSUE 

AV Services 	1 2 3 4 

22. Professors 	1 	2 	3 	4 

23. Department Heads/ 
Deans 	1 2 3 4 

24. Community Colleges 	1 	2 3 	4 

Comments or additional information 	  

25. How well does the classroom setting meet your expectations? 

NOT SURE/ 
NOT AN ISSUE 

On-campus 

26. Off-campus 

UNSAT- 	SATIS - 

	

ISFACTORY 	FACTORY 

1 	2 	3 	4 

1 	2 	3 	4 

Comments or additional information 	  



-4  

28. AV Services (check) Yes 

If yes, describe 

No 	Only slightly 

UNSAT- 	SATIS - 
ISFACTORY 	FACTORY 

1 	2 	3 	4 

NOT SURE/. , 
 NOT AN ISSUE 

/5 • • • 

27. Do you have a continuing role or contact with the following? 

Professors (check) Yes 	No 	Only slightly 	 

If yes, describe 	  

29. Community 
Colleges 	(check) Yes 	No 	Only slightly 	 

If yes, describe 

30. On-Campus 
Students (check) Yes 	No 	Only slightly 	 

If yes, describe 

31. Off-Campus 
Students (check) Yes 	No 	Only slightly 	 

If yes, describe 

32. Rate the level of communication between off-campus sites and the on-
campus classroom. (check) 

Comments or additional information 	  
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33. Rate the extent of technical problems. (check) 

NONE 	MANY 	NOT SURE 

1 
34. Rate the solution of any technical problems. (check) 

UNSATISFACTORY 	SATISFACTORY 	NOT SURE 	NO PROBLEMS 

1 	1 	1 

35. What role are you playing in arranging, meetings of professors during 
the semester? 

with AV Services 

36. with students 	  

37. What role are you playing in the distribution/collection of materials 
to/from off-campus students? 



Almost  ai]. met 

Some met 

Most met 

Pew met 

TELEVISION PROJECT 

TRANSACTION QUESTIONNAIRE 

AUDIO-VISUAL SERVICES 

FALL 1985 

Please complete this questionnaire from your experience with the televideo 
classes this fall. 

1. Identify how well your objectives have been met in regards to these 
classes this fall. (check) 

2. If "some met" or "few met", identify reasons why. 

3. Aside from cost factors, identify what for you have been the major 
problem(s), if any, in the following areas this semester. (Check none 
or list problem(s)). 

Technical hardware - None ( 	 

4. AV personnel - None ( 	) 

5. Liaison with instructor during class time - None ( 	) 

• • • 	/2  



6. Liaison with instructors outside of class - None ( 	 

7. Liaison with Extension - None ( 	 

8. Laison with Community Colleges - None ( 	) 

9. Laison with students during class time - None ( 	) 

10. The evaluation - None ( 	 

11. In what ways do you think the technical equipment is affecting the 
delivery of the classes? 

On-campus - positively 	  

/3 
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12. On-campus - negatively 	 

I. 	  

13. Off-campus - positively 

14. Off-campus - negatively 

15. What role are you playing in assisting the delivery of the classes now? 

16. Rate the quality of the on-campus classroom in terms of its suitability 
for these classes. (check) 

I Well suited  	Adequate 	 

I Less than desirable  	Unsuited 	 

I 	
17. If "less than desirable « or "unsuited", explain the weaknesses. 

18. Rate the quality of the off-campus classrooms. (check) 

Well suited  	Adequate 	 

Less than desirable  	Unsuited 	 

19. If "less than desirable" or "unsuited", explain the weaknesses. 

• • •' 	/4  
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22. Identify the kinds of problems that have occurred with the delivery of 
the classes, how they have been dealt with and by whom? 

Anticipated problems - 	  

20. Rate the level of difficulty involved in communicating from off-campus 
sites to the on-campus classroom. (check) 

Difficult 	 Easy 

1 	 I 	 
21. Rate the frequency of interaction from off-campus sites to the on-

campus classroom. (check) 

Frequent 	 Infrequent 

23. Unanticipated problems - 

24. Rate the reliability of the technical equipment. (check) 

Reliable Unreliable 

25. Rate the quality of the technical equipment. (check) 

Good 	 Poor 

1 	1 

26. Rate the extent to which you think the signals are being "pirated". 
(check) 

None 	Much 

_Don't know 

27. Rate the degree to which you consider "pirating" to be a problem. 
(check) 

No problem 	 Serious problem 

I 	
I 	I 	I 	I 

I 

I 	

. . . /5 



28. Have you visited any off-campus sites? (check) 

Yes  	No 	 

29. If yes, have you visited any during class time? (check) 

Yes  	No 	 

30. If yes to question 29, for what purpose? 

31. If yes to question 29, what did you find out? 



TELEVISION PROJECT 

TRANSACTION QUESTIONNAIRE 

COMMUNITY COLLEGE FORM 

FALL 1985 

This questionnaire is designed to identify and describe your experiences 
since these courses began. 

1. Aside from cost factors, identify what have been the major problems in 
the following areas, so far. 

a. Technology - hardware 	  

personnel 	  

b. Liasion with instructional personnel 	  

c. Liasion with AV Services 	  

d. Liaison with Extension 	  

e. Recruitment and retention of students 	  

f. Liasion with students during class 	  

g. Program evaluation 	  

1 

2. Describe your activities/responsibilities on the evening of a class? 

3. Describe your role, if any, in delivery and returning assignments, 
tests, handouts, etc. 

. . . 	/2 



4. What role, if any, did you play in facilitating meetings of professors 
and others? 

5. Describe your role, if any, in providing on-going support: 

to Professors: 

6. to Extension: 

7. to AV Services: 

8. to students: 

9. In what ways do you think the delivery of these courses is being 
affected by technical equipment? 

Positively 	  

Negatively 

• • • /3 



10. Please comment about these courses and their delivery and our 
evaluation. 

11. Which location are you in? (check) 

Moose Jaw 

Weyburn 

Estevan 

Swift Current 

Yorkton 

12. For which courses are you, personally, the contact person? (check) 

Social Work 414 

Administration 200 	 

History 100 

Psychology 210 

1.••nn••n•••••n••••n••••nnn•••n•• 
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TELEVISION PROJECT - FALL 1985 

PROFESSOR'S WEEKLY REPORT 

WEEK ENDING 	  

COURSE: 

Please answer the questions in this 

column by considering 
THIS WEEK'S SESSION  

(i.e. the one you just taught). 

1. Content Outline - Please describe 

or attach an outline of the content 

you did teach in the last session. 

2. Please describe how this content was 

delivered, i.e. lecture, question and 

answer, group work, etc. 

3. Please describe how the students 
participated in the session, i.e. 
extensive discussion, questions, etc. 

on-campus 	  

off-campus 	 

Please answer the questions in this 

column by considering 
NEXT WEEK'S SESSION  

(i.e. the one you are about to teach). 

1. Content Outline - Please describe 
or attach an ciutline of the content 
you intend to teach in the next 

session. 

2. Please describe how you intend to 
deliver this content. 

3. Please describe how you anticipate 
the etudent's participation in the 
session. 

on-campus 	  

off-campus 	  

. . . 	/2 



-2- 

4. Were there any out-of-class activities 4. Do you plan any out of class 

this week? If so, describe them. 	activities this week? If so, 
describe them. 

student activities  	student activities 	 

professor's activities  	professor's activities 	 

5. Were there any technical problems? 

If so, describe them and how they 

were dealt with. 

6. Additional comments. 



APPENDIX E 
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Class Observation Form 
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INSTRUCTOR STUDENT 	INTERRUPT—  TECHNICAL 	COMMENTS, EXPLANATIONS, EXPANSION & DESCRIPTIONS 

TIME 	ON 	ACTIVITIES 	IONS 	PROBLEMS 

TASK 	ON 	OFF 	ON 	] OFF 	ON 	OFF 	.  

. 	 . 

. 	 . 

QUESTIONE ASKED 	
Ob  ; 

OFF 
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TELEVISION PROJECT 
OFF-CAMPUS DISCUSSION GUIDE 

1. Other than the technology, how is this class similar/different when 
compared to other classes you have taken at the University of Regina? 

2. Describe any problems/concerns you may have in the following areas: 

Technical 

Registration procedures 

Texts and Resources 

Tests and Assignments 

Dealing/Meeting with Professor 

Relations with the Community College 

3. What instructional activities does your professor do in this class that 
you find beneficial? 

4. What other or different instructional activities would you like your 
professor to do with you in this class? 

5. Do you have any suggestions or comments concerning your class, the 

technical system, the University, etc. that you would like to make? 
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NAME 

CLASS 
.... ..•••n••n•••n•nnn 

NOT SURE/ 
NOT AN ISSUE 

...1Mnnnnnnnn•n•n.n11. 1n0  

TELEVISION PRO .JECT 

OUTCOME QUESTIONNAIRE 

PROFESSOR'S FORM 

FALL 1985 

This questionnaire is designed to identify and describe your experiences 
now that this course is over. 

1. Was the information available prior to the class about this type of 
class valuable to you during the semester? Yes 	No am. 

2. Rate the availability of instructional materials, etc. 

UNSAT- 	SATIS- 
ISFACTORY 	FACTORY 

1 	2 	3 	4 

Comments, etc. 	  

3. Compared to other classes you have taught, did planning for this class 
take?: 	(check) 

more time 	less time 	about the same amount of time 

Comments 	 

4. Did you meet with off-campus students face-to-face? 

No 	Yes 	If yes, how often 

5. If yes, why and how did you arrange the meeting(s)? 

• • • 	/ 2 
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/3 

••n11.111141 

mateMia. •••n••n••n• nn• *alMilmm.mmileleemeemennn11 

6. Identify what kind of contact, if any, there should be between the 
instructor and students involved in a televised class, before, during 
and after the semester. 

Before: 
nnnn•n•n•nnOmmem.........W....m.*.m.meemMalomml ..... 	 ..... maummenmaemam»n..n. 

During: 

After: 

7. How should this contact be organized and for what purpose? 

Before: 

During: 	 

After: 

8. Overall, in what ways did the technical equipment affect the delivery 
of the class? 

on-campus 

9. off-campus 	  

10. Did you do anything differently from your normal teaching style because 
the classes were televised? Yes 	No 

If yes, please identify what differences and why. 
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11. How did you compensate for any of the negative effects of the delivery 
system? 

..... ....m.n*n awilnmmann*e 

erierl 

12. How did you use any of the positive effects to enhance the delivery 
system? 

13. Indicate the degree or extent to which you feel the off=gempug students 
interacted. 

to a considerable 	to a minimum 
extent 

with you? 

14. with each other? 

15. Did you use AV materials (film, overhead transparencies, slides, etc.)? 

No 	Yes 	 If yes, how frequently? 

Describe 

me* 

16. If yes, did you have to make special arrangements because of using 
the T.V.? Describe. 

17. What kind of additional instructional materials would you suggest would 
be needed/used if you were to teach such a class again? 

• • • 	/4 



4 

18. Did any unanticipated problems occur? 

Yes 	No 	, 

If yes, describe. 	 

19. List what you now think are the desirable/appropriate instructional 
characteristics or competencies for an instructor of a televised class. 

20. Did you alter the way you evaluated students in this class from the way 
you evaluate regular on-campus classes? Yes  	No 

21. If yes, in what way and for what reasons? 

22. What, if'any, was the most common occurrence which required a change in 
your instructional plans? 

No single occurrence was common 	(check). 

23. Comment on any aspect of this system which you feel needs attention by 
another instructor who may be teaching a televised class. 

/5 
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24. Comment on any different instructional activities which could be 
effectively used with this delivery system. 

gimineaaemadmmaal.mknRwm.meami 

25. What information or training do you feel you would have liked to have 
received prior to, or during the class, for example?: 

instructional techniques; specify 	  

camera operation; specify 

instructional aids, development and/or use; specify 	 

other; specify 
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TELEVISION PROJECT 

OUTCOME QUESTIONNAIRE 

STUDENTS 

P/ease answer the following questions based on your experience in one 
televideo class this fall. 

Circle the naine of the class(es) which you were enrolled in. (If more than 

one, please indicate which au is the basis for the following answers). 

SOCIAL WORK 	ADMINISTRATION 	HISTORY 	PSYCHOLOGY 

PART A 

The following questions are to be answered by ALL STUDENTS - BOTH THOSE ON 
CAMPUS AND OFF CAMPUS. 

1. Now that you have completed the class, how do you think this type of 
class should be advertised? (What information should the advertisement 
contain)? 

...1.1.nnn nnnnnnnn11mnnn•• neemen•nnnnnnnTnnnYamp nn1110UMai... 11.1.nnnnn07eMMnUmewaddr ami l nnnnMr.M› 

n nndlinmeoliaeTamm...mkn41.10.1n11MMnnn •....m..m.là ,nnnn•nnnnnn••10.11111MAIM.1nn•.&•nnnn11.1.1n4.M.R.F.POW-MWD nImmOlmbm niiamm.m.nnn• n•nn nn•n elmiennnn* 

aerymemmenleamie am.maw.a....m...nn•••nnn•amem a.m.e.aem.meemow*.enmmleenomatem.....m.wel.a.wautuamemay 41.e ....n.waya aa11. n••• Ima••n••• 

2. Now that you have completed the class, what do you believe to be the 
benefits of a class transmitted by television? 

nnnn.m.menIInMONO*Ne..11.M.MMnMnnnnnniafflO T.M.UnemINIMMInn••• •nn•n•.Mnnnnnnnn•nnnnnnnnMeMM.n.nnnnn•n  

11•n•n••nn•••nn•n•••nn••n•••••nnn•n•n•nn• 1.n•n•n•n••••nn••••n• n••n 	n•n•n•• 

3. The disadvantages? 

nnnnalam*.MMOMelOPY..mlnemI nnn•nnn•n•nn•nnnnnn.11..nnnnn•n•nnnnnnnnnn nnOMIT.Mnnnn•nnnn nnn•nM.nnnnn 

n11.e.eaMlnnn•n• n 

em...nnn,nn.*YYMOMiewMOMMn10.1InnnnnnnnnnnnnndedMnnnYnnnnn•nn•nnn•nnn•10Mnnnnnn nn•nMY.....nnnnnnnnnn  



MIIIIMIleaMMIM•••n••nn• 

eolompl.•n•nn•n• 

OMPne0m2i.MnMM 	 IMOI.MMIMIIMne0MIYnOnn•n•MW.MWIRd.à.enP.M.Vn0n•n•nn.C..i.MORnfdn .miegiMetmennn ,1111n•nned..M.n .n11nnnIMMIIMnnnn•nM«n ..mn 3 . 

Comments 
.1.010..nnnn••••n•••••n•n•n.111 

/3 

4. Identify at least three personal goals or objectives you had for this 
class. 

1. 

n•nnn•108 nnnnn 

2 . 

•••••n••••••n••nnn••n•••n•-•••n•n•n•••n•••nnnnn•same.•n•••n• •••n••••••n•••••••n•n•n• n••n•••••• n••• 

nT..nn•.M-Y1M MWM.MY. MIMMgaMIn a•MMNO e.nn••nn•n n• •nnn••n•1eme •./••n•nn1 -nn en•nn•n • •n•nn•••nn••nn•nnn 

4 . 

moilwnn.ww.mee....4n•nnnwmwenmmnn.monmwmammi.mmenbann••nnnn.m.m..... ..nnnnnnnn ..m.n.nnem.m.nn•nmmim.wonnnern.1.....»  

(Others may be written on the reverse side of this page). 

5. Indicate to what degree your personal goals or objectives were met. 
(check) 

Fully met 	 Not met 

1 	2 	3 	4 

6. Rate the degree of satisfaction you had with the way you received 
feedback on your tests and assignments. (check) 

Satisfactory 	Unsatisfactory 

1 	2 	3 	4 

7. Rate the level of difficulty in accessing materials/resources necessary 
to complete assignments. (check) 

Not too difficult 	Very difficult 

1 	2 	3 	4 

....Mnnnn nnnnUnOOMnnnn•nnn•nnnnnnnnnnnn nnnn••nnnnn...Vnennn•...nnnn•n nnn•MOIVNnV nPI.MMIMnnnn•nnnnnden 

8. If you were absent from a lecture, how did you catch up? 

Not absent 	 (check) 

nnn•nnnnnnnn nnnn• 	 *MMn.egnnOMOVnMIM.nMMnUMml.nn 

nn•n VIŒMUMMe•n•n•n•n•••nn•n•neMn-nn••nn•nnnn••n 



1 2 

2 

Very good 

1 

Very Poor 

3 	4 

2 

2 

Very little 

3 	4 

3 	4 

A lot 

Professor 	1 

15. 	Other students 	1 

/4 

9. Did the instructor teach the class in the manner you expected? (check) 

Yes 	.. 	, 	No . 	Not sure 

10. In an instructional sense, how should an instructor ugg the technology, 
i.e. T.V., telephone, etc. in teaching the class? 

mipierva.w...•n••••nnn••n•nn••••••••mae 	 411,n•••n•n•n••••nn•nnnnn••••••mwea 

mopumaroalmommouumuremirowl..01.1..«Momeemeallinffli11•1 nn•••••••••”n••n••n•••••••••••••• nn••••••••n•n•n••n•••n••nn•••••••n••••n•••••••••n••011.111mleeHila•mM..n•••••••••n•n•nMemema.••n•n••••••••nn•••••••••••nenea. 

nnnn........111.0e..M...1.n•n•nIIMPnn•nnnnn.....MUIRO.nn.1.1WnŒIMMOR 

ym..n «.m.amemMulumm....nn•nnnnn.....i.nnnnnnnnnnnnpormernn•MOImmumamemOInmmammneuIPnmm 

11. What characteristics would you expect of a professor who was successful 
in teaching through the use of T.V.? 

......1 0,01.n......fflmeomm.g0M.M.. ....nnn nnnn•n•n n11nn•WTnn nnnnnT7 

nelm nnnnYn,n•nMMY... Meen e.m.nnn •n14 

nn•n•n•n •n•n•n!!n•nn•n •••.0•• •••••••n••n•n, 1n•••n•• •n••n•n•n.MM.MMe 

n•n••••••n.•nnn•nnn•••••• •••••nnnn• ••nn•/.••n •n•n•n••..!nMuMNY .«/M 

12. Indicate how satisfied you were with the instructor's use of films, 
charts, overheads, blackboards. (check) 

Very good 	Very Poor 

3 	4 

Comments 
.n/./aammilemem.••n•••••••• •••••n••••••••••n nffle....memmnamm.T.nnleeminnn...MTniimweemmnn 

..1•••••••••••••n••n•n 

13. Indicate how satisfied you were with the way questions and discussions 
were handled. (check) 

Comments, if any 

....Ornnn .1..weedw...•nn........•nneigmmOValmememnYamovelnTtlimme.f.e nn•nn ••nnnnmmemn!.*.w.nnnnnnn n•n• nnneampeewn 

nnnn nnnn   .m.n•r•••nn•nn• nmmee..... . 

14. Indicate the extent to which you, during the class times, interacted 
with the: (check) 



16. Indicate how satisfied you were with the class overall. (check) 

Excellent 	 Very Poor 

1 	2 	3 	4 	5 	6 	7 	8 	9 	10 

17. Explain your answer. 

mm.n. nnn•nn••••n•n•••nn••nnn•nnnnnnnnn•nnnnnnnnnn•n•n n•nn•• •nn•nn•n•nn•n•n18Mnnn •nn 

•n•••raffeamem•••••••• ••••••••••••n••••••••••••••••n••••••n•••••••n•••••n•••••••••••••••••••••••••• n••••• n•••••••n•••••••••••••••••••n•n•••••••••••n••••nn•••••n••••••••••••••nn•••n••••••••n•••••••• 

n.e....mnamerem.rmnnnnn••namemummemennn•nnmammemememp•.mmmmemoemowaommememeemw nmmelmwmemen 

n••n••nn nn•n••n •••PMernnnn•n•••nn•••nnn11.FROWIMIP M.01!Mg..•nnn•••••nn••Yn7n ..P .MIMOM... .. ...nn• nnnn  

18. Would you take another class that was televised? (check) 

MO, 

Yes 	No 

19. Explain your answer. 

MI•••••nnnn•• 	 emeemmenem.rn•nn••nnmewwnemamowem,mwmw.mtemnnn•meorummemeamumm ernn• n•••• 

MII.m1Mnn•nnnn••n•Y.n 	 ••n••nnn•n ••••n•• •n••n •••••••n•••••••• •nn•n•••••n•n•••••n• •••••••••••••••••••••.•n•r••••••••  

.m...ummweam.m...e. a•Meme 	 m...w.. n•n•••n n••nnnn•nn.n 	  

*.IMn01 nnnnnn•nn nnnnnn •nOemNPO 	 gy•mMnMI 

PART B 

The following questions are to be answered by OFF-CAMPUS STUDENTS PNLX., 

A. In which location do you attend class? (check) 

Estevan 

Moose Jaw 

Swift Current 

Weyburn 

----- 	Yorkton 

B. Rate the difficulty in receiving assistance, advice and/or further 
information because of the use of the television and the telephone. 
(check) 

Not too difficult 	Very difficult 

1 	.2 	3 	4 

• • 	• /5 



...10.n.MMOYMIMP*V.ROMnenànnnn01nYede4Me. 

riamoieromman •nnn•n••nn•n•• Mageem.....MMIM.MIMnn•nn••n•• 

C. Based on your experience, how should you: 

receive tests and other materials ...w.am.a..e.....weraare.n••.,...•••••n •••nnn•n••....ar..n••n•n•n••••n•nnnrimisayeaeameeMymme•n•••••n••••n•••••n•n•••n••••n•n 

D. submit tests and assignments nn•nn •pmeg amp...1.nnnn mgm 

41.11,.....N.MMOYNnnn•n•nnn•MeameiYnnn n nemlenMmdmwmgn 

OfUlNawnMMOM... .emmweml..eame allnnnnnn....mee* 

E. receive feedback on your tests and assignments eaMIII.MIMMfflie• MU,  MI/PM. 

Male.IORMNInnnnnn«..enYiinYORNMea mMOV011i am..nnnnnnnn •nnn nnnOe...m.  

.11MeMneleenmollarenMfflem.O.WIMMIMeelm.nnnn....10,,e8RIO.O.P.D.O....m...nn 

F. Indicate the level of satisfaction you experienced with regard to: 
(check) 

Very good 	Very Poor 

picture quality 	1 	2 	3 	4 

G. sound quality 	1 	2 	3 	4 

H. background noise 	1 	2 	3 	4 

I. call-in procedures 	1 	2 	3 	4 

J. camera work 	, 	1 	2 	3 	4 

K. format/organization 
of classes 	1 	2 	3 	4 

L. overall technical quality 	1 	2 	3 	4 

Comments or explanations of any of the above ratings. 

.0.111n.M.1.11.n11.ni MOMIffli*nnnnn• 

	  nn.nnnnns* 

n•nn•••••nn•• 

/6 



•nn•nn•••n••••n•• 011•••n•••••nn..IIM.M•n•••I•••••eIMI••ImenNMIIIMIMMM•qlmœ.11.1•.IM•n••• 

• • 	• /7 

M. Did you watch any of the classes on T.V. in your home? (check) 

Yes 	 No 

N. If ygg, what were the advantages and disadvantages? (Comment 
particularly on interactions). 

Advantage INIM11n1••n•••••••••••nnnn•nn••n••n••••n••....../f.e...M am•n••••••n••nn•••••nnn•nn••• •••••••••nn••n••n•n•••••n•n•n••n•••••••n•n•n• nn•nabon.... 

nn•n..mlammegm lnnefflimimmeamee dafflOWnnnnOMM.M.111 00.11.ffleffle ............ 

701..104.F....eMeM70.M.TalbwmMeall. nnnnn•YYMOUnnnn1IIMMIII1R.M.Tfflmim mi llmOhmiell elnMegly.WneMe.11.... .*.M.iNeme.......MnImMYallmefflenMnmek.U1»  

.11. 011 .1.WWWWWil e le.d..4.10..el emMYW.miWie miownnnnnn07Mn  

MWO•a• 	 1•1.-•• ••n• 

	 1•••n•n•n•••••n••••n•..e.•• nn••••••••••••••n • n•.n./.•nn••nnn••n•••nn•••nn•nn••n••n.•••••nn•n•••••.••••• •nn••n••n••••••  

O. If nn, what would you feel would be the disadvantages? 

.meMmIlImm.nnnn•n•nn....yy 

.mm.IWIP.nIDIMmengrnWmiee.U.neY...W.Y.neeaM.V.MO7..W.ammmmmn.w.n•nn.nnemMle.d..qMme.eOed mm.hMMMP.W.MIWMDM,NMefMVWMIP,P.W1.W.mwmumommm.emf dme nnnFINtMednImem.MYMMUMMUMOO111. 

P. What do you think should be the minimum number of personal contacts 
between an off-campus student and the professor during the whole of the 
class? (check) 

None 	1 	2 	3 	4 	More than 4 

Disadvantage 

«We 

Comments 
MII•Meenn••••e«IO.•••n•n••nn••nnn•••111..•••••••nnn•n••n•••nn•nnnn•nn•n•n••n•••••••n11••n•n•.111.111. 1•0•••••n•••arae•ye....•••••••••n••.1.•••n•••nn••n••n••n•n••••n•nnn nn•nn110.11  

nn•nnnnn0n04.InMe.OYMYafflyaMMnami e.M.WIRMUMMUnnn.... .m.innnn11WW.OVIYM.y1M7MOVnnnnnnnnn1n1nn•nnn.»..Vedi dée 

••••nI1Meemi•••••••n•••••••IeIMMMOIMMIM•Me• n•••n•••••I•Mi• Iea•n•••nawe/e8rmmN•a àamelml•••n•••••I• n•n•O 'me 

Q. Was the instruction appropriate for the medium? (check) 

Yes 	 No 

R. If yes, specifically how? 

.MOMM I*4nn•nn1 11n.••••Mre• •nn•n•••n••.••n•n•••n•»•.•el aMM•n•••n•••nn•• n••n•••• •• •n•••••n. 

	 -n 	 «MTTnMMM Ynnn nn•emO T.M07.nnnnnnnnnn•Mnnnn 

Miffldw nn111M UM4 M 

S. If no, in what ways? 

nn•nnnn••n• 

n•nn • nnmem e•en •ww..«..e.weekao..m..nn ••nnnnnn•n•n• •.. 

•••n••nn• n• nn •n••n.M. OMm•MnMb  



T. If you could make TWO changes which would improvq  how these classes are 
presented, what would they be? 

1 . • 

2 . 



......... ..nnndemawamemolmanembnww.mommeemol n 
ealamemmlemi......mi.....mmemm*mmemmen*nmwelmalemàa 

TELEVISION PROJECT 

OUTCOME QUESTIONNAIRE 

EXTENSION FORM 

FALL 1985 

Please answer this questionnaire based on your experience with the 
television classes this fall. 

1. Describe how well your objectives in offering these classes were 
achieved. 

•••••••••• 	 ma•11.n1 
mob 

2. Identify what kinds of hindrances you had in achieving your objectives. 

	 mdmml.miemlemOinYn 

	 ***.m.n**Nlem1nn•nnnemeamlnamenWememeidwe*megq.ameemnmmemmgmeemmememe 

••••••nn•n•11 

..•n•••••n•••••. ••••nn •••••••••••• am/ 

3. What kinds of things assisted you in achieving your objectives? 

••n•nn•n•n••••••n•••n •••••••••nn•••••••n *••••••nn••nnn••nnnn•n•••••••••n••n•••••1 nn•••••n••••n•••• •• •••••••• n ••••n•••• •••••••• n•n•••n•••••••••••••n•MI  

mmemmlnd*nW**.nWaimmemmemme**.mmnn emmeamnammnnnnnnnn n•nnn n  

*emoottomm Umme... ..*m.nnn* nnnnemme*yembnnnn•n•n n***.ww, ...... 

4. Aside from cost factors, identify what you consider to have been the 
major uublgule in the following areas. 

Technology (hardware) 

5. Technical personnel (student assistants) 

mme nmemid..0*....menlen. **.mmem.mmememmnn•nn••nn•n11.n01m..1*.m. ....... 

/2 



nemmenf.meim.....1117.emmiliiR amml.memmilmmemoml.smnnmmirammemmemme 	 ••••••••••••••••••• n••••n•••n• 

6. Liaison with professors 
«Mt 117.!nnn11..em.nnnnn 114.010nnnnnn•nn•n.M.M.m .1.».. .*n•nnn •n• 

.......mayemmnmmemWemirmm......emeMetembem.minnnnn...W.m.M.1**.modemNe*.m.nnnYme.m....«.nn•nnRememmil*O.MnMteMem.........weRieememome*Mmee.enOn..* 

amaImme emokmmemmenemoOmUmmame. .**mme**.m.e.IMOneman...m.damie.m.manmomme**emUmmennnn•nmoganMeI*n*nnnnn nnnnmm.Mameammime 

7. Liaison with AV Services nmmelmm.*.m.M.emnemnamOemdeammPemmamameame ew.mameammmPnmawmmenmwWmdmmmemm*n,nmma 

mmemmenOnemmtn*nn•nnnn*.m.N...n*n •nn•nn•nnmmeme*.Mmee.amenn amemme$ n*.M*nnnmemlNd*.m. 

nnnn** ..... MeelMn a.4.111...NIMMWM.nn.00n0nnnn 

8. Liaison with community colleges 

mmMmmlnawénnImmmll amSn*wOame.m.nnnmemM*aàednammeeNe.w.wllamlmmennnnnmmà.ebmm..namMmlwmme*irmmemw.MWmmen 	 ••n• •••••nn••n 

negmemwOmmememOwMwnnaemIInWmmOnmwem.nnIaalnam. mmémmOnMm.mmeeeem nmmmOmmOmm..*mmil*nnnneme*.me*nnnnemlweg8 	 nUweaVefflenMOU 

Owe 

9. Retention of students 
nnnn.*mmemardemeammmaerne.nn0nMemae 	  

	 ___________ __*__.__e 	 ---- 

nnn•n•nnnn memenOMMIInONIOnNODnMMMOnee. 

10. Liaison with students 

0.1.nnnnn••nnnnn•n•n•n•nalliMnImmai 

mohm.wme*im.nnnIée.*.**mmnememwnememmemeol.nnnnUmmbmmllnImemmO**.mmenn .mwn mm. 

.welomeumemmeneemeqmmmemOnnwoeInmmgnnnYn.memOmmOmmmlmemmnme.memmemanW.mPmmeNdrnem.N.MemmOempwmemmem.eeWmw.me.mOmmenneemmn..m.o.aWmemedmennnnqmemelnmooenme* 

em=.10MOM.1.M.111eNIMMIFI MOMMIMnnn11*.e.Nenn•n•nn•n•n •nnnnn0 1MOM.I.O. 1«....MY nffl.in 	 AMINIMMI n••• ••n••n••••••••••n••••••••n 

11. Program evaluation 	_ 	_ 	_ 

...n*nnnnnnn•n•n•n•nnn•nnn•n11.a..1..nn*.eememmenMOMMMYnMe.....mme.FIN.MnieddInieffle*nnn...... m.01nnn•nnnn•n•nnnn•nn 

.mennemyh*dmmemmmd,nn*mmImm.mMmMnmamml*.w. 	 emilnnn nnnnnnn•nemeemen .nnn nn...Mn 

12. How did the technical equipment affect the delivery of classes? 

on-c4mmug  

positively  

0..nnnnnn•n•nnitnenMme.W.1 711Vnilm nnnnnnnn•n•nnnnnnnnnnnn•nnemOMMOMI nnnnnnnn..0 

13 . negatively 	_______ 	----------------- 

•n••••n••n•• 

nee 

14. don't know   (check) 

Dff-callIDUg 

15. positively 

...R.imen+m.me.me*me mmemm.Wnnn•n•n•néqm.amv.mmomeam.m.men...*n....Mrrnam.rne *mionememmomm.m.m .nn...nnnmernnn0*mennnn. ... 

16. negatively 

n11. 

17. don't know   (check) 

/3 



mo...1•n••n•n•••••n•*n•••n•• ••nn••••••••n••nnn•••n•••n•n••1 ameameleMemmibrig.O.MedimIlInamOMIO.MInn•n111n0 nOMPe.11.n«Mbam.......MOn00./0. 

	

18. Did you attend any on-campus classes? (check) Yes 	_ No  

19. off-campus classes? 	(check) Yes 	No 

20. If "yes" in either case, describe how you think the students react to 
the effect of the technology (cameras, phones, t.v. set, etc.). 

on-campus 

memea.11..1e* 	 *...*..0*1711- 11.m.M11n711nMg 

....... 

off-campus 
.imbw.nnnnn... *1....4**mamillW.....«..m.M....m...*Mmammemnnn•nnWmmgmegommo* nn.*M1 

.mekemmlewiramemmemmeme........lemeime*mmemmi.remb n mmilnImmOr.memmime*.d.*****Mmeonemimmlimennn*.maimmmenentboenn*1 

....*nnnnnnnn11.MnMMIMO.MenIN...e.nn111Mnn...M....m.*1.....M.M..11n.nMbm.nnnnnnnnnnnnnnnMm.m.nmmem...mmem.nn•nnnnOYnn 

21. From your point of view, how would you rate the performance of each of 
the following with respect to their role in the delivery of these 
classes. (check) 

UNSAT- 	SATIS- 

	

ISFACTORY 	FACTORY 

AV Services 	1 	2 	3 	4 

22. Professors 	1 	2. 	3 	4 

23. Department Heads/ 
Deans 	 1 	2 	3 	4 

24. Community Colleges 	1 	2 	3 	4  

NOT SURE/ 
NOT AN ISSUE 

....yel.111••••n11.•n••••n•nn••n••n•••••n•n•••• 

•n••••11n11*1n••••n••••n•n••nn••••• 

......eymmilemi.•••••••n•n•••••n••nnn ••n 

Comments or additional information 

...mmmU nWntne.eebeme.m.nmnumO*nnem.eamfeambaeFmemmi*ammemodindmm b.w.mg.mWeemiemmmbm.memmO*pmmg**OmemdrenFem.menmOnImmmmmnemmPmàenamonem. .*.mmen 

ame.....Nemme.mem.mn.NemmemMmONeminewb***.mb*emdmennMim..M....*.w. 	 mimmemmemOnmmO*.wOMIalmmemeeml.m.M.N......Mmen 

25. How well did the classroom setting meet your expectations? 

On-campus 

UNSAT- 	SATIS- 
ISFACTORY 	FACTORY 

1 	2 	3 	4  

NOT SURE/ 
NOT AN ISSUE 

26. Off-campus 	1 	2 	3 	4 

Comments or additional information 

ImemwtommMempamé 	 ,.....11..**1n......M..nnnnnnnn•nnemMIMIemdemmmmnnnn•nnnn•n•n•n•nn....nn.m....emo 

• • • 	/4 



4 

1.nnn•n•nnn•n•••nn•••nnn•nnn••n•n••••••n••••n 1n11 1.1•114•n•••••••n•••••••• •n•••••••••••n•n••••nn••••>••••••••n 

27. Did you have a continuing role or contact with the following? 

Professors (check) Yes 	No 	Only slightly ••••n•••••••••••n••nela•• 

If yes, describe 
*.........*.emon*n•nn•nnnnnnn11.m.....nnn..1n*nn.mnnnn•nnn•nn....m.m.n*.mwnmmam. 

n.imb*.mme*.nnPnO*mem...m.ma m.m*emmemqlgqmmlmmemiwgem.M.N.mmhmMmmenmOadmew.mwimm.emw.mwnnn*eimmOammg*gIemen*Omenneem.wemw.e.Wnnn..e.m...... 

miuen*mwemoem.nUmwPnmmi.m.....awMmomq..amOemMm.memie .w.em.w.w.weamiemmemm....wOawemwmimmg.nmmm..mmmpdmmi.w.mmee.e.nnnewmemennommlleomemmlmmrn.meN>nnnnememmnn ...... nmimO nO. 

28. AV Services (check) Yes No 	Only slightly 

If yes, describe 	 

maare*.m.....*nem. 	 mmhmw.eemwll mwNmmohmeemè.m.meem.nne.wem.emmenOnammpnImmemd..*mdmm.mèemme*w.w.mmgmOwum.k.omw*emmOWWI.mot. nnnnama* 

nn•••n••••n•n••n• ma. 

29. Community 
Colleges 	(check) Yes  No 	 Only slightly 

If yes, describe 

a.m.* mull•n•n•n• nn••n•n•11 	 MI1.11..••••••• 

aMOMM.M.MOMMOnNemn...MmenInnn•nn*n•nnn..nnn•ROINIemmie.0n11n11NeM40.1nNUNIF ieMnMiledgenn ... 

.../....nn10.1..m.*n..nmmemmOmemeamengmramOnMumea llmwelmOnam.mnn•n*nMeme 

NoMM.n1.1. nnnleenem.M.Mmenemmemeeme....m...11*mpleieme.m.mwellnnnnnn .M. .......7.m. 

30. On-Campus 
Students (check) Yes 	No 	Only slightly  

	 n•n•••n•nn•nn am. 

em1.1•• n••••n••••••n•n••• 

If yes, describe 
*a.m. ...... amemenememmemmymmememmeed.*Oem.m....mid** *.m.nnn.....mnii.imenn•nn111*.M.1.*.m.n 

nMuntnIne•••••••n• 	  n••••nnMw....•n•••••••••M•Vn•n••••.•.••n •n•n•n•n•nn••n•.. .• n••n•n•n•n•...MMn•n•••n•n•••• • ••••••••••.m>n••n...M0.. 

31. Off-Campus 
Students (check) Yes 	No 	Only slightly 

If yes, describe 
menOmmemmi.m.....e.WWnnnnMmem.nnnn•n*nnnn8*.m.mamm..nnnnnn&*nmmemmeMenRmemmeOmmli*mmOmm. 

emmm.n.m.nmm.nDm.nmmlenMmgà**me.weMmgI**mmim*** 	  •n•••111•n/.1n•••••• ••••.nn•••nn • • 

	 nmmem.--,..leammenabnmm.R....nnnnnnnameamemma.mmoànam.......nnmle 

32. Rate the level of communication between off-campus sites and the on-
campus classroom. (check) 

DNSAT- 	SATIS- 
ISFACTORY 	FACTORY 

1 	2 	3 	4  

NOT SURE/ 
NOT AN ISSUE 

Comments or additional information MI.On11,...M.1111n111n1.nnn•n411M0711......0,04n00nn11411.1011n1....MO.O.M.......nn!n*.m......Mnnn 

........ .eomm*mmemWP**m*meeaml...mmemme*.eg.eme*mmeamwbmmmmOnnmenhm.mO*.mmftmm*emmmwem.m.m.agaemeemqNN*nn*à.m.o.rnemmr 

....-n.n.nO..W*+.r.r.mmwOnet.me*.wmm.m..r.mmO**..w.eaà *.....er....mtre........nmneomememm..mnn*r*.m.mmmnnnr«...Mrnemmmenmrnnn•eda.w.e...+nrrn 

/5 



•••n• 5 

with AV Services 4.1.........mMemmeammememmememnnnn..*mme**.m..mieleeele*. 

11.mwOmmm........p.reamdreammeemalWAmmaimmlnnnmmemmillmodmime+mmilln arerea•••nn••••••n•••• 

33. Rate the extent of technical problems. (check) 

NONE MANY 	NOT SURE 

I 	- 	 I 	I 
34. Rate the solution of any technical problems. (check) 

UNSATISFACTORY 	SATISFACTORY 	NOT SURE 	NO PROBLEMS 

35. What role did you play in arranging meetings of professors during the 
semester? 

men•n•n••n•••nn•nnn1.m.....we«.•Ma.n•n•• •• n••n••mrw•n••••••n• •n••n•••wIme•n•n•n11,Meeame  

ewemeemmmmium..m.m.rmenemewawewNw.w..WMnwm*-mmemwOmememWm. ...... MealeaMIN•lemull.m.* 

36. with students wmlemMmemM* àmO* *mm...mw.eemmtememomoimdmmmmmmmehmMemOemm nmmdlmmemmnn**Wawememwdmwé 

n1nnn••*tomf«.«.n• n••nnItrOmwee.r ammomma.r.... . 	 , n•••n•nn•n•n•re. •n•••••.••••••••••••••• •n• 

••••••••n•••••nn•n••n•n•n•••nnnn•n••••n••n••••nn••n••••••••••nn•••1•••n•••1•n••n••••n••••••••••••n11.0 

37. What role did you play in the distribution/collection of materials 
to/from off-campus students? 

mabmwen••nn•.*1 .wirmemr 	 •nn•m•••••••n•**n• n• 

nDerem.011.41M1•1•••n•••••••nHuwaaen••••n••••••n••••••••n•nn•nn•••nn••n•n•.*mhml•M*IM/Mlandraillne•ImulemeemlagageNéamb ar..•••••••••••••n•••••••••n•n• 

**n.**n..** 	 MaelMIMMI*MI•n••••n•••n••••••••n•n•n•• •n•••n•n••n••nn•••n • 



TELEVISION PROJECT 

OUTCOME QUESTIONNAIRE 

AUDIO-VISUAL SERVICES 

FALL 1985 

Please complete this questionnaire from your experience with the televideo 
classes tbig_fall. 

1. Identify how well your objectives were met in regards to these classes 
this fall. (check) 

Almost all met 	 Most met 

Some met Few met -------___----_ « nn••••••••••• 

2. If "some met" or "few met", identify reasons why. 

n ••n••••M«..d.w...Mnn••n••IONWPIWWWMFY 

1•1• ••n •••n• 

mmes .men•n•••••rn..... ...04nnnnn••••nnnn• 	 n•n0.1WOMWIM 

3. Aside from cost factors, identify what for you have been the major 
auoblgm(s), if any, in the following areas this semester. (Check none 
or list problem(s)). 

Technical hardware - None ( __) 

	 CuMINIMMII1.0•YMOMMOY.M.110 0n1nnn•n••n•n••nnnnnn •midOnn•• n•••nn• n•nnnnn•n•n•nn  

4. AV personnel - None (_ 

eail.n*nn•n•n•nn•nnn•nn•••n•nnn*. am Or eeme 

wanOW.W .M.,n.*n•n •nYn••nnn•n1nIm....nMI 

5. Liaison with instructor during class time - None ( _) 

• 	• 	• /2 



lemareirrem•nn••n•n••••••n• 

malmaime 	 wl•.mle• .MR1, 

•••••••• al••nn11.111MMI/Mr 	 ••n•11n111 

/3 

6. Liaison with instructors outside of class - None ( 

mmereunt•n••••• n•••al.•••n•••••n•••••••n••••n1 	  

7. Liaison with Extension - None ( 	 

n••••••••••n•.•11«. 

wea.meameramer 

amoommWnooeemeemmmmyamoee.wammlmmmmmwemnemmw.awéqmrmw.memmmmmemmmi.m.mmr«eotm.d nkmme..e.mmenglme..Oemm* 

8. Laison with Community Colleges - None ( 	) 

wee.81«.1••••••••••• •n•••..1 

9. Laison with students during class time - None (_ 	) 	 

*Imeet 

..nnnwammovabmnmmerwomMumemm....m. ime.n..aN.ImmeameweneWdmge!!amgW.RIMWedi.M. nnTnmMnen 

10. The evaluation - None ( 	 

11. In what ways do you think the technical equipment affected the delivery 
of the classes? 

On-campus - positively 

eine.wolminheinr ffle.MaidinalOIMnmomenmmetnJMià emIMMMIIIMMeme 

,eleamellwaMMIMMORI.O.11.n 



•••••••••n••••••••••••••••••1•••••••••••••••••••••••••••••••••••••••••••••••••• •n••n•n• ••••••••••••••••n• 

• • 	• /4 

12. On-campus - negatively mMemmg.m.m....*1nn•nn•n•••n•••n•n•n•nnnn•10.empamemmame•mmmeawlmemm 

n•••nn•nn •nn••nn•n••nnn •nn•n•n•*m.. 1. 

MfflaMmt,»Mompon•nn•n nn  	 nn••n•MYinennn•n• nn•••nnnn•nn•n!nnn•••n••n•nn••••nn•n•n••nn•n 

• 

......••••••••••••••n•n••••••nn••• n••••••n••••••••••n•••••••••••n•••••••• •••n••n 	 nn••••nn 

13. Off-campus - positively 

ammeemil nn•••nnn•n•nnn•nnnnMOMNInnn•n••• n•••••nYnnn•••n•n•n•n•••n••nn•n•nn••nn••••  

14. Off-campus - negatively 	 

	 ...mmgeom.•n••••n•n•wweeme 	 nMiumemmmuliewmrnemiltem•megymmeememalmemmomummenamor 

mmememmammumu redomm•mnnn••lewomm*womemmem.w.mhum.....meemmorenmmemmennnOmmemmennn ••n•n•n• 

••• 

15. What role did you play in assisting the delivery of the classes? 

• n•nnnn••n•••••••••nn•n•n•••••• ••n•nn•n••nn•••••n••••••n•n••••n•••Mi.•n•n••nn•••• •••nn •n••••n••n•nnnn•n••n•••••n•••nnn• 

 n•••••.•F•0••n•n•n•n•••nn•n•n••••n 	 .••••••n1nn•1n•• •=. 

.....1•1nnn•nnn•nnnn•nnnn••nn• 

16. Rate the quality of the on-campus classroom in terms of its suitability 
for these classes. (check) 

Well suited . 	Adequate 	 

Less than desirable 	Unsuited 	 

17. If «less than desirable" or "unsuited", explain the weaknesses. 

7M.MMOMMnenn••Mnnnn•n•n•nnn•nn••••nnn•n•n••••nn•n•nnnnn•n.0mlain 

n•n••nMO OMO*0nnn••040.04•0•nn•n•n•nnnn•••nnn••n1  

18. Rate the quality of the off-campus classrooms. (check) 

Well suited 	Adequate 	 

Less than desirable  	Unsuited 

19. If "less than desirable" or "unsuited", explain the weaknesses. 

nnnn• nn ••••••n74nYnlenO Rm.mmemennnnnn n••nnnn•nn•nn••n •nN 	. n 	 MeM.Melennnnn•nnnnn 

nn•n••n•••••4•n••••••n•••••••••n••n•n•••••••••nn•n•••nnnn•nn• nn••n•••••••••I Mn•••••n•1••••••••••n•••••••••••••••••••••••••••••••  

n•n•n•nnMOnma0nn •••nn• nnn•nn•nn•n*nnn•nn•nnn••nn•nnn•n1nnnnnnnnn n •nn•n•n•nnn•nnn  



Difficult Easy 

Mall•nn•••n11M1 

Infrequent 

	4 

Frequent 

Good Poor 

None Much 

No problem Serious problem 

.•eIVMIIIMfe ,•n.n•nn•••n••nI.,••IMMI 

20. Rate the level of difficulty involved in communicating from off-campus 
sites to the on-campus classroom. (check) 

21. Rate the frequency of interaction from off-campus sites to the on-
campus classroom. (check) 

22. Identify the kinds of problems that occurred with the delivery of the 
classes, how they were dealt with and by whom? 

Anticipated problems - 

fte....m..mgnwmnnnnrommemmedwthimmwmw.w.meammIlmmm ommemmeamdmmeammw.mormoMimmql*.emmer ommbemmammamomMemiemm* mmtaammwetimenO mmennweramme*mmomemmembn .we  

23. Unanticipated problems - M11....1.1reelnem• 

.mmwmwmmmdemwil*mWmwemw irommelm.wdimeamwwmdmw.me.vmemmlemwOemmem.mwnmmeaém.mgommremaemmwémmnwemO*..mm.am.nnmgomoeWmnmmrnn.m.mmrnmg.weamftmmmoe.eommmnmmmwnwm.n  

mulagamameawl...«. 

24. Rate the reliability of the technical equipment. (check) 

Reliable Unreliable 

25. Rate the quality of the technical equipment. (check) 

26. Rate the extent to which you think the signals are being "pirated". 
(check) 

Don't know 

27. Rate the degree to which you consider "pirating" to be a problem. 
(check) 

/5 



•••••••••n•n•n• emme.weamen..were....wWomenmmie.....,...e.memme mwedde.emem.e.am.i.e.MYMOIMMIMUNWIIINMI II.41 

28. Did you visit any off-campus sites this fall? (check) 

Yes 	No 
moNn1n11411•OMMMI.MteaMWeIlIeOM 

29. If yes, did you visit any during class time? (check) 

Yes 	No 

30. If yes to question 29, for what purpose? 

.mmememe ememe.osamwomemmewame emeenemmennmweameamirmwerem......memowemmaimmemowwWeammomm.emnemewawNewermilimmeommammmamemmimmemilie*m emmemmeemor 

mweam.mommrw.m.mmw*.mm ammmWnmmmqmmmmemmmmw0.o.WWemtageememm.emamm.m.eemmemmea.emwewNmmwdmawmmmmwmWmeméw neammwmennmmwmwremeerdwmmemwe.memmemmwn ammqemmmhommmemwe ramemmnmwemmemww n 

31. If yes to question 29, what did you find out? 

n1 ••n••nn •••••n•n•••• •• 1.•nn••n•n••• • ••••n•mt.•• n•••n ••n 

•mM•0••••*n• 	 mM I•we ammeamOréMe.v•••.•n•••••• •nn••••••* 

•MeaMOM••«•••n••n•••• n•1 	 m.bm« nnnnnWImmtnUÉ gln••••• 



emeamm.mem.......moommimemommemmoinam«Mmamohmemm.memeememmemmeeme«....... . miemo••n•••••n••••••••n••••••n••••• 

7. Program evaluation ••••*.m.....1.nnn•n• 

MIMIIMeweenemllleaMnn•nn••*.I.11.1.emIlltamm.m. 
n••••n•n•n••n11111m•n•n••n•n•Imeem•MMel111•n• n••••n••n••1•••n•n•11.1/11.10••••••••• n••••• •••••n••11n•••••n••n••••••• •n••••••••n•n 

• 	• 	• /2 

TELEVISION PROJECT 

OUTCOME QUESTIONNAIRE 

COMMUNITY COLLEGE FORM 

FALL 1985 

Please answer this questionnaire based on your experience with the 
televised classes this fall. 

1. Aside from cost factors, identify what were the major problems in the 
following areas: 

Technology - hardware 

mmemmet.....m.mmemmembe.nn••imml*.w.m.* 

personnel 

molluMnMeMmme4m1nmmb****.m.1*.m0mOi elmemme.nnn*****ammimmemmeamienOmm0* nn• nmmeermalwado n  

2 . 	Liasion with instructional personnel •n•n•••••Mmeew.1.••••••••.•• n•••• ••n•••n••n•n•nn••• 

mabanktmlommi...* 	 WnMmeemMnemnMam.Mem0y*yamemm*m..gmmmmem•mmeMnn*m• nnmmeamOmmmmmen moeemOagm*qe 

3. Liasion with AV Services mgbdamamMemPwomnemeMeembammowNmeqm0**........Nwrammememeymi leamecomam.M.we... 

.mirewOmmem.......m olemmOmmeamml.m enemommnmm.mermer* aegmn 	 amalemmemMdmm..*.......emme.mndmees0.***mmenOomwmommeMame 

4. Liaison with Extension .1••n••n••••••• n••••••n* 1•n•••••••••n•n••nn•••n•• 

5. Recruitment and retention of students 

nDemem.eadMiammunmmeimem.»......w....*.mmammmoommemmnwagemmemeam........enmomemwm!n•••n..... .mnnnn•nn•nn*.emenn•n•n•nnn  

6. Liasion with students during class 	______________________ 
........r*emeamira•••••••nn • m••••.•.•..mm••n•aldow•e••n••••.11•z•MnMlnwoO•••••••I•Mi••«Fe•••nn•n•••w•É•w•n•••rafamn•Mna•8•«I••••••n••n8•••••••••••••••••n•••••• • «we 

WoMPnewdmmlmeem.mlomemO*.m0*.mm.m.ememe..0mmemwOmm.mnem...Imewmm.mmmmmpgmmwmb .....*meMémoe.0n .m.nn+Mmu.mlem**mmmee.emmmwemmnmme**nmmmwOnOnemmemOmimU nb  

8. Describe yag; activities/responsibilities on the evening of a class? 

-n....».+........»..de ehme.au ebmard em**.mnernerramemm..».......mngml*.eme nommemwomm..*nn•nn+n n+......ounnnnnnmmwe  

*nobmmtmmm.wlt.m0.m•anOnnnnmmmeeomwammwmmmnommamommeewmmmewmmmwemm*mmmMmPn.e.memmmmimmma* 

9. Describe the role of the community college in assisting in the delivery 
of the classes (please include the title of the person who actually 
carries out the function) in relation to the following topics: 

Delivery and returning of assignments, tests, handouts, etc. 

n•n•ee el.nnnemmomme.m.M*.m....wwOmmeme.mi mmommnnerammaimeemagemealmameammm ........nmm.mmarommnnn•n•namemmemeMmem.nn•••n.**n•n•nn•n•nnnnn1*.m.....  

MIO•nn nnnnnn•nnn•nnnnnn•n nn-n 	
mee...emmer.............•n••••• •n••n•••••n••••••••*«••n•••••••• 

n••n•nn•n•nnnnnmmemmaime.m.M.memeame./....m ag.m.....neimm emme......mmme.mi lklimmormammmemmelmea.m.medummoveMm.m.m.nwn..».. .  



wameme, n•n•nImmemanmmemi*.........meememmi* .. ... 1».n.......m.em.nnnnn .memalmenleemOomennnn•n 

10. Any problems or concerns with this? (check) 

Yes ---- No -------- 

Explain 

•nnn•••••n•••••n••••••nnn•••n•n•••n••••••••• 

..........iimmUmeme*nn•eme.nnn••nn•nnn naimenmeememennnnn•*amieme*«w ipm.......n1......Pnammr*nnn•n.. 

•	  n•n••••••••n••n•••n ••n•n•11-ame*••••••••••n•••••••nn•••••••• •••n•••iemeammoiom••••••n•••n•n••••••••••nn•n•1•M*bm••••••••••••••••••••••••••••••••n•*•.• 

11. Facilitating meetings of professors and others? 

emWemàn.sOmgOeeWennnnmdemleadgN.oennmWPnamMaàm.s0Neemem.dmOamenemgnmmkmm*ememwe.mmm.0nnnemwnnnn •nnnWme..**Ymme..ne..n 

.m.am•• n•••*•••• n•n....•• n••••n•••n•• 	 11.1M*.m•-• n••••••••••••n•••••n•n••n•••n••n•n•••••n•••n•••••n•n•••••••••n•••nn•n••n••n•••n•n•••••11 	 mwean•n•••••••• 

12. Any problems or concerns? (check) 

Yes 	No 

Explain ------------------__------_--------_----------------- 
mmeomemm....mmeemenmme.mlimemimemonAlmemelm.nn•nnn•n•mmemaamlan dmid.M.Mwm.mimme*.weimmemmennn•nnean Ommemme*memm. 	  

••••11.1wIlmme.•11 ,••••••n•n••n••n•• ••••n•n••n••nn•nn•n•n•••n•n•••nn•n•••••••••••• n me.mlemmeememmiMadmiewm•n•nnn,.............gemnr 	  

13. In providing on-going support: 

to Professors: 
.mmm0.wO.we..MOI.m.Mmmmdrimmew.mweimmRwmewmglemaOembmmmglwwéemmppwmmmmmiewmmmmmmo.mmoommemmwmgaemO nmmiOnnn mmemmeqmwmename*qmwmmMmpmwen.mgtmmgnem.!n7lln 

.m.00.10nn.....menm.**nOmemmemmémwe*.memmimm.meennnnnnPmeemmiNe*eMe***.memm.monnnn*nn•*..............M 

........4..mmemmeMem.menormeme.....mgma mnnnnn•n.*.mM.wmPamemmOnemmrnnnnnn•nn.weemmienbmeme ••n••••• nn•n••••••••••• 

Comments _ 
mingn•nnn•nn••nnn•n•nnnnn•nn•nnn•n•nnnnnnn n•n•n•n•n..e* 

nnn•nemeamie*Imm.M**nnn•••n•n 

.0.mmkama.murem..00mmen8n•n...*.m.bnh.memmefflememmiilm.Omimi...)..0nommemimlemme.willrimbnn••nn11..........m0amonelmnmg.mweemdlnni......n,,M.M mmil/AMONOWOIO4.111MMOMMI .M.nn•nOi.410n1....kn*a....... 

nnnnnnn 	 nnn•n•nnnnn1••••n•n ••.••nnn ••n.•••n••n ••MMOON. 1n••nn••n•n••n•n•n•• n•••• •••••n••• •••••••• 

14. to Extension: 
mremeneimeamennnem.nnnnnn**.mmoi*Iem.bmwame.Onm.nimege*m.......n•nnn...*Rmuhmenalmo* 

.immememmei.nffnmwOmMennn•nn•n•.M1MadOeMOMMeeedIMMnMaR.N.M...e.M.nnnnn•nn.0inMMOnMmeamienYfflenW..**n.1.7..e...01.00.R.nnPIMOMO. M.Inem.V.M.M.MM 

n•nn10....8n1**.mee...*n0n0n11nnn....m.nnn••nn•Me**...mmemenn•nnn•nn•nnnnnWMI •n••••••nM••n•nn •n•••••••••• 

nmw.rmmemmaew.menennn.me*mwm.m.m.mwn*wweènWtmenn*mwnmaenamemOmmmmmmeemn.mmmmeemo**.aa me.mwermmrmme.meng.mmermremmemgnnn•mennOn.wdnmwe*.mlnneqm..mmg 

Comments 
qMOOmINMDMMmo.*mmmemwPma.nn*n•nOngmiemOdàm ned...nnn.memmmlbmm.menmlmeewgSmmOnnMM.Mn •nnn•n •fml.nnn eme 

emwàmmmoé*mme.meammo0*mwhmmelemOnmmeqa.memme.mennnngeewOmmhmwemwmenamà.raeamimMmmeemmennmeyme.p.mlenQme.*.w.m.mmWenomewg menmmennrrwegoP*nnnW•menn*.me..r 

.me.wéemlh.mU.mm.nmmdWmm.nMWWS*ammlmwmemWqmem.m.n.mw.me....mgmM.MnmemmnmmmmO•nn .g.mq•mmemw.memmemmmdqmw1On-w.nn•nWmemmm.egmmm.nnn.lmM«mrimmeemme 

m....*.1114nn•n•nnnnn•n..*dow.MM*.semm.maNwemmn**n•nnnn•*............1*.m.m....mme mimiennnnnnMOMINMeMOMI.M.,nn•n.nnn•n••n•nnnnnnn. 

•••n••n•• 

• • 	• /3 



....•••••nn• Positively tum.•nn•••••••••111Main••nn•••n•n•n••••••••n•nn••nn•n•Irmal...•n•n••• 

mseam.m. n•n••••n• •nn•n•n••mouni.m.mmen•••••••••* «01.1.n•n•11.1m1MeM•••••nnn••n•nn•n11 

15. to AV Services: 
elommems•••••••••••• n•••••••••n•••••n•n••••••••n•••*.«...n•••••••n•nn•••••••n•••••••••••••n•n••••••••....m.........a ..••n••*1 mg» nnn•n•••11n 11.n.• 

ume.amilae••••nn••nn•n•••••n•n••nn••n••nnn•4 	 Iml.m11.n•••••••n•nn•• n••••••••nn•• ••n•nn•••••n•••n•••n•n•••••nn••••n•n••••n••••n•n•••n•••nn••11.••n•nn• 
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19. Please comment about these courses and their delivery and our 
evaluation. 
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20. Which location are you in? (check) 

Moose Jaw --------- 

Weyburn 

Estevan 

Swift Current --------- 

Yorkton 
--------- 

21. For which courses were you, personally, the contact person? (check) 

Social Work 414 

Administration 200 

History 100 

Psychology 210 



APPENDIX. H 

Class Outlines 

History 100 
Administration 200 

Psychology 210 
Social Work 414 

200 



HISTORY 100 

TOPIC: 	Louis Riel and the Impact of the First World War on 
the Prairie West and Quebec 

INSTRUCTOR: 

TIME: 

TEXTS: 

Mrs. M. McGovern 

7:00-10:30 Wednesday 

Robert Craig Brown and Ramsay Cook, Canada 1896-1921: 
1898-1921: A Nation Transformed 

Peter Charlebois, The Life of Louis Riel 
Thomas Flanagan, Louis 'David' Riel: Profit of the 

New World 
Joseph Howard, Strange Empire 
John H. Thompson, The Harvests of War: The Prairie 

West 1914-1918 
George Stanley, Louis Riel: Patriot or Rebel? 

CLASS 	The class will attempt to give students an apprecia- 
DESCRIPTION: tion of the historical controversies surrounding an 

individual  in Canadian History (Louis Riel) and the 
impact of a major event (the Great War) on a special 
region in Canada. 

WRITTEN 	Two well-constructed essays (approximately 1,500- 
ASSIGNMENTS: 2,000 words in length, typed, double-spaced). There 

will also be a short written assignment to be handed 
in within the first week of the class,  this will be 
worth 10 marks. Class time will be given to complete 
this assignment. In addition, there may be some in-
class quizzes, as the class progresses. 

The final examination will constitute 40% of the 

final grade. 

The final examination must be passed in order to pass 
the class. 

HISTORY 100 IS NOT A SURVEY CLASS. IT ATTEMPTS INSTEAD TO INTRODUCE 
STUDENTS TO THE STUDY OF HISTORY, AND TO THE PROBLEMS OF HISTORICAL 
INTERPRETATION, THROUGH THE EXAMINATION OF SIGNIFICANT THEMES AND 

TOPICS IN SOME FIELD OF HISTORY. 



INSTRUCTOR: Mrs. M. McGovern 

HISTORY 100 

EVALUATION GUIDE 

Term papers and examinations are evaluated on the following 
criteria: 

content 
form 
style 
organization of material 

Term papers require good spelling. It is understood that on an 
examination, given the lack of the use of a dictionary, that some 
leniency will be granted. However, all papers should have good 
organization and grammatical construction. 

GRADING SCHEME 

Final Examination (2 1/2 Hours) 	40% 

Essay (1,500-1,800 words) 	25% 

Essay (1,500-1,800 words) 	25% 

Quizzes, minor written assignments, 
classroom participation, etc. 	10% 

100% 

NOTE: The final examination must be passed in order to pass the 
class. 



CAMPION COLLEGE 
University of Regina 

CLASS: 	Development Psychology 210 

LOCATION: 	Education Building 1.7 

TIME: 	Thursday 7:00-10:20 

OFFICE HOURS: Wednesday 9:00-11:30 a.m. or by appointment 

INSTRUCTOR: 	Robert J. Moore, Ph.D. 
Campion College 
Room 318 
Telephone: 359-1221/586-4242 

TEXT: 	Bee, Helen. The Developing Child  (4th Ed.) 

SUPPLEMENTS: 	Handouts will accompany the lectures where appropriate 

SUBJECT MATTER: This class will attempt to introduce you to develop-
mental psychology. Discussion will focus on two major tasks: de-
scribing developmental sequences and processes and explaining the 

patterns observed. Attention will also be directed toward applied 
and practical concerns. To get an adequate sampling of the probable 

content of the class, consult the table of contents of the text. 
While all of these areas will be dealt with, lectures will tend to be 
selective in each area rather than comprehensive. Students are 

encouraged to pursue independent reading in areas of personal inter-

est within the general framework of child development. 

Developmental psychology is concerned with the description and expla-

nation of changes in the structure and function of a bio-psychologi-

cal organism that are a function of the interaction of the organism 

with a physical and social environment which, like itself, is in 

constant flux. Within this framework, three issues will be constant-

ly in focus: first, the extent to which structure and function are 

influenced by "biological" and environmental factors; second, whether 

or not the organism is active or passive with respect to the world of 

objects and people around him; third, is the course of development 

continuous or discontinuous. An organismic-developmental attitude is 

assumed in which the individual is viewed as an active agent in 

development and not a passive, reactive structure subject to the whim 

of biology and circumstance. 

ORGANIZATION: The class will be organized as a series of lectures. 

Films demonstrations, and guest speakers will be arranged to supple-

ment lecture material. A number of opportunities will be available 

to study young children. Student suggestions and participation are 

welcome in all of these areas. 

ASSESSMENT: Assessment will attempt to reflect differences in stu-

dent motivation and interest. All students will be requested to 

complete three projects (40%) and a final exam (60%). Students who 

wish to achieve a higher grade may attempt to do so by submitting an 

optional essay on an approved topic in child development. The re-

search projects will be due October 10th, 31st  and November 21st, the 

optional essay the last day of lectures. 



PR6JECT ASSIGNMENTS 

• At the end of many of the chapters in Bee, H. The Developing  

Child (4th Ed.) are projects which provide an opportunity for the 

student to gain some direct experience with children in terms of the 

concepts and reaseach presented in the chapter. 

Select any three projects that interest you throughout the text 

insuring that you select one from Chapters 1-5, one from Chapters 

6-10, and one from Chaptei.s 11-15, more or less. 

Carry out the research in the manner described remembering to 
adhere to the ethics governing acceptable research. (See attached) 

Write up your project in accordance with the attached format, 

where it is appropriate. 



(Selected pages of the Class Outline) 

UNrVERSITY OF REGINA 

FACULTY OF ADMINISTRATION 

ADMINISTRATION 200-15 

Introduction to Administration and Organizational Behavior 

Instructor: Jim Mason 

Office: 	Ed. 4.58 

Phone: 	Office: 584-4727 
Residence: 525-8470 

1985 Fall 

COURSE SUMMARY: 

Administration 200 is a survey course which provides an introduction to 
the nature of organization and management functions. It has been designed to 
expose the student to classical and contemporary theory and their context; 
and to some practical applications of that theory. 

TEXT: 

Mescon, Albert, and Khedouri, Management  (New York: Harper & Row, 
Publishers, 2nd Edition, 1985.) 

The text provides the reader with basic management concepts, their 

origins and present status, and suggests what the future might hold. It is 
well organized and easy to read. 

Peters and Waterman, In Search of Excellence  (New York: Harper & Row, 
Publishers, 1983.) 

This text teaches by positive example. It is in large part a collection 

of critical incidents where things went right. 

COURSE OBJECTIVES: 

In general, our purposes are to: 

(1) Foster an appreciation of the development of management thought and 

help you gain some meaningful insight into the process as it 

applies to all organizations. 

(2) Develop a critical but constructive approach to the study and 

application of theory. 

(3) Enhance our ability to read, analyze, evaluate, and synthesize the 

vast amount of literature in the field of administration. 
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(4) Discourage your sole reliance upon lectures as the source of 

information, encourage you to use your own initiative, and through 

discussion with others, broaden the learning process. 

Items one through four are nominal objectives but I expect us to achieve 

something much more. Throughout our lectures and discussions I will attempt 

to present theory that is "grounded" -- that is, rooted in real world data, 

that has grown inductively out of systematic investigation of how 

organizations and managers behave. 

It will be one of your tasks to relate the theories and concepts to your 

own practical experience. You say you have no relevant experience? That is 

simply not the case. For example, we have grown up with friends in different 

families, belonged to different groups or clubs, some of us have been 

employed or even managed people or things. I expect we will share those 

experiences and gain insight into their management. 

I am firmly convinced that the best route to more effective management 

is better knowledge in the minds of practitioners (you) of the world they 

actually face. I believe it is my task and yours to prescribe; that is, to 

find better approaches to management. I believe that the best prescription 

comes from the application of conceptual knowledge  •about management and 

organization in a specific and familiar context. It is our purpose to gain 

an appreciation of the theory and its relation to context. 

You will notice I have said nothing about your personal objectives or 

reasons for taking Administration 200. I assume your objectives fit in with 

those discussed above, and that if they do not that I will hear from you at 

an appropriate time. You see, I do not assume my particular set of 

objectives will be accepted unquestionably as either necessary or 

worthwhile. You should question the merits of much of what you will be 

directed to study in this course and those which may follow. 

HOW WILL I EVALUATE YOUR ACHIEVEMENT? 

We will focus on the cognitive area ... that is, we will be concerned 

with knowledge and information, and intellectual abilities ... naming, 

listing, describing ... and problem solving for examplè. Let me illustrate. 

A number of people have developed classification schemes consisting of 

behaviors and abilities essential in learning (Figure 1). 

Perhaps you have skimmed the textbook by now? Do not be misled by the 

nature of the material! We are not limiting our learning objectives to the 

simple factual learning illustrated by the top of the continuum of objectives 

of Figure 1. The straight memorize and regurgitate strategy many of us 

employed in high school simply will not cut it here. It is true that there 

will be a certain amount of memorization and then summarizing of concepts, 

but this is less important than developing and then demonstrating our  
understanding  of the material and its application. We will practice in class 

by analyzing actual situations or "cases" and applying the concepts-learned 

from the text, and we will discuss our various experiences. 
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Figure 1  

CONTENT 	OBJECTIVE AND BEHAVIORS EXPECTED  

Simple 	COMPREHENSION: ability to restate knowledge in new 

and 	terms. (Key words: explain, summarize, give 

f 

Conc ete 	examples). 

APPLICATION: applying knowledge in terms of ... 
(Key words: using, solve, predict). 

ANALYSIS: breaking the knowledge into parts and 

making the relationship explicit in terms of ... 
(Key words: select, relate, infer, draw 

conclusions). 

SYNTHESIS: producing whole ideas or concepts from 

theoretical parts ... (Key words: organize, plan, 

create ...). 
Comi;ex 	EVALUATION: judging the value of knowledge for 

o 	given purposes. 

Abstract 	 - 

You will notice the way I will attempt to get at what you know and 

understand when you review a typical examination which has been included as 

Appendix 5 for your consideration. There are usually  a few multiple choice 

or matching questions to relax you but the bulk of the exam will involve 

short paragraphs or essays and a case analysis. The case situation clearly 

tests your analytic ability, requires you to evaluate the theories studied 

andsynthesize them into a workable solution. A little thought should make 

this evaluation strategy fairly evident to you. 

It is the short essay or paragraph which causes students the most 

difficulty. You will notice that the questions typically ask the student to 

compare and contrast two or more competing theories, and then relate the 

theories to either their own experience or discuss their application in 

today's changing world. The first part of the question tests comprehension; 

the second part application and analysis. To handle the first part well 

requires we know (or memorize) the various theories but also that we 

understand them well enough to appreciate their key dimensions and be able to 

compare them with other relevant theories. 

TERMS AND DEFINITIONS USED IN EXAMINATIONS: 

There are a number of key words used in examination questions that are 

often misused by professors and/or are too often ignored or confused by 

students under exam pressure. The following exercise has been prepared to 

assist you in understanding how I will determine how well you have achieved 

course objectives. Go through the terms first without any other reference 

and then review your answers in light of Appendix 1. We will go through the 

exercise later in the term and you should review it before each of your tests 
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FORMAL COURSE REQUIREMENTS: 

There will be a mid-term, two written assignments, and a final 
examination. Each of these requirements will be weighted to arrive at a 
final grade. You must pass the final exam to pass the course. 

Mid-Term 	 25% 
Written Assignments 	30% 
Final Examination 	45% 

The mid-term  will consist of multiple choice or matching, essay 
questions and a case, and will be based upon the required reading and class 
notes and tapes. The questions are largely designed to show me whether or 
not you understand what you are reading, although there is also an element of 
memorizing "who-did-what". 

The final  examination  emphasizes the integration of the individual parts 
of the course. The essay questions will be more general in nature and 
broader in scope. It is expected that the answers will emphasize 
comprehensiveness and the relationships among the term's subject matter and 
not merely detailed memorization. It is important to think clearly and to 
plan your answers in. order to perform well under the time constraint. The 
tendency to "write-all-you-know" rather than answering the questions must be 
avoided. 

The written assignments  will consist of a case analysis and then a term 
paper. More will be said about the specific assignments. Analytical 
strength, coherent argument, logical arrangement are important qualities of 
good essays and case write-ups. There are four main causes of bad essays: 
lack of knowledge -- remedied mainly by attentive reading; the 
"write-all-you-know" tendency -- remedied by readin9 the questions carefully 
and then dealing with the relevant issues; lack of an analytical approach and 
of the power of logical arrangement -- remedied by developing the capacity to 
combine rigorous thought and imaginative perception; and slovenliness -- 
remedied by reading the completed essay carefully to check logic, facts, 
grammar, spelling, and punctuation. Students are reminded that plagarism is 
offensive to the marker of an essay and a waste of everyone's time. 

CLASSES:  

Their content is to provide a framework integrating the different 
aspects of the course, to put forth propositions and to pose the principal 
problems of the theory, to establish the basis on which critical and informed 
judgement can be made, and to offer some guidance in such matters as reading 
or the ways of considering specific problems. To mechanically take down 
every word is as much a mistake as to take down nothing. A record of the 
salient points of a lecture or readings, together with the problems and 
questions often is more appropriate than lengthy notes. Lectures should be 
supplemented by a great deal of reading. If you have problems arising from a 
class or reading, please talk with me as soon as possible. Since we have 
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5. 	Final Draft  requires you pay particular attention to any instructions 
the professor has given you about the preparation of written 
assignments. If he wants it written in purple ink on brown paper, do 
it, even thought these colours do not go with your complexion. Failing 

specific advice, use the format from the Style Sheet. Type if possible, 
double spaced, or if not, write legibly and one ONE side of the paper 
only. Use 8 1/2 x 11 sheets. 

COURSE SCHEDULE: 

By now you are aware that we have to cover so much area in so short a 
time. Therefore, do not expect that we will go through each chapter point by 
point. Our text is well laid out and clearly written; I expect you to read 
on your own, and to take the initiative for your own learning. Study the 
assigned material before each class; review the questions at the end of each 
chapter; if you have any questions, jot them down and raise them with me or 
ask them in class. I expect you to take time to really master the material. 

Lectures will focus on some important concepts and provide a perspective 
or some additional materials not found in the book, or to show the 
application of concepts and theories. We will use cases and experiential 

exercises to further our involvement in the learning process. 

Class Date  

Sept. 11 

Sept. 8 

Sept. 25 

Topics  

An introduction to the class and sites. 
Skepticism about management education. 
History of management thought. 
Contanporary views of the manager's job. 
READ: Chapter 1, 2, 3. 

Mintzberg, "The Manager's Job: Folklore and Fact". 

Management and the environment. 

Direct and indirect-action environment. 

Relating the organization to the environment. 
Concepts of managerial and organizational responsibility. 
VIDEOTAPE:  The Chips are down. 
READ: Chapters 3 and 4. 

Halal, "Beyond the Profit Motive: The Post-Industrial 

Corporation". 

Decision making? 

Types of decisions and their limitations. 

The nature of managerial decision making. 

Matching the decision-making approach to the problem. 

READ:  Chapter 6 - skfin Chapter 7. 
Zeleny, "Managers Without Management Science". 
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Oct. 2 	Planning: an academic framework and ... practice. 

Setting objectives and tradeoffs. 

Types of plans and processes. 

READ: Chapters 8, 17. 

Kudla, "Elements of Effective Corporate Planning". 

Strauss, "Management by Objectives: A Critical View". 

Oct. 9 Organizing Jobs and coordinating units. 

Job design 

Job enlargement and job enrichment. 

Choosing a design strategy. 

Organizing the total enterprise. 

READ:  Chapters 9, 10. 

Oct. 16 & 	Management and human behavior. 

23 	Motivation, Performance and Satisfaction. 

Managerial assumptions. 

Motivation and ethics. 
READ: Chapters 11, 12. 

Guion, "Gullibility and the Manager". 

Oct. 27 	MID TERM EXAM 

Oct. 30 

Nov. 6 

Nov. 13 

Nov. 27 

Dec. 4 

Power -- influence. 

Leadership? 

READ: Chapter 14, 15. 

Tannenbaum and Schmidt, "How to Choose a Leadership 

Pattern." 

Work groups. 

Groups? 

Cohesion! 

Conflict management. 

READ: Chapters 13, 16. 

Organizational Change and development. 

Process and reaction. 

Organizational development. 

READ:  Chapters 20. 

In Search of Excellence! 

Eight Commandments...? 

Have Read:  Peters and Waterman, In Search of Excellence. 

Productivity.... 

Managing your careers! 

Impact of Equal Rights. 
Quality of work life. 

Sexual harrassment. 

Read: Chapters 21. 

Reynolds, "Women on the Line". 



- 16 	 1985 Fall Admin 200-15 

Course Outline 

Dec. 8 	FINAL EXAM. 

ESSAY ASSIGNMENT: 

Compare and contrast two H contemporarr author's views in an area of 

management theory of your choosing. Relate their concepts to current 

practice. Draw your own conclusions. 

You may choose to search journals such as: 

Academy of Management Journal. 

The Academy of Management Review. 

Harvard Business Review. 

Business Quarterly. 

Sloan Management Review. 

Administrative Sciences Quarterly. 

but your search is not limited to these periodicals. 

Assignment due in my office November 20, 1985. 

INSTRUCTIONS:  

Make and keep a copy of your paper for yourself, submit the other. 

Your paper must not exceed 10 pages (typewritten, with one inch - margins, 

double spaced) including all tables, figures, and references. (It is to be 

on 8 1/2 x 11 white paper.) 

Figures and tables should be placed close to the location where they are 

cited in the text. Each should have a title describing its content. 

Quotations continaing two or more sentences and four or more lines should be 

set off from the body of the text by indenting them five spaces. Explanitory 

footnotes (as oposed to citing references) should be numbered consecutively 

and placed at the bottom of the page on which they appear. They should be 

separated from the body of the text by a line one inch long, and separated by 

a double space should there be more than one per page. 

Citations (or calling references) must be properly acknowledged. Books, 

journals and otherreferences should be cited in the text by enclosing in 

parentheses the author's surname and the year of publication. Example: 

(Jones, 1970), (Black and Smith, 1975). If a reference contains no author, 

use the first two or three words of the title (enough to locate the reference 

in the reference list) and the year. Example: (Advertising Age, 1971). 

Appendices, if needed, should immediately follow the body of the paper 

and precede the references. The references, or bibliography, should include 

only those references cited in the text of the paper. This section should 

appear at the end of your paper. Note the form discussed in the Style Sheet,  

Appendix 4. 
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FACULTY OF SOCIAL WORK 

SOCIAL WORK 414  

CHILDREN'S SERVICES  

INTRODUCTION  

"Children's Services" covers a broad range of services, issues and programs. 

The field is so large that a series of classes could be provided which would 

allow for much greater depth in covering the material and examining the issues. 

This class therefore, should be seen as an introduction to this subject area. We 

should be able to cover one or two areas in somewhat greater depth, and you can 

examine an area more closely in your project or paper. 

The bibliography is quite extensive. The reason this is so is that you will 

have an opportunity to review the extent of the literature in this field. It 

should be used as a resource. 

SPECIAL FORMAT  

The format of teaching the class is experimental. Hopefully this will not 

be to disruptive. If there are problems, please identify them and we will do what 

we can to solve them. Swift Current, Moose Jaw, Estevan, Weyburn and Yorkton are 

part of the class. The video will be used in North Battleford and Meadow Lake for 

viewing a week later. 

The process is being evaluated by two professors from the Faculty of Education 

(Orison Burgess and Cyril Keston) and by Les Senner, professor with the Faculty 

of Social Work. They will want a limited amount of time during class. 

OBJECTIVES OF THE COURSE  

1. Develop an understanding of children's needs and rights, and child welfare 

services. 

2. Examine issues in the child welfare field, explore responses in society, 

and examine our own views on issues related to children. 

3. Analyse problems or gaps in services and develop options designed to 

improve the quality of life for children. 

4. Obtain a perspective on children's services, and develop our ability to 

work as social workers in this field. 

APPROACHES  

1. An adult education approach will be used. This approach implies that 

the focus will be on learning, not teaching. It will be helpful to receive feed 

back from you on how the format enhances or hinders learning. 

2. Input by Professors:  We will provide a suggested organization of the class 

for the Semester. We will take leadership in the class to assure focus in meeting 
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learning objectives. We will provide "mini lectures" when needed to cover material 
and provide a bibliography and information of other resources. Finally, we will 
assess the learning that has occurred. 

3. Input by Student: Opportunity for involvement through reading, discussion, 
presentations and papers. The following work for the Semester is suggested: 

20% (1) A short paper (3-6 pages) or a short presentation in class (5-10 
minutes) on a current child welfare issue. 	The paper is due  
by Monday, September 30,  (a week later for North Battleford and  
Meadow Lake). 

25% (2) An annotated bibliography of books you read during the Semester. 

It is suggested that you read some "stories" in child welfare, 
as well as information books, or a log on your reflections on 
issues related to children's services during the Semester. 

45% (3) Major paper on an area of your interest in child welfare. Due 
December 2 (last class). 

10% 	Assigned by student to one (or more) of the above. 
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COURSE OUTLINE  

I. Philosophical and historical perspective on children and services to 

children: 

- Children as human beings 

- Utilitarian views of children 

- Historical development of services 

2. The concept of mandate: 

- Discussion of the concept 

- Sources of mandate in children's services 

- Importance of mandate in child welfare 

3. Services/programs and policy in childrens' services: 

- The "continuum of service" concept (protection-prevention-quality of life) 

- Protection: principles, legislation, practice 

- Foster care: nature, role, standards, issues 

- Children's institutions: nature, role, standards, issues 

- Unmarried parents: services, options 

- Adoption: process, issues 

- Health 

- Family services including family life education 

- Homemaker services 

- Day Care services 

- Financial services (F.A., F.I.P., S.A.P., U.I.B.) 

- Labor 

- Education 

4. 	Issues in children's services: 

- Violence: abuse/neglect, in children's literature and media 

- "Best interests" of the child 

- Cultural heritage 

- "Needs" and "Rights" of children vis-a-vis rights of parents 

- Service delivery: Who provides services? Public, private, voluntary, 

community, provincial. 

5. Comparative: 

- Third world 

- "Children of War" 

- Quality of life" approach (Swedish example) 
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TECHNICAL SYSTEM DESCRIPTION 

Regina Classroom 

The source classroom is equipped with two ceiling mounted, 

remotely controlled color video cameras with zoom lenses (JVC Model 

BY110 with HZ-110 MD lenses). The cameras have pan and tilt motors 

(Panasonic WV 7230B) to control movement. They are mounted approxi-

mately one-third and two-thirds of the way both from the front to the 

rear of the classroom and from side to side, i.e., one camera in the 

front left and one in the rear right as viewed from the front. There 

are two ceiling mounted microphones. One microphone is located at 

the front of the room in the middle of the ceiling above the plat-

form. The other is located in the middle of the ceiling. Four 

speakers are equally spaced in the ceiling. Five extra flourescent 

fixtures were installed across the front of the room over the plat-

form. A telephone selector was installed by the Saskatchewan Tele-

phone Company (Sasktel) to provide the instructor with the ability to 

select which remote site to receive calls from. The outgoing audio 

for both phone and video is picked up by the microphones. The 

phone-in audio is received through the speakers. The hand set has 

been removed from the telephone. An amplifier for the speakers is 

located at the side of the platform. 

Regina Control Room 

All camera and lens movements are controlled remotely by one 

technician in the control room using separate lens (JVC 110 MD) and 

pan/tilt (2x2 double pole, center-off switches) controls. The camera 

selection and power is also controlled remotely by a video switcher 

(JVC KM 1200) and two camera controls (JVC RS 110). Four 9 inch 



black and white monitors and two 14 inch colour monitors are provided 

for the technician to monitor the camera signals, output signals and 

to preview mixes. The system is designed to handle a third camera 

which has not yet been installed. The video signals are also moni-

tored by an Hitachi waveform analyzer and a video clamp amplifier 

(RHL vca-4) has been installed to control video white, levels. The 

signals from the on-campus system are fed into the Sasktel system at 

frequencies and levels as specified by Sasktel. 

The control room also has audio level and mixing controls (JVC 

MI 2000). Two audio monitors have been installed. An audio limiter 

(Symetrix 501) controls audio level peaks. The technician is able to 

talk over the system (to on or off-campus classes) via a microphone 

as well as privately to the classroom by phone. A regular phone is 

provided for the technician to call Sasktel's operations control 

room, or remote classrooms. The off-campus sites can also call the 

technician directly. The telephone system is controlled by a Symet-

rix TI-101 interface. 



Technical Equipment in Use in 85W 

Classroom: 

2 - Cameras--JVC BY 110 with HZ-110MD Lens 

2 - Motorized pan/tilt--Panasonic WV 7230B 

2 - Microphones--Crown PZM 30 GP 

1 - Telephone selector--Sasktel 

4 - Telephone Speakers--Symetrix A220 

Lighting (supplementary)--5 flourescent fixtures 

Control Room: 

2 - Camera Remote Controls--JVC RS 110 

2 - Lens Controls--JVC 110 MD (see Cameras) 

2 - Pan/tilt Controls--2 x 2 Double Pole, centre off switches 

1 - Video switcher--JVC KM 1200 

A - 9" Video monitors--Panasonic black and white, and rack mount 

2 - 14" color Video monitors 

for program and preview--Panasonic 3T51300 and rack mount 

1 - Distribution Amplifier--RHL VDA-4s 

1 - Audio Mixer--JVC-MI-2000, 8 input - 2 out 

2 - Audio Monitors--Ampex speakers, Symetrix A220 

1 - Talkback microphone--Shure and Gooseneck 

1 - Telephone to classroom--Sasktel 

1 - Telephone (ordinary)--Sasktel 

1 - Waveform--Hitachi 

1 - Audio Limiter--Symetrix 501 

1 - Video Clamp Amplifier--RHL VCA-4 

1 - Telephone Interface--Symetrix T1-101 



CONTROL ROOM LOG BOOK: FAULTS & IRREGULARITIES, 85F 

NATURE OF PROBLEM & DURATION  

Sept. 9  
First class of semester, no 
problem noted. 

Sept. 10  
7:05 Yorkton & Weyburn reported 
no audio--service restored by 
7:10. 

Sept. 16  
7:03 Swift Current report 
"cloudy" video, audio O.K. 
Can be tolerated. 
7:00-7:07 telephones out of 
service. 

Sept. 18  
Intermittent audio buzz reported 
by Swift Current and Weyburn. 

Sept. 23  
Camera 2--Image retention and 
comet tails also difficult to 
white balance. 

Sept. 26  
Sasktel relayed message that 
Swift Current initially had no 
picture--trouble cleared 
shortly./ About 8:30 Weyburn 
report audio and video inter-
ruption, duration 5 minutes. 

Sept. 30  
Yorkton circuit rerouted before 
transmission./ All points 
complained of illegible overhead 
transparencies. Operator agreed 
quality poor. 

Oct. 1  
Yorkton reported trouble during 
test period. Trouble cleared 
by 7:00 start time./ Moose Jaw 
telephone trouble but 
cleared it themselves at 9:20.  

COMMENT RE CAUSE/SOLUTION  

No error--comment only! 

Sasktel operations error at 
Television Operating Center 
(T.O.C.)--test equipment left 
connected. 

Network equipment at Swift Current 
--faulty modulator--replaced. 

Amplifier in E 1.7 disconnected. 
U. of R. problem/error. 

Not verified but suspect poorly 
adjusted cable modulators at 
these locations. 

Camera 2 is not performing as well 
as 1. (Note the problem was not 
reported or commented on by any 
receiving point.) 

Problem likely in local receiver, 
as network O.K. to Swift 
Current./Since Estevan, beyond 
Weyburn was O.K. this is likely 
receiving point problem. 

Network problem diagnosed 
beforehand by Sasktel--no impair-
'of transmission. Material 
preparation problem--U. of R. 
fault. Network system O.K. 
No error. 

Sasktel rerouted Yorkton feed as 
above. No transmission time lost. 

No error./ No details given, had 
assume a loose jack or other 
connector--trouble did not repeat 
under test., 



Oct. 3  
Estevan no audio or video at 
7:00--0.K. by 7:10, cables had 
been disconnected. 

Oct. 7  
Estevan reported no audio or 
video at 7:00. At 8:05 with 
no change class called to say 
they were leaving. 8:20 T.O.C. 
called to report they were still 
working on problem, hampered by 
snow storm. 8:55 Estevan O.K. 

Oct. 9  
7:15 Yorkton reported picture 
break-up, audio O.K. T.O.C. 
investigating, but trouble 
cleared at 7:43. 

Oct. 10  
6:45 talkback and telephones - 
out—classroom amp. not 
powered. Film sound not 
heard in class. 

Oct. 21  
7:10 Swift Current phone call 
not heard in class, due control 
off. Control reset all O.K. at 
7:15. 

Oct. 23  
7:15 Estevan has noisy picture 
and sound. Reported T.O.C./ 
Trouble with film sound at 
10:05 to 10:08. 

Oct. 24  
Camera 2 not as good as Camera 1. 
No complaint from network. 

Oct. 30  
Yorkton called to report they 
could not phone the instructor./ 
Film to speaker trouble again, 
caused no film audio for 2 min. 

Oct. 31  
Time on 7:00--late due locked 
classroom. Class underway at 
7:20./ Swift Current reported 
low audio buzz. 

Problem due local disconnection 
in school. 

Sasktel problem with Estevan 
microwave, with nearest 
technician in Weyburn. 

Sasktel or local receiver 
problem. 

Power unaccountably disconnected. 
Our technician should have deduced 
problem and replaced plug with 
little delay--operator at fault! 
All malfunctions related to 
classroom amplifier. 

Operator error--master mixer 
control off. 

10:33 T.O.C. reported Estevan 
microwave knocked out of alignment 
due roof repair./ Film sound 
trouble was poorly seated plug. 

Camera 2 was returned to 
manufacturer and replaced. 

Yorkton phone was unplugged!/ 
Film to speaker trouble, same as 
before, so plug changed. 

Operator given classroom key for 

emergency use./ Swift Current buzz 
was tolerable, so was eliminated 
next day. 
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Nov. 4  
Transmission late--technician 
no show! Log on and start of 
class approximately 7:30./ 
Swift Current not on until 
7:55 due local problem. 
Regular technician arrived 
8:08. 

Nov. 5  
Class cancelled due illness. 

Nov. 11  
• Class scheduled on Legal Holiday 

in advance. Moose Jaw was 
missing its TV receiver, had 
substitute brought in, had 
trouble tuning. All O.K. at 7:35. 

Nov. 12  
Moose Jaw reports receiver 
trouble. Professor green-- 
boards grey--chalk illegible. 

Nov. 14  
6:55 Estevan has audio but no 
video. Sasktel Estevan had 
problem solved at 8:05. 

Nov.. 18  
Swift Current reports "faint 
high frequency hiss". 

Nov. 19  
Yorkton reports red/green 
breakup when overhead 
transparencies used. 

Instructor called G. Jackson, who 
came from home at 7:15. Arrived 
7:26 started up immediately./ 
Swift Current problem local at 
classroom and not related. 
Regular technician had been 
stranded on country road, disabled 
car, no phone. 

Most students advised in advance. 
No error. 

Moose Jaw receiver borrowed for 
holiday weekend. Substituted a 
14" from College Director's home! 

See Nov. 11. Set maladjusted 
when returned from weekend use. 
Moose Jaw problem. 

Initially suspected local receiver 
problem as network O.K. Now 
suspect Sasktel Estevan microwave 
link. 

Sasktel did not report on 
solution, which could have been 
local receiver, et. Network O.K. 

Other points O.K. Found we could 
help Yorkton by lowering video 
level (iris down). 

Nov. 26  
Weyburn report no audio or 
video, also dead telephone. 
Back on at 7:47. 

Nov. 27  
Estevan--no picture--audio O.K. 
Operator had call out difficulty 
in trying to confirm Weyburn 
O .K. 

Dec. 3  
Swift Current reports buzz when 
using Camera 1 when panning, 

tilting and occasionally when 
still. 

Sasktel acknowledge à cable 
accident near site in Weyburn. 

Sasktel repaired Estevan at 9:13. 
Phone trouble due number mix up. 
Estevan trouble probably 
microwave. 

No other point noticed this. 
Sasktel checking Swift Current 

equipment. 



OBSERVATIONS RE TECHNICAL FAULTS AND IRREGULARITIES 

Fall Semester 1985 

(from AV Services) 

Classroom equipment and operator faults were generally quickly 

remedied. Most were one time occurrences, as new instructions or 

alternate methods are developed to eliminate problems. 

Shortly after this series began in 1984, AV Services instituted 

a test period and line-up procedure with Sasktel. This allowed AV 

Services to establish contact with the T.O.C. attendant (Television 

Operating Centre) between 6:40 and 6:50 for a 7:00 p.m. start time 

and classroom activity is transmitted from that time. This allows 

students who arrive early in distant sites to raise advanced alarm if 

they see trouble. This has frequently saved loss of transmission 

time (see Oct. 1), but is not foolproof. 

Network problems typically cluster at the beginning of the 

semesters and become less significant after the first weeks. Sask-

tel, our network carrier, has been very co-operative in solving 

problems. General network problems affecting all points are usually 

solved in minutes. Network problems at a single, distant point are 

often much slower to be resolved; due primarily to the difficulty of 

"calling out" competent technicians. This may, in some cases, relate 

to the fact that local distribution is, in three cities, via the 

local cable operator's "Head End" and involves cable convertors in 

addition to conventional television receivers. 

Most audio buzz problems are the result of poor adjustment of 

video levels at cable "Head Ends." Note that Weyburn and Estevan 

have not had the audio buzz problem and they are served without 

passing through cable "Head Ends." Estevan's problems mostly related 

to their temporary microwave link, which was located on a roof that 



was under repair for a persistent leak. This made it more vulnerable 

to misadventure than usual. The microwave had been replaced by a 

short cable link, similar to the mocrowave to cable replacement at 

Weyburn, during the previous semester. 

Weyburn's cable interruption was an anomaly, purely an external 

excavation accident. 

Sasktel's determination to serve the project is well illustrated 

by their dispatching of Weyburn personnel to Estevan to make repairs 

when a local technician is unavailable. This has happened on several 

occasions, even'after it appeared that the trouble might be in the 

television receiver in Estevan. 

The most difficult and most common off-campus problem was a 

maladjusted or failing classroom television receiver. Even today, 

with television a common household item, the average student does not 

seem able to properly tune and adjust a strange television set. Add 

convertors or VCRs and they seem to be completely lost. But even 

with these, as the semester proceeds, the situation improves; likely 

as familiarity increases. 

AV Services and Sasktel are at a disadvantage when attempting to 

diagnose and remedy problems from the description given by non 

technical people who cannot be expected to see and describe faults in 

the technician's more exact terminology. 

Except for some totally unexpected problems, such as locked 

doors to both local and distant classrooms, stranded employees, and a 

few, still mysterious technical items, the technical system itself 

worked well. The log lists 26 items, about 20 problems in 56 trans-

missions, or 196 operating hours. Seven of the 20 were acknowledge-

ments of irregularities, simply noted for information. Serious 

system impairment was present in a minority of cases. 



Analysis of the previous semester shows a similar decline in 

network problems. The log of the subsequent semester shows a con-

tinuing decline in network faults, with a typical peak near the 

beginning. It may be early to assume that transmission problems have 

all been solved but patterns of technical faults, and perceptions are 

becoming quite evident. (Even at Estevan, students are 100% in 

favour of continued videoconference classes, in spite of having the 

record for technical difficulties.) 



PROPOSAL FOR A CLASSROOM/STUDIO FOR TELEVISED CREDIT CLASSES 

(from AV Services) 

The University conducted four evenings of experimental tele-

vision classes through 84F. These were extended through 85W in 

similar style by four additional classes. 

In the experiment, the aim was to transmit typicazl classroom 

instruction to remote sites with minimal change in the classroom and 

instructional technique. The remote sites were equipped with a 

television receiver and a telephone. They placed direct-dial calls 

to ask or respond to questions. All points, including the classroom, 

could hear any phone call and classroom discussion via television 

audio. 

E 1.11, the room utilized for this service, was chosen because 

it had an adjacent office space for a control room, and because it 

was of suitable size, had good acoustic properties, a carpeted floor 

and flexible furnishings, allowing the instructional area to be 

compressed or expanded according to student numbers. Lighting 

appeared to remain normal for this room, but was marginally increas- 

ed. 

As this was an experiment, little capital was expended for 

equipment, so most was "found," recycled or borrowed, except for a 

"telephone interface," some intercom units and two microphones. 

Technical quality of the video was less than would be wished. 

Four operators, student assistants were engaged and instructed 

for this specific, simple presentation methos. They were instructed 

to keep the production simple in terms of style, to hold the picture 

of any written material and otherwise simply present the classroom 

and the instructor, as they appeared to anyone present in the room. 



In these three to four hour classes there would be little or no 

opportunity to rehearse and plot more elaborate production tech-

niques, without restructuring the entire presentation to a degree. 

With two cameras, audio and video mixing, a four person crew has 

been the norm. With the slow pace of this production style, the crew 

members are bored and even somewhat redundant at times. 

Given the experience gained in these classes, a design for a 

more idealized room for similar televised classes was clear. A 

spacious room with reasonable acoustics, low rumble, minimal extrane-

ous sound, flexible furnishings and slightly elevated light levels 

would meet requirements, providing it was within camera cable length 

of the AV Centre or other control point. (Classrooms with adjacent 

offices are not common.) 

To minimize operating costs, a degree of automation should be 

included, to wit, wall or ceiling mounted cameras, remotely con-

trolled, to allow reducing the crew to one operator. 

In addition to man hour savings, such a system would minimize 

the intrusion/distraction of crew and equipment and leave the room 

immediately available for non-television use. 

For such alternate use cameras and other classroom equipment 

would best be ceiling or wall mounted, relatively high. To compen-

sate for the higher camera location the instructor should work from a 

riser, the width of the room, to minimize the diminishing effect of a 

high angle camera "looking" down. 

The remotely controlled equipment should be virtually silent in 

action, so as to minimize distraction or intrusion. 

Microphones, speakers and video monitors should be built into 

the room decor, which should be modified to avoid white and reflec-

tive metalic backgrounds. It should be clean and simple to minimize 



distraction. 

It was determined that Room E 1.7 would suit these requirements 

with only a furniture change and some fresh paint. 

With respect to equipment, it was determined that there should 

be three cameras, remotely controlled, two located to view the 

instructor from the viewpoint of the class and one from the front to 

show the class and/or items or documents the instructor wishes to 

display. These cameras and monitors should be the only visible 

alterations to the room. The cameras should be lightweight, of 

current design with a minimum of 600 lines resolution and -55DB of 

noise and a minimum illumination specification of about 10 fc or 

less. They should show good detail in shadows, as well as little 

effect from highlights such as the reflections from eye glasses or 

personal jewellery. This equipment should be stable and reliable, 

capable of full use with minimal "warm-up" and a minimal requirement 

for skilled adjustments or alignment. 

A single operating technician should have full control of all 

camera functions, including both lateral and vertical movement, zoom, 

focus and iris, plus a full camera remote control unit for control of 

registration, white and black balance, etc. He should have a video 

switcher with a minimum of five inputs (3 cameras, aux. & test), 

effects mixing to either preview and program outputs, preview moni-

tors for each input except test, plus preview and program monitors. 

For audio control he should have control of microphone(s) and 

telephone audio mixing, telephone to loud speaker-volume, intercom to 

the instructor via open speaker and a direct telephone (for privacy). 

The telephone to audio mixer interface should be conveniently located 

for occasional operating adjustment. A high quality audio monitor is 

required. The microphone inputs should be equiPped with suitable 



filters to "roll-off" bass frequencies to minimize transmission of 

building and air conditioning rumble, as well as 60 Hz hum from 

lighting and other power circuits. 

SUMMARY - Based on the presentation style of our successful exper- 

imental series, a classroom should be as follows: 

ROOM - 30' X 45' (60-80 students), with a raised platform and chalk- 

board along the 30' dimension. 

- Non-glare trim and medium to dark paint, with carpet and 

comfortable seating (evening classes are three hours, plus). 

- Slightly increased lighting--soft, glare free with few dis-

tracting shadows. 

- Normal classroom acoustics with attention to minimizing 

building rumble and extraneous noise. 

- Table top lectern and graphics stand, plus the telephone 

selector unit are required for the instructor. 

	

EQUIPMENT - 3 	Remote Control Cameras 

	

2 	Ceiling mounted "PZM" microphones 

	

2 	Four classroom video display units, selectable 

	

6 	Ceiling mounted loudspeakers (for telephone) - 

Intercom to control point, speaker and headset 

Telephone line indicator lights 

CONTROL POINT - 10 x 15 room adjacent AV Services Master Control Room 

• 	to contain camera remote controls, audio and video 

mixing facilities, input preview, effects preview and 

program monitors, audio monitor telephone interface, 

intercom to instructor, maintenance and test equip-

ment and necessary amplifiers. A PBX telephone is 

required. 



Equipment cost is variable depending upon particular units 

selected. Suitable equipment, equivalent to that in the present 

television studio, could be obtained for approximately $60,000.00. 

In selecting equipment, consideration has to be given to minimal 

interference to normal non-television use of the classroom space and 

its suitability for alternate use should the project terminate or be 

modified. 
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